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ABSTRACT

This study was undertaken to form a plan for the implementation
of a family life and sex education program into a public school system.
It includes sample questionnaires which can be used to survey the stu¬
dents* attitudes and opinions, along with a sample proposed curriculum.
Based upon literature research, it was noted that adolescents
do not receive adequate sex education at home. Therefore, it is seen
as necessary that students receive some sort of family life end sex
education course in school to provide them with the accurate informa¬
tion they need to form their own set of values and code of ethics.
This paper is designed to act as a guideline in providing direc
tion for those persons interested in initiating such a program in their
cwn school system. The curriculum and surveys included may be supple¬
mented or altered as is appropriate for that particular community.

Chapter 1

INTRODUCTION

In today’s society, changes are occurring so rapidly that the
individual may have trouble keeping up and thus only feel less sure
of himself and of his personal worth.

This is particularly true for

the adolescent youth who is seeking his own personal identity and
trying to find his place in that society.

Education for many years

has stressed the development of intellectual and physical skills and
abilities, but only recently have educators and public alike seen
the need for healthy personal development in terms of the social,
emotional, and moral growth of the individual.

Each person is influ¬

enced by many different people and groups during his lifetime.

Pri¬

mary among these are the home and school which play the leading roles
in helping the personality develop.

Human sexuality is inherent in

this development and is a concern of every individual.

Each person

needs to understand that sexuality develops as naturally and normally
as other aspects of the personality.

Sexuality does not develop in a

vacuum; it grows first in the family and continues to mature as the
individual relates to other persons in his life.

Parents, whether

they are aware of it or not, begin the child’s sex education by their
actions, attitudes, and mannerisms, regardless if these are expressed
or merely implied.

Beyond this point, the peers take over as the pri¬

mary source of sex knowledge, as was pointed out by Libby (1974:75),
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Problems arise here when misinformation and consequently misconceptions
begin to form.

The school has an excellent opportunity to perform a

great service to adolescents when they arrive at this stage by provid¬
ing accurate, essential sex education.

The basic aim of this sex edu¬

cation is developing one's fullest capacity for a healthy, well-rounded
personality.
Before any sex education course or program can be undertaken
at any age level in the school, it is of the greatest primary importance
that the students see a need for such a course.
sex education course would have little value.

Without this need, a
If such a need exists,

appropriate action may be initiated to alleviate or correct this defi¬
ciency.

It is certainly very likely that others besides students (par¬

ents, doctors, nurses, ministers, teachers, etc.) may see the need for
a family life and sex education course of some sort in the schools.

STATEMENT OF THE PURPOSE

The purpose of this study is to construct an implementation
plan and curriculum for a family life and sex education course, includ¬
ing motives, objectives, methods, and philosophies to be used in a pub¬
lic school system.

NEED FOR THE STUDY

This study is important because it will provide guidelines for
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teachers, parents, administrators, or other interested persons in the
preparation of a family life and sex education program.

By following

the prescribed steps, the study will reveal whether or not the students
see a need for a sex education course.
study will help prevent the school,

If a need is not present, this

parents, and community from spend¬

ing unnecessary time, effort, and finances in planning such a course.
If, on the other hand, a need does exist, this study will show how to
determine that fact and possibly act as a launching pad from which to
begin the development of a family life and sex education program.
The need for a sex education course can arise from any of sev¬
eral factors, or a combination of these factors.

In his study. Cook

(1972) noticed that far less than 10^ of the boys and girls growing up
today have had any meaningful discussions with their parents or other
responsible adults which could have led them to accept the sex rela¬
tionship as a normal and natural part of human existence.

Warren

(1973) largely supported this in her study which showed that less than
20$ of the students indicated parents as their major source of infor¬
mation on sexual matters.

It was noted that students who did indicate

the school as their major source of information demonstrated a higher
degree of knowledge about sexuality than those students who listed
parents or friends as the major source of information.
353)

Gordon (1971:

states: "The question is not whether youth should be informed

about sex.

It is more a matter of whether we consider educational the
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information they receive from the media, pornography,
sions, and • .

, sexual experiments.n

point when he says,

’gutter’ discus¬

He mentions another important

"Every study that has ever been conducted among

youth reveals that home and church are the least significant sources
of information about sex."

(1971:353)

The first signs of distrust

in the home atmosphere may begin to show up when the child sees his
parents* embarrassment at discussing and answering sexual questions,
and,

particularly, if the answers are later found to be misleading or

inaccurate.

(Cook:1972)

The danger here was further noticed by Flat¬

ter (1972:71): "Answering correctly specific questions which are sex¬
ually tinged, may be less important in influencing children’s attitudes
than expressions or mannerisms which reflect distaste for the subject."
Young people find it difficult to get answers from adults because like
youths, the adults are also confused as to what behavior is appropriate.
It is precisely because students are not getting answers from their
parents that they tend to seek some direction and guidance in the
schools.

Juhasz (1971) found that the most pressing needs of the stu¬

dents (in relation to sex education) were to have their questions
answered, solutions to problems, and correction of misinformation.
Thornburg indicated both a need and advantage for sex education in the
school:
When asked, most adolescents charge the home, the school, and
the church with failing to provide sex information. They further
indict them for presenting what information they do in a negative,
unwholesome way. Since adolescents obviously gain so much of their
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knowledge about sexuality from other youth, it seems vitally impor¬
tant that the home and the school become involved in the task of
disseminating accurate information about human sexual behavior in a
positive, wholesome way.
This will increase the ease with which
adolescents can integrate themselves into the intellectual and
social life of the community.
(1972:90)
Breiner (1972) saw the need for sex education, marital counsel¬
ing and family planning courses in the eleventh grade because of the
fact that some of the students will be married in the next two years,
and this may be their last chance to gain such fundamental information.
Some fundamental needs of adolescents and young adults were pointed out
by Hoyman (197^:66):
Young people need to learn to accept their share of the respon¬
sibility for dealing with our crucial sexual problems.
They need
to realize that some of their sexual behavior is harmful to the fam¬
ily and the community and to themselves; and, therefore, it is
immoral as judged by our ethical principles and core values.
They
need to know that it is immoral to knowingly spread venereal dis¬
ease; to use and exploit another person as a sexual object; to
pressure immature teenagers into premature sexual relations; to
use drugs or alcohol to seduce another person; to engage in pro¬
miscuous sexual behavior and irresponsible sex; and to contribute
to social-sexual problems such as premarital pregnancy, illegiti¬
macy, and the venereal disease (VD) epidemic.
Our young people
need to develop positive peer group sexual standards and make sex
a constructive force in their lives.
In addition to being wellinformed and capable of making ethical decisions and choices, youth
must develop the self-discipline and the moral courage to say N01 —
and mean it—to sexual behavior that conflicts with their standards
and values; to resist negative peer group sexual pressures that
would lead them to violate their conscience, arouse strong guilt
feelings, and lower their sense of personal worth and self-identity.
Sex education can help provide the strong foundation which will enable
young people to fulfill these needs and goals.

If a need for a sex

education course is determined, and if such a course is begun and
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carried out, the incidence of reported venereal disease cases should
show an INCREASE!

This would be due to the fact that persons infected

with the disease would receive accurate information and would go to »
doctor or other appropriate individual for treatment,

GENERAL ITEMS TO BE INCLUDED

The general items to be included in this study are the fol¬
lowing:
1, Motives, definitions, and the general course philosophy
of a sex education program,
2, Goals, objectives, and course content with teaching aids.
3. A plan for implementation including surveys to determine
need, methods for gaining the support of parents and the community,
committees to be formed, systems for evaluating effectiveness of
the course, and considerations for the expansion of the course.
4. A proposed curriculum for a family life and sex education
course.
By following the prescribed steps, the need, if any, can be determined,
in what group (sex or age level) and subject areas it is present, and
the extent to which a sex education course would be necessary.

GENERAL PROCEDURE

Following the first two chapters (Introduction and Review of
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Literature), the third chapter will contain the motives— reasons for
teaching such a course— and the appropriate definitions and philosophy.
The fourth chapter will be devoted to the implementation plan and will
include surveys that may be given to students to determine their per¬
ception of a need for a sex education course, methods for gaining the
support of parents, ministers, and the community in general, indicate
what committees should be formed, provide means for evaluation of the
course and its effectiveness, and ideas for expansion of the course.
The fifth chapter will be comprised mainly of the proposed curriculum.
The final chapter will be a summary of the preceding chapters and will
include recommendations for steps which may be taken beyond this study.
LIMITATIONS AND DELIMITATIONS
This study is limited in the sense that opinions (of perceived
needs) may be sought from students, and the ethnic, social, religious,
and educational background of the individuals who may possibly be in¬
volved with the surveys could have an effect on their response to the
questionnaire.

Any delimitations would be present with the particular

group of people that ere directly affected by the contents of this
study.

In addition, only segments of the entire study may be used.

DEFINITIONS OF TERMS
The following terms are defined here to add clarity as they
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will be used in this study (additional definitions are in Chapter 3)'
!•

Sex Education will be defined as

a type of education which

involves the mental, the emotional, the physical, and the spiritual
aspects of an individual^ development.

It includes far more than

the anatomical and reproductive aspects.

It emphasizes attitude

development and gives guidelines to students concerning relation¬
ships between the sexes.

