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ABSTRACT
The purpose of this study was to investigate the current
trend of including the unified arts as part of the curriculum of
grades seven and eight in selected second and third class school
districts of Montana, and to survey the opinions of the superin¬
tendents of these selected districts as to how functional the programs
are.
This investigation was accomplished by a questionnaire com¬
pleted by sixty-one superintendents of selected second and third
class school districts. The questionnaire was constructed in two
sections. Section one consisted of eight items dealing with organi¬
zation, finance, and provision of facilities. Section two consisted
of seventeen items dealing with students' needs. Also in section two
this investigator asked for a "yes"--"no" answer concerning the actual
practice of the procedure mentioned in each item. A review of litera¬
ture was utilized to make the questions more meaningful.
The results from the questionnaire indicated that, in
general, the superintendents surveyed had a very positive attitude
toward unified arts programs and were actually practicing them as
much as possible. The literature reviewed also indicated positive
attitudes toward unified arts programs. There appeared to be two major
philosophical differences of opinions of the superintendents surveyed
in relation to the philosophy of unified art programs at the seventh
and eighth grade level. A large majority of the respondents opposed
the philosophy that unified arts programs should be limited to
exploratory experiences, and a majority of the respondents disagreed
with the philosophy that unified arts programs should be housed in
the same facility as the academic program.
This researcher recommended that if a small school district
intends to implement a unified arts program, a committee formed from
school administration, teachers, trustees, and interested lay people
in the community study the proposed program to become the communication
link with the community and to promote the project to the best of its
ability. This researcher agreed with the philosophy of limiting
unified arts programs to exploratory experiences. Finally, this
researcher recommended that organizers of middle school programs
in small Montana school districts continue to search the literature
for ideas, since the middle school concept is relatively new to
Montana.

Chapter 1
INTRODUCTION
The term "middle school" is just beginning to take on
significance in the state of Montana.

In other parts of the United

States middle schools have existed for some time, especially in the
Eastern and Midwestern parts of the country.
In 1974 the Montana legislature allowed for accreditation of
middle schools by amending sections 75-7502 and 75-7504 of the Revised
Codes of Montana to include the term "middle school" in both sections
(School Laws of Montana, 1974).

By amending these sections, middle

schools were allowed accreditation and standards for instruction were
set up.

These standards included instruction in English, American

history, American government, mathematics, science, health, and
physical education.
Section 75-6905.1 of the Revised Codes states that the average
number belonging calculated for grades seven and eight shall be at
the high school ANB rate provided that the school meets the standards
for accreditation of a middle school.
Most small Montana school districts cannot meet the enrollment
standards set for middle schools.

These schools, however, may still

receive the extra budgeting power afforded under section 75-6905.1
if they add a practical arts program to their curriculum.
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The fact that these schools do not meet full accreditation
standards set up for middle schools and are able to realize extra
budgeting power served to promote this study.
Statement of the Problem
The problem that provoked this study came about in the spring
of 1975 when the school system in Townsend, Montana, began plans to
implement a unified arts program at the seventh and eighth grade level
in order to claim middle school status.

By claiming this status, the

Townsend elementary district was to gain extra budgeting power from
the Montana Foundation Program.

The planners of the program ran into

serious opposition from the constituents of Broadwater County.

The

opposition was strong enough to become a major factor in defeating
a mill levy the first time it was proposed.
The Purpose of the Study
Most of the small school districts of Montana have applied for
and implemented so called "middle school" programs.
The literature concerning middle school programs on a national
level has described programs that aim at providing the needs of the
transescent.

Tobin (1973) asked how one should go about identifying

the purposes and functions of middle school.

He believed that high

on the list of prerequisites would be achieving an awareness and
understanding of the special characteristics and needs of the students
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who would be served by such a school.

He claimed that these needs were

social, emotional, physical, and intellectual.
In this study the investigator examined the different
approaches used by second and third class school districts to fulfill
students' needs by adding unified arts to curricula.
If these programs are adequately meeting the needs of the
students, then the extra budgeting power afforded by the state for
implementing middle schools is serving its purpose.

If they are not,

then, perhaps, better planning and organization should be evident
before middle school accreditation is allowed.
General Questions to be Answered
1. Are the unified arts programs in Montana middle schools
adequately meeting the needs of the students?
2. Do the unified arts programs now being offered provide
the students the opportunity to become familiar with the worlds of
work, living and leisure?
3. Are the school plants now supporting middle school pro¬
grams adequate?
4. Must these middle school plants share facilities with
another school in order to adequately meet the students' needs and
the standards of accreditation?
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5.

Would these unified arts programs have been possible

were it not for extra budgeting afforded by implementing the middle
school programs?
General Procedure
From the literature this researcher constructed a list of
pertinent features involved in unified arts programs in middle schools.
From the information this researcher drafted a questionnaire containing
pertinent statements concerning unified arts programs.
During the winter of 1976 these questionnaires were sent to
the superintendents of all thirty-eight "Class B" school districts
and to the superintendents of thirty-eight selected "Class C" school
districts in Montana.
The data were collected and tabulated.
tabulated into frequency distributions.

The data were then

From these frequency distri¬

butions, the researcher analyzed the data to determine if these programs
are fulfilling students' needs.
Limitations and Delimitations
The review of literature was limited to reference material
available at the Montana State University Library and information
gained from the Montana Department of Public Instruction.
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In reviewing the literature the researcher found considerable
material pertaining to the curriculum of the middle school.

This

study was limited to that material pertaining to unified arts.
The population of this study involved only "Class B" school
districts and selected "Class C" school districts in Montana.
Definitions of Terms
Unified Arts consists of the disciplines of art, home
economics, industrial arts, vocal and instrumental music, and physical
education (Meister, 1973:233).
Middle School is a separate intermediate school combining one
or more of the elementary grades below grade seven with one or more
of the grades usually assigned to the junior high school (Kindred,
1968).
Middle School according to Montana law is a school comprising
the work of grades four (4) through eight (8) or any combination
thereof that has been accredited as a middle school under the pro¬
visions of section 75-7502 (School Laws of Montana, 1974).

For the

purpose of this study, the research will be talking about seventh
and eighth grades.
Second Class School Districts have in their town populations
more than 1,000 and fewer than 6,500.
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Third Class School Districts have fewer than 1,000 in their
town population.
Transescence is the stage of development which begins prior
to the onset of puberty and extends through the early stages of
adolescence.

Since puberty does not occur for all precisely at the

same chronological age in human development, the transescent desig¬
nation is based on the many physical, social, emotional, and
intellectual changes in body chemistry that appear prior to the time
which the body gains a practical degree of stabilization over these
complex pubescent changes (Eichhorn, 1966:3).
ANB means the "average number belonging" or the average number
of regularly enrolled, full-time pupils attending the public schools
of a district (School Laws of Montana, 1974).
Summary
The middle school concept has been in existence for some time
in different areas across the United States, but it is a relatively
new concept to Montana.
The central problem of this study was to investigate the
concept of middle school as it appears in small Montana School dis¬
tricts.
The investigative procedure included formulating a question¬
naire which was mailed to selected small Montana school districts.
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It is the researcher's hope that the tabulated results of this
questionnaire helped to clear up some of the controversy surrounding
the middle school issue in some districts.

At the same time, the

results of the questionnaire could serve as guidelines for some
districts that are considering implementing middle school.
The data collected through this study should help to clarify
the educational significance of the unified arts program in small
Montana middle schools.

