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ABSTRACT 

Beginning teachers are faced with many problems when arriving to a 
new teaching situation. The problem of this study was to determine the 
major problems of new teachers. Effective orientation methods to meet these 
problems were identified. 

A survey of literature was completed to determine problems of new 
teachers. A questionnaire was discovered in the review of literature and was 
used to determine problems encountered by beginning teachers. 

The responses of the beginning teachers were statistically treated. 
The answers of the new teachers showed the areas where the problems were 
major, where no opinion was expressed, and in areas where little or no 
opinion was expressed. 

Problems of major concern were found in the following areas: learning 
administrator^ reports, understanding school's philosophy, inadequate work 
facilities, disciplinary problems, teacher-pupil relations, teacher class 
load, teacher's time after school hours, recreation in the community, infor¬ 
mation on community tradition and culture, relationships with the principal, 
use of community resources, and establishing working relations with the 
parents. 

Areas where no opinion was expressed by the teachers were: problems 
of insecurity, securing pleasant living conditions, using auxilary teaching 
aids, inadequate salary-not being able to meet community standard of liv¬ 
ing, pupil-teacher ratio and not knowing specific teaching assignment be¬ 
fore assuming teaching duties. 

Areas where little or no concern was shown by the beginning teachers 
were: conditions of work drab, being informed to community problems, non¬ 
constructive supervision, satisfying social contacts, inability to get con¬ 
ferences with the principal when needed, adjusting to new curriculum, employ¬ 
ment conditions such as sick leave, tenure, teaching out of field of pre¬ 
paration, teaching problem children, and problems of health and marriage. 

In the conclusions it would appear that many new and beginning teachers 
receive an inadequate amount of assistance in becoming adjusted to schools 
in which they have been employed. The evidence shows that some administrators 
are not sensitive to the problems of beginning teachers. By being aware of 
these problems he will be able to use orientation procedures that would help 
control if not eliminate the problems. 
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CHAPTER I 

INTRODUCTION 

Beginning teachers are faced with many problems when arriving to a 

new teaching situation. Many of these problems could be controlled or elim¬ 

inated by an orientation program. The importance of a successful orientation 

program for new teachers has long been recognized by education. A period of 

adjustment, of orientation, is experienced by each new teacher. It is gen¬ 

erally agreed that the morale and efficiency of new teachers can be increased 

by a carefully planned and effectively administered program of induction. 

Schools must keep pace with the times and run a program consistent with 

the demands of society. By being aware of the problems encountered by new 

teachers a school will be able to function at top effeciency. The teachers 

within the school are the prine factors to help meet this end. 

A good induction program takes account of the problem facing the new 

teacher in the new school and community. The new teacher should become 

familiar with community background, local history, and customs. An effort 

is made here to find the problems facing new teachers, how they should be 

coped with, and the method in which these problems can be met. 

Statement of the Problems 

The problem of this study was to determine the major problems of new 

teachers. Effective orientation methods to meet these problems were iden¬ 

tified. 

Procedures 

In order to determine the problems of new teachers the following pro- 
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cedures were used: 

1. A survey of literature was completed to find problems of new 

teachers as expressed by various authors. 

2. A questionnaire was found and was used in this study. 

3. Names of 200 graduating seniors were obtained and a random sampl¬ 

ing was taken. A questionnaire was then mailed to 100 of these 

new teachers. 

4. Results of the questionnaire were then analyzed. 

Limitations 

The limitations in this study include the following: 

1. The limitations were confined to the results on the questionnaire. 

2. 100 questionnaires were sent to 100 new teachers from two col¬ 

leges; one located in Montana and one located in North Dakota. 

Definitions 

Orientation: This term as employed in this study is help given to a 

new teacher in a new teaching situation. This includes help in administrative, 

supervisory, personal and of a professional nature to establish good relations 

between the new teacher and the total school and community. 

Beginning Teacher: Refers to any teacher who is employed to teach in 

a school system new to him. 



CHAPTER II 

PROBLEMS OF NEW TEACHERS 

A review of literature was undertaken as a part of this investigation 

to find the problems facing new teachers and to meet these problems by ori¬ 

entation methods. 