It is fundamental to the development of

a strong and positive self-image.

Sex Education belongs in the

home (it starts there) and should be supplemented and complemented
by the teachings in a formal program.
2.

(Seibel 1969:16)

Need will be defined as a deficiency in the total sexuality

development (and knowledge) of the individual student.

SUMMARY

Due to the society that we live in, individuals are put under
many pressures.

This is a particularly difficult time for the adoles¬

cent student who is maturing both physically and mentally,
self-identity, and looking for his place in society.

seeking his

Sex education

begins with the parents, continues with the peers, and eventually grows
out of all the individual's encounters with other people.

Proper sex

education not only benefits the individual (by helping to develop a
healthy personality, positive self-concept, and confidence in his rela¬
tionships with others), but also society (VD rates, unwed pregnancies,
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and illegitimacies may all eventually decrease in quantity).

As Seibel

sees it: ’’What is needed is some means of providing information in
order that children can distinguish truths from untruths, and gain the
knowledge and preparation that will help them accept the responsibility
of their own choices, in terms of their sexuality."

(1969:1)

The purpose of this study is to construct an implementation
plan and curriculum for a family life and sex education course, includ¬
ing motives, objectives, methods, and philosophies to be used in a pub¬
lic school system.

The included surveys,

if used, will reveal which

students perceive a need for such a course and in which areas that need
lies.

Finally, this study will prove beneficial for several reasons.

First, if no need exists, the school, parents, and community will be
spared the necessity of preparing an appropriate sex education course.
Second, certain selected portions of this study may be used to enhance
those programs already in existence, or they may be used to produce a
’pilot* course (exploratory—to see how it is accepted or determine its
value) for a particular school system.

Third,

if a need does exist,

this study will serve as a valuable basis for the construction and im¬
plementation of a sex education program to benefit the students, and
ultimately, the parents and community in general.

Chapter 2

REVIEW OF LITERATURE

INTRODUCTION

In today’s society there are many factors which influence the
adolescent.

One of the more crucial aspects of growth is sexual devel

opment, and the mental element is certainly as important as the physi¬
cal processes.

Research in this area tends to emphasize the impor¬

tance of helping adolescents develop attitudes which will aid them
in their search for a personal identity and the establishment of life
values that will guide them into and throughout adult life.

It is the

intent of this researcher to narrow in on adolescent sexual develop¬
ment by determining if there is a need for a sex education course in
high school.

This will be done by considering literature on the sub¬

ject under several major headings: Needs for Sex Education (concern¬
ing both the individual and society). Adolescent Attitudes and Behav¬
ior, Sources and Accuracy of Sex Knowledge, and Benefits of Sex Edu¬
cation.

NEEDS FOR SEX EDUCATION

Indlvidual
The young person growing up in today's American society is
faced with a continual barrage of conflicting pressures,
and expectations.

standards,

The result can be internal strife and confusion.
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A number of these conflicting ideas have been pointed out by Godenne
(197^).

She noticed a trend in today's youth to have first sexual

experience at an earlier age than in the past.

This can really cause

problems for the adolescent who constantly hears or reads about his
peers' real or fentasied sexual experiences, and thus feels his own
sexuality threatened if he has not yet experimented with sex.

Atti¬

tudes toward out-of-wedlock pregnancies have become more liberal and
accepting.

More young men and women (without being married) are liv¬

ing together, possibly due to the pill, the increasing divorce and
separation rates, or they want to be ”. . . certain of their mutual
love and compatibility."

(Godenne, 197^:68)

Another aspect seen as

affecting today's youth is the fact that drug users are more likely to
engage in sexual intercourse, engage in it earlier in life, and to
engage in it regularly and with a greater variety of partners.

In

addition, young and middle aged couples are more ready to experiment
with variations in foreplay and coitus.

The adolescent must, on his

own or with some form of external assistance, decide just what values
and attitudes he will incorporate into his own self-identity and value
system.

(Godenne, 197^:70)
Adolescents are particularly preoccupied with thoughts about

sex because they are experiencing physical and emotional changes.
While some behavior can be abnormal, fantasies, dreams, or ideas—
even if they are about sex—are normal.

Young people sometimes have
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impulses or dreems that worry them; and this, of course, is also true
for the exceptional child (meaning the above average achiever, mentally
retarded, culturally deprived, or handicapped youth).

Gordon (1971:353)

stated:
The more children worry about their thoughts, the more often
they will recur. It is important to knew that this happens because
of guilt feelings. If young people knew that all of us have sexual
thoughts and desires, they would be less concerned about their own.
Sex education is instrumental in relieving the anxieties that beset
the youth of today.
As Gordon (1971) saw it, the person who suffers the most from the
absence of sex education programs is the handicapped child, mentally
retarded youngster, the dyslexic and the nonreader, and—perhaps the
largest group—the so-called culturally disadvantaged or poverty youth.
These children experience the same physical and emotional changes that
normal children do, as well as the same anxiety which often accompanies
adolescence.

Thus they must cope with all the emotional conflicts of

their normal teenage counterparts in addition to those produced by
their handicaps.

As for culturally disadvantaged young people, who

tend to have sexual experience early in adolescence, Gordon (1971)
found that it was precisely this large segment of our population that
knews the least about conception, contraception, and the dangers of
venereal disease.
In his article on sex education, Cook (1972) attacked the
adequacy of the home in providing the needed information.

Rather then

learning about human sexuality in an atmosphere of trust, honesty, and
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acceptance, today’s youth have received confusing and deceptive infor¬
mation—feelings of shame and embarrassment, and ideas and attitudes
concerning sex that are sometimes immoral and often frightening.

In

too many homes, the first doubt in a child’s mind concerning the will¬
ingness of his parents to be truthful comes when he asks about sexsees how embarrassed they are, and later learns how misleading and
often dishonest their answers have been—and even at times feels their
outright hostility concerning any discussion of the subject.

Cook

(1972) continues by pointing out that far less than 10% of the boys
and girls growing up today have had any meaningful discussions with
their parents or other responsible adults which could have led them
to accept the sex relationship as a normal and natural part of human
existence.

He indicated a warning to adults that boys and girls who

are old enough to produce children out of wedlock, smoke pot, get
smashed on alcohol, or commit violent crimes are human beings, and
must be treated not as thoughtless kids who must be told the facts of
life, but rather eager and maturing young people who are on the whole
highly idealistic and fully capable and, in most cases, anxious to
consider and make judgments on the kind of lives they want to lead.
In concluding he mentioned:
Most of our students realize that many adults and some of their
friends have been involved in premarital sex relationships, and they
also know that society has long opposed this practice, while at the
same time the plots of many of our most popular novels end movies
are built around such human involvements. These conflicting atti¬
tudes and actions cannot but confuse and mislead youth. (1972:9)
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Another factor in the need for sex education concerns unwanted
pregnancies.

Bluford (1973:7-8) points out a possible contributing

problem:
Objectively it seems a quite simple thing for a woman or young
girl to go to a doctors office and ask for birth control pills.
However, for the adolescent, this can be truly a terrifying exper¬
ience. The callous physician often reveals his complete ignorance
of his patient’s fears by scolding her for not coming in sooner
before she became pregnant. What one realizes is women in this
country have been culturally programmed that they are not to allow
any man at any time access to their genital organs. Many adoles¬
cent girls continue to feel this way even with their sexual part¬
ners. It is a far different matter for the girl to take an active
step by making an appointment with a physician, and going to his
office in broad daylight with no emotional support from anyone, in
order to get contraceptives. . . .
Obviously, proper sex education could possibly have prevented this
situation from arising in the first place by providing the girl with
accurate information or helping her to more fully define her own sex¬
ual identity and activities.

In describing how different people can

react to a problem pregnancy, Mace states;
way of dealing with a problem pregnancy.

"There’s no right or wrong
There are different answers

for different people, depending on their own personal circumstances."
(1972:89)

Perhaps if the woman had had sex education in school she

would feel more comfortable and confident in her ability to make the
decision in the manner most appropriate for her.

He goes on to men¬

tion that unwanted pregnancies may result from any of several reasons:
1. An unmarried woman who doesn’t want to marry the man or he
does not want to marry her.
2. An unmarried or recently married woman whose pregnancy is
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inappropriate due to educational plans, finances, etc.
3. A married woman whose family is completed and/or grown.
4. A married woman who is pregnant by a man other than her
husband.
5. A married woman (usually) who wants the child, but the
pregnancy is dangerous to her health.
6. A married woman (usually) who wants the child, but the
child may be born defective.
7. The woman who is the victim of felonious intercourse (rape,
incest, etc.).
(1972:118)
Each of the above situations may be more competently handled if the
woman has had an adequate preparation in family life and sex edu¬
cation.

Society
If the present rate of illegitimacy continues during the next
ten years, society can expect 1-| million unwed mothers to give birth
to a total of 2 million children.

This is to say nothing about the

enormous toll exacted by basic ignorance of the sexual facts of life
and the translation of this ignorance into neurotic and social path¬
ological problems.

(Gordon, 1971)

Another very real problem is the

rapid rise of venereal disease, now generally considered to be in
epidemic proportions in this country.
youth should be informed about sex.

"The question is not whether
It is more a matter of whether

we consider educational the information they receive from the popular
media, pornography, myths from 'gutter* discussions, graffiti in pub¬
lic bathrooms, and premature and sometimes involuntary sexual exper¬
iences."