Chapter 2
REVIEW OF LITERATURE
The method of organization of the literature related to this
study was to provide information directly pertaining to the relatively
new concept that the middle school setting is superior to the
traditional elementary school—junior high school sequence for the
intermediate grades.
The task of this investigator was to investigate the middle
school concept as it is related to the "unified arts," first broadly,
then specifically.
The Unified Arts as
Exploratory Programs
According to opponents of middle school programs for small
school districts, the unified arts do not significantly add to the
curriculum.

They claim that such programs serve only to take away

from time that could serve students more advantageously in the aca¬
demic subject areas.

They claim courses designed to be exploratory

in nature eventually "water down" courses to be studied in depth in
high school.
An article by Vars (1966) indicated that middle school
exploratory programs help students to broaden their horizons and
identify their aptitudes.

The students' strengths and weaknesses
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definitely come into focus by participating in such programs.

He

believed that courses pertaining to vocational or avocational pur¬
suits are extremely important during early adolescence.

During this

time these young people are beginning to think of themselves as men
and women and they may make choices which can have devasting effects
on their futures.
Another study done by McHugh (1967-68) emphasized leadership
and individual interest outlets as reasons for including the unified
arts as part of curriculum.

Courses offered in the area of industrial

arts, home economics, photography, ceramics, band, orchestra, and
chorus have provided many leadership opportunities.

He stated that

the earlier opportunity for students to explore many interests is a
big reason for implementing middle school.
The word "explore" took on a different meaning for another
researcher (Partin, 1965).

Throughout the context of his discussion,

the term exploration hinged on experience.
goes further than basic sampling.

This type of exploration

Instead of the mere introduction

to various types of activities, Partin believed that a program should
be designed to incorporate students' needs in areas of self¬
exploration, feelings exploration, and values exploration.

This

type of program would not only introduce the unified arts activities
but would also encourage students to pose and seek answers to questions
pertaining to potential status, esteem, and values.

According to
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his philosophy, a comprehensive exploration program can give students
an opportunity to find their way.
Thomas E. Gatewood and Charles A. Dilg (1974) in recommending
things that middle school should provide mentioned that the students'
imaginative talent and need for self-expression can be fulfilled in
composition and projects in music and art.

To assist students in

their quest for personal identity and self-expression, they said
exploratory and enrichment programs built around students' hobbies
and interests should be considered basic ingredients of the middle
school program and not be treated as "frills" (Gatewood and Dilg,
1974).
Goals for Unified Arts Programs
A study done in the Madison, Wisconsin middle schools by
Richard W. Meister (1973) listed goals for a unified arts program
developed by a staff-community task force to give direction for their
programs.
These goals are:
Exploration: to provide all middle school learners with
the opportunity by which they may learn through exploration
geared to their own interest and ability
Skills: to encourage all middle school learners to
achieve a gratifying degree of proficiency as required
through self-assessment
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Consumerism: to assist all middle school learners
in gaining confidence in creatively consuming personal,
family, and environmental resources for effective living
in a changing society
Careers: to enable all middle school students to
select through exploratory experiences, future curricula
directed toward occupational and career development goals
Leisure: to help the early adolescent make decisions
about leisure time
The Madison program for unified arts coordinated with the
general goals set up for most middle schools but does differ from
the goals of a separate arts program in that it synthesizes the
individual arts areas in a unified whole; it integrates knowledge,
skills, attitudes, and values between the arts as well as between
the arts and academics.

Meister listed the expected learner outcomes

in two forms, behaviorally and as the learner might perceive them
himself:
The child will assess his self-potential and purpose¬
fully plan for its development. (I am beginning to find
out what I can do and how I can improve.)
The child will show sensitivity to the aesthetic
components of his environment. (I am happy with my
surroundings.)
The child will utilize precaution and employ safe
practices in school, home, and community participation.
(I will do all my work carefully and safely.)
The child will synthesize the components and inter¬
relationships of the total unified arts structure. (I
am beginning to see how things relate to each other as
in unified arts.)
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The child will capitalize on his unique and useful
individual strengths. (I am finding out what I can do
best.)
The child will build a balance between his individuality
and mass society. (I enjoy working alone as well as with
other people.)
The child will use leisure to find meaning and purpose
and self-fulfillment. (I enjoy choosing how I will use my
free time.)
The child will employ the skills of consumership to
meet his present needs. (I am learning about making my
own selections.)
The child will think through solutions to problems.
(I am growing in my ability to make decisions.)
The child will relate core learnings and open-lab and
independent study opportunities to personal living. (I
am discovering that it is fun to learn through exploration.)
In this article Meister also considered implementation,
evaluation, and staffing.

He concluded by mentioning that experi¬

enced high school staff members noted a difference between the
unified arts students and students exposed to single arts programs.
He claimed that the unified arts students are more willing and
interested in exploratory activity and more self-directed and
sensitive to their own development.

He felt that by being involved

in the unified arts program, the transescend will be better able to
cope with his future.

13
To become more specific, the researcher investigated litera¬
ture in specific areas of the unified arts.

The areas considered

were music and fine arts, health and physical education, and
vocational and homemaking arts.
Music and Fine Arts
In his book "The Intermediate Schools," Kindred (1968) took
a close look at the middle school concept and its relationship with
music and fine art.
According to Kindred, the areas of music and fine art have
long been neglected or at best misused.

He said that people are now

beginning to realize that "cultural deserts" exist in their communi¬
ties.

Art and music as they have been taught at intermediate grade

levels did little to develop creativity.

He emphasized that the middle

school should provide an articulated program of the arts in coordina¬
tion with the primary and secondary school.

He named several areas

where this type of coordination would be advantageous.

He advocated

interdisciplinary teaching of arts and humanities, stress on the
concepts underlying the arts in place of fragmented approaches.
He believed there should be broad participation by all students
in performing and producing products geared to a higher level of
creativity.

He also said that students who develop a broader concept

of culture through first hand viewing of equality performances of
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music, ballet, theater, and drama will gain a fine appreciation that
will carry over into a community, eventually causing it to become
aware of the importance of the arts.
Charles H. Benner (1975) in an article written for The
American School Board Journal branded most young Americans as
"musical cripples."

They are barely able to struggle through one

verse of "America."

He also stated that these same young Americans

scored very low on tests of musical capability.

Because of this

situation, music teachers, administrators, and school board members
are beginning to wonder what is happening to the money budgeted
for music education.

Benner did not necessarily believe that the

music "drought" is as bad as it is purported to be, but in the areas
where it is lacking he blamed on lackadaisical school board members
who do not want to spend money to upgrade their music education pro¬
grams in their schools.

Benner proposed that there are four myths

that haunt music education.
it cannot be education.

The first myth states that if it is fun,

This archaic idea is the basis for criticism

of music programs in the middle grades, whereas; in reality, "fun"
experiences include singing, dancing, playing instruments, composing,
and experimenting with musical patterns.

He claimed that these

exercises are utilized not just for "fun" but help children to get
a firmer intellectual grasp of the basic concepts of all music.

He

also felt that "fun" music is the key to meaningful study in other
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disciplines.

The second myth concerns the "show-biz syndrome."

He

believed that playing in a musical group teaches a child pride and
understanding and gives him a sense of personal satisfaction of having
shared his talents with an audience.

The third myth indicated that

music education is for talented children only.
nothing could be further from the truth.

According to Benner,

Every child can develop

some kind of relationship with music, either as a creator, performer,
or listener.
the classics.

