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ABSTRACT 

The study was conducted in order to determine if a relation¬ 
ship existed between student achievement and the attitude of the 
student’s parents toward education* Additional efforts were made to 
determine whether PTO membership of parents influenced their attitude 
toward education, and to ascertain if a relationship existed between 
achievement of students and the economic status of their families* 

A questionnaire designed to measure parental attitudes toward 
education was sent to the eighty families of the Tri-County Area 
School District, Hancock and Plainfield, Wisconsin, who had children 
attending either seventh or eighth grade* Returned questionnaires 
were scored and separated into two groups based on PTO membership. 
Questionnaires were later regrouped on the basis of economic status 
of the families, with receipt of free school lunches by the children 
used as a criterion for separation* Tests of significance of dif¬ 
ferences between means were conducted with each pair of groups into 
which questionnaires had been divided. 

Seventh and eighth grade students used in the study were rated 
by classroom teachers as normal-achievers or under-achievers* The 
ratings were performed on the basis of intelligence, achievement test 
scores and classroom performance* The achievement rating of each 
student was then paired with the questionnaire score of his parents, 
giving ninety-seven paired scores. A three-by-two contingency table 
was constructed, using student achievement and three levels of scores 
from the questionnaire as cell titles. A chi square test of in¬ 
dependence was then performed. After the paired scores had been 
divided according to the criteria described in the previous-para^- 
graph, contingency tables were constructed and chi square tests of 
independence were performed. 

No significant differences were found to exist between means 
of any groups used in the study* The chi square test involving 
parental attitude questionnaire scores and student achievement, how¬ 
ever, yielded significant values at both the .05 level of confidence 
and the .01 level of confidence. A similar test involving the free 
lunch and paid lunch groups yielded a significant value at the .05 
level of confidence. No significance could be determined by the 
chi square test of independence involving the PTO member group and 
the non-PTO group. 

A conclusion reached as a result of the study was that a 
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relationship exists between parental attitude toward education and 
student achievement. Parents who received lower scores on the 
questionnaire were found to have a greater number of under-achieving 
children than did parents whose questionnaire scores were higher. 
Conversely, parents whose scores were higher had more normal- 
achieving children. The lack of significant differences from the 
tests involving PTO and non-PTO groups led to the conclusion that 
PTO membership was not indicative of greater interest in education, 
nor did children of PTO members reach greater levels of achievement 
than did children of non-PTO parents. Economic status of families 
and student achievement showed a mild relationship, although the 
superficial treatment used did not take into account factors which 
may be of importance in the area of economics. 

As an outcome of the study came the recommendation that the 
school do more than at present in improving public relations and 
communication with parents in order to improve public awareness of 
the programs and policies. Use of a newsletter sent to parents on 
a regular basis, use of the local newspaper to publicize school 
events, and increased use of parent-teacher conferences were among 
possible programs which could be utilized. Further research in 
the area of attitudes and causal factors was indicated. 



CHAPTER I 

INTRODUCTION TO THE STUDY 

Introduction 

The study presented in this paper was undertaken in an effort to 

study the relationship between parental attitudes toward education and 

the academic achievement of their children. In so doing an attempt was 

made to determine if PTO membership, as compared with non-membership of 

PTO, was of significance in influencing the degree of academic success 

of the child in school. Further evaluation was conducted in order to 

determine if economic status, as indicated by the receipt of free school 

lunches by families, was a significant factor in determining a child*s 

academic success. 

The value of the study lay in the several means by which it pro¬ 

vided insight into the dynamics of the pareni>-child-school relationship 

in Tri-County Area Schools. The questionnaire used in the study, within 

its limitations, enabled the researcher to assess the attitude of par¬ 

ents of seventh and eighth grade students toward education. Statis¬ 

tical evaluation of the data obtained from the questionnaire enabled 

the discovery of possible relationships between the parental attitude 

and student achievement in school. 
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Reason for Topic Selection 

The earliest influences upon the developing child come from the 

home# The same influences affect the child after he “begins schoolr 

although they are tempered hy the school environment# Since parental 

influences appear to be of such importance to the child, any effort 

which provides additional insight into these factors is of importance to 

persons concerned with education# The intent, therefore, of the study 

was to attempt to provide insight into this area# 

Procedure Used 

The data used in the study was obtained from a population which 

consisted of one-hundred-five seventh and eighth grade students and of 

the parents of the students in those grades. The students used in the 

study comprisedlthe entire population of the seventh and eighth grades 

of Tri-County Area Schools, Hancock and Plainfield, Wisconsin# 

Students involved in the study were classified as normal- 

achievers or as under-achievers# Classification was made following 

evaluation of information obtained from individual and group intel¬ 

ligence tests in order to assess student ability# Data obtained from 

the Stanford Achievement Test and from course grades was then compared 

with intelligence test results. Further evaluations of classroom pro¬ 

gress as interpreted by seventh and eighth grade classroom teachers 
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were utilized to confirm, data obtained by means of the tests used* 

Information from parents was obtained by means of a questionnaire 

intended to measure their attitude toward education* The questionnaire, 

accompanied by a letter explaining the purpose of the study, was taken 

to the parents by their children. A form letter further explaining the 

purposes of the study was mailed to those parents who had not returned 

the questionnaire after a period of two weeks. Evidence obtained from 

the survey was intended to provide an indication of parental attitude 

toward education in three areas; (a) parental attitude toward his own 

education; (b) parental willingness to support the policies of the 

school; and (c) parental evaluation of the importance of education. 