(Gordon, 1971:353)
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Becwar (1972:453) lists seven reasons why he feels that sex
education programs in high schools may be called for:
1* Girls and boys receiving contraceptive counseling are
likely to introduce others to this service.
2. As today’s parents are replaced by ”post-pill” parents
those who experienced their adolescent sexual activity in the
early 1960s—the latter’s relatively high degree of sexual activ¬
ity will predispose them to accept, if not insist on, some form
of contraceptive counseling for their children.
3. Contraceptive counseling is an established policy at many
of our universities. High school activists may insist on the
same services.
4. The present concern for the environment, of which over¬
population is one aspect, is lessening resistance to public dis¬
cussion of birth control.
5. Some authorities suggest that the United States is moving
toward the acceptance of thbTScandinavian attitude toward premar¬
ital sexual relationships; permissiveness with affection, thus
justifying contraceptive education.
6. The sexual explicitness of the mass media, especially
films, is helping to eliminate both legal and extralegal restric¬
tions on public discussions of such topics as nonmarital sexual
relationships, abortion, homosexuality, masturbation, variant
forms of sexual behavior and contraception.
7. There are philosophic grounds for anticipating increased
acceptance of greater sexual freedom. The leaders of the "youth
cult" are attempting to escape the irrational fear, guilt, and
shame that they feel are inherent in the traditional religious
establishment and, indeed, in our political, social, and economic
institutions as well.
Thus it is obvious that adolescents with accurate sexual knowledge
have the potential to benefit not only themselves, but also society in
general.

ADOLESCENT ATTITUDES AND BEHAVIOR

For various reasons it is apparent that adolescents have
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acquired misconceptions about sexual concerns.

Breiner (1972) pointed

out that the training in some homes leads adolescents to believe that
the genitals ere a "dirty” area, and should not be known about.

Many

children arrive at this age with the concept that sex is a dirty, bad,
forbidden, dangerous thing.

Puberty is seen as essentially the period

of a return of repressed, partially resolved emotional struggles from
early childhood to a near conscious level.

(Briener 1972)

Some of the

anxieties, fantasies, and misconceptions that pubertal students have
might be listed as: (1) feelings of physical inadequacy, sexual inad¬
equacy, unattractiveness, confusion about the world, confusion about
themselves, etc.;

(2) concern about homosexuality;

sexual aggressive fantasies in their dreams;

(3) anxiety about

(4) anxiety about the

increasing family conflict; and (5) great anxiety often about one’s
mental health, particularly in view of the confused states that they
experience.

(Briener,

1972:230)

Along this same line, Hoyman (1974)

pointed out that young people are faced with new views of human sex¬
uality; new gender roles; new approaches to boy-girl relationships;
new views of love, affection, marriage, parenthood, and family life;
new sexual issues, standards, and sanctions; and new life styles and
value systems.

Basically, what adolescents must do is to incorporate

the old and the new in their lives and make them nourish each other.
Hoyman says, "If we do not help them new, we lay our young people open
to transient desires and motives; to promiscuous sexual experimentation
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(sometimes with alcohol and drugs); to misinformation and sexual myths;
and to the whirlwind force of powerful negative peer group pressures.”

(197^:68)
SOURCES AND ACCURACY OF SEX KNOWLEDGE

In a study conducted by Warren (1973) to determine where stu¬
dents obtain information about sex and how accurate it is, the results
showed

students included their parents as

their major source of sex information.

Further it was noted that if

the child was rebuffed, shamed, or ignored when he asked questions,
he turned to other sources of information which he perceived as less
threatening.

Teenagers often seek sex information from their peers

with whom they can discuss concerns without embarrassment in under¬
standable language to them.

As a matter of fact, Warren's study

(1973:589) indicated that the major source of sex information was the
peer group.

But, those students who did indicate the school as their

major source of information demonstrated a significantly higher degree
of knowledge about sexuality than those students who listed parents or
friends as the major source of information.

Other studies strongly

confirmed the results of the foregoing.

BENEFITS OF SEX EDUCATION

Crosby (1971) conducted a study to determine if the attitudes
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held by adolescents, especially toward themselves, could be changed by
a course in family life education (including sex education)
itive direction.

in a pos¬

Results of the study showed that students who have

taken a family life education course achieve a significantly higher
increase in knowledge of the concepts covered in the course curriculum
than do students who have not taken such a course.

Also, students who

have taken a family life course achieve a significantly greater posi¬
tive gain in attitude toward themsleves than do students who have not
taken such a course.

The implication here was that family life edu¬

cation acquaints students with the developmental aspects of human growth
and development, sexual functioning, dating, mate selection, marital
interaction, and familial relationships.

In addition, it may serve as a

means whereby the student acquires a more realistic and positive selfimage.
Answers to questions, solutions to problems, and correction of
misinformation were the most pressing needs of the students.
1971:1^-155)

(Juhasz,

Students are eager to learn new information about sex¬

uality, and even the males are interested in birth control and abortion.
The removal of sexual ignorance has been seen as a major benefit of a
course in sex education in numerous studies.

Several important results

were found in a study conducted by Hoch (1971:366):
1. Factual knowledge is increased as a result of sex education.
2. Students do not become more permissive in their attitudes
involving sexual behavior as a result of sex education.
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3. Students become more confident in their ability to make
’'correct’1 decisions in the future involving their own sexual behav¬
ior (anxiety level is decreased).
4. Students become more conscious of the problems facing the
world in the areas of population control, family planning, birth
control, and abortion and tend to be more liberal in their thinking
in regard to these topics.
5* Students tend to be less hostile and more accepting of sex¬
ual deviates as a result of sex education.
Generally, the studies tended to show that sex education
increased the knowledge of the participants and influenced their atti¬
tudes in directions that society considers very favorable.

Many of the

works pointed out the necessity of having the parents realize the impor¬
tance of their own influence on the values and attitudes of adolescents,
and, particularly the impact of the peer group.

In speaking of sexual

fears, concerns, inexperience, and lack of knowledge, Katchadourian
stated: "It is ironic that we take great pains to ensure that people
are properly qualified to perform certain professional or occupational
tasks, yet we assume that partnership in marriage end parenthood are
tasks for which everyone is congenitally suited."

(1972:25?)

SUMMARY

A generally recurring fact throughout most of the studies was
that adolescents need to be properly sexually educated.

This will help

in the establishment of their own personal values, attitudes, and selfimage.

Problems started to arise when some of the studies noted that

the peer group, not the parents, was the main source of sexual infor-
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mation.

Further, a large amount of the information presented by this

source was found to be either inaccurate or incomplete, or both.

Many

of the societal values and standards presented to our youth seem, in
their very nature, to be contradictory.

Premarital sex is supposedly

taboo, however, many books, movies, and much discussion seems to
revolve around the very same topic.

Often parents seem to say one

thing to adolescents and then do just the opposite themselves.
same applies to society in general.

The

This all leads to confusion,

frustration, and anxiety for the adolescent, as he is undergoing many
physical and emotional changes during this time in his life.

Several

of the studies concerned with evaluating or analyzing sex education
programs showed significant gains for the participants in such areas
as sexual knowledge, self-esteem and self-confidence, and the ability
to satisfactorily accept themselves and their position in society.

In

addition, by providing birth control knowledge, venereal disease infor¬
mation, and other pertinent data, long range benefits were also implied
for society in general.

Chapter 3

OBJECTIVES,

PHILOSOPHY, AND COURSE CONTENT

INTRODUCTION

To be successful, a course in family life and sex education
must have a definite direction and certain specified goals.

The pur¬

pose of this chapter will be to present those goals or objectives, the
motives for teaching such a course, the philosophy of the course, an
appropriate definition of sex education, the general course content,
and various teaching aids that may be employed.

The chapter itself

consists of the following components:
1. * A definition of sex education is given along with an
explanation of what is meant by healthy sexual attitudes.
2. The motives or reasons for teaching sex education are
discussed.
3. The general course philosophy is described.
4. The goals and objectives are listed.
5. The course content is given.
6. Various teaching aids which may be used are listed and
explained.
7. A summary of the chapter is presented.

DEFINITION OF SEX EDUCATION

Sex education is defined as a type of education which involves
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the mental, the emotional, the physical, and the spiritual aspects of an
individual's development.
reproductive aspects.

It includes far more than the anatomical and

It emphasizes attitude development and gives

guidelines to students concerning relationships between the sexes.

Sex

education belongs in the home (it starts there) and should be supple¬
mented and complemented by those teachings in a formal program.

Besides

this, sex education can remove ignorance and provide the individual with
accurate knowledge and a feeling of self-confidence in that knowledge
and his or her dealings with other people.

(Seibel, 1969:16)

Healthy sexual attitudes (for the purposes of this study) will
include: accurate information about human sexual anatomy and function¬
ing, awareness and acceptance of one's own sexuality, as well as that
of others, and openness and ability to try to communicate with other
people, particularly students and children, about sexual matters.

MOTIVES

There ere many reasons for teaching sex education in a public
school system.
program.

Primary among these are the many benefits of such a

For the student it provides information (accurate and honest)

and expels ignorance.
with peers.

It provides an opportunity for serious discussion

The course confronts and challenges the student (their

opinions) to think and make a few decisions concerning his own sexual
conduct based on the accurate information.