His last myth stated that music educators only teach
This supports the idea that children are not getting

a well rounded music education.

He named numerous cases where popular

music, "Rock," "Soul," and other types are reaching students never
before interested in music.

Benner concluded by encouraging school

districts to encompass a full-blown music program into their curricula
at all grade levels.
Physical Education and Health Education
Physical and health education programs are probably the most
sadly neglected of all the unified arts.
at one extreme or another.

These programs usually are

Either they are of little or no

significance, are poorly organized and are sometimes put aside, or
they are made into "little high school" programs and place too much
importance on interscholastic competition.
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The literature said the following about these programs.
Kindred (1968) commented that intermediate school years are normally
characterized by rapid physical development.

He emphasized that a

well-rounded physical education program should be aiming toward
developing the whole child by enriching his personality and extending
his motor-experiences rather than toward emphasizing the current
"physical fitness" idea.

He included physical fitness as an integrated

part of the whole program.
Health education according to Kindred is under close scrutiny
on a national level.

Concept teaching and learning seem to be the

all-important factors in modern trends.

He said that middle schools

will have to integrate into their curricula many programs that have
been given cursory treatment.

Some of these programs include sex

education, venereal disease, drug abuse (including alcohol and tobacco),
weight control and obesity as well as the traditional safety, grooming
and first aid.

Kindred suggested interdisciplinary teaching and

learning as one approach.
On the topic of physical education Seefeldt (1974) indicated
that a change from the traditional practices in physical education is
needed.

He discussed earlier physical maturation in the middle

school age group.

He states that physical development varies, but

the transition from childhood to adulthood requires greater personal
adjustments than have been experienced in previous years.

He
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emphasized the educator's role in guiding students through these trying
years on an individual basis.

Some of the variables he mentioned

include weight, height, and motor performance.
Seefeldt confirmed the opinions of many physical education
teachers that middle school is the time to introduce lifetime sports,
rather than waiting until high school.

These years he claimed are

the students' most receptive years and this provides their justifi¬
cation in middle school.

He advocated stronger and more varied intra¬

mural programs rather than interscholastic athletics.
He concluded by stating that the major problems facing middle
schools appear to be an inability to deal with the physical, motor
and social problems of transescends in a prescriptive manner, and the
propensity to emulate high schools in the content of their programs.
Reynolds and Wootton (1972) in their study advocated the
middle school curriculum as the training vehicle for incorporating
health education in all facets of the curriculum program.

This study

emphasized the need of health programs at the middle school level
to help combat what they consider the main health problems of American
society.

These problems are: (1) alcohol, tobacco and drugs; (2)

venereal disease, illegitimacy, and the population explosion;
(3) malnutrition; (4) quackery; (5) disease prevention and early
detection; (6) environmental pollution; and (7) accident prevention.
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The authors claimed that these problems represent "gaps" in health
education which middle school curriculum can help fill.
Vocational Education and
Homemaking Arts
The vocational education and homemaking arts portion of the
unified arts program provide more controversy than any of the other
areas

because of the cost involved in implementing such programs.

If a school district is planning to build a middle school plant, these
programs could be quite easily absorbed into the total plan.

If,

however, facilities do not exist and a building program is not
planned; then serious problems can arise.
worth the money?

Are the programs really

Cannot the students wait until they are in high

school where the programs are already available?

Will not these

programs "water-down" the high school programs?
The aforementioned questions are some of those commonly heard
in opposition to vocational education and homemaking arts in the middle
school.

In Kindred's study (1968), he saw these as necessary programs.

The child at this age should be developing a positive attitude toward
the world of work.

Students should study a prpgram which includes

design, use of tools, properties of materials and an introduction to
occupations; the programs should be made available to both boys and
girls in both industrial arts and homemaking--boys in homemaking and
girls in shop and vice versa.
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Porter in "The Schools in the Middle" (1967) said that the
vocational arts experiences should be offered or maybe even required
in the middle school.

He believed that local conditions should dictate

the depth of the courses.

He also suggested that the scope be quite

broad or exploratory in nature because the abilities and interests
vary greatly and experience in these arts may terminate with the
middle school.
One of the basic concepts of the middle school is aimed at
individualized instruction.

Porter said the vocational arts program

makes this possible for two reasons: (1) the nature of vocational
arts as an activity offering allows for methods of individualized
instruction; (2) the vocational arts require the use of all the
students' abilities at the middle school level (unlike the high
school).

Individualized instruction is the only alternative.

According to Porter, the authors of the middle school concept hope it
will become what the junior high school failed to be.
vocational arts can contribute to that hope.

He believed that

He stated that the voca¬

tional arts laboratories should become resource centers not unlike the
library where students can experiment, explore, and learn either
individually or in groups.
Because Montana did not begin to recognize middle schools
until mid-1973, this researcher was unable to locate any information
in the literature pertaining to middle schools in Montana.

Beginning
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with the 1974-75 school year, second and third class school districts
could become eligible, upon application to the State of Montana,
Department of Public Instruction, for middle school status.

Even if

these school districts did not meet ANB qualifications set up in
accreditation standards for Montana schools, they still could receive
extra budgeting power from the State Foundation Program by counting
seventh and eighth grade students at the established ANB rate set for
high school students, thus

increasing the elementary school budget.

For a school to qualify, this researcher was told in a personal
interview with Mr. Lyle Eggum, Elementary Education Supervisor for
the State of Montana (Eggum, 1975), that a school could qualify
for middle school status if said school could provide courses in the
practical arts.

The school would also have to provide adequate

facilities to implement the program.

These courses should include

industrial arts, home economics, fine arts, creative art such as
ceramics, etc., typing, music appreciation, and health-physical
education.

These courses are in addition to the traditionally

required courses of English, mathematics, science, history, and
American government.

All students in the seventh and eighth grades

would be required to participate in some combination of the practical
arts courses.
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Summary
The concept of the middle school is a relatively new one
having arisen, for the most part, in the last decade.

Since it does

advocate changes from traditional educational patterns, much contro¬
versy has followed the inception of the idea.
Whether or not the unified arts should be an integral part
of middle school curriculum no longer seems to be a critical issue.
The literature verifies the need for the unified arts programs but
does raise some questions as to how the programs should be integrated
with the curriculum as a whole.
The middle school has "crept" into Montana only in the last
two years.

There is, therefore, little in the literature concerning

middle schools in Montana.

As more Montana schools implement middle

school programs, problems will grow and so will the literature.

Chapter 3
PROCEDURES
In an attempt to organize a survey investigating the status
of unified arts programs in selected second and third class school
districts in Montana, an outline of specific procedures is given in
this chapter.

Areas to be discussed include the population and

sampling procedure, the method of organizing and collecting data,
and a description of the categories used in the development and organi
zation of the questionnaire.

The investigator also restates the

questions to be answered by the study.
Population Description and
Sampling Procedure
The population of this study included all the superintendents
of all thirty-eight "Class B" school districts and the superintendents
of thirty-eight selected "Class C" school districts.
A sample of thirty-eight superintendents of "Class C" school
districts was drawn using the systematic random sampling technique.
This random sample was added to the "Class B" population to make a
total population of seventy-six school districts.
The systematic sampling procedure was used.

A list of all

superintendents of "Class B" and "Class C" school districts was
readily available to the invesitgator through the Office of the
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Superintendent of Public Instruction.