One of the more important aspects of orientation is that all teachers 

in a new school and community have problems. Some of these problems are of 

a personal nature and some of them are professional. It is obvious that 

satisfactory solutions to such problems will help the teacher in more success¬ 

ful work. The adjustment process will be decreased a great deal for the new 

teacher and his mind and energy can be directed toward his professional 

activities, if his mind is free of worries about personal problems. Without 

doubt there is an emotional strain of considerable magnitude acting upon 

every individual when he first comes to a different school system.^ 

To help teachers come through such an experience an orientation pro¬ 

gram would help to solve these problems. Some of the problems facing new teach¬ 

ers and some successful practices are: becoming acquainted with the community, 

understanding the school system (policies, rules and regulations), and pro¬ 

blems of a personaT nature, such as health problems and locating suitable 

p 
living accomodations. 

Satisfactory Housing. In many communities it is difficult for a new 

^Barratt, T. K., "Help Your New Teachers," American School Board 
Journal, CXXXIX (June, 1956), p. 49. 

2 
Castetter, William B., School Personnel Problem, MacmiIlian Co., 

New York, 1962, p. 225. 
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teacher to find satisfactory housing. To be satisfactory, housing must be 

reasonably accessible to the school in which the new teacher will teach, be 

located in a good community, and within the price range he can afford. 

Some administrators personally involve themselves in finding housing 

for the new teachers. It is not advocated that the administrator actually 

select a home for the new teacher. It is clear that the school should help 

find housing for new teachers. 

The community can actively participate in locating housing for new 

teachers. Many schools, in cooperation with the PTA, will canvass a commu¬ 

nity to locate available housing. Newspaper and radio can give aid in the 

arrival of new teachers. 

A few states make it possible for school boards to finance the con¬ 

struction of housing for teachers. The legislature passed a bill in 1948 in 

the state of Illinois which gave permission for the use of school district 

funds to purchase houses for teachers and administrators. Hinsdale, Illinois, 

became the first city to use this authorization and ten houses were built for 

the new teachers and administrators which rented for $65.00 per month.^ 

Various other states have reported favorably on the rental of district 

owned houses. The Platteville, Colorado, superintendent states that there 

has been no teacher shortage in his district since the board built houses 

for teachers.** 

Portland, Oregon, sends out questionnaires and lists eight types of 

housing accomodations and asks the teacher to check first, second and third 

3Naidene, Gay, "Upon Proper and Becoming Dwellings," School Executive. 
XXXXI II (April, 1948), p. 41. 

**Powe11, William W., "Faculty Housing," The Nation's Schools, XXXXI I l 
(April, 1949), p. 49. 
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choice of living facilities. The results showed that 73 per cent of the teach¬ 

ers participated in this housing survey.5 The new teacher should become 

acquainted with the services the school can render in assisting in housing. 

Getting Acquainted with School Personnel. The new teacher wi11 feel 

more readily accepted once he is made to feel as one of the group. A goal is 

meant to make the new teacher feel, as soon as possible, that he is a part of 

6 
the organization and the community which the school serves. It is the duty 

of the staff members to help the new teacher and give him that feeling of 

being one of the group. Morris S. Wallace in his survey of problems facing 

teachers states, “problems of establishing satisfying social contacts in the 

community," and “personal security, never feeling that you really belong" was 

listed by 35 per cent of the respondents.7 

Many schools give a special get-acquainted day one day before school 

starts meeting, whereby the entire faculty gets together at a pre-school con¬ 

ference. Each new teacher is met by a welcoming committee and a name card 

is pinned on his lapel. The conference includes the following elements. 

(1) A speech of welcome by the president of the board of education. (2) A 

talk on getting acquainted with the organization. (3) A discussion on 

important details. (4) Talk on social and professional opportunity. (5) 

A trip through the school building. Goodwin states that the trip should be 

conducted by the principal. It gives the new teachers an opportunity to see 

5£bey, George W., “How Portland Greets Its New Teachers," The Nation's 
Schools, XXXXI11 (December, 1948), pp. 28-30. 

^Castetter, op. cit., p. 232. 

7v/al1ace, Morris S. , “The Induction of New Teachers into School and 
Community,“ The North Centra 1 Association Q,uarter1y, XXV (October, 1950), 249. 
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their room and learn building regulations, and it establishes the basis for 

classroom visitation by the principal in spirit of genuine helpfulness.^ 

Many schools use the sponsor-teacher plan in helping the new teacher 

get acquainted and in helping him with minor problems that arise. Hazel 

Prehm states: 

The principal appoints, for each new teacher, a sponsor- 
teacher to whom the new teacher can go for quick answers to 
routine questions and for security in countless areas of teacher 
talk. When possible, two or more new teachers are placed in the 
same school. Every effort is made to place them in the grade 
where they practice taught. They are also helped to understand 
through what channels aid and guidance are available.9 

Gaining an Understanding of the School's Phi1osophy. There is an 

urgent need today for school policies to be formulated with reference to fund 

amental educational and social purpose. The better schools have a common 

philosophy that embodies the basic tenets of educational and social purposes. 