Sex education serves as a
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basis for making decisions.
between generations.

It can serve as a communication link

Another benefit is that it can give the student

a feeling of security—confidence that they know the subject (material),
as well as producing a positive self-image and improving mental health.
For the community, sex education supplements parents1 teaching and
thus can strengthen the family unit.

The incidence of venereal dis¬

ease and unwed pregnancies may decline due to the accurate informa¬
tion.

This must not, however, be the main reason for initiating

such a course, nor the means of evaluating the program.

If the fam¬

ily life and sex education program is effective, the rate of venereal
disease may show an immediate increase as students ere motivated to
seek medical diagnosis after discussions of the problems created by
premarital relations.

Public health organizations and other agencies

may help minors in the treatment of VD or pregnancies.
and states have a

Many cities

M

hotlinen (which may be obtained by calling infor¬

mation) which provides toll-free information on VD and related topics.
The teacher of a sex education course will receive the satisfaction
of watching students gain in their knowledge and confidence as they
begin to understand themselves better and react more positively with
others.

Further, the teacher may become more confident and fulfilled

in his own relationships.
Sex education is the responsibility of not only the home,
church, and community, but the school as well.

Children need to be
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given simple, honest information, at appropriate times in their lives,
regarding the human body and its functioning in reproduction.

We must

realize that human sexuality—that is, the quality of being sexualmust be educated "for."

Never, however, can the school be considered

as trying to replace the parents— its aim rather is to supplement and
complement their efforts so that all of us may share the same knowledge
and live in mutual respect of it.

Historically, most schools in this

country have carried on the day-to-day business of educating the young
as though sex did not exist.

The purpose of sex education is not pri¬

marily to control and suppress sex expression, as in the past, but to
indicate the immense possibilities for human fulfillment that human
sexuality offers.

Courses that begin with the "stay-out-of-trouble”

theory and go on to establish specific and limited guidelines for stu¬
dents have defeated the very purpose of sex education by not permitting
the student to form his own opinions and value system.

In contrast to

that approach, the ideal family life and sex education program gives
students a chance to assess a wide span of behavior, to see how it
applies to the society in which they live, and how it may apply to their
own life.

It prepares students to decide on a set of values that they

choose for themselves, values on which they base their behavior and make
judgments.

On the other hand, to simply give them the "facts”

to cen¬

ter the sex education program on biology, anatomy, and the mechanics of
reproduction to the exclusion of all else would be a disservice to young
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people because it would deprive them of the right to make these pertin¬
ent decisions for themselves.

The sex education program should be com¬

prehensive and include the philosophical, sociological, psychological
(emotional), and biological aspects of sexuality.

The primary aim of

sex education is to help each individual to understand himself as a
sexual being in the total sense and to use that knowledge in a respon¬
sible manner, according to himself and society.

The course should

contain discussion of sensitive issues (such as abortion, premarital
relations, homosexuality, etc.) and guidance for students who are
searching for answers.
To teach a sex education course properly, a teacher must have
not only extensive knowledge of a variety of subjects—biology, psy¬
chology, sociology—but, more important, an attitude of openness and
understanding, a self-knowledge and awareness of hidden prejudices, and
a willingness to be honest with students.

The teacher must become aware

of his own biases and feel comfortable in handling all topics.
What we are trying to do then, is to prepare our youth to meet
the challenges of life as individuals.

If the school is to prepare

students for a productive and satisfying life in todayfs stressful and
challenging world, a curriculum must be established that will contri¬
bute to family stability and to a healthy, positive attitude toward the
sexual aspects of man’s nature.

When this is accomplished, hopefully

the individual’s sexual nature will contribute to his self-development
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and happiness and at the same time conserve and advance the welfare of
society.

The major hope, then, is that we will have tried not to turn

out a group of conformists into a society that demands individual
choice.

Ignorance, misinformation, fear, and negative attitudes about

being a male or female can and must be dealt with in sex education.
Helping young people to find well thought-out and comfortable patterns
for expressing their sexuality is the ultimate goal of sex education.
Effective sex education will result in healthier individual lives and
contribute to a sounder society.
PHILOSOPHY
The teacher (or instructor) will serve as an aid in helping the
person find himself—his true sexuality end what it means.

Through the

presentation of accurate information and classroom experiences by vari¬
ous methods and an open and free classroom atmosphere of frankness and
integrity, the student will develop the attitudes that will determine
his own set of values (and his place in society—as a mature individual
confident in his own sexuality).
The school and community need to work together to implement a
sex education program.

If the leadership comes from the school, parents

and interested civic groups must be invited to participate in getting
the program started.

Their views should be elicited, their doubts and

concerns heard, their suggestions carefully considered—for their
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support is absolutely essential if the program is to be a success.
Those responsible for planning the school curriculum must be the ones
to evolve the basic outline or overview of the proposed new program.
Parents and other concerned groups may, and indeed should, suggest over¬
all areas to be included and perhaps recommend the general manner in
which they would like to see the program presented to students.

But it

is up to the school authorities to determine how active a role the com¬
munity will play in planning the specific contents of the program end
the

way it is to be implemented.

The parents of the community must be

assured that their voice will be heard in the overall planning of the
program*

Together, parents and school can help prepare young people to

view the world and their role in it with healthy sexual attitudes and

a

meaningful awareness of the joys and responsibilities of family living.
Obviously, the church can enter into the overall education of the youth
and make this a cooperative task among the home, school, and church.
It is essential that all members of the faculty have some know¬
ledge of the program if they are to be comfortable in dealing with their
students.

They need to understand the program’s rationale, hoped-for

results, and have a degree of familiarity with the content.

The teach¬

ers who are directly responsible for teaching a course in family life
and sex education need to be thoroughly grounded in classroom methodol¬
ogy.

They need to have the fullest understanding and conviction of the

value content in the course and their own ability to handle this content
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in an objective, unbiased manner.

The teacher must be aware of his own

feelings and attitudes about the subject.

A teacher who knows himself

and his subject will find that he can speak of sexual matters with con¬
fidence and authority.

The children will respond to his ease and confi¬

dence, and the proper atmosphere for teacher-pupil discussion will thus
be established.

The child who has acquired a "socially acceptable"

vocabulary has taken an important step in his sex education.

The wise

teacher does not express shock when he hears a youngster use an objec¬
tionable or socially questionable word or expression, but rather relates
them to correct scientific terminology.

It is equally mistaken for a

teacher to use "gutter language" for its shock value.
The responsible school administrator has a great stake in the
successful implementation of the program.

He may help teachers to make

parent-teacher conferences meaningful and productive.

He may schedule

periods of in-service education for teachers to help increase their
knowledge and understanding.
drama,

An exchange of views with the literature,

and physical education instructors, for example, can result in

new ideas for enriching the sex education curriculum.

Teachers need to

exchange among themselves information on teaching techniques and exper¬
iences.

The administrator may encourage all teachers to take college

courses in growth and development or family life and sex education.

We are all, from the moment of birth, sexual beings, and, as
with other aspects of human health, there is no person too young for
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education in sex, and its rsmifications within the family.

Helping

children to establish proper attitudes is the primary function of a
family life and sex education course.

Sex education can be regarded,

among other ways, as a measure in preventive physical, psychological,
and social health: an ounce of prevention in the form of money spent
is worth a pound of cure for students improperly taught or informed
and the agonizing problems which will therefore plague them.

OBJECTIVES

In order for any program in family life and sex education to be
effective, the objectives must be clearly understood.

Many of the fol¬

lowing objectives are more important than others, however they are all
inter-related and do have their place in a family life and sex education
program.

Some of them will naturally come to a fuller realization in

the mind of the student earlier than others.

Primary Objectives
1#

To provide adequate knowledge of the maturation process

(both the physical and the mental-emotional)
2. To provide a good foundation for building proper attitudes
toward sex
3. To develop attitudes and conduct so that the individual's
sexual nature will contribute to his self-development and happiness and
at the same time conserve and advance the welfare of society
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4. To build correct and scientific terminology to describe
human anatomy and the physical functioning of the human body
5. To give insight into the development of and need for moral
control and moral rules
6. To help students accept socially approved roles as male
or female
7. To give further insights into relationships between par¬
ents, peers, and other adults
8. To help the student be able to discuss sex intelligently
in an honest and dignified fashion without embarrassment

Secondary Objectives
The pupil begins to understand:
1. that curiosity about self and the opposite sex is normal,
2. and recognize his role in the family,
3. the family is the basic unit of American society,
4. normal individuals differ in patterns of physical growth
and development,
5. constructive ways of expressing his own sexuality and
handling emotions,
6. and develop an appreciation for the uniqueness and similar¬
ities of individuals,
7. that a person needs a set of sound ethical and moral values
as a guideline for directing his own behavior.
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8. and develop a respect of self and others,
9. that it takes time and effort to become physically,
emotionally, and socially mature,
10. an important part of a healthy personality is a realistic
understanding of oneself,
11. a healthy moral adjustment to the adolescent sex drive is
essential to individual development,
12. that in early adolescence boys and girls become increas¬
ingly interested in being together and learning adult skills,
13*

that growing up means assuming more responsibility,

14. and develop a reverence toward and understanding of the
process of creating life and develop a regard for human reproduction as
a privilege,
15. the age of puberty (adolescence) and accepts physical and
emotional changes,
16.

that people need successful social relationships with

others to develop personal social maturity,
17•

that dating requires a person to develop an understanding

of social mores,
18.

that being in love is

to someone (infatuation).
19. what helps him grow up is his relationships with others,
20. and develop an emotional acceptance of sex as a basic life
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function,
21. that the problem-solving approach may be used to help find
realistic, socially acceptable solutions to personal problems,
22. ideas about mate selection,
23•

and many of the problems and pleasures of married life.