By using this procedure the

investigator was able to save time in obtaining the necessary sample
and yet get the broad coverage desired.
Definition of Categories
For the purposes of organizing and developing a questionnaire,
the investigator considered four general categories for implementing
a unified arts program.

These categories included basic organization

of the program, problems in financing a program, problems in providing
adequate facilities to house the program, and finally an analysis
of students' needs.
The questionnaire was constructed in two sections.

Section

one consisted of eight items dealing with organization, finance, and
provision of facilities.

A five-point Likert scale running from

"strongly agree" to "strongly disagree" followed each item.
Section two consisted of seventeen items dealing with students'
needs.

This section also included the five-point Likert scale men¬

tioned above.

In addition the investigator asked for a "yes"—"no"

answer concerning the actual practice of the procedure mentioned in
each item.

The "yes"--"no" answers preceded each item.

naire is shown in Appendix B, page 66.

The question¬
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Method of Collecting Data
A questionnaire designed by the investigator was mailed to
superintendents of all "Class B" school districts in Montana and to
the superintendents of thirty-eight "Class C" school districts.
To explain the purpose of the questionnaire and to give
adequate directions for answering the questionnaire, a cover letter
was attached.

A sample of the cover letter is shown in Appendix A,

page 65.
A self-addressed stamped envelope was also provided.

The

questionnaire was mailed February 10, 1976.
The reliability and validity of the questionnaire was
established during the fall of 1975 by Dr. Robert J. Thibeault,
Chairman of the Department of Educational Services at Montana State
University, and by Dr. Eric Strohmeyer of the Department of Secondary
Education and Foundations at Montana State University.
Method of Organizing Data
Data were presented in table form using frequency distribu¬
tions.

The tables were organized according to the four general

categories described in the "Definition of Categories."

Questions

one through eight in section one referred to organization of unified
arts programs; finance involved in implementing the programs; and
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the provision of facilities for housing the programs.

The seventeen

items in section two referred to students' needs.
Each table shows frequencies and percentages of responses.
Questions to be Answered
1. Are the unified arts programs in Montana middle schools
adequately meeting the needs of the students?
2. Do the unified arts programs now being offered provide
the students the opportunity to become familiar with the worlds of
work, living, and leisure?
3. Are the school plants now supporting middle school programs
adequate?
4. Must these middle school plants share facilities with
another school in order to adequately meet the students' needs and
the standards of accreditation?
5. Would these unified arts programs have been possible
were it not for extra budgeting power offered by implementing the
middle school programs?
Precautions Taken for Accuracy
In an effort to provide precautions for accuracy, the
investigator analysed the results of the questionnaire items several
times.

The responses to all questionnaire items and the percentages

of responses were figured by hand.
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Summary
A twenty-five item questionnaire was mailed to seventy-six
superintendents of "Class B" and "Class C" schools in Montana.

The

questionnaire investigated the attitudes and actual practices of
superintendents concerning organizing, meeting student needs, pro¬
viding facilities, and financing when implementing unified arts
programs.
Data are presented in table form, and a written analysis
concerning the results of each item follows each item.
and written analyses appear in Chapter Four.

The tables

Chapter 4
A SURVEY OF OPINIONS AND PRACTICES TOWARD IMPLEMENTING
UNIFIED ARTS PROGRAMS IN SMALL MONTANA
MIDDLE SCHOOLS
This survey included only those superintendents of "Class B"
schools and the superintendents of "Class C" schools that were
currently maintaining middle schools funded through the Montana
Foundation Program.
were returned.

Sixty-one of seventy-six questionnaires mailed

The survey instrument mailed to these superintendents

contained twenty-five items dealing with unified arts programs at
the seventh and eighth grade level.

The questionnaire asked whether

or not certain items were in actual practice in the school district
and for the opinions of the superintendents as to whether they
should be in practice.

This questionnaire is shown in Appendix B,

page 66.
The questionnaire considered four major areas a district must
deal with in implementing a unified arts program.

Section one of

the instrument consisted of eight items dealing with organization,
finance, and provision of facilities.

Section two consisted of

seventeen items pertaining to students' needs.
The instrument, which was developed by the researcher, has
been broken down into twenty-five tables.

These tables show each

item on the questionnaire and the number and percentage of the
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responses to the questions.

Following each table a description of

the dominant characteristics is presented.
Table 1.

The Organizational Plan for Instruction of a Unified
Arts Program is Adequately Meeting the Needs of the
Students
(number and percentage of responses)
Response Scale

N

Strongly Agree

6

9.8

Agree

37

60.7

Undecided

12

19.7

Disagree

6

9.8

Strongly Disagree

0

0

61

100

Total

%

This table shows that forty-three of the sixty-one (70.5%)
of the respondents are in agreement that the unified arts programs
do adequately meet the needs of the students.

This suggests that the

majority of the superintendents surveyed are conversely in disagreement
that unified arts programs are not needed at the seventh and eighth
grade level.
The superintendents surveyed appeared to be in agreement
with the unified arts programs.

Six superintendents (9.8%) were
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not in agreement; twelve superintendents (19.7) were undecided,
but none strongly disagreed with the programs.
Table 2.

Fine Art is a Necessary Component of any Unified Arts
Program
(number and percentage of responses)

Response Scale

N

%

Strongly Agree

20

32.8

Agree

34

55.7

Undecided

2

3.3

Disagree

5

8.2

Strongly Disagree

0

0

61

100

Total

This table indicates that the vast majority of the superinten¬
dents surveyed (88.5%) believe that fine art is necessary to the
unified arts program.

Only five respondents (8.2%) disagreed.
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Table 3.

Home Economics Offered at the Seventh and Eighth Grade
Levels Tends to Dilute and Take Away from Home Economics
Courses Offered at the High School Level
(number and percentage of responses)

Response Scale

N

Strongly Agree

1

1.6

Agree

4

6.6

Undecided

9

14.8

Disagree

36

59.0

Strongly Disagree

11

18.0

%

Total 61 100

Table 3 shows that forty-seven (77%) of the superintendents
surveyed disagreed that home economics offered at the seventh or
eighth grade level tends to dilute high school programs.

Only five

superintendents (8.2%) agreed that these programs would have a
negative effect on high school programs.

Nine of the respondents

(14.8%) were undecided indicating some uncertainty even though the
majority disagreed.
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Table 4.

Sharing Facilities and Equipment with Another School Would
be of Little or No Significance
(Example: Sharing
facilities and equipment with the high school across
the street)
(number and percentage of responses)

Response Scale

N

Strongly Agree

%
3

4.9

21

34.4

Undecided

9

14.8

Disagree

22

36.1

6

9.8

Agree

Strongly Disagree
Total

61

100

Table 4 indicates that twenty-eight (45.9%) of the respondents
disagree that sharing facilities with another school presents a
significant problem, while twenty-four (39.3%) of them do feel that
this situation presents a problem.

Nine superintendents (14.8%)

were undecided.
The type of information asked for in item four closely parallels
that asked in item five.

Table 4 indicates almost an even split

between those agreeing and those disagreeing.

The researcher asked

for an almost opposite point of view in item five to learn if the
opinions would remain consistent.
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Table 5.

Sharing Facilities and Equipment With Another School
Would Present Serious Problems
(number and percentage of responses)

Response Scale

N

Strongly Agree

1

1.6

12

19.7

Undecided

9

14.8

Disagree

35

57.3

4

6.6

Agree

Strongly Disagree
Total

61

%

100

Thirty-nine (63.9%) of the superintendents surveyed saw no
serious problem with sharing facilities and equipment.