Most public school organizations have written statements of the philosophy 

underlying the education they provide the pupils. ^ It is generally conceded 

that such a philosophy should be composed and accepted by members of the 

teacher staff. 

The person engaged in teaching cannot escape educational philosophy. 

Each teacher and each school operates on the basis of some kind of philosophy 

Even in the school with a well defined philosophy of education, the new teach 

g 
Goodwin, W. R., "Inducting New Teachers Into the Faculty." School 

Board Journal, CXI 11 (August, 19^9), pp. 47-62. 

^Prehm, Hazel, "Orientation of New Teachers," NEA Journa1, XXXXI (May, 
1952), pp. 286-87. 

10Chandler, B. J. and Petty, P. V., Personnel Management in School 
Administration. World Book Co., New York, 1955, p. 7. 



7 

er, be he experienced or a beginner, is faced with the difficult problem of 

understanding, accepting, and contribution to the school's philosophy and 

objectives. This is because each school and community differs in many re¬ 

spects from other schools and communities. 

Each new teacher wants to know the philosophy and practices of the 

system so that they can be aware of what is expected of them. A philosophy 

of education that gives direction to the school program can be developed 

through a cooperative process. The process itself enchances understanding of 

child growth and development and the functions of the school in a democra¬ 

tic society.^ The majority of all new teachers, both beginning and expe¬ 

rienced, have difficulty with understanding each school's philosophy. The 

new teacher will have a problem in interpreting the philosophy of the school 

from the theory concept to the practical as applied to a particular school. 

In the case of a new teacher who is experienced, the change would be from 

the philosophy of one school to the philosophy of another.^ 

Gaining an Understanding of Rules and Regulations. The learning of 

rules and regulations for the new teacher begin in the early stages of selec¬ 

tion and assignment of new teachers. At the time of the interview between 

prospective teacher and staff members, the administrators and teachers who ^ 

participate in selection have an opportunity to provide important information 

concerning rules and regulations. 

By virtue of his contract, the new teacher, in effect, accepts the rules 

^Glicksberg, Charles I., "Experiences in Formulating a Philosophy of 
Education," School Review, (October, 1944) LI I, pp. 477-83. 

^Wallace, Morris S., "Problems Experienced by New Teachers." North 
Central Quarterly. XXV (January, 1950 291,309. 
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and regulations of the school system and agrees to work under them. It is 

wrong to assume, however, that a new staff member is automatically aware of 

and understands these legally binding rules. To avoid a misunderstanding on 

the new teachers behalf, a responsible member of the staff should be design¬ 

ated to explain the school's rules and regulations. 

Because employers are intent upon discovering the full qualifications 

of each applicant, they are likely to overlook the interest which the teach¬ 

er has in finding out important things about the school system. It is quite 

as reasonable for the applicant to ask questions as it is for the employing 

official to ask them. Sometimes teachers are timid about making inquiries, 

administrators have found it worthwhile to invite them to do so. Teachers 

are interested not only in salary schedules, but also in teaching load, sick 

leave, retirement, social opportunity, additional trainings requirements and 

regulations that tend to restrict their private lives. Young teachers want 

to know the ages of other teachers with whom they will work. They want to 

know who employs and pays substitute teachers. 

In the employment interview, administrators found it useful to answer 

all questions asked and also to supply a map of the city, copy of the salary 

schedule, list of regulations governing teachers, a directory of the 

schools for the previous years for use until the new directory is published, 

and a welcome folder which is made for new people that move into the city. 

New teachers are interested in knowing whether payment will be on 9 or 12 

month basis and like to go over the provisions of the contract with some care 

before the teacher signs. Teachers should also feel free to consult admin- 

• 13 
istrators when they have questions. 