Many of the foregoing objectives (particularly in wording, if
not idea) were indicated by Schulz (1969).
COURSE CONTENT
The following are the main topics or ideas which should be
discussed in the family life and sex education course (listed in very
abbreviated form):
1. review of human body systems,
2. biological aspects of human sexuality,
3. the biological male,

4.

the biological female,

5. conception and fertilization,
6. pregnancy (and any accompanying problems),
7. childbirth,
8. contraception (and history thereof),

9*

VD (venereal diseases),

10. abortion,
11. homosexuality.
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12. human sexual response,
13. philosophical, psychological, and social aspects of human
sexuality,
14. drugs affecting pregnancy,
15. realistic view of dating,
16.

comprehensive look at the American family,

17. mate selection,
18. problems in marriage (adjustment, finances, in-laws, etc.)
19*

pleasureable aspects of marriage,

20.

speakers, films, and other educational aids.

Also included with these would be a complete glossary of terms
or vocabulary list.

The above list is definitely flexible and would

certainly render itself to various additions or deletions.

TEACHING AIDS
The following is a list and discussion of some various teaching
aids which could be employed in the classroom.

Again, this list is

flexible and may be designed to fit the course as is desired.
1. Films and filmstrips—these would provide visual learning
/

experiences for the student along with oral explanations.
2. Sound tapes—this could be used to create situations to
stimulate the students' thinking and reasoning capabilities by purely
auditory means.
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3. Case studies—to provide the student with insights into
problems encountered by others which may or may not be similar to his
own.

(Students could be introduced to various problem solving tech¬

niques and work out the solutions for themselves.)
4. Literature—this could prove valuable for individual stu¬
dent reports or as extra reading and information for the teacher or
the student.

(It would be a good way to enhance understanding.)

5. Classroom discussion—the main key here would be to provide
insights into the actual thinking and opinions of the students1 peers.
6. Small group discussion—allows for more intimate discussion
and exchange of ideas between peers.

(This could easily be used with

the problem solving approach.)
7. Role-playing—to give the student an "inside" view into the
opinions and problems of others, to provide an understanding of empathy.

{\ ]J

8.

Lectures by teacher—primary purpose would be to present

facts and stimulate student thinking and interest (very flexible).
9.

Question box—each day students could be allowed to pri¬

vately write questions and place them in a box; a student having no
questions could hand in a blank paper; these would be confidential and
would be read by the teacher later; pertinent questions might be
brought up for discussion or individual student reports.
'

\;

s'

10.

Models and charts—particularly a human female torso model

to give the students an understanding of what happens to her organs
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during pregnancy; a male torso as well would give the students an under¬
standing of the relative positions of organs.
11.

Guest speakers—these might include doctors, ministers,

nurses, lawyers (presenting various legal aspects), pharmacists (descri¬
bing what products are available end the pharmocological properties of
some), parents (including panels to give mutual insights into the views
of each other), State Health Officials (help students realize that this
affects more than just their community), other students (possibly older
to give insights on having lived through adolescence), superintendent of
school system (to cover school policies on pregnancy and other points),
end other speakers; extremely valuable aid if used properly1
> 1^.

Student research and reports—to supplement classroom

learning and allow the student to do some work on his own in areas that
seem relevant or particularly important to him.
In addition to the aids just mentioned, field trips to hospitals
(to examine labor and delivery rooms, etc.) could be arranged and pos¬
sibly facilitate additional informative talks by doctors or nurses.

SUMMARY

In order to be successful, a course in family life and sex edu¬
cation must have a specified direction and stated objectives.
just what is meant by sex education should be defined early.

Also,
The

motives for teaching such a course end the general philosophy of the
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program must be described.
precisely stated.

The desired goals or objectives should be

The general course content along with various pos¬

sible teaching aids must be listed.
The material presented thus far is designed with the purpose in
mind of being used in a public school system.

Which grade levels and

what portion (all or only part) will be used for the teaching of

a fam-

ily lif© and sex education course will be decided by the persons respon¬
sible or the corresponding committees.

Once the foregoing have been

completed, the next logical step is to consider the actual implemen¬
tation procedures.

Chapter 4

PROCEDURES FOR IMPLEMENTATION

INTRODUCTION

Once the motives, objectives, philosophy, and course content for
a family life end sex education program have been explained, the next
step is the actual implementation procedures.

The steps outlined here

are merely suggestions, and whether all or only part of them are fol¬
lowed is up to the persons responsible for the actual planning of the
program.

This chapter includes several different segments.

First, the

implementation guide is given including sample surveys to determine if
the students see a need and possible committees to be formed.
evaluation methods will be considered.

Second,

Third, the possibility of expan¬

sion of the program into other grade levels will be discussed.

Finally,

a summary of the chapter will be given.

IMPLEMENTATION

Surveys
First of all, before any of the steps can be undertaken,
sion must be secured from the administration to proceed.
ticularly true for the surveys.

permis¬

This is par¬

There are several reasons which have

been listed for teaching a family life and sex education course.

These,

and the intentions for such a course, should be thoroughly explained to
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the administration.
different means.

A determination of need can be accomplished by

A survey or poll of the students to be involved is

one very useful method.
tinent to the course.

This will reveal several facts which are per¬
First, the surveys will show if the students

see a need for a family life and sex education program.

Second, the

study will indicate which students (by age and by sex) perceive a need
for such a program.

Third, the results of the surveys can prove inval¬

uable to demonstrate to the administration end the community that a
need is present.

Fourth, the subject areas which are seen as the most

important will be indicated.

Finally, the results and correlations of

the surveys may serve as an aid in the actual planning of the course
itself.
On the next few pages are a sample of some surveys with direc¬
tions to the students which may be used to determine if a need for a
sex education course exists.

These are merely suggestions, and certain

parts may be used or the persons in charge of planning the program may
construct their own survey.

It should be stressed that these are anon¬

ymous, and no names will be asked.

What can be done with the results

will be discussed after the surveys have been presented.

These are

intended primarily for the high school age youth, but may be employed
wherever they seem appropriate.

The title "Opinion Questionnaire on

the Need for Family Life and Sex Education" would be placed on the top
of each survey but will be omitted here.
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SAMPLE SURVEY NUMBER 1

The purpose of this questionnaire is to determine if the stu¬
dents see a need for a family life and sex education course.

For each

question please circle the answer which is most appropriate for you.
Be sure to answer each item.

There are no right or wrong answers, as

this is merely your opinion.

All responses are confidential.

1.

What is your year in school?

2.

What is your sex?

3.

Do you see a need for a sex edu¬
cation course in this school?

YES

NO

UNDECIDED

Would you approve of a planned sex
education course in this school?

YES

NO

UNDECIDED

If such a course were offered,
would you take it?

YES

NO

UNDECIDED

If such a course were offered,
should it be optional or required?

OPTIONAL

4.

5.

6.

7.

8.

9.

.

10

11.

FRESHMAN

At what grade level should a sex
education course be taught?

SOPHOMORE

SENIOR

MALE

FEMALE

REQUIRED

7th 8th 9th 10th 11th 12th

Should the teacher of a sex edu¬
cation course be male or female?

MALE

Should the teacher of a sex educa¬
tion course be married of single?

MARRIED

Should the teacher have children
or no children?

JUNIOR

CHILDREN

Should males and females be segregated
(separated) or together for the course?

FEMALE

EITHER

SINGLE

EITHER

NO CHILDREN

EITHER

SEGREGATED

TOGETHER
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SAMPLE SURVEY NUMBER 1 (continued)

12.

13.

14.

15.

Do you think your parents would want
you to take a sex education course?

YES

NO

UNDECIDED

Do you feel that your sex knowledge
is adequate ?

YES

NO

UNDECIDED

Do you think that a sex education
course would benefit you?

YES

NO

UNDECIDED

COMMENTS:
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SAMPLE SURVEY NUMBER 2

Assuming a sex education and family life course was going to be
offered, please indicate (by circling the appropriate answer) whether
or not you think each of the following topics should be covered.
1,

Dating

YES

NO

UNDECIDED

2,

Courtesy and Manners

YES

NO

UNDECIDED

3*

Examination of American Family

YES

NO

UNDECIDED

4,

Pregnancy

YES

NO

UNDECIDED

5.

Drugs Affecting Pregnancy

YES

NO

UNDECIDED

6,

Childbirth

YES

NO

UNDECIDED

7.

Conception and Fertilization

YES

NO

UNDECIDED

8.

Interpersonal Relationships

YES

NO

UNDECIDED

9.

Physical Development (Anatomy and
Physiology of Male and Female)

YES

NO

UNDECIDED

Marriage Laws (legal age, waiting
period, blood tests, etc.)