Statements on the questionnaire were worded in a manner intended to 

discourage response set, as some statements were written as positive 

toward education while others were written as negative toward education* 

Returned questionnaires were scored, each statement being given a 

three-two-one-zero point rating* Answers which indicated a strongly 

positive attitude toward education were given a three-point rating, 

those mildly positive were assigned a two-point rating, mildly negative 

statements were given a one-point rating, and answers which indicated a 

strongly negative attitude were given a zero-point score. Scores were 

compiled for each questionnaire. 

Following scoring, questionnaires were divided according to two 
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criteria: PTO membership or non-membership and economic status of the 

parents* The membership list of the PTO served as a basis for classi¬ 

fication for the first grouping, while school records of families whose 

children received free lunches were used as a basis for the latter 

classification* Included within the free lunch-receiving group were 

parents who received state welfare payments or who were classified as 

low-income families according to federal government standards. 

Initial statistical treatment involved calculation of a mean and 

a standard deviation for each group included in the study. Two wtw 

tests of significance were then conducted. The first test involved a 

comparison of the PTO member and non-PTO member groups. The second 

test compared the group which received free lunches with the group which 

did not receive free lunches. In both instances the test of signif¬ 

icance used involved calculation of the value of t from differences of 

the means of the groups under evaluation. In the above tests the 

assumption was made that the distribution of the variance of the pop¬ 

ulations were normal and that the populations had equal variance. 

Treatment of data was continued by using chi square tests of 

significance in conjunction with contingency tables. Parental scores 

from the questionnaire were linked with the achievement level of the 

children. The aforementioned procedure was conducted within each group 

and for the sample population as a whole. The first contingency table 
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utilized the entire sample population. Parental scores were divided 

into three categories; less than seventy-five points, seventy-five to 

ninety-nine points, and one-hundred or more points. The numbers of 

students in the under-achiever and normal-achiever groups were placed 

in the cell which corresponded to the parental attitude score, thus 

forming a three-by-two contingency table. A chi square test of in¬ 

dependence was then performed. PTO membership or non-membership, com¬ 

bined with achievement level of the students formed the basis for a 

second, two-by-two contingency table. A similar table was constructed 

which utilized free lunches and paid lunches as a basis of comparison* 

In both of the latter instances chi square tests of independence were 

performed. 

Limitations 

The study was limited in scope in several ways. First, the 

situation studied involved one rural school district with a total en¬ 

rollment for grades kindergarten through twelve of approximately eight- 

hundred-f if iy students. The conclusions drawn as a result of the study 

may not have been applicable to other situations, particularly those 

in large city school systems. Caution should therefore be exercised 

in applying the findings presented in the study to other situations* 

A second limitation of the study lay in the instrument used. A 

choice of four responses to each statement would seem sufficient; the 
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investigator found, however, that several clarifying responses had been 

written beside various statements. In addition, some parents may have 

responded in a more favorable manner than their actual attitudes would 

indicate in order to influence the writer’s views concerning them and 

of their children. 

Undoubtedly a major limitation lay, in that the study dealt di¬ 

rectly with one factor which was of influence on student achievement. 

Ho effort was made to determine if a relationship existed between the 

amount of education of the parents and the scholastic achievement of 

their children. Social status in the community was not considered; 

although the economic factor touched indirectly on the area. Further 

study in the area of economic influence on education would be indicated 

before its true importance could be determined. 

Classification of students as normal-achievers or as under¬ 

achievers was made by classroom teachers on the basis of student in¬ 

telligence, achievement test scores, and classroom performance. Since 

the final rating of each student was dependent upon the judgments of 

the teachers involved, differences in rating occurred for some students 

concerning achievement level; conferences were held with teachers to 

determine a composite rating for the student. The conferences brought 

forth another influence on achievement, that being student interest in 

a particular subject matter area. The interest factor was not taken 
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into direct consideration in the study, although some effect may have 

entered into the ratings given the students. 

Definition of Terms 

Two terms used in the study were used in such a manner as to 

necessitate clarification. The first term, PTO, represented the local 

Parent Teacher Organization, a group similar to Parent Teacher 

Association but not affiliated with the national organization. The 

second terra, significance, referred to the statistical significance 

of data and primarily referred to the .05 level of confidence. 



CHAPTER II 

SOME PERTINENT LITERATURE 

In an interview study of the relation between family structure 

and the achievement of the offspring, Elder (3s83) found that the more 

authoritarian the family situation was, the less was the degree of 

educational achievement of a sample of persons from the United States, 

Great Britain, West Germany, Italy, and Mexico* Highest levels of 

academic attainment were achieved where a democratic relationship oc¬ 

curred within the home. Since the study crossed national lines and 

showed a relationship between educational attainment and home in¬ 

fluence, the degree of parental domination of their youngsters appeared 

to be a significant factor in determining the educational achievement 

of the children, not only in this country but throughout the world. 

7/hen investigations concerning achievement and home environment 

are conducted, many interrelated factors are found to affect the level 

of achievement attained by the student* Among the foremost factors 

appears to be a lack of parental interest in the child or a lack of 

communications between parent and child. Strom (9:192) felt that 

interest was of extreme importance in affecting achievement of the 

child* He stated: 

MFailure in achievement and consequent school dropouts may be 
caused by emotional distance between parents and a lack of 
communication, resulting in a lack of verbal interaction which 
will be detrimental to the child in school.” 
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Clearly, then, the type of home environment in terms of communication 

exerts an influence upon the child in school. 

Zunich (11:138) determined that a definite correlation existed 

"between the problems of junior-high students as indicated by the Mooney 

Problem Check List and the scores their parents received on the 

Parental Attitude Research Instrument. A conclusion reached in the 

study was that a decided awareness existed on the part of the child 

of the attitudes that the parents felt toward the child. The attitudes 

of the parents were found to be significant factors in determining the 

kind of work the child did in school. Zunichts conclusion was sup¬ 

ported by Berwick and Arbuckle (1:151) who interviewed three-hundred- 

ten eighth grade students in an effort to determine whether a signif¬ 

icant relationship existed between parental acceptance of the child 

and the child*s achievement. The results found in the study indicated 

that the parents of high-achievers showed greater acceptance of their 

children than did the parents of low-achievers. Whether the ac¬ 

ceptance was the result of the child* s achievement or the child* s 

achievement was the result of the degree of parental acceptance was 

not, however, indicated by the study. 