^Goodwin, W. R.,"Inducting New Teachers Into the Faculty," American 
School Board Journal, CXLX (August, 19^9) A7-62. 
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Getting Acquainted with the Community and Its Environs, It is impor¬ 

tant that the new teacher understands something of the community, its nature, 

size, political and ecomonic problems.^ The teacher must personally use 

many of the facilities of the community. He needs to locate desirable places 

to shop, recreational facilities, a church, civic organizations, doctors and 

many other services. He needs to know what cultural, social and recreational 

facilities are available. A modern school program utilizes many of the lo¬ 

cal material and human resources. In Webster Groves, Missouri, new high 

school teachers are alerted to contoversial issues likely to arise in the 

community.^ Effective teaching demands a knowledge of the racial, ethical, 

cultural, and social class groups in the community, the ways in which peo¬ 

ple earn a living in that community and the governmental structure of the 

city. 

Some schools furnish the teacher with an informational kit containing 

pamphlets, brochures, and other publications from the chamber of commerce, 

tourist bureaus, historical societies, business and industrial establish¬ 

ments and the local school system. Acquainting the teacher with a first¬ 

hand observation of the community in action is a necessity. The guided tour 

is one way of providing for a first-hand observation. It is also a chance 

for citizens to make a contribution to the school system. Citizens can ren 

derrvaluable service in helping to plan community tours, and in conducting 

them themselves. 

i^Yeager, Wi11iam A., Administration of the Noninstructional Personnel 
and Services, Harper S- Bros., 1959, 70 pp. 

l5Theisen, W. W., Nation's Schools, Vol. 66, (August, I960) 53-55 pp. 
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Good orientation is devoted to the problem of making teachers feel 

secure, to give them direction and a means of reaching goals, and in building 

1A 
morals and good will.10 

In Glencoe, Illinois, new teachers meet parents, citizens, and co¬ 

workers at breakfasts, luncheons, receptions and teas sponsored by civic and 

service groups, the PTA and Boards of Education. Such activities serve a 

two fold purpose because teachers establish acquaintanceships with important 

people of the community. The latter form impressions of the caliber of the 

teaching staff.^7 

Many schools have experienced, with good results, the "buddy system." 

In this plan, an experienced teacher is assigned to each new teacher to act 

as "big brother" or "big sister." A teaching colleague is more likely to 

gain the full confidence of the beginning teacher and hence learn of the 

person's needs and concern. 

Many schools have begun a program of new teachers spending a day with 

county school officials. At this meeting, the state retirement program, the 

1 o 
state course of study, and county educational programs may be discussed.10 

A community may ignore the new teacher or it may deluge him with 

meetings and teas. If the new teacher is lucky enough to be the center of 

attention for awhile, he should make the most of it. Encouragement for the 

^Saunders, Carleton M., "Teacher Orientation," The School Executive. 
XI (July, 1954) 49-50. 

17Theis sen, op. cit., pp. 53-55. 

^Mackie, Grace L., "Orientation of New Teachers," National Education 
Association Journal, May, 1955, 258 pp. 
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new teacher to become an active part of the community will show his interest 

in the local situation. 

In many cases, good teachers have left the profession after one year 

in the classroom. If they had been given proper encouragement and understand 

ing by their school principals, they may have remained in the profession and 

developed into outstanding teachers. A good orientation program may have pre 

vented this from happening.^ An orientation program gives the new teacher a 

feeling of belonging and is the first and very necessary step in reducing 

teacher turnover and insuring maximum efficiency in the operation of our 

. , 20 
schools. 

Understanding the School's Pol icy on Discipline. The new teacher 

often experiences problems concerning discipline. Many of these problems 

could be eliminated by a development of an adequate philosophy. The newer 

philosophy of discipline today is to develop such understanding, ideals, 

attitudes and habits of behavior as will tend to insure socially acceptable 

behavior on the part of each pupil, with a minimum of external policing of 

21 
p ressure. 

New teachers should receive early help in methods and practices that 

have proven successful in a particular school. Practices used to meet the 

discipline problem effectively involve close cooperation of administrators, 

^Morse, Corrine, "Are You on the Way Up?11 Practical Home Economics, 
February 27, 1957, p. 2. 

20Rycheck, J. B., "Orient Your New Teachers." School Executive, 
LXXVI (August, 1957) 79-80. 