Only thirteen

(18.7%) felt a serious problem exists in sharing facilities.

As was

indicated in Table 4, nine superintendents (14.8%) still remain
undecided.
Even though in Table 4 a nearly even split opinion was indi¬
cated as far as the problem is concerned, Table 5 shows that the
majority of the superintendents do not see a serious problem.

The

results indicated in both Table 4 and Table 5 show an inconsistency
that might tend to confuse the reader.

Table 5 shows that almost

70 percent of the superintendents see no serious problems; yet, almost
half of them (45.9%) in Table 4 saw significant problems.
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Table 6.

The Cost of Implementing a Unified Arts Program is
Justified by Meeting the Non-Academic Needs of the
Students it Serves
(number and percentage of responses)

Response Scale

N

Strongly Agree

5

8.2

Agree

42

68.8

Undecided

12

19.7

Disagree

2

3.3

Strongly Disagree

0

0

61

100

Total

%

Table 6 shows that the majority of the'superintendents (77%)
feel that cost is justified by meeting students' non-academic needs.
A small minority (3.3%) do not agree that the cost is justified.

A

fairly significant number of superintendents (19.7%) remain undecided
about this item.
From this table it can be seen that superintendents recognize
the importance of the unified arts program in their agreeing that
non-academic needs of students must be met, no matter what the cost
may be.
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Table 7.

Financing Unified Arts Programs Presents Serious
Problems for Small School Districts in Montana
(number and percentage of responses)

Response Scale

N

%

Strongly Agree

11

18.0

Agree

32

52.5

Undecided

2

3.3

Disagree

16

26.2

0

0

61

100

Strongly Disagree
Total

Forty-three respondents (70.5%) to this item feel that cost
presents a serious problem for small Montana school districts.
Sixteen respondents (26.2%) do not see a serious problem.

Only two

respondents (3.3%) remain undecided.
From this table it is quite obvious that the cost of financing
a unified arts program entirely at a local level might be prohibitive
to the program.

Only sixteen of the sixty-one superintendents (26.2%)

surveyed did not see a serious problem.

The reader might conclude

that without outside help many programs would not function.
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Table 8.

Financing Unified Arts Programs in Most Small School
Districts would be Impossible without the Extra
Budgeting Power Made Available in Montana by Claiming
Middle School Status
(number and percentage of responses)

Response Scale

N

%

Strongly Agree

21

34.4

Agree

24

39.4

Undecided

10

16.4

Disagree

6

9.8

Strongly Disagree

0

0

61

100

Total

Forty-five (74.2%) of the superintendents surveyed feel that
unified arts programs would be impossible without extra budgeting
power afforded by the State of Montana.

Only six (9.8%) indicate

that these programs would be possible without the extra state aid.
Ten respondents (16.4%) were undecided.
The figures in Table 8 show the necessity of a small school's
claiming middle school status if it is to provide for the non-academic
needs of its students.

If it were not for the extra budgeting power

provided through the foundation program, these needs would not be met
in many small school districts.

36
Section two of the questionnaire included the same type
of information found in Tables 1 through 8 relative to the super¬
intendents' opinions.

In addition to this information the researcher

asked for one more bit of data, this being whether or not the item
being considered is in actual practice in the superintendent's school
district.
Table 9.

The Unified Arts Program Provides for Growth in
Independent Study Skills
(number and percentage of responses)
Response Scale

N

Strongly Agree

8

13.1

48

78.7

Undecided

4

6.6

Disagree

1

1.6

Strongly Disagree

0

0

61

100

Agree

Total
Does this practice exist
in your school? Yes
No
Total

%

47

77.0

14

23.0

61

100
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The unified arts program should provide for growth in inde¬
pendent study skills as is indicated by fifty-six (92.0%) of the
superintendents surveyed.

Only one (1.6%) superintendent disagreed.

Table 9 shows that a vast majority of the respondents agree
and that forty-seven of the superintendents actually practice this
concept of independent study within their own districts.

Fourteen

of them do not practice this concept.
Table 10.

The Unified Arts Program Provides for Alternate
Approaches to Instruction
(number and percentage of responses)

Response Scale

N

%

Strongly Agree

5

8.2

50

82.0

Undecided

5

8.2

Disagree

1

1.6

Strongly Disagree

0

0

61

100

Agree

Total
Does this practice exist
in your school? Yes
No
Total

52

85.2

9

14.8

61

100
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The theory behind unified arts programs is that it advocates
alternate approaches to instruction.

Fifty-two (85.2%) of the

respondents practice alternate approaches and fifty-five (90.2%)
agree that alternate approaches should be used.

The responses in

Table 10 are consistent with those in Table 9 with only one (1.6%)
dissenting.
Table 11.

The Unified Arts Program Coordinates with the Various
Other Subject Fields
(number and percentage of responses)

Response Scale

N

%

Strongly Agree

9

14.8

46

75.4

Undecided

5

8.2

Disagree

1

1.6

Strongly Disagree

0

0

61

100

Agree

Total
Does this practice exist
in your school?

Total

Yes

48

78.7

No

13

21.3

61

100
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Although unified arts is considered a non-academic program,
it should coordinate with the academic program.

Table 11 provides

evidence that unified arts are coordinating with the academic programs.
Seventy-nine percent of the respondents are actually experi¬
encing workable programs and 90 percent agree that they should.
of the respondents are consistent in remaining undecided.

Five

Thirteen

of the districts surveyed are not running programs that do coordinate
with other subject areas.

Still only one superintendent disagrees

but not strongly.
Table 12.

The Unified Arts Program Must be Limited to
Exploratory Experiences
(number and percentage of responses)

Response Scale

N

Strongly Agree

0

Agree

%

0

10

16.4

Undecided

9

14.8

Disagree

36

59.0

6

9.8

Strongly Disagree
Total
Does this practice exist
in your school?

Total

61

100

Yes

16

26.2

No

45

73.8

61

100
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Table 12 provides the reader with some very interesting
information.

Most theorists on unified arts agree that these programs

should be exploratory in nature at the middle school level,

the

theorists believe that the programs, if carried on in depth, would
tend to dilute programs provided at the high school level.
Table 12 indicates that forty-five (73.8%) of the programs
in actual practice are more than exploratory programs.

Forty-two

superintendents (68.8%) disagree, six of them strongly, that these
programs should only be exploratory.

This disagreement shows the

first major inconsistency with the philosophy behind unified arts
programs in middle schools.
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Table 13.

All Components of the Unified Arts Programs are
Mandatory for all Students
(number and percentage of responses)

Response Scale

N

Strongly Agree

3

4.9

21

34.4

Undecided

7

11.5

Disagree

28

45.9

2

3.3

Agree

Strongly Disagree
Total
Does this practice exist
in your school?

Total

61

%

100

Yes

21

34.4

No

40

65.6

61

100

Table 13 shows less consistency among the sixty-one respondents.
The majority (65.6%) do not demand that all students participate in
all areas of unified arts, but a somewhat lesser percentage (49.2%)
disagree that they should.
The mixed feelings of the superintendents concerning this
issue indicates that more study is necessary before one implements
a program mandatory for all students.
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Table 14.

Staff Members Working with the Unified Arts are
Specialists in the Particular Art in which they
are Working
(number and percentage of responses)

Response Scale

N

%

Strongly Agree

13

21.3

Agree

39

63.9

Undecided

2

3.3

Disagree

7

11.5

Strongly Disagree

0

0

61

100

Total
Does this practice exist
in your school?