In a study similar to that of Barwick and Arbuckle, Rosen 

(7*580) learned that the degree of parental acceptance varies among 

children of the same family, particularly in large families. In 
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middle class families the oldest child tended to perform best on 

achievement tests, but in lower class families the youngest child had 

the best performance. The data indicated a closer relationship existed 

between parents and the children whose achievement was higher than 

between the parents and other children in the family. The difference 

in relationship may have had a detrimental effect on the children who 

were not favored. 

Kurtz and Swenson (5*474) found that the parents of a "plus” 

achiever tended to show greater pride, confidence, interest, and af¬ 

fection in their child than did parents of ,,minus,, achievers. Positive 

feelings were expressed through playing with the children, reading to 

them, and attending school functions with them. In return there was 

a decided tendency on the part of the children to show a greater 

respect for their parents, to take them into their confidence, and to 

be concerned with pleasing them. In contrast, ,,minusM achievers 

usually had a comparatively limited place in the home. Exchange of 

affection or of mutual respect was not a common practice among mem¬ 

bers of the family. In such situations the children showed little 

desire to measure up to the expectations their parents had for them. 

The resultant conclusion was that family atmosphere had a significant 

effect upon the child in school as well as in the home. That the 

aforementioned conclusions were not absolute, however, was indicated 
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by Crandall and others (2:60) who stated that parental affection was 

not appreciably related to the child's record of school achievement. 

Too much affection, in fact, tended to lower the rate of achievement 

of the child. Sincere praise from the parents appeared to be of 

greater significance in the child's attaining higher achievement rates 

than was a profuse show of affection. 

While the relations between parents and their children affect 

the child's achievement, the attitude which parents hold toward ed¬ 

ucation and the interest they show in education also tend to influence 

scholastic achievement, A conclusion reached by Ford (4:419-420) after 

a study of social factors affecting the academic performance of grade 

eight and nine students in a Kentucky junior-high school was that of 

those students who were classified as over-achievers, three-fourths 

had both parents as members of the PTA while the mothers of the re¬ 

mainder were members. In contrast, one-fourth of those students who 

were classified as under-achievers had neither parent as a member, and 

less than half had both parents as members. The study further de¬ 

termined that of the two groups the under-achievers came from sig¬ 

nificantly more broken homes, and that more mothers of under-achievers 

worked outside the home, leading to a lack of rapport in the home. Of 

the under-achievers, three-fourths indicated that their parents would 

scold them concerning their grades, while only one-sixth of the over- 
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achievers indicated they would he scolded for low grades. 

Rothney and Roens (8;242) cautioned against placing too much em¬ 

phasis on membership in organizations such as PTA. as indicative of pa¬ 

rental interest in the education of their children. They found that: 

wThe fact that a boy^ mother is president of the parent-teacher 

association is not valid evidence that she is interested in the 

welfare of parents, teachers, children, or schools. It may 

simply provide for her a social occasion, an opportunity to 

acquire social recognition, an escape from an undesirable home 

situation, or a steppingstone to further social or political 

office.” 

While Rothney and Roens stressed that their statement was not true in 

every instance, nevertheless it would be wise not to base assumptions 

of interest in education solely on the functions attended by parents, 

even though such attendance may aid in completing the entire picture 

of the home environment. 

”Pushing” the child to attain higher achievement is not suc¬ 

cessful, as indicated by the study of Crandall and others (2:62) who 

found that parents who tended to ”push” their children toward higher 

achievement were not successful in raising the child*s achievement 

level, partially because of the negative attitude which usually arose 

on the part of the child, of the parents, or of everyone concerned. 

The result of "pushing" was, in many instances, actually reduced rates 

of achievement. Too often similar situationa arise, causing the child 

to feel that he is "letting his parents down" when the parents place 
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undue emphasis on grades and he is unable to meet their expectations* 

While studying the influences of the family on school dropouts, 

Strom (95192) found that parental attitudes toward education may vary 

from open hostility to apathy to over-concern, any of which may ad¬ 

versely affect the child's school progress. Many middle class parents 

use the grades their children receive as status symbols for themselves 

and put undo pressure on the child to achieve hi^i grades. A common 

result of such a situation would be for the child to earn lower grades 

than he normally would achieve. Strom concluded; 

".... children whose school work is severely grade oriented are 
unduly disappointed when they receive a failing grade, since 
they see it as complete failure, and hence lose even that which 
is within their reach. The unnecessary anxiety, disappointment, 
and parental disfavor accompanying report time, for some youngs 
sters, is a first step toward dropout.” 

In many cases, unfavorable attitudes toward the school may be 

due to a lack of knowledge concerning the school, its curriculum, and 

its goals. Strom found that lower class parents, in particular, had 

little or no idea of the goals of the school. Strom's conclusion was 

that, in cases where low-income area parents were concerned with their 

child's academic progress, the parents hoped that the child could bet¬ 

ter himself through the school, but due to a lack of knowledge con¬ 

cerning education and due to other influences, they were unable to give 

the necessary proper direction to the child. Strom's findings would 
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appear to indicate an obligation on the part of the school to make an 

effort to inform the parents of various aspects of the school and what 

the school is attempting to do* Patterson (62I5I) stated that parents 

have the right to know all about the services of the school and to be 

involved in any plan for special services for their children in school. 