Douglass, Harl R., and Mills, Hubert H., Teaching in High School, 
Ronald Press Company, New York, 1957, p. 124. 
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teachers, students, and community members. Orientation of new teachers to 

specific community problems and needs, curriculum adjustment, smaller teach¬ 

ing classes, and increased student activities and guidance services are all 

factors that seem necessary to enhance good school discipline.22 

S umma ry 

In summarizing the review of literature, new teachers problems were 

identified and methods for meeting these problems were related. 

Housing is a problem in many cases. The administrator or someone 

designated by him should help find housing for the new teacher. Concern with 

the new teacher's problem in this area could ease the situation more than if 

no help would be given. 

Getting acquainted is important. It will set the climate for making 

the new teacher feel that he belongs and will answer questions the new 

teacher has about the system. 

Each new teacher needs to formulate his own philosophy and understand 

the philosophy of the school. This will give direction to the program and 

promote understanding. 

Understanding the rules and regulations is important. It would be 

wrong to assume that a new staff member would be aware of the rules and re¬ 

gulations even though a contract has been signed. 

To facilitate better teaching and understanding a knowledge of the 

community and its customs are an important aspect of orientation. There are 

many ways to do this. Some are information kits, chamber of commerce bro- 

22Bowman, Herman J., "Review of Discipline." National Association of 
Secondary School Principals. XXXXIII (September, 1959) p. 155. 



13 

chures, guided tours, teacher conferences and the "buddy system." 

Since many new teachers experience difficulty in the discipline area, 

they should receive help early. Methods and practices of discipline that have 

proven successful in a particular school should be touched upon. 

In the following section the finding of the problems will be found. 



CHAPTER III 

DETERMINING BEGINNING TEACHER PROBLEMS 

The procedures followed in this study to determine new teacher pro¬ 

blems was completed in three parts: (1) selection of the questionnaire, (2) 

selection of teachers for the questionnaire and administering the questionnaire, 

and (3) analysis of the results of the questionnaire. 

Selection of the Questionnaire 

When the review of literature was made a questionnaire was discovered 

which was designed to determine new teachers problems. This questionnaire 

was chosen and made up of thirty-three questions related to the problems ex¬ 

perienced by new teachers. It was believed that problems experienced by new 

teachers in the previous study would be similar to the problems experienced 

in this study. The basis for the reliability of the questionnaire was assum¬ 

ed as the questions used were taken from a doctoral dissertation. The 

validity of the questionnaire was accepted as it applies to this study. 

Selection of Teachers 
and Administering the Questionnaire 

The selection of candidates for the questionnaire was done on a random 

basis. A list of 200 graduating senior was obtained from two colleges; one 

in Montana and one in North Dakota. From this group 100 teachers were chosen 

on a random basis as subjects for the questionnaire. Questionnaires were then 

sent to the 100 new teachers chosen as subjects of this study. 

Wallace, Morris S., "Problems Experienced by New Teachers," North 
Central Quarterly, XXV (January, 1951) PP. 291-309. 
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Analysis of Results of Questionnaire 

Sixty-three of the questionnaires sent were returned. The responses were 

then statistically analyzed. 

The responses of the questionnaire were statistically treated by use 

of the Chi Square^ method to determine if responses were significant. 

After placing the frequencies in a 1x2 table the following steps 
were used in computing the Chi Square statistic: 

1. Compute by using the formula = (0-E)2 

where 0 represents the observed frequency 
E represents the frequency of each cell 

2. The degrees of freedom, df in this study were represented as one. 

3. Determine the significance of the observed value of X^ by reference 
to the proper tables. 

The answers, after being statistically treated, were classified accord¬ 

ing to the following categores: where problems were encountered, where no 

opinion was expressed, or where answers indicated little or no concern. 

Whenever the level of significance was 10% or less the null hypothesis was 

rejected and the alternative hypothesis was accepted. The alternate hypothesis 

meaning there was a significant difference in pattern of responses which 

could not be attributed to chance alone. 

Problems of Major Significance. Problems of major significance (see 

table 1) were identified from the respondents answers. The answers indicate 

that learning administrative routines, problem of gaining understanding of the 

school's philosophy, conditions of work and discipline were identified as 

^Quenouille, M. H., Introductory Statistics, Peragamon Press Ltd., 
London, England, 1950. 
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problems at the .001 level of significance. 

Teacher class load, demands for teacher's time, recreational outlets 

were listed as problems and were significant at the .005 level. 

The problem.1 of hot being informed with respect to community culture 

and traditions was significant at the .025 level. 