YES

NO

UNDECIDED

11,

Menstruation

YES

NO

UNDECIDED

12,

Nocturnal Emissions (Wet Dreams)

YES

NO

UNDECIDED

13#

Human Sexual Response

YES

NO

UNDECIDED

14,

Contraceptives (Birth Control)

YES

NO

UNDECIDED

15.

Married Life

YES

NO

UNDECIDED

16.

Abortions

YES

NO

UNDECIDED

17*

Venereal Diseases and Health Services

YES

NO

UNDECIDED

10,
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SAMPLE SURVEY NUMBER 2 (continued)

18.

Premarital Sex (before marriage)

YES

NO

UNDECIDED

19.

Extramarital Sex (other than spouse)

YES

NO

UNDECIDED

20.

Homosexuality (and sexual deviances)

YES

NO

UNDECIDED

21.

Illegitimacy (unmarried mothers and
unmarried fathers)

YES

NO

UNDECIDED

Finances and Insurance (cost of preg¬
nancy, childbirth, hospital care, etc.)

YES

NO

UNDECIDED

Philosophical, Psychological, and
Social Aspects of Human Sexuality

YES

NO

UNDECIDED

24.

Mate Selection

YES

NO

UNDECIDED

25.

Marital Problems (adjustment, new
relatives, household duties, etc.)

YES

NO

UNDECIDED

Marital Pleasures (companionship,
love, children, etc.)

YES

NO

UNDECIDED

22.

23.

26.

27.

COMMENTS:

SAMPLE SURVEY NUMBER 3

The purpose of this questionnaire is to see if the students see
a need for a family life end sex education program.

Please answer each

question appropriately for you.

There are no right or wrong answers,

as this is merely your opinion.

All responses are confidential.

1. What courses, other than those presently offered, would you most
like to take if any that you wanted were offered?
(List several
that you would like.)
Why would you like to take those courses?
2. What topics would you like to discuss in each of the courses you
listed in number 1? Why?
3. Do you see a need for sex education in this school?
4. What would you like to know about sex education?

Why?

Why?

5. Where do you and your friends get (your) their sex knowledge?
6. What is your interpretation of sex?
of sexuality?

Why?

What is your interpretation

7. What effect, if any, do modern contraceptives have on teenage sex¬
ual behavior? Why?
8. Please discuss the male and female roles, as you see them,
society.

in our

9. If presented with the opportunity for sex, what would you do?
COMMENTS:

Why?

^5
Some of the questions could be asked both before and during a
femily life and sex education course.
how the students are progressing.

This would provide insight into

The high school Student Council

could be asked to help in the survey distribution process and in recol¬
lection of the papers.

The next step is to tabulate the results.

Cor¬

relations may be drawn between males and females, between classes, and
combinations of the two.

Next, a faculty meeting (teachers and admin¬

istrators) should be arranged.

This would be for the purpose of polling

them (on much the same type of appropriate questions) end discussing
with them the tabulated students’ results.

A discussion period should

follow where the intentions for a family life and sex education course
would be explained.

Next, their support could be sought in sending

questionnaires home to the parents, asking their views: Is there a
need?

(etc.)

These results should be tabulated and compared to the

students’ responses.

At this point, student assistance could be sought

in getting the news media (newspaper and radio or television) to lend
their support.

Notices could then be placed in the newspaper advising

the rest of the community of a meeting to discuss the subject of sex
education in the school and asking for their attendance and views.
(Possible home visits with parents who would have a child in the pro¬
gram might prove beneficial.)

Close cooperation with all the school

faculty would be strived for, such as having the social studies teacher
talk about population explosion, etc.

This pretty much ends the first
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phase of implementation.

Obviously, this stage must be designed to fit

the unique community.
Committees
The next step is to enlist the support of the parents and com¬
munity.

To do this a basic plan for the course listing objectives,

content, etc. would already be drawn up.
for the course.

This provides proper direction

Either at the first meeting of the teachers, parents,

administration, and community or at a subsequent meeting, an advisory
committee would be formed to fully determine community attitudes.
Ideally this committee would be made up of a cross-section of the com¬
munity: doctor, teacher, school board member, minister, etc.

If atti¬

tudes are favorable and all systems are "GO,” the next step may be
undertaken.

This would involve formation of a screening committee

(made up of various faculty members, ministers, and community members)
to preview textbooks, films, end other materials to be used in the
course.

Another purpose of this committee would be do decide the depth

that the course would cover the various topics.

Also they would decide

upon the actual topics that the community (including students) would
like to have covered in the program.

Another element of this step would

be the formation of a curriculum planning committee, the purpose of
which would be the actual planning of the family life and sex education
curriculum (priority of topics, approximate time to be spent on each,

and so forth).

This committee would be comprised mainly of teachers and

administrators, and would work in close conjunction with the screening
committee.

Another purpose of the two committees would be to find out

what is going on at other levels, including local, state, and national.
Another crucial factor for them to be concerned with is the selection of
a properly prepared and qualified teacher.

Plans for further prepara¬

tion of this person could be discussed and developed.

Also they might

want to consider which doctors, lawyers, nurses, etc. would be asked to
speak to the class.

Ministers should definitely be included here.

Finally would be the ultimate calculation of the total cost involved in
the implementation of such a course.

Other factors to be considered:

an adult education course (which could be run nightly or once a week to
)

keep the parents informed as to where the students are, or it could be
run at approximately the same speed as the school program) and other
ways to keep the community continually involved and aware that their
views and ideas are always taken into consideration.
EVALUATION
A definite attempt should be made to determine the effectiveness
of the program, and possibly, ways to improve it.
evaluated in several manners.

The program may be

First, comments volunteered by students

may be considered and compared with their attitudes at the beginning of
the course.

Also, comments from any parents that may have visited the
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classroom or sat through some classes may be taken into account.

(Hope-

fully, the classroom was completely open and parents were allowed to
visit at any time.)

Another subjective way that teachers can evaluate

the impact of the family life and sex education course is simply to ob¬
serve what happens in their classrooms.

Increased respect for and coop¬

eration between the sexes and the greater understanding of each person’s
responsibility to himself and others may be noticed by teachers in other
subject areas.

Questions posed by the teacher could ask whether the

students’ feelings about any of the subjects covered in the family life
course had changed as a result of the course.
classroom discussions could be analyzed.

Student behavior during

Conversations with parents

form another source of relevant data, while discussions with teachers of
other subject areas regarding changes in the behavior of the students
after they had the family life class are still another source.
tests and post—tests may be used.

Pre¬

A questionnaire to collect students’

subjective reactions at the close of each unit and at the end of the
total program may be used.

The classroom teacher should also have some

sort of an instrument to measure his ability to communicate with his
class.

It has been found that it may be helpful to ask the students to

evaluate the family life and sex education unit by asking them such
questions as: (1) Was the class worthwhile? (and why),
sentation too frank and why?,

(2) Was the pre¬

(3) Were your questions avoided?,

(4) Was

the information presented in such a way that it was easy to understand?,
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(5) Did the class help you gain new insights in human relationships and
hew?,

(6) What comments do you have to help the instructor improve?,

(7) What areas did you find most interesting and why?,
did you find least interesting and why?,
most helpful to you and why?,

(8) What areas

(9) What class activities were

(10) What other suggestions do you have

for improving the class?, and so on*

If the overall evaluation shows

that the program was a success, it may be expanded to include other stu¬
dents at different grade levels, until ideally the program is comprehen¬
sive and extends through all the grades.

If the program was not a suc¬

cess, it should be carefully examined to determine why it failed, how it
can be corrected, and how it can be restructured so that it may properly
fit into the school’s general curriculum.

Possibly only good points may

be salvaged, but they may be used as a nucleus around which to build a
successful program.

The evaluation should be checked by the teachers,

committees, and administration while paying particular attention to the
voices of the students.

EXPANSION

Once the program receives a successful rating, it is time to
expand it to include the students in the other grades.

This may be car¬

ried out by the same type of process as implemented the first course.
To determine the course content for all grade levels, the mein idea to
keep in mind is to decide what material is relevant or important to the
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student at that particular age level.

Some topics may be just touched

upon early, and then covered in depth later in a more advanced grade
level.

The important thing is to provide that which can help our youth

to become what they truly want to become and deserve to be.

SUMMARY

To get a family life and sex education program started in a
school system, a definite plan of attack is necessary.

This must in¬

clude the procedures to be followed in order to accomplish the task.
In working with the students there are several ideas that may be
explored: ’'sensitivity" groups with the students—with "follow-up"
meetings after the course, discussion of the problems of the unmarried
mother and the unmarried father and their effects on the families, pupil
committees to do research or reference work, a bulletin board run by the
students with articles indicating good sexual attitudes and others indi¬
cating poor taste, and responsibilities of students, families, doctors,
ministers, etc.

Sexual behavior affecting family relationships, peer

relationships, group or community relationships, future careers, dropout
potential, financial demands, delinquency and crime potentials, and com¬
munity response and responsibilities might also be covered within the
context of the sex education program.

Having completed all this and

decided when to conduct the course and how long to have it run, the pro¬
gram would now be ready to put into operation.

As the

program proceeds,

51
it is advisable to have it periodically evaluated.

This could be done

using much the type of procedures as would be used in the final (year*s
end) evaluation of the program.

The screening committee is responsible

for the ultimate selection of films and textbooks to be used in the
course, but teachers and others primarily familiar with designing a
curriculum would be responsible for the eventual curriculum.