In order for this program to be accomplished properly, however, the 

parents must take an interest in helping their child‘s progress in 

school and work closely with school officials. 

Witty (10:39-46) surveyed three-hundred Chicago high school stu¬ 

dents by means of a questionnaire in order to find their interests and 

study habits. Data compiled from the survey indicated that over half 

of the students sampled studied while listening to the radio or while 

watching television, even though most admitted that the practice was 

not beneficial to learning. Witty further found that the student*s 

time, to a large extent, was occupied with the mass media. Of the 

average time of 1.35 hours spent reading each day, the bulk of at¬ 

tention was given to fiction and to magazines. Closer parental super¬ 

vision in the area of reading habits would possibly prove helpful if 

parents understood the importance of good study habits and reading 

habits. 

Considerable difficulty exists in assessing parental attitudes 

toward education, particularly since statements made in public and 
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actual beliefs concerning education are not always the same. Rothney 

and Roens (8:89) stated that the school counselor, in dealing with 

parents, must not be misled by titles or amount of socially con¬ 

structive activity. Instead the counselor must: 

. go beyond them in order to see whether the expressed in¬ 

terest is genuine and well-informed, and whether the public 
utterances reflect any degree of good home care for the par¬ 

ticular youth with whom he is working." 

The above statement indicates that to know the student, the counselor 

must know the parents as well. Knowledge concerning the parents has 

been too often neglected in the past. 

Since parental attitude toward the child and toward education 

appears, on the basis of the studies cited, to have a significant in¬ 

fluence on the success of the child in school, it would seem appro¬ 

priate to determine attitudes that parents hold toward the school. 

While the scope of the paper is not to alter family relationships, if 

parental attitudes toward the school could be altered constructively 

the child would benefit in his school activities. 



CHAPTER III 

STATISTICAL INTERPRETATIONS 

Initial Treatment of Data 

Questionnaires were sent to the eighty families of the school 

district who had children in the seventh or eighth grades. A total of 

seventy-four families, or ninety-three per cent, responded by returning 

the questionnaire. Responding families included ninety-seven of the 

student population. The six families who did not respond included a 

total of eight seventh and eighth grade students. The latter students 

were not included in the data compiled in the course of the study. 

Questionnaires were scored, then grouped into four categories; 

PTO members, non-PTO members, free lunch recipients, and paid lunch 

families. A mean and a standard deviation.were calculated for each 

group. Pertinent data concerning these groups is presented in Table I. 

No questionnaires received a perfect score of one-hundred- 

twenty-six points although, as the range figures in Table I indicate, 

responses were received which contained consistently favorable re¬ 

sponses. Each of the three highest point totals came from families 

in which the mother was a former school teacher. Conversely, scores 

for all other teachers and former teachers included in the survey did 

not surpass a total of ninety-seven points. 
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Table I. 

Data Collected from Questionnaire 
Scores of Parents 

Number Range Mean Standard Deviation 

PTO 22 68-117 93.09 14.74 

Non-PTO 52 39-111 88.31 15.11 

Free Lunch 23 39-108 88.61 6.67 

Paid Lunch 51 63-117 90.55 13.71 

Total Population 74 39-H7 89.95 13.79 

In order to ascertain whether significance could be accorded to 

the differences between means of the various groups, two t-tests of 

significance of difference of means were, conducted, first between the 

PTO and non-PTO groups and secondly between the freelunch and paid 

lunch groups. The tests confirmed that no significant differences 

existed between the means of the groups. Any differences that existed, 

therefore, could be attributed to sampling error and to chance factors. 

Chi Square Treatment of Data 

After statistical treatment of means yielded no significant con¬ 

clusions, further statistical evaluation was devoted to the rela¬ 

tionships between parental questionnaire scores and the achievement 

of children in school. Parental scores were paired with the level of 
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achievement of their children. In cases where two children from the 

same family were involved, each child* rating was paired separately 

with the parental score. !Ehe procedure above resulted in a total of 

ninety-seven pairs of scores. In order to determine if a relationship 

between questionnaire score and achievement existed, the three-by-two 

contingency table shown as Table II was constructed. A chi square test 

of significance to determine the independence of expected and derived 

cell frequencies was then performed. 

Table II. 

Contingency Table Showing Relationships 
Between Parental Attitude Questionnaire Score 

and Achievement Level of Their Children 

Parental Attitude Score  

Under 75 75 to 99 100 and Above Totals 

Under- 
Achiever 9 19 4 32 

llormal- 
Achiever 5 34 26 65 

Totals 14 53 30 97 

Analysis of the data provided in the contingency table, using 

chi square, revealed a significant association between attitudes of 

parents as revealed by the questionnaire and the achievement of their 
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children in school* The value of chi square calculated from the con¬ 

tingency table was 11*71* Since the level of significance required, at 

the .05 level of confidence was 5*91 and the value required at the *01 

level of confidence was 9*21> differences obtained in the test were 

considered significant and not attributable to chance or to error* 

The second use made of the contingency table and chi square sta¬ 

tistical treatment was to determine if a significant difference existed 

between the achievement of children of PTO members and of non-members. 

In the second test, the paired scores used to construct the previous 

contingency table were divided into PTO member and non-member groups. 

Within each group, pairs were further divided into under-achiever and 

normal-achiever categories. Table III presents data used in performing 

tests of significance using PTO member and non-member groups. 

Statistical analysis of observed and expected frequencies from 

Table III yielded a chi square value of 0*32. Since the critical value 

of chi square needed to reject the hypothesis of independence of the 

variables was 3*84 at the .05 level of confidence, the value obtained 

was not critical. The assumption was made, therefore, that any dif¬ 

ferences which were observed were the result of sampling error and of 

chance, rather than the result of any association between PTO mem¬ 

bership of the parents and achievement of their children* 
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Table III. 