Total

Yes

49

80.3

No

12

19.7

61

100

Small school systems many times run into difficulties in
employing specialists for their unified arts programs.

Table 14

indicates, however, that forty-nine of the respondents (80.3%) are
employing specialists in their programs, and even a greater percentage
(85.2%) indicate their belief that unified arts instructors should
be specialists.
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Only seven (11.5%) of the respondents disagree.

These figures

speak well for the programs in practice in that students are receiving,
for the most part, specialized instruction.
Table 15.

Home Economics is Offered to Both Boys and Girls
in a Coeducational Setting
(number and percentage of responses)

Response Scale

N

%

Strongly Agree

14

23.0

Agree

28

45.9

Undecided

9

14.7

Disagree

10

16.4

Strongly Disagree
Total
Does this practice exist
in your school?

0

0

61

100

Yes

38

62.3

No

23

37.7

Total

61

100

Table 15 exemplifies the old adage that home economics is a
course strictly for girls is a thing of the past.

Sixty-eight percent

of the respondents agree that the coeducational home economics setting
is good, and 62 percent are actually doing it.

Thirty-eight percent
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are not practicing the concept, but only a small percentage (16.4%)
disagree with coeducational home economics.

Many boys are now taking

advantage of home economics courses offered in high school, the main
reason being that the stigma attached to boys' participating in home
economics has been removed by their being offered exploratory experi¬
ences in the course at a seventh and eighth grade level.
Table 16.

Industrial Arts Offered at the Seventh and Eighth
Grade Level is Limited to Simple Woodworking
Using Only Hand Tools
(number and percentage of responses)

Response Scale

N

%

Strongly Agree

2

3.3

28

45.9

7

11.5

22

36.0

2

3.3

Agree
Undecided
Disagree

'

Strongly Disagree
Total
Does this practice exist
in your school?

Total

61

100

Yes

26

42.6

No

35

57.4

61

100
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Table 16 indicates that the respondents are somewhat in
disagreement on this statement.

The greater percentage (49.2%)

lies with those who believe that these students should be limited
to simple methods of woodworking.

A large percentage (39.3%), however,

feel that they should not be limited.
In actual practice the greater percentage (57.4%) do not
practice just simple woodworking, while the smaller percentage (42.6%)
offer the courses described in the statement.
%

The reasons behind such a wide split in opinions are not
provided in this survey.

Local philosophies and conditions could

be the determining factors.
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Table 17.

Industrial Arts is Offered to Both Boys and Girls
in a Coeducational Setting
(number and percentage of responses)

Response Scale

N

%

Strongly Agree

11

18.0

Agree

28

45.9

Undecided

7

11.5

Disagree

15

24.6

0

0

61

100

Strongly Disagree
Total
Does this practice exist
in your school?

Total

Yes

35

57.4

No

26

42.6

61

100

It would seem that the figures in Table 17 should parallel
those shown in Table 15, page 43.

They do parallel somewhat, but the

figures show that approximately 8 percent disagree with this concept.
This table then indicates that the respondents feel that girls
in industrial arts classes with boys would present a less desirable
situation than boys participating in home economics with girls.
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The actual practice parallels the feelings of the super¬
intendents with approximately 4 percent few schools utilizing the
coeducational industrial arts setting.
Table 18.

The Industrial Arts Program Offered at the Seventh
and Eighth Grade Level Includes Training in the Use
of Power Tools, Wood and Metal Lathes, and Welding
(number and percentage of responses)

Response Scale

N

Strongly Agree

2

3.3

20

32.8

Undecided

9

14.7

Disagree

25

41.0

5

8.2

Agree

Strongly Disagree
Total
Does this practice exist
in your school?

Total

61

%

100

Yes

13

21.3

No

48

78.7

61

100

Approximately 79 percent of the schools surveyed do not prac¬
tice a sophisticated industrial arts program which includes training
in power tools and welding.

A fairly large number of superintendents

(36.1%) agree that students should be given training in this area.
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The majority of the respondents disagree (49.2%) indicating that the
idea of this portion of the program's becoming widespread is quite
remote.
Table 19.

Instruction in Vocal and/or Instrumental Music is
Provided Daily
(number and percentage of responses)
N

Response Scale

%

Strongly Agree

10

16.4

Agree

39

63.9

Undecided

4

6.6

Disagree

8

13.1

Strongly Disagree

0

0

61

100

Total
Does this practice exist
in your school?

Yes

45

73.8

No

16

26.2

Total

61

100

A large majority (70%) of the respondents say that daily
music is a necessary part of this curriculum.
(13.1%) disagree but none strongly.

Eight superintendents

Few remain undecided (6.6%).
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Music has always been an integral part of school curriculum,
and as a part of the unified arts program appears as though it will
remain as such.
Table 20.

Music Theory and Music Appreciation are an Integral
Part of the Music Program
(number and percentage of responses)

Response Scale

N

%

Strongly Agree

11

18.0

Agree

46

75.4

Undecided

4

6.6

Disagree

0

0

Strongly Disagree

0

0

61

100

Total
Does this practice exist
in your school?

Total

Yes

51

83.6

No

10

16.4

61

100

Table 20 shows an overwhelming majority (93.4%) in agreement
with this concept, and fifty-one (83.6%) of the respondents actually
practicing it.

These figures would indicate to the reader that this

sometimes neglected aspect of unified arts is necessary and has a
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bright future.

Instrumental and vocal music has traditionally claimed

a spot in curriculum but it now appears that a need for a deeper study
of music has become apparent and is receiving appropriate recognition
in the middle school arts program.
Table 21.

A Structured Physical Education Program is Provided Daily
(number and percentage of responses)

t

N

Response Scale
Strongly Agree

10

16.5

Agree

39

63.9

Undecided

3

4.9

Disagree

8

13.1

Strongly Disagree

1

1.6

Total
Does this practice exist
in your school?

Total

61

100

Yes

45

73.8

No

16

26.2

61

100

Table 21 indicates that a structured physical education program
does exist in approximately 74 percent of the schools surveyed and
does not exist in approximately 26 percent of them.

Sixteen of the

respondents do not practice this concept in their schools, but only
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nine disagree with the idea.

Approximately 80 percent of the

superintendents surveyed agree that a structured program should exist
while approximately 15 percent disagree.

Four of the respondents

(6.6%) have indicated agreement with the statement even though they
do not practice the program in their school districts.

Table 22.

The Physical Education Instructor is a Specialist
in Physical Education
(number and percentage of responses)

Response Scale

N

%

Strongly Agree

20

32.8

Agree

31

50.8

Undecided

6

9.8

Disagree

4

6.6

Strongly Disagree

0

0

61

100

Total
Does this practice exist
in your school?

Total

Yes

52

85.2

No

9

14.8

61

•

100

The information gained in Table 22 parallels quite well with
that gained in Table 21 except that the percentage of undecided doubles
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and the percentage disagreeing is reduced by half causing the reader
to believe that the majority who advocate this concept might become
even stronger.
Table 23.

Physical Education Programs for Boys are Separate
From Those of the Girls
(number and percentage of responses)

N

Response Scale

%

Strongly Agree

12

19.7

Agree

23

37.7

Undecided

9

14.8

Disagree

16

26.2

1

1.6

Strongly Disagree
Total
Does this practice exist
in your school?