Once the

course was satisfactorily initiated, carried out, evaluated, and prop¬
erly expanded, the committees could be dissolved.
be reconstructed if the need arose.
gram would be evaluated,

Naturally, they could

After the course of a year the pro¬

analyzed, restructured if necessary, and ex¬

panded to meet the needs as seen by the evaluation.

Obviously,

parents

would be given the option of withholding their child from the class.
(The committees and students would have previously decided if the stu¬
dents should be segregated at any point or if at all.)

To briefly con¬

clude, teachers, administration, school board, parents, students, and
the community must all cooperate and participate in a truly successful
family life and sex education program.
be shared by all.

The benefits are many and will

Chapter 5

CURRICULUM OUTLINE

INTRODUCTION

Before a curriculum for family life and sex education can be
established, there are severe! things which must have occurred previ¬
ously*

Sex education must have been defined, the motives and philoso¬

phy of teaching the course must have been explained, a need for the
course must have been determined, and the support of the school (teach¬
ers and administrators as well as the school board), parents, churches,
and the rest of the community should have been acquired.

Various com¬

mittees should have been formed, end the attitudes of the community and
the students should have been surveyed.

Thus it is assumed that the

above steps have been carried out, and the next consideration is the
actual curriculum.

CURRICULUM

Beginning on the next page is a sample proposed curriculum.
Its purpose is merely to provide an outline of topics which may be dis¬
cussed in family life and sex education courses.

In actual practice,

the curriculum would be designed by an appropriate committee represent¬
ing the teachers, administrators, parents,
general.

students, and community in
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I. ORIENTATION—to the Family Life and Sex Education class and to
some of the basic procedures (such as the small group discussion
and role playing) and goals and objectives
II. BASIC REVIEW OF THE HUMAN BODY SYSTEMS AND HOW THEY FUNCTION—
this would include the digestive, respiratory, circulatory, mus¬
cular, etc., and would show they are inter-related, but would not
include the reproductive system at this point
III. KNOWLDEGE OF SELF
A. What kind of person am If
1. How well do I know myself.
2. How responsible am I?
B. Learning to know yourself:
1. Why is it. important to know yourself?
a. Interests
b. Aptitudes
c. Personal preferences
d. Character traits
e. Physical and emotional health
f. Behavior patterns
2. What is your personality?
a. Your physical build
b. The way you walk, dress, talk
c. The way you think
d. Your feelings (fears, hopes, etc.)
e. The way you get along with others
f. The way other people affect you
3. What factors influence your personality? (Every human
started life with the same basic human qualities, but each
evolves a unique personality.) ,
a. Environment
b. Family
c. Heredity
d. Schools
e. Friends
f. Maturity
g. Self-concept
4. What are some practical ways to improve your personality?
a. Understanding your needs
b. Trying to understand other persons
c. Having emotional control
IV. INTERPERSONAL RELATIONSHIPS
A. Relationships at home

5^
1. How talking things over with parents helps relieve anger,
worries, and fears and helps solve problems
2. How family relationships shape our lives
B. Relationships at school
1. Hew does the school help a person develop a pleasing,
healthy personality and maintain good mental health?
2. The ^climate,, or atmosphere of the total school environ¬
ment—physical and emotional
a. Recognition of and respect for individuals
b. Regard for physical, emotional, and social needs of
students
3. Leadership and extracurricular activities (student govern¬
ment, etc.)
4. Health services and staff
5. Guidance and counseling staff
6. School-community relationships
?•
Boy-girl relations
a. Mixing socially
b. Competitiveness
c. School manners and relationships
8, What we need to help us grow in our relationships with
other people
9. Why do we go to school?
a. Courses one should or should not take
b. Worrying about school to the point that it affects
one's work
c. Quitting school and getting a job
d. Why some students fail a course when most others don't
e. What value does school have?
f. Are teachers and students natural enemies?
g. Where can you get money for school expenses?
C. Friendships
1. Values
a. Share your experiences, thoughts, troubles, and good
times
b. Friendship helps develop social skills
c. A variety of friendships helps develop your personal¬
ity
2, Qualities that can help improve your friendship rating
a. Be interesting
(1) Be dependable and loyal
(2) Have a sense of humor but don’t use it at the
expense of others
(3) Accept criticism graciously
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(4) Be modest, not boastful
(5) Maintain good sportmanship and control of your
temper
b. Be interested
(1) Be a good listener
(2) Emphasize the favorable qualities of other people
instead of their faults
(3) Cooperate rather than compete
(4) Be poised and self-confident
D. Functions of the family
1* The functions of the family change as society changes.
Traditional family functions:
a. Father was head of the household, taskmaker, teacher,
minister, decision maker
b. Mother was subservient to her husband, did the house¬
hold chores, and worked the land
c. Children worked with parents, were "seen not heard,"
and provided the additional hands for work
2.' Families today
a. Families sell their labor for money (even mothers mav
work)
b. Father is still the head of the household by law and
the major breadwinner
c. The major functions of the family are reproduction,
child rearing, emotional support, and decision making
E. Family relationships
1. Family conflicts
a. Personal conflict—a struggle within oneself, for
example, family beliefs or standards vs. group standard
b. Personality conflicts
c. Antagonism
d. Social pressure
2. Parent-child conflicts
a. Disagreement about child's friends
b. Child's physical habits, for example, dress, eating,
grooming, cleanliness
c. Responsibilities to home, church, and school
d. Allowance and use of money
e. The independence of the child
3. Brother and sister relationships
a.
"We did not choose each other."
b. External duty conceals hostilities
c. There is competition within the family
d. Achieving good fellowship between family members will
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prepare the student for living in the world, since
skillful management of relationships is part of the
task of successful living
e. The home can be an effective proving ground for dem¬
ocracy
(1) Parents should have patience and understanding
(2) Children grow to enjoy each other because of dif¬
ferences in personalities, interests, and abili¬
ties
4,
Other children-parent conflicts may arise because a parent
a. Expects too much of children
b. Refuses to let children grow up
c. Worries unnecessarily about children’s affairs
d. Lacks confidence in children’s judgment
e* Clings to old-fashioned ideas
f. Has ambitions for children that are different from
their own
g. Shows favoritism to a brother or sister
h. Has more experience than children do and so can see
that the consequences of their proposed course of
action will not be what they think—allow them to make
a mistake occasionally
F. Solving problems of growing up in relationships with others
1* How can I make and keep good friends? ^
^
) '
;
a. Attitudes and behavior
b. Attitudes and feelings
2, What can I do to feel comfortable in social situations?
a. Know the right thing to do (manners)
b. Be interested in others and show it
3* How can I make a good first impression?
4, How can I have good family relationships?
a. With parents
b. With siblings
5* What are some basic rules for good relationships?
G. Problem Solving Approach—There are a variety of methods of
approaching a problem
1* How can we meet our problems?
a. Direct attack
b. Detour
c. Retreat
d. Scientific problem-solving technique
2. How can we use our abilities well? What habits of thought
can hinder us?
a. Facing reality
b. Rationalizing

r
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3,

V.

c. Projecting
d. Daydreaming
e. Identifying
f. Sublimating
What steps are involved in solving our problems construc¬
tively?
a. Efficiency
b. Release from tension

PHYSICAL CHANGES: MATURATION OF THE REPRODUCTIVE SYSTEM
A. Physical
!• Changes in body size and shape; secondary sex character¬
istics
2.
Role of the endocr
a. Development of the endocrine glands
b. The dependency of normal growth and development on
properly timed action of the hormones
c. Maturation of the reproductive system
3* What are some special problems that may concern children
as they are growing into maturity?
a. Menstruation
b. Seminal emissions (nocturnal emissions)
c. Masturbation
d. Size of genitalia (including breast size)
4.
Attraction to and desire for opposite sex: SEX DRIVE
B. Male reproductive system and how it functions
1•
Terminology
2,
Relation to other systems of the body
C. Female reproductive system and how it functions
1. Terminology
2. Relation to other systems of the body
D. Conception—Fertilization
1. Female ovulation cycle
2. Union of sperm and egg
3. Implantation of zygote
E. Pregnancy
1. Development of the embryo
2. The fetal stage
3. Functioning of mothers systems in relation to fetal
systems
'
n
4. Possible problems with pregnancy
K
a. Natural abortion
b. Disease—stillborn
c. Caesarian section
d. Pre-mature birth
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F.

©• Emotional aspects of pregnancy
5. Childbirth—-how it occurs
6. Heredity
a. Chromosomes and genes
b. Current research and progress in the study of
heredity abnormalities
Emotional Aspects of Puberty
1. Ways of showing emotion
2. Hew emotions may affect our physical growth
3. Moodiness and modesty (self-consciousness)
4. Love
5*
Infatuation
6. Boy-girl relationships
a. Friendship
b. Dating (to be covered more extensively later)
7. What do we really mean when we talk about ugrowing upM
a. Stages of development
(1) Infancy
(2) Childhood

(3) Adolescence
(4) Adulthood
8. Changes related to interests
9. Changes related to responsibilities
10.
Determination of indiv
a. Color of hair and eyes
b. General body build
c. Facial features
d. Sex
e. Capacity to develop intellectually
f. Family setting, which affects realization of inherited
potential
G.
Venereal Diseases
1. Causes
2. Cures and treatments
3. Medical facilities available for help
4. Effects (both short term and long range dangers)
5. Methods of transmission
H.
Drugs affecting pregnancy or reproductive capabilities
Homosexuality and sexual deviations
1. Physical implications
2. Mental-emotional implications
3. Social-legal implications
Abortion
J.
1. Physical implications
2. Methods

I.
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K.

L*

M.