Contingency Table Showing Relationship 
Between PTO Membership and Achievement 

Level of Children 

Membership Status 

PTO Member - PTO Non-member Totals 

Under- 
Achiever 8 24 52 

Normal- 
Achiever 20 45 - 65 

Totals 28 69 97 

A final chi square analysis was utilized to determine if a re¬ 

lationship existed between family economic status as indicated by the 

receipt of free lunches in school and achievement of the children who 

were involved. The procedure used to compile data for the contingency 

table used in the final test was similar to that used to construct 

Table III, with the exception that school records of families receiving 

free lunches, rather than PTO membership records, were used in making 

assignments. Table IV illustrates data used in the calculations which 

followed. 

The chi square test of independence of relationship between a- 

chievement and economic status yielded a value of 4.10. The critical 
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Table IV• 

Contingency Table Showing 
Relationship Between Family Economic 

Status and Child Achievement 

Family Status 

Free Lunch Group Paid Lunch Group Totals 

Under- 
Achiever 16 16 32 

Normal- 
Achiever 19 46 65 

Totals 35 62 97 

value at the ,05 level of confidence was 3*84; therefore the calculated 

value of chi square was significant and apparently not due to chance or 

to sampling error. Although the value obtained was not exceptionally 

larger than the critical value, there appeared to be reason to expect 

an association between student achievement and family economic status. 



CHAPTER IV 

IN TERPRE TA.TI01T OP DATA 

Tests Involving PTO 

Analysis of data obtained in the study led to several con¬ 

clusions, most of which tended to support other studies presented in 

Chapter II. There existed a decided lack of significant statistical 

differences in the area of influences of PTO membership of parents 

upon the scholastic achievement of their children. Similarly, no 

significant differences were noted in questionnaire scores of PTO and 

non-PTO groups. If PTO membership on the part of one or more parents 

could be interpreted as indicative of interest in education in general 

and in the education of their children in particular, the assumption 

could be made that PTO members would have a significantly greater num¬ 

ber of normal-achiever children than would the non-PTO group. The 

aforementioned conclusion, however, was not supported by the tests 

performed in the course of the study. The question then arose; was 

the lack of significance due to the failure of the instrument to 

measure differences, or was PTO membership an indicator of greater 

parental interest in education as is sometimes presumed? 

That PTO membership was not necessarily indicative of parental 

interest in the education of the child was indicated by the study of 

Rothney and Roens (8:242). Their conclusions were supported by the 
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present study* The PTO of Tri-County Area Schools listed less than 

one-third of the families of the district as having one or more parent 

paying dues to the organization* Membership had fallen during each of 

the previous four years and, as a result, programs supported by the 

organization had been reduced in number* The influence of the organ¬ 

ization was therefore minimal, leading to the lack of significant dif¬ 

ferences between PTO and non-PTO groups* 

Tests Concerning Economic Factors 

Data compiled during the course of the study indicated that a 

relationship existed between the economic status of families and the 

academic achievement of children of the families* A contingency table 

used with a chi square test of independence brought a significant 

reading at the *05 level of confidence, but not at the *01 level of 

confidence. Many interrelated factors appeared to influence the re¬ 

sults obtained in the study* Most families who formed the free lunch 

group used in making the evaluations had four or more children in 

school, while less than half of the group whose children paid for the 

lunches had as many as four children enrolled. The scope of the study 

precluded extension into this area. However, in the absence of con¬ 

firming or conflicting evidence in the area of the effect of economic 

factors involving family size upon individual achievement of children, 

caution should be exercised in forming conclusions relating to effects 
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of economic status on student achievement. That family size and or¬ 

dinal family position affects achievement was indicated by the study 

of Rosen (7s578), but since the study was concentrated in the area of 

parental acceptance of the child as ah influence on achievement, further 

research would be indicated. Conclusions reached in the area of di¬ 

rect influence of economic status of parents on the achievement of 

their children should be regarded as tentative until such time as ad¬ 

ditional research has been performed. 

Relationships of Parental Attitude and Child Achievement 

The primary concern of the study was to attempt to determine if 

a relationship existed between parental attitude toward education and 

student achievement in school. Stated specifically, the statement was 

interpreted as meaning that parents who received lower scores on the 

questionnaire could be expected to have significantly more under¬ 

achieving children than could be accounted for by chance. Similarly, 

those parents who scored well on the questionnaire could be expected 

to have more normal-achieving children than would be the case if only 

chance were involved. Within the limits of the study, a relationship 

was found to exist between the two variables listed above. The chi 

square test yielded significant values at both the .05 and the .01 

levels of confidence. Consequently, the assumption could be made that 

student achievement was related in some manner to the attitude which 



the students parents held toward the school, and, moreover, expressed 

to the child, either in a direct or indirect manner. The questionnaire 

used in the study was merely one limited means hy which parents could 

express their feelings toward education. If parents responded as their 

feelings toward education actually dictated, the assumption could be 

made that similar feelings were expressed in other ways at other times. 

Expression of parental, feelings would undoubted, over a period of time, 

influence the child*s own feelings toward education. If the attitude 

conveyed to him was negative toward the school and his own resultant 

attitude was also negative, the result could be a lack of effort and 

consequent under-aohievement. That the relationship apparently did 

not always occur, however, presents a need for an assessment of other 

factors which would also influence achievement. 