Total

61

100

Yes

41

67.2

No

20

32.8

61

100

The modern trend toward coeducational settings for physical
education classes appears to lack impetus according to the results
shown in Table 23.

Over half of the respondents (57.4%) agree that

the programs should be kept separate and 67 percent are actually
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keeping them separate.

Twenty-eight percent were not in agreement,

and nine respondents (14.8%) indicated indecision.
Table 24.

The Physical Education Program Includes a Female
Instructor for Girls and a Male Instructor for Boys
(number and percentage of responses)

Response Scale

N

Strongly Agree

8

13.1

Agree

23

37.7

Undecided

10

16.4

Disagree

15

24.6

5

8.2

Strongly Disagree
Total
Does this practice exist
in your school?

61

%

100

Yes

36

59.0

No

25

41.0

Total

61

100

Table 24 shows a split opinion among the respondents as to
whether or not students should receive physical education from a member
of their same sex.

Thirty-one respondents (48.8%) agree that they

should, while twenty-one (32.8%) disagree.

Ten (16.4%) of those
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surveyed were undecided.

Thirty-six (59%) of the schools surveyed

run their programs using this concept; twenty-five (41%) of them
do not.
The value of employing female physical education instructors
for girls and male physical education instructors for boys appears
to be questioned by the superintendents surveyed.
Table 25.

Facilities and Equipment Utilized in Offering Unified
Arts are Housed in the Same Building in Which the
Academic Program is Offered
(number and percentage of responses)

Response Scale
Strongly Agree

N

%

5

8.2

Agree

26

42.6

Undecided

19

31.1

Disagree

9

14.8

Strongly Disagree

2

3.3

Total

61

Does this practice exist
in your school? Yes
No
Total

100

37

60.7

24

39.3

61

100
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Table 25 shows that the majority (60.7%) of the schools
surveyed do house their unified arts programs in the same building
with the academic program.

Thirty-one respondents (50.8%) agree that

this is the way it should be.

Twenty-four (39.3%) of the superinten¬

dents surveyed do not house their programs in the same building with
the academic program.

Only eleven (18.1%) of the sixty-one

respondents disagree that the programs must be housed together.
A significant number (31.1%) of the respondents are undecided as to
the importance of this concept.
This investigator found the results of Table 25 quite informa¬
tive because this issue must be met by most small school districts when
they consider implementing the unified arts program.

The opinions of

the superintendents appear to support the theory but not strongly.
Whether or not the unified arts program is housed in the same facility
with the academic program does not appear to be a major issue with
the superintendents surveyed.
Summary
The survey presented in this chapter shows the results and
analyses of a questionnaire sent to the superintendents of all
"Class B" schools and to the superintendents of "Class C" schools
that were currently maintaining middle schools funded through the
Montana Foundation Program.

Sixty-one of seventy-six questionnaires
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mailed were returned.

The survey instrument mailed to these

superintendents contained twenty-five items dealing with unified
arts programs at the seventh and eighth grade level.
The instrument was constructed in two sections.

Section one

of the instrument considered organizing and financing a unified arts
program and providing adequate facilities in which to house the pro¬
gram.

The tables concerning organization show that the majority

of the respondents agree that the organizational plans for instruc¬
tion of a unified arts program are adquately meeting the needs of
the students.

The tables dealing with sharing of facilities show that

in the opinions of the superintendents surveyed, sharing of facilities
should not become an impediment to implementing unified arts programs.
According to the respondents, financing unified arts programs in
small school districts would be difficult without extra budgeting
power provided by the Montana Foundation Program.
Section two deals with students' needs and the actual practice
of specific programs in the districts surveyed.

The superintendents

were in strong agreement that the unified arts programs are providing
for students' needs.

They did not agree that the programs should be

limited to exploratory experiences at the seventh and eighth grade
level.

They did agree that the courses should be offered to all boys

and girls in a coeducational setting, but that they should not be
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mandatory for all students.

A large majority of the respondents

agreed that the instructors should be specialists in each art.

Chapter 5
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
Summary
The problem that provoked this study came about in the spring
of 1975 when the school system in Townsend, Montana began plans to
implement a unified arts program at the seventh and eighth grade level
in order to claim middle school status.

By claiming this status, the

Townsend elementary district was to gain extra budgeting power from
the Montana Foundation Program.

The planners of the program ran into

serious opposition from the constituents of Broadwater County.

The

opposition was strong enough to become a major factor in defeating
a mill levy the first time it was proposed.
The purpose of this study, then, was an attempt to establish
reasons either to refute or justify arguments presented by those
opposed to implementing this program.

To establish these reasons,

the investigator devised a questionnaire to examine the different
approaches used by second and third class school districts in Montana
to fulfill students' needs by adding unified arts to their curriculum.
If the results of the questionnaire showed that these programs
were adequately meeting the needs of the students, then the extra
budgeting power afforded by the state for implementing middle schools
could be serving its purpose.

If the results showed that the programs
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are failing to meet these needs, then the investigator feels that
better planning and organization should be evident before middle
school accreditation is allowed.
In devising the questionnaire, the investigator hoped to gain
answers to five general questions.

These questions involved the areas

of organization, finance, adequate facilities and students' needs.
The questions concerning organization were designed to
investigate whether the programs were, in the opinions of selected
superintendents of second and third class school districts in Montana,
actually meeting the students' non-academic needs; whether the arts
courses should be mandatory for all students; and whether or not the
courses should be limited to exploratory experiences.
The questions concerning finance were designed to find out
whether unified arts programs would be possible in small school
districts without extra help from the Montana Foundation Program.
The investigator knows from personal experience that many times
needed programs are inhibited because of a lack of local funds avail¬
able.
The lack of adequate facilities is a problem that many times
faces small school districts when they are considering additions to
curriculum.

The questions concerning facilities were specifically

designed to discern how widespread the problem is and to seek the
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superintendents' opinions on sharing facilities with another school
in the same district.
Most items on the questionnaire concerned specific unified
arts courses offered and the superintendents' opinions toward their
meeting students' needs.
Much of the opposition in Townsend, Montana arose from
constituents' feeling that these courses were not necessary at the
seventh and eighth grade level and that the time spent on them would
be put to better advantage in the traditional academic program.
Conclusions
The results from the questionnaire indicated that, in general,
the superintendents surveyed had a very positive attitude toward
unified arts programs and were actually practicing them as much as
possible.

The literature reviewed also indicated positive attitudes

toward unified arts programs.
On the basis of the research and the related literature the
investigator made the following conclusions:
1. In general the organizational plans set up for meeting
the non-academic needs of students in small Montana middle schools
were adequate.
2. The unified arts programs should not be limited to
exploratory experiences according to the respondents.

The students
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should be allowed to progress as far as their individual talents
allow.
3. All components of the unified arts programs should not
be mandatory for all students.
4. Unified arts programs would be severely inhibited, if
not impossible, in most small school districts without the extra
budgeting power afforded by the Montana Foundation Program.
5. Sharing facilities with another school should not present
a serious problem in implementing a unified arts program.

Whether

or not the program is offered in the same building with the academic
program should not inhibit the program.
6. A very definite need does exist for the unified arts
program, and it should be offered in a coeducational setting.
7. Instructors should be specialists in the particular art
in which they are involved.
There appears to be two major philosophical differences of
opinions of the superintendents surveyed in relation to the philosophy
of unified arts programs at the seventh and eighth grade level.
These differences are:
1.
experiences.
philosophy.