3* Mental-emotional implications
4. Social-legal implications
Contraception
1. Physical implications
2. Methods and effectiveness
3. Mental-emotional implications (the religious aspect would
enter here as well as with the abortion issue)
4. History of contraceptives
Human sexuality and response
1. Physical characteristics
2. Mental characteristics
3. Acceptance and pride in male or female role in society
4. In relationships with others
a. Peers
b. Parents
c. Children
d. Siblings
e. Society in general
Sexual relationships other than marriage
1• Premarital
2.
Extra-marital

VI. STANDARDS OF CONDUCT
A. Conformity
B. Alternatives of behavior
1. Right vs. wrong
2. Making a moral judgment
3. Societal pressures
4. Importance of forming own attitudes and values
5. Individual actions
VII. DATING
A. Values
1. Helping one to understand himself and others
2. Understanding and accepting variations
3* Learning social skills
4. Getting acquainted with members of the opposite sex
5. Learning what type of people fit one's personality needs
B. Considerations for dating
1. Age—The proper age to start dating is a matter of individ¬
ual interpretation. The personality of each student and
the kind of home in which he has grown up play a major part
in determining the age at which boys and girls become in¬
terested in each other, along with the personal development
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of each student.
2. Types of dating
a. Party dating—Boys and girls get together in one
home, school, or church. There is no specific pair
ing of boys and girls attendingi
b. Group dating—Several couples (or singles) partici¬
pate in an activity, for example, a beach party or
show party, under parental supervision (usually).
c. Double date—Two couples attend a function together
d. Single date (one couple)
e. Steady dating
f. MPlaying the field"
3. Etiquette
a. Asking for a date
b. Accepting a date
c. Calling for your date
d. Meeting his/her parents
e. Manners on a date
f. Frequency of dates
g. Inviting a boy in after a date
h. How to say ’goodnight'
i. Breaking a date
C. Hew to be a good date
1. Personal appearance
2. Responsibilities of the boy on a date
3. Responsibilities of the girl on a date
4. Where to go and what to do
D. Factors in choosing a good date
1. Personality
2. Appearance
3. Companionship
4. Consideration and versatility of person
E. Family and dating
1. Do your parents approve of dating?
2. Should your parents meet your date?
3. Should your parents know where you are going?
4. What time should you be in?
5* What do you do for money and transportation?
VIII.

MATE SELECTION
A. What do you look for?
B. What would (should) someone look for in you?
C. Areas of agreement
D. Sources of conflict
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IX. MARRIAGE
A. Adjustments
1• Sexual
2. Financial
3* Religious
4. Relatives
5. Job, living location and conditions
6. Expectations
B. Pleasures
1. Communication, cooperation, partnership (companionship)
2. Love—and doing things with and for the other person
3. Children
C. Problem areas (those mentioned above may be problems)
X. PHILOSOPHY OF LIFE—A philosophy of living refers to any pattern of
thought that enables us to answer life's problems for our own sat¬
isfaction.
A. Ideas of right and wrong
1. Our personal conduct demonstrates our code of ethics.
2. Doing what is right is not always easy.
3. We must understand the consequences of breaking our moral
code.
B. The meaning and purpose of life
1. The major purpose of a code of ethics is to give us a pat¬
tern of action that adds meaning and purpose to our lives.
2. Your personality, conscience, religion, and culture con¬
tribute to your purpose in life.
C. A philosophy of life and environmental influences
1. A philosophy of life or code of ethics is not suddenly
acquired when a crisis occurs, but is built up through
previous experiences.
2. Basic principles of right and wrong change very little,
but attitudes of right and wrong change from group to
group or within a particular group to meet new conditions.
3. The Golden Rule ("Do unto others as you would have them
do unto you.") and the Ten Commandments have come down
through the centuries end have survived the interpretation
of many great cultures.
XI. PERSONAL CODE OF ETHICS—Students actually write down their own
code of ethics and values as they see them. This tends to solid¬
ify and clarify in their own minds just what their attitudes and
principles really are.
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SUMMARY
The foregoing curriculum is, again, merely a suggested outline
that may be added to or deleted from as is deemed necessary by those
responsible for the planning of the family life end sex education pro¬
gram*

Certain portions will naturally take more time and concentra¬

tion than others, and this may vary from one school to another.

Many

of the ideas in the curriculum were indicated by Schulz (1969) and then
combined with the concepts of this researcher.

Obviously, if a cur¬

riculum is to be designed for a particular community, the unique char¬
acteristics of that community (end its students) must be taken into
consideration.

The curriculum here was intended for high school age

youth, but it may be altered in depth and/or scope to fit some other
grade level.

Chapter 6

SUMMARY AND RECOMMENDATICNS

There are many reasons for sex education, and most of them point
up the need for some sort of course in the public schools.

Parents

should recognize the fact that young people often feel embarrassment in
discussing such topics with them and will seek answers to their ques¬
tions elsewhere.

If more parents became aware of the fact that many

children do not perceive them as a major source of information on sex¬
uality,

some resistance to sex education in the schools might be les¬

sened.

In his article on human sexuality, Flatter (1972) demonstrates

not only the opportunity, but also the obligation, for the schools to
provide sex education.

He points out that how teachers feel about them¬

selves as males or females is conveyed to the students in their rela¬
tionships with the children.

In other words, teachers not only teach

sex information but also convey attitudes and feelings in their posi¬
tion as role models for children.

Adults are withdrawing from helping

young people develop their attitudes, values, and beliefs about the
human condition—indeed, that which is most important to becoming a
more fully functioning person.

This does not mean that teachers or

adults should impose their values on children but rather help children
develop their own valuing and attitudinal system.

An unfortunate

dilemma is developing that while students are taking more responsibility
for their own sexual code of behavior, they are living in a time when

64
change is occurring so rapidly that for any individual to establish a
code of behavior is quite difficult.

It is not so much the fact that

youths are rebelling against or.rejecting adult standards but rather
the fact there are few, if any, clear standards from which to rebel.
Another possible reason for the involvement of the school is the fact
that students are more open and more verbal regarding issues of sex
today than they have been in the past.

A major cause of this openness

especially about matters of sex is the fact that youths are desperately
attempting to find a sense of identity.

The school can help provide

a haven for young people to think through their concerns in human sex¬
uality and develop a life-style appropriate for themselves—founded on
". .

. well-thought-out values, attitudes, and beliefs, and grounded in

a solid grasp of the subject matter."

(Flatter,

1972:73-74)

Certainly

the school has both an obligation and an opportunity to provide stu¬
dents with the types of experiences that will better help them develop
suitable life-styles that are based upon rational attitudes end values.
Hoyman (1974:64) said, "Our young people themselves feel that we must
trust their intelligence and integrity and accept the calculated risk
of realistic sex education in our schools today."

He goes on to suggest

that in sex education we need to guide our young people

by example as

well as precept—so they link their individual sexual morality and
behavior with the common good.

The studies indicated that increased

degrees of self-acceptance and self-esteem may be the most important
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results of family life and sex education courses.

School family life

and sex education courses were seen to fill these needs.

In conclusion,

many authors see a definite! need for sex education in the public schools.
Benefits are seen not only for the student, but also for the family,
community, and society as well.

It is indicated that if parents will

make themselves aware of all the factors influencing their children, and
the advantages and disadvantages of each, they will more readily see the
need for family life and sex education courses in the schools.

Possibly

the greatest benefit of sex education in the public school is the assis¬
tance it would give adolescents in setting up their own values, atti¬
tudes, end guidelines for behavior.

Further, by helping establish their

own self-identity, their self-esteem and confidence in their own abili¬
ties to handle the various situations that life will present to them
would be greatly strengthened.
It has been the purpose of this paper to construct an implemen¬
tation plan and curriculum for a family life and sex education course,
including motives, objectives, methods, and philosophies to be used in
a public school system.

The suggestions, surveys, implementation pro¬

cedures, and curriculum that were presented are merely samples to be
used if appropriate for the particular school system.

They are by no

means all-inclusive, but rather are very flexible and may be altered
as is necessary.

Ideally they may be looked upon as a starting point

from which to begin the process of implementation of a family life and
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sex education program.

That program needs to be aimed at a certain

grade level (preferably high school) and then expanded from there.
Care should be taken in the evaluation of such a program, so that its
true merits and advantages may be revealed.

RECOMMENDATIONS
There are several things that may be done to extend beyond the
scope of this paper.

First, a listing of appropriate textbooks, ref¬

erence materials, and films that are available could be obtained.
Specific methods for correlating results of the surveys or presenting
the findings to the public might be indicated.

Certainly a more elab¬

orate curriculum or more detailed implementation procedures could be
written—and probably would be when a particular school system decided
to begin a family life and sex education program.

To conclude, it is

recommended that additional materials, besides this paper, be examined
prior to the initial steps of implementing a family life and sex edu¬
cation program.

Thus a comprehensive, complete plan of action and

procedures will be at hand to aid in the process.
paper can be done to include that information.

Study beyond this
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