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ABSTRACT 

A child reacts as a total being. His intellect is 
related to his physical well being; his physical health is 
sharply affected by his emotions; his emotions are influenced 
by social success or failure, by his physical health and by 
his intellectual adequacy. 

The purpose of this study was to gain an understand¬ 
ing of the emotional, social and physical world of the eight 
and nine year old child. An effort was made to organize the 
literature in a way thAt the child could be regarded as a 
total being. The researcher intended that the information 
gained would help establish better rapport and communicaticns 
with children of this age. • 

To conduct this- research, a review of literature was 
made. The Gesell studies were reviewed the most extensively 
since they represent the most thorough investigations to date. 

The research findings indicate that the eight-year- 
old is a healthy, outgoing, inquisitive young person. The 
child of eight enjoys peer groups and good - two-way relation¬ 
ships. The eight-year-old handles fear with courage and.^ " 
directness. Thoughts of death and the deity seldom occur' at 
age eight. 

According to the literature, to be anxious about 
school work, to worry and complain, and to be critical of 
self and others are to be expected at age nine. The child 
of nine is more interested in friends than family. The nine- 
year-old is not concerned about God or death. Excellent 
health and independence are also characteristic of age nine. • 

On the basis of the review of literature, the re¬ 
searcher makes a number of conclusions and recommendations 
for further research. They include: psychological, socio¬ 
logical, and physiological aspects of development are inter- 
related,.eight and nine year old children do have character¬ 
istic patterns of growth and development, the child grows as 
a unit and in his own unique way. Concerning recommenda¬ 
tions: more research needs to be conducted to determine the- 

relationship of child behavior and the child’s family setting, 
more research needs to be conducted in order to correlate 
class and status differentials to the mental, social and 
physical development of the child, and additional research 
needs to be made to establish an association between child 
behavior and non-family groups. 



. . ' .CHAPTER I ' ■ . 

•, •• . ;• INTRODUCTION ;•i-"V / • 

Considerable attention has been given to child 

growth and development. Various approaches to child study- 

have been taken. The childhood years have received the 

attention of psychologists, sociologists, educators and 
<, 

other adults interested in human development and adjustment. 

Much scientific research has been done in an effort 

to describe the child - or parts of the child - as he is at 

various age or maturity levels under ‘a variety of environ¬ 

mental conditions. 

Many books and articles have been written about what 

can be expected of the ’hormal" child. And, because of such 

knowledge our espectations of children are undoubtedly much 

more sensible than they would otherwise be. 

But, the descriptive approach does not in and of it¬ 

self constitute an explanation of a child's behavior. While 

it does answer the question "What," it does not answer the 

questions "How" or "Why." These are the questions that in¬ 

terest the writer. The writer intends to understand child 

behavior by examining his world psychologically, sociolog¬ 

ically, and physiologically. These components of development 
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however, are not separate and independent but rather func¬ 

tionally related to one another. 

The writer believes that understanding children is 

very important and is an absolute prerequisite for dealing 

with them effectively.' Therefore, it is hoped that by gain¬ 

ing .a picture.of the interrelationships of these three areas 

an empathetic understanding can be acquired. 

; Statement of Problem . * . r* . 

The problem of this study is to identify the unique 

psychological, sociological and physiological characteris¬ 

tics of children 8 and 9 years of age. 

Need or Purpose of the Study 

This study is important because an understanding of 

these factors and their interrelationships will make the 

individual child's behavior more comprehensible and meaning¬ 

ful. ^ 

Hopefully the writer will see clearly how a child's 

behavior is different from an adult's. The point being that 

the writer learn not to interpret a child's behavior from an 

adult point of view but rather understand children as 

children. 
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This type of understanding will undoubtedly promote 

effective communication which the writer considers an im¬ 

portant outcome of this research. 

In addition, this study is important because this in 

sight will substantially promote the formation of a meaning¬ 

ful counseling relationship. 

General Questions to be Answered 

What are the unique psychological characteristics of 

children eight and nine years of age? 