Significance at the .05 level was indicated with items dealing in re¬ 

lationships with principal, use of community resources and establishing work¬ 

ing relations with parents and were therefore considered problems. 

Answers Indicating No Group Opinion. In some areas the answers indicated 

no group opinions were expressed (see table 2). These areas were: problems 

of personal insecurity and not knowing specific teaching assignment before 

assuming duties rejected at the .25 level. Living conditions, utilization of 

teaching aids, inadequate salary, pupi1-teacher ratio were significant at 

.50 level. These answers showed there were no expressed opinion by the 

group's answers. 

Answers Indicating L? ttle or No Concern. There were areas where 

respondents indicated little or no concern (see table 3). 

The response to "conditions of work drab" was significant at the 

level of .10 indicating little or no concern. 

Information of community problems and non-constructive supervision 

showed significance at the level of .025 therefore indicating little concern 

was shown. 

A level of .005 significance was shown in selecting and establishing 

satisfying social contacts in the community therefore indicating little con¬ 

cern. 

The remaining areas not considered problems by respondents (see table 3) 
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TABLE I. MAJOR PROBLEMS AS INDICATED BY GROUPS OF 63 NEW TEACHERS. 

Experience Level of 
Prob1em wi th Prob1em Significance 

Yes No 

Learning administrative 
routines, reports and pro¬ 
cedures. 

53 10 .001 

Problem of gaining under¬ 
standing of school's phil¬ 
osophy 

49 14 .001 

Conditions of work-inade¬ 
quate building facilities 

48 15 .001 

Discip1inary p rob 1ems 46 17 .001 

Establishing good teacher- 
pupil relationships 

44 19 

LT
V

 
O

 
O

 • 

Teacher class load 42 21 .005 

Demands for teachers time 
and energy after school 
hours 

43 20 .005 

Difficulties in finding 
satisfying recreational 
outlets in community 

43 20 
L

A
 

O
 

O
 • 

Problem of not being in¬ 
formed with respect to 
community culture and tra- 
di tions 

41 22 .025 

Establishing good working 
relationship with princi¬ 
pal 

39 24 .05 

Problem of discovering use 
of community resources 

39 24 .05 

Problems encountered in 
establishing working re- 

38 25 .05 

lations with parents 
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TABLE 2. AREAS WHERE NO GROUP OPINION WAS EXPRESSED BY GROUPS OF 63 NEW 
TEACHERS 

iExperience Level of 
Problem W1th Problem Significance 

Yes No  

Problem of personal in- 
security 

35 38 .25 

Problem of securing plea¬ 
sant living conditions 

34 29 

o
 

LT
V

 
• 

Utilization of auxiliary 
teaching aids 

33 30 .50 

Inadequate salary-not 31 32 .50 
able to meet community 
standard of 1iving 

Pupil-teacher ratio 30 33 .50 

Not knowing specific 26 37 .25 
assignment before assum 
ing teaching duties 
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TABLE 3. AREAS WHERE GROUPS OF 63 NEW TEACHERS INDICATE LITTLE OR NO CONCERN 

Problem 
Experience 

With Problem 
Yes No 

Level of 
Significance 

Conditions of work drab- 
unattractive surroundings 

25 38 .10 

Problem of not being in¬ 
formed with respect to 
community problems 

23 40 

LTV 
CM 
O

 • 

Non-constructive super¬ 
vision 

23 40 

un 
CM 
0

 • 

Selecting and establish¬ 
ing satisfying social 
contacts in community 

20 43 

LA 
O

 
O

 • 

Inability to get con¬ 
ferences with the princi¬ 
pal when needed 

18 45 • O
 

O
 

Problems arising from ad¬ 
justing to a new curricu¬ 
lum and course of study 

17 46 .001 

Conditions of employment, 
other than salary; sick 
1eave policy 

15 48 .001 

Conditions of employment; 
other than salary, tenure 

15 48 .001 

Shyness and inferiority 
with respect to higher 
officers 

13 50 

0
 

0
 • 

Problems of assignment to 
afteaching position out 
of field of preparation 

11 52 .001 

Difficulties with collea¬ 
gues of non-professional 
nature 

10 53 .001 

Assignment to teach class¬ 
es of problem children 

8 55 .001 
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TABLE 3. (cont.) AREAS WHERE GROUPS OF 63 NEW TEACHERS INDICATE LITTLE OR 
NO CONCERN 

Problem 
Experience 

With Problem 
Yes No 

Level of 
Significance 

Shyness and inferiority 
with respect to other 
teaching personnel 

7 56 .001 

Problems involving per¬ 
sonal health; operation 

5 58 .001 

Problems involving 
marriage 

4 59 .001 

with a significance at the .001 level show the alternate hypothesis may be 

accepted. The alternate hypothesis meaning there was a significant difference 

in pattern of responses which could be attributed to chance alone. These 

areas were: adjusting to a new curriculum, conditions such as sick leave 

policy, tenure, teaching out of field of preparation, teaching classes of 

problem children, health problems, and marriage problems. 