Unified arts programs should be limited to exploratory
A large majority of the respondents opposed this

62
2.

The unified arts programs should be housed in the same

facility as the academic program.

A majority of the respondents

disagreed with this philosophy.
The reliability of this survey, prepared and used by this
researcher, might be affected by the fact that it was not subjected
to a test-retest comparison.
The data presented in Chapter 4 are valid in the respect
that the respondents were free to answer the instrument items openly
and candidly.

The survey was carefully tabulated and the figures pre¬

sented in the tables are correct.
Recommendations
When any small school district inaugurates a unified arts
program, adequate finance and facilities immediately come into focus.
These two problems are not easily solved, and those that oppose the
programs present arguments that deal directly with them.

Local

taxpayers are constantly looking for ways to hold down tax rises.
Unless these constituents are fully informed about financial solutions
and are assured that adequate facilities are available, the program
may never get started.

If a small school district intends to imple¬

ment a unified arts program, this researcher recommends that a
committee formed from school administration, teachers, trustees, and
lay people in the community who are active community leaders study
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the proposed program.

If, after adequate study, the committee realizes

the needs for the program, it should become the communication link
with the community and promote the project to the best of its ability.
The decision to implement such a program should not be only that of
the school administration and the board of trustees.
This researcher agrees with the philosophy of limiting unified
arts programs to exploratory experiences.

This recommendation is

in disagreement with the results of Table 12, page 39, of the survey
found in Chapter 4.

Despite the feelings of the respondents, this

investigator feels that an in depth unified arts program at the seventh
and eighth grade level would tend to dilute programs offered at the
high school level.
Finally, this researcher recommends that organizers of middle
school programs in small school districts in Montana continue to search
the literature for ideas.

Any responsible school system may profit

by studying the successes or failures of other systems comparable
in size and location.

Since the middle school concept is relatively

new to Montana, little has been written to this point; but with more
and more small systems adopting this plan the literature is bound
to grow.
This investigator has enjoyed doing this study, and because
of it feels far more comfortable about unified arts programs in small
Montana middle schools.

APPENDIXES

APPENDIX A
P.O. Box 398
Townsend, Montana 59644
February 6, 1976
Dear Superintendent
The Department of Educational Services at Montana State Uni¬
versity is sponsoring a study to investigate the current status of
"Unified Arts" programs as they are currently being administered at
the seventh and eighth grade level in selected second and third class
school districts in Montana. By unified arts I am referring to pro¬
grams in Home Economics, Industrial Arts, Instrumental and Vocal Music,
Fine Art, and Physical Education.
This study will serve a two-fold purpose. The first is to
determine the opinions of superintendents toward unified arts programs
at the seventh and eighth grade level, and secondly, to assist me in
my research for my professional paper required for my graduate work
at Montana State University.
I would appreciate your taking a little time to complete and
return the enclosed questionnaire to me. Names will in no way be
associated with the information found on the questionnaire. The
number found in the upper left-hand corner is for follow up purposes
only.
The questions may be answered by simply circling one of the
answers immediately preceding or following each item. In a preliminary
tryout of the questionnaire, each respondent took approximately ten
to fifteen minutes to respond to all items. A stamped, self-addressed
envelope is enclosed for your convenience in returning the question¬
naire.
Your response is most important to the study, and I shall be
grateful for your cooperation.
Please return the questionnaire to John J. Ryan by
February 20, 1976.
Sincerely yours.
John J. Ryan, Principal
Broadwater Co. High School
Townsend, Montana
Enel.

APPENDIX B

QUESTIONNAIRE
(Sample)
This instrument consists of two sections.

Section one requires

you to respond to the following statements on a five-point scale.
Please indicate your feeling by circling one of the responses immedi¬
ately following each statement.

The scale reads as follows: SA-

Strongly Agree, A-Agree, U-Undecided, D-Disagree, SD-Strongly Disagree.
For example:
1.

Unified arts programs should be included in the
curriculum of every school.
If after careful thought you strongly agreed with the state¬

ment, you would circle the letters "SA" as has been done above.
Section two consists of statements pertaining to actual
practice.

You are being asked to indicate whether or not the practice

exists in your school by circling a "yes" or "no" answer found immedi¬
ately to the left of each number.

Then you are asked to indicate the

degree to which you think the practice should be included by circling
one of the responses in the five-point scale found to the right of
each statement.
For example:
^YESy NO

1.

The unified arts program provides for
growth in independent study skills.

^SA^ A, U, D, SI
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1. The organizational plan for instruction of a SA, A, U, D, SD
unified arts program is adequately meeting the
needs of the students.
2. Fine art is a necessary component of any SA, A, U, D, SD
unified arts program.
3. Home economics offered at the seventh and SA, A, U, D, SD
eighth grade levels tends to dilute and take
away from home economics courses offered at
the high school level.

4.
Sharing facilities and equipment with another S
school would be of little or no significance.
(Example: Sharing facilities and equipment
with the high school across the street.)
5. Sharing facilities and equipment with another
school would present serious problems.

SA, A, U, D, SD

6. The cost of implementing a unified arts
program is justified by meeting the nonacademic needs of the students it serves.

SA, A, U, D, SD

7. Financing unified arts programs presents
serious problems for small school districts
in Montana.

SA, A, U, D, SD

8. Financing unified arts programs in most
small school districts would be impossible
without the extra budgeting power made
available in Montana by claiming middle
school status.

SA, A, U, D, SD

Does this practice exist
in your district?

Degree to which
you think it
should be
included

(Section Two)

YES

NO

1.

The unified arts program provides
for growth in independent study skills.

SA, A, U, D, SD

YES

NO

2.

The unified arts program provides for
alternate approaches to instruction.

SA, A, U, D, SD
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YES NO

3.

The unified arts program coordinates
with the various other subject fields.

YES NO

4.

The unified arts program must be SA, A, U, D, SD
limited to exploratory experiences.

YES NO

5.

All components of the unified arts SA, A, U, D, SD
program are mandatory for all students.

YES NO

6.

Staff members working with the unified
arts are specialists in the particular
art in which they are working.

YES NO

7.

Home economics is offered to both SA, A, U, D, SD
boys and girls in a coeducational
setting.

YES NO

8.

Industrial arts offered at the SA, A, U, D, SD
seventh and eighth grade level is
limited to simple woodworking using
only hand tools.

YES NO

9.

Industrial arts is offered to both SA, A, U, D, SD
boys and girls in a coeducational
setting.

YES NO

10.

The industrial arts program offered SA, A, U, D, SD
at the seventh and eighth grade level
includes training in the use of power
tools, wood and metal lathes, and
welding.

YES NO

11.

Instruction in vocal and/or instru- SA, A, U, D, SD
mental music is provided daily.

YES NO

12.

Music theory and music appreciation SA, A, U, D, SD
are an integral part of the music
program.

YES NO

13.

A structured physical education SA, A, U, D, SD
program is provided daily.

YES NO

14.

The physical education instructor is
a specialist in physical education.

SA, A, U, D, SD

SA, A, U, D, SD

SA, A, U, D, SD
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YES

NO

15.

Physical education programs for boys
are separate from those of the girls

SA, A, U, D, SD

YES

NO

16.

The physical education program includes
a female instructor for girls and a
male instructor for boys.

SA, A, U, D, SD

YES

NO

17.

Facilities and equipment utilized in
offering unified arts are housed in
the same building in which the
academic program is offered.

SA, A, U, D, SD
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