The study by Strom (9:191) was felt to be of particular sig¬ 

nificance in gaining further insight into the parent-child relationship 

As Strom indicated, a hostile attitude may not be the factor which is 

related to under-achievement. Over-concern for the child and placing 

undo pressure on the child, Strom stated, may lead to the earning of 

lower grades than he would normally achieve. If the aforementioned 

factors influenced achievement, the chi square test used in the study 

would not detect the influence, since the parent would likely attain 

a high score on the questionnaire. The evaluation mentioned above was 
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not presented to question the value of the study, however. Rather, the 

intent was to point out one possible causal factor for discrepencies 

between parental attitude scores and student achievement. 

The notation should be made that one factor which affected the 

attitude of parents toward the school was a lack of knowledge concern¬ 

ing the school, its activities, and its goals. Responses to the 

statement, nMost schools don*t let parents know enough about what is 

going on in the schools,w tended to be strongly agree and somewhat 

agree, indicating a negative feeling toward the school in this area. 

Several parents wrote additional comments concerning the questionnaire 

or concerning specific statements on the questionnaire. One such 

comment was, ”1 do not feel qualified to answer because I haven* t 

been in the school for years.” Such statements indicated a lack of 

communication between school and home. In some instances, increased 

knowledge of the school, its policies, and its goals may have resulted 

in an elevation of the questionnaire scores. Improvement of com¬ 

munications appeared to be a prerequisite for gaining the confidence 

of the people of the school district. 



CHAPTER Y 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Summary 

A questionnaire intended to measure parental attitude toward 

education was prepared, and copies were sent to the eighty families 

of children attending seventh or eighth grades of Tri-County Area 

Schools. A total of seventy-four questionnaires were returned. The 

completed questionnaires were scored and then analyzed statistically 

in order to determine whether relationships existed between the at¬ 

titudes toward education of the parents and the achievement of their 

children in school. Further analyses were conducted in order to de¬ 

tect possible relationships between the economic status of parents 

and the attitude they held toward education coupled with the level 

of achievement of their children, and between PTO membership of parents 

and the achievement of their children. 

As a result of statistical analysis, three major points were 

determined. A significant relationship was found to exist between 

parental attitude toward education and the scholastic achievement of 

their children. A second relationship, although not significant to 

the degree of that mentioned above, was found to exist between the 

economic status of parents and the scholastic achievement of their 
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children, No significant relationship could be determined between PTO 

membership of parents and scholastic achievement of their children. 

Conclusions 

Of particular significance to the study was the determination 

that a relationship existed between parental attitude toward education 

and the scholastic achievement of their children. Parents who received 

low scores on the questionnaire, indication an unfavorable attitude 

toward education, had more children rated as under-achievers than 

could be expected on the basis of chance. The attitude of parents 

appeared to be an influential factor in the determination of the 

child*s success in school. Unfavorable parental attitudes toward ed¬ 

ucation contributed to lesser achievement of children than that of 

which they were capable. Conversely, positive attitudes toward ed¬ 

ucation were found to be related to a greater number of normal-a- 

chievers than would be expected by chance. The problem confronting 

education, therefore, would be to improve relations between the school 

and the home and, in so doing, improve the attitude of the parents 

toward the school. 

Data collected in the study indicated that a relationship ex¬ 

isted between family economic status and the child’s scholastic a- 

chievement. Families whose children received free school lunches had 
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more children who were under-achievers than would he expected on the 

basis of chance* While the indication was that economic status may he 

a factor which contributes to the educational success of children, the 

limited nature of the study left unanswered many questions related to 

economic factors. Foremost among such questions would be that of de¬ 

termining whether a relationship exists between economic status and 

parental attitude toward education. Tests of significance of dif¬ 

ferences between means of families whose children received free lunches 

and families who paid for their child*s lunch showed no significant 

differences. Superficially, at least, economic status and attitude 

toward education are unrelated, and inclusion of economic status in 

the study would not be justified. The writer felt, however, that in 

the area of economic status as an influence upon attitude toward ed¬ 

ucation lay a source of potential further research. 

A notable conclusion reached on the basis of evidence compiled 

during the study was that PTO membership of parents was not related to 

the scholastic achievement of their children. The chi square test re¬ 

vealed no significant values existing between the achievement of the 

children of PTO members and of the children of non-PTO members. Tests 

of significance of differences between means of the PTO and non-PTO 

groups also revealed no significant differences, thus lending support 

to the chi square test findings. If an assumption were to be made 
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that PTO membership provided an indication of positive regard toward 

the school, such an assumption would not be supported by the study* 

Although PTO may be of importance in molding parental attitudes in 

situations other than that which existed in the Tri-County Area school 

district, the organization was ineffective in the present situation* 

Limited membership in PTO and poor attendance at meetings undoubtedly 

were contributing factors toward the organization's inability to be of 

influence on its members and on the people of the school district* 

Recommendations 

Several topics for further investigation were suggested by con¬ 

clusions reached as a result of the present study. The study centered 

upon children at the seventh and eighth grade levels who had, there¬ 

fore, been subjected to various influences upon their achievement for 

a period of seven or eight years. Additional information of value 

could be obtained by conducting a similar study using youngsters who 

had not been subjected to such influences for as many years. By con¬ 

ducting follow-up studies at two or three year intervals the deter¬ 

mination could be made as to whether parental attitudes had changed 

over a period of time and as to whether changes in parental attitude 

were accompanied by changes in student achievement* Data obtained 

by successive studies would prove more indicative of actual rela¬ 

tionships between parental attitude and student achievement than was 
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possible during the present study. 

Hie area of family economic status as an influence on student 

achievement would provide a fruitful topic of future research. The 

discovery was made that family size was larger for the free-lunch 

group than for those families who paid for their children*s lunches, 

but the factor was not investigated during the course of the study. 

The possibility that family size was related to economic status and to 

parental attitudes toward education should not be ignored and could 

well provide the basis for additional study. 

The problem of poor communications between the school and the 

home was expressed by several parents who returned questionnaires. 