Summa ry 

The problems of 63 beginning teachers was analyzed from the responses 

from the questionnaire. The results were treated by the Chi Square tech¬ 

nique. The problems were then put in tables as to their level of sign¬ 

ificance or whether the problems were major or of little or no concern. The 

null hypothesis was accepted where no opinion was expressed. 

The answers by the respondents indicate the areas where the problems 

encountered were serious. People concerned with these problems can then be 

aware of them and take steps to control or eliminate them. 
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The major problems as indicated by 63 beginning teachers were: learning 

administrative routines, understanding school's philosophy, work facilities 

inadequate, discipline, teacher-pupil relationships, teacher class load, 

teacher's time after school, recreational outlets, community problems and 

culture, working with the principal, use of community resources, and working 

relations with parents. 

Answers where no opinion was expressed by groups of 63 beginning teach¬ 

ers were: problem of insecurity, securing pleasant living conditions, utilizing 

teaching aids, inadequate salary, pupi1-teacher ratio, and not knowing specific 

teaching assignments before beginning teaching duties. 

Answers where groups of 63 beginning teachers showed little or no con¬ 

cern were: drab working conditions, information on community problems, super¬ 

vision, satisfying social contacts, sick leave policy, tenure, assignment of 

teaching out of field of preparation, teaching problem children, problems in¬ 

volving health and problems involving marriage. 

The summary, conclusions and recommendations will be presented next. 



CHAPTER IV 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

It was the purpose of this study to determine the problems of begin¬ 

ning teachers and some procedures used to meet these problems. 

Summary 

A survey of literature was completed to determine problems of begin¬ 

ning teachers. A questionnaire that had been used in a previous study was 

used and sent to 100 randomly selected beginning teachers. A return of 63% 

of the questionnaires were obtained. The data was compiled and statistically 

treated by the Chi Square method.^ 

The responses obtained from the beginning teachers were then class¬ 

ified in relation to the extent that they experienced problems. The new 

teachers problems were placed into tables in areas where problems were major, 

areas where no opinion was expressed, and where areas showed little or no 

concern. 

The analysis of the questionnaire responses showed that beginning 

teachers have problems in the following areas: learning administrative re¬ 

ports, understanding school's philosophy, inadequate work facilities, disci- 

problems, teacher-pupil relations, teacher class load, teacher s time after 

school hours, recreation in the community, information on community tradition 

and culture, relationships with the principal, use of community resources and 

establishing working relations with parents. 

Areas where no opinion was expressed by the teachers were: problems 

^Chi Square Method, see page 20. 
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of insecurity, securing pleasant living conditions, using auxiliary teaching 

aids, inadequate salary-not being able to meet community standard of living, 

pupi1-teacher ratio and not knowing specific teaching assignment before 

assuming teaching duties. 

Areas where little or no concern was shown by the beginning teachers 

were: conditions of work drab, being informed to community problems, non¬ 

constructive supervision, satisfying social contacts, inability to get con¬ 

ferences with principal when needed, adjusting to new curriculum, employment 

conditions such as sick leave, tenure, teaching out of field of preparation, 

teaching problem children, problems of health and marriage. 

Conclusions 

It would appear that many new and beginning teachers receive an in¬ 

adequate amount of assistance in becoming orientated and adjusted to schools 

in which they have just been employed. 

The data suggests that many new and beginning teachers lack an opport¬ 

unity to learn about the school system and their responsibilities through 

meetings that are held before the opening of school. 

Most beginning teachers do not receive information about some agencies 

in the community from either the agencies themselves or from the school 

systems in which they are employed. 