Responses to questionnaire items indicated a lack of knowledge about 

the school on the part of parents. Since the study indicated that a 

relationship existed between the attitude of parents toward education 

and the achievement of their children in school, and that such parental 

attitudes resulted in part from lack of knowledge about the school, an 

informational program should be established within the district in 

order to keep the parents abreast of what was occurring in the school. 

The program could take several forms, but such a program would seem to 

logically begin with a newsletter sent on a monthly or bi-monthly basis 

to all residents of the district. Publicity of school programs and of 

school activities in the local newspaper would also serve to inform 
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parents of what was taking place in the district. 

Although informational programs and publicity would acquaint the 

people of the district with school activities, ultimately any program 

intended to improve communications between parents and the school must 

provide opportunities for parents to express their feelings in a con¬ 

structive manner, A problem has existed, however, in finding means of 

encouraging enough parents to attend conferences and meetings to make 

these activities worthwhile, and in encouraging parents to express 

their opinions when they did attend. Parent-teachers conferences have 

been held annually for the past seven years, but their success has 

been limited. During conferences parents tended to respond in reserved 

or defensive manners; consequently a potentially valuable avenue of 

communication was reduced in effectiveness. In conferences, however, 

lies a potential source of communication that should be continued and 

improved. Conferences with parents should be held as the need arises; 

in addition the annual conferences should be continued. School per¬ 

sonnel must take responsibility for making the parent feel at ease at 

conferences and for allowing the parent to express himself. The ten¬ 

dency of too many teachers and administrators has been to monopolize 

conversation during conferences. 

Any attempt to positively influence parental attitudes toward 

education and, consequently, the achievement of children in school, will 



53 

TDG effective only if a sincere effort to do so is made by the school, 

and if the parents of the district wish to acquaint themselves with 

the school and what occurs within the school. The conclusion reached 

as a result of the study that parents desire more information con¬ 

cerning what their children experience during the course of the day 

in school is of extreme importance to the child. Any possible means 

of communication between school and home must be explored thoroughly 

and used as effectively as possible in order to provide the child with 

the best possible educational atmosphere. 



34 

SELECTED REFERENCES 

1. Barwick, Janice M* and Arbuckle, Douglas S. MA Study of 
Relationships Between Parental Acceptance and Academic Achieve¬ 
ment of Adolescents.” Journal of Educational Research 56:148- 

151? November 1962* . 

2. Crandall, Vaughn and Dewey, Rachel and Katkovsky, Walter and 
Preston, Anne. ”Parents< Attitudes and Behavior and Grade- 
School Childrens Academic Achievement.” Journal of Genetic 
Psychology 104:53-66; March 1964* 

5. Elder, Glen H. ”Family Structure and Educational Attainment: A 
Cross-National Analysis." American Sociological Review 30:81- 
96; February 1965* 

4. Ford, Thomas R. "Social Factors Affecting Academic Performance." 
School Review 65:415-422; Winter 1957* 

5. Kurtz, John and Swenson, Esther J. "Factors Related to Over- 
Achievement and Under-Achievement in School." School Review 
59:472-480; November 1951* 

6. Patterson, C. H. Counseling and Guidance in Schools: A First 
Course New York: Harper and Row, 1962. 3^5pP» 

7. Rosen, Bernard C. "Family Structure and Academic Motivation." 
American Sociological Review 26:574-584; August 1961. 

8. Rothney, John W. and Roens, Bert A. Counseling the Individual 
Student New York: William Sloane Associates, 1949* 357pp* 

9. Strom, Robert D. "The School Dropout and the Family." School 
and Society 92:191-192; April 18, 1964* 

10. Witty, Paul. "A Study of Pupil Interests, Grades 9, 10, 11, 
and 12." Education 82:39-46; September 1961. 

11. Zunich, Michael. "The Relationship Between Junior Hi^i-School 
Students* Problems and Parental Attitudes Toward Child Rearing 
and Family Life." Journal of Educational Research 56:134- 
138; November 1962. 



APPENDIX A 



36 

LETTER TO PARENTS 

Dear Parents: 

The questionnaire which accompanies this letter is an attempt 
to better understand the feelings which the people of the Tri-County 
Area school district have toward education* Your help in making 
this venture as successful as possible would be greatly appreciated* 
The questionnaire does not require a great deal of writing; merely 
place a mark on the line beside the response which most closely 
matches your feelings about each statement* Completed questionnaires 
may be returned to me by mail or with your child when he comes to 
school* The information which is gathered by the questionnaire will 
be used in writing a paper to fulfill the requirements of my work 
toward the master^ degree, but no names will be used and your 
responses will be kept confidential. If you have any questions, 
feel free to call me. 

Thank you for your assistance in this project. 

Respectfully, 

Kenneth A. Taylor 
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PARENTAL ATTITUDE QUESTIONNAIRE 

1. 

2. 

Most of the teachers when I was in school did not know what they 
were talking about. 

Strongly Agree   

Strongly Disagree ' 

My years in school were well spent. 

Strongly Agree   

Strongly Disagree .  

Somewhat Agree 

Somewhat Disagree 

Somewhat Agree 

Somewhat Disagree 

3* My schooling did little to help in what I am doing now. 

Strongly Agree   Somewhat Agree 

Strongly Disagree    Somewhat Disagree 

4. The interests I developed in school still provide me with enjoy¬ 
ment. 

Strongly Agree   Somewhat Agree   

Strongly Disagree   Somewhat Disagree  

5. It seems I could never get to school on time. 

Strongly Agree   Somewhat Agree   

Strongly Disagree    Somewhat Disagree   

6. Some of my teachers were a source of great inspiration to me. 

Strongly Agree _____ Somewhat Agree   

Strongly Disagree   Somewhat Disagree  

7. Going to school is a profitable experience. 

Strongly Agree   Somewhat Agree   

Strongly Disagree    Somewhat Disagree   

8. On the whole, schools do a good job in cooperating with parents. 

Strongly Agree   Somewhat Agree   

Strongly Disagree  Somewhat Disagree  
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9. 