The evidence would indicate that some administrators are not sensitive 

to, or do not have an adequate knowledge of, the problems experienced by new 

and beginning teachers. A large number of problems experienced by beginning 

teachers could be alleviated by orientation procedures. 
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Recommenda tions 

In light of the findings and conclusions, several recommendations are 

proposed regarding the need for information on the part of new and beginning 

teachers and the sources from which they should receive this information. 

1. School administrators should have full knowledge of the actual 

problems experienced by new and beginning teachers and be aware of the sources 

of information that can be used to cope with these problems. 

2. All school systems should have an organized and formal program 

planned for the orientation of all new and beginning teachers. Provision 

should be made in the program for the use of handbooks, manuals, informational 

letters, school personnel, community agencies, faculty meetings, and teacher 

organizations. 

3. Community leaders should be invited to become active participants 

in the orientation program. They could be most helpful in providing materials 

containing information about the community, arranging for tours of community 

areas, assisting in location of suitable housing for teachers, and aiding 

teachers in locating community services essential to their welfare. 

4. The pre-opening meetings for new and beginning teachers should 

be a major source of information on such subjects as classroom supplies, text¬ 

books, disciplinary policies, school philosophy, marking system, and other 

pertinent subjects. 

5. Periodic meetings of new and beginning teachers should be held 

during the first two months of school for the purpose of discussing mutual 

problems and providing information on subjects of common concern. Meetings 

of this type could also be used for evaluating the success of the planned 

orientation program in providing needed information. 
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6. An experienced teacher should be assigned to each new and begin¬ 

ning teacher as a means of assisting in his or her orientation and adjust¬ 

ment to the school system. 

7. School system should provide adequate facilities and equipment, 

sufficient funds, and trained personnel for administering their orientation 

program effectively. 

8. Systematic evaluations should be made for the purpose of determin 

ing the effectiveness of practices and their subsequent improvement in the 

orientation program. 
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October 20, 1963 

Dear Teacher: 

I am asking your help in completion of the enclosed questionnaire. I 

am a graduate student working on a Masters Degree in Education. A few minutes 

of your time will be appreciated. 

Your name was obtained from your respective college as being a begin¬ 

ning teacher. Since my paper is entitled "What Are The Values and Methods 

of A Good Orientation Program, for Beginning Teachers," your consideration 

here is needed. 

Thank You. 

Sincerely yours, 

Gary F. Martin 

cc 

Enclosure 



Appendix B 

Questionnaire on Problems 
Experienced By New Teachers 
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QUESTIONNAIRE ON PROBLEMS 
EXPERIENCED BY NEW TEACHERS 

Please answer the following items by placing a check mark in the 

appropriate blank space. If the problems listed were encountered check the 

yes blank, and if not, check the no blank. 
Yes No 

1; Difficult learning administrative routines, reports 
and procedures      

2. Disciplinary problems     

3. Teacher class load     

A. Conditions of work-drab, unattractive surroundings     

5. Conditions of work-inadequate building facilities     

6. Difficulties in finding satisfying recreational 
outlets in the community     

7. Pupil-teacher ratio     

8. Inadequate salary - not able to meet the community 
standard of living     

9. Problem of discovery and utilization of community 
resources     

10. Problem of not being informed with respect to 
community problems j    

11. Problems arising from adjusting to a new curriculum 
and course of study     

12. Non constructive supervision     

13. Assignment to teach classes composed of "problem 
children"     

14. Problems involving marriage     

15. Problems involving personal health, operation     

16. Inability to get conferences with the principal 
when needed     

17. Shyness and inferiority with respect to other teach¬ 
ing personnel     
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Yes 
18. Conditions of employment other than salary, tenure   

.19. Problems of assignment to a teaching position out 
of field preparation   

20. Selecting and establishing satisfying social contacts 
in the community    

21. Demand for teacher's time and energy after school 
hours   

22. Utilization of auxiliary teaching aids   

23. Establishing good teacher-pupil relationships   

24. Problems encountered in establishing working 
relations with parents   

25. Problem of not being informed with respect to 
community culture and traditions   

26. Not knowing specific assignment before assuming 
teaching duties   

27. Problems of personal insecurity   

28. Problem of securing pleasant living conditions   

29. Problem of gaining understanding of school's 
philosophy .   

30. Difficulties with colleagues of non-professional 
nature; personal   

31. Establishing good working relationship with the 
principal   

32. Conditions of work other than salary; ie 
sick leave   

33. Shyness and inferiority with respect to higher 
officers   

34. Others (List if encountered) 

No 