10. 

ii. 

12. 

14. 

15. 

16. 

Too much nonsense goes on in classrooms today. 

Strongly Agree   Somewhat Agree   

Strongly Disagree  Somewhat Disagree   

Schools should spend more time than they do teaching students 

to be better citizens. 

Strongly Agree 

Strongly Disagree 

Somewhat Agree 

Somewhat Disagree 

The taxes paid for school operation are well spent. 

Strongly Agree   Somewhat Agree 

Strongly Disagree  Somewhat Disagree 

Schools teach a lot of things that arentt useful to students 

after they graduate. 

Strongly Agree 

Strongly Disagree 

Somewhat Agree 

Somewhat Disagree 

15. Many teachers are more interested in their own social life 

than they are in teaching children. 

Strongly Agree 

Strongly Disagree 

Somewhat Agree 

Somewhat Disagree 

On the whole, the schools are doing a good job today. 

Strongly Agree   Somewhat Agree   

Strongly Disagree  Somewhat Disagree   

Teachers are usually conscientious in trying to teach what they 

are supposed to teach. 

Strongly Agree 

Strongly Disagree 

Somewhat Agree 

Somewhat Disagree 

Skipping school once in a while does not harm a child. 

Strongly Agree ■   Somewhat Agree 

Strongly Disagree  Somewhat Disagree 
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17. Children would he confused if they listened to everything 
teachers told them. 

Strongly Agree   Somewhat Agree   

Strongly Disagree   Somewhat Disagree   

18. The children who like school are usually sissies or teacher* s 
pets. 

Strongly Agree   Somewhat Agree   

Strongly Disagree    Somewhat Disagree   

19. Most schools don*t let parents know enough about what*s going 
on in the schools. 

Strongly Agree   Somewhat Agree   

Strongly Disagree   Somewhat Disagree   

20. Children cannot read as well as they used to. 

Strongly Agree   Somewhat Agree   

Strongly Disagree   Somewhat Disagree   

21. Many people go into teaching because they like to boss others. 

Strongly Agree   Somewhat Agree   

Strongly Disagree   Somewhat Disagree   

22. The main reason for going to school is that the law requires 

it. 

Strongly Agree   Somewhat Agree   

Strongly Disagree  Somewhat Disagree   

23. Most people learn more by working four years than by going to 
school four years. 

Strongly Agree _____ Somewhat Agree   

Strongly Disagree   Somewhat Disagree   

24, The best way to get a good job is to get a good education. 

Strongly Agree _____ Somewhat Agree   

Strongly Disagree   Somewhat Disagree  
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25. The school is most often to blame when students don*t like 
school. 

Strongly Agree    Somewhat Agree     

Strongly Disagree  Somewhat Disagree   

26. Many children would be better off if they left school after 

the eighth grade. 

Strongly Agree   Somewhat Agree   

Strongly Disagree  Somewhat Disagree  

27. Most teachers teach because they like children. 

Strongly Agree   Somewhat Agree   

Strongly Disagree   Somewhat Disagree   

28. Schools devote too much attention to extra-curricular ac¬ 
tivities. 

Strongly Agree   Somewhat Agree   

Strongly Disagree   Somewhat Disagree   

29. Most teachers treat the children fairly. 

Strongly Agree   Somewhat Agree   

Strongly Disagree   Somewhat Disagree   

30. Most teachers have "pets.” 

Strongly Agree Somewhat Agree   

Strongly Disagree   Somewhat Disagree   

31. Teachers don’t make the pupils behave themselves as well as, 

they should. 

Strongly Agree   Somewhat Agree   

Strongly Disagree   Somewhat Disagree   

32. Children should listen to the teacher and so what she says. 

Strongly Agree   Somewhat Agree   

Strongly Disagree  Somewhat Disagree   
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33. 

34. 

35. 

Sometimes a teacher can’t be blamed for losing patience with a 
child. 

Strongly Agree 

Strongly Disagree 

Somewhat Agree 

Somewhat Disagree 

Teachers ask too many questions about how children are treated 
at home • 

Strongly Agree 

Strongly Disagree 

Somewhat Agree 

Somewhat Disagree 

Some teachers are so mean you can’t blame children for dis¬ 
obeying. 

Strongly Agree 

Strongly Disagree 

Somewhat Agree 

Somewhat Disagree 

36. If a child doesn’t do well in school, it’s probably the 
teacher’s fault. 

Strongly Agree 

Strongly Disagree 

Somewhat Agree 

Somewhat Disagree 

37. Principals and superintendents are more interested in making 
the schools run smoothly than in educating children. 

Strongly Agree 

Strongly Disagree 

Somewhat Agree 

Somewhat Disagree 

38. Parents should back up the school on matters of discipline. 

Strongly Agree   Somewhat Agree   

Somewhat Disagree   

39. 

40. 

Strongly Disagree   

Some children are always getting bad breaks in school. 

Strongly Agree   Somewhat Agree 

Strongly Disagree  Somewhat Disagree 

If any child misbehaves in school, he should be disciplined. 

Strongly Agree   Somewhat Agree   

Strongly Disagree    Somewhat Disagree ______ 



Students should not question 

Strongly Agree   

Strongly Disagree    

My child is wasting his time 

Strongly Agree   

Strongly Disagree   

anything the teacher says 

Somewhat Agree 

Somewhat Disagree 

going to school* 

Somewhat Agree 

Somewhat Disagree 