What are thg unique sociological characteristics of 

children eight and nine years of age? 

What are the unique physiological characteristics of 

children eight and nine years of age? • 

How do these unique psychological characteristics 

affect the behavior of children eight and nine years of age? 

How do these unique sociological characteristics 

affect the behavior of children eight and nine years of age? 

■ How do these unique physiological characteristics 

affect the behavior of children eight and nine years of age? 

: *' ' ■'* General Procedure 

The writer intends to do an intensive review of the 

literature in order-to develop or. construct an intelligent 
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understanding of the. life pattern of eight and nine-year 

old children. . .• 

Since.the term eight-year-old and nine-year old will 

be referred to numerously throughout this paper the terms 

will be abbreviated (EYO) and (MYO). 

Limitations 

This study will be confined to eight and nine-year- 

old children. 

This age group was chosen because it is the age 

group the writer is most familiar with, experienced with and 

interested in. ' 

This study had to be limited to an age group be¬ 

cause of the time factor involved and because of the abund¬ 

ance of information concerned with the growth and develop¬ 

ment of children of every age. 

Summary 

In this chapter the writer has discussed briefly the 

problem, method and procedure that will be used in this 

study. 

This chapter outlines the intentions of the writer. 

A search for understanding and practical utility of the data 

is of primary concern. The child of .eight and nine years of 
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age will be researched through an intensive review of liter¬ 

ature. 

This study, hopefully, will stimulate the writer and 

interested others to do further research in this area. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

In reviewing the available literature the writer 

decided to organize the: information so thcit chapter two 

would deal exclusively with the psychological characteris¬ 

tics of any- eight-year-old. This seemed the most reasonable 

course to follow in the presence of so much data. Chapters 

three and four will delve into the (EYO) sociologically and 

physiologically. 

Children’s behavior is a language of its own, often' 

more telling than words, if we know how to understand it. 

What a child does - or does not do - may even contradict, 

what he says, but it can lead us to an understanding of 

his inner world that we cannot reach through even the clos¬ 

est .attention to his talk. Child Study (1967:1) 

Progress in every other aspect of the integrated 

personality - physical, motor,, intellectual, and social is 

accompanied by feeling tones and..emotional - experiences. A 

child may not be able to express verbally his inner reactions 

nor does he always understand their effect upon his thoughts 

and actions. Yet, emotions exercise a potent influence on 

his life pattern. 
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If we subscribe to-the belief; that emotion is the 

background for behavior'motivation, it is necessary that 

adults understand the basic nature of emotional experience 

in order to gain insight into the child.’s developing per¬ 

sonality patterns. Crow (1962:227-228) 

Psychological Characteristics of the Eight-Year-Old 

Tensional Outlets ; 

The tensional outlets of (EYQ) are definitely mini¬ 

mal. A few boys pull at their pants in the genital region' 

or scratch their buttocks, especially under rising social 

tension. In this situation, looser underwear would help; 

but often removal of the child, from the too demanding social 

situation is indicated. 

The most common tensional outlet at eight is a need 

to urinate when the child is taxed with something he does 

not like or is unequal' to. This reaction is in the nature 

of "internal perspiration," emotionally induced. It is not 

an alibi, as shown by the copiousness of the ..ensuing secre¬ 

tion. Intense laughter may also produce an involuntary re¬ 

lease of urine. 

Thumb-sucking, especially in boys, has a slight ex¬ 

acerbation at eight. If the child did suck his thumb at six 

he was careful to hid it from the adult; and he definitely 
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tried to give it up at seven with adult help. But at eight, 

he may be a bit blatant about sucking his thumb and confess 

no concern or shame. The practice tends .to occur in relation 

to reading, radio, going to sleep or waking but not fre¬ 

quently engugh., to- require specific measures. Eight is often 

the last age at which thumb-sucking recurs. Ilg (1946:173) 

Emotional Expression 

-Eight goes out to meet the world. In his own estim¬ 

ation, nothing is too difficult for an (EYO), no task too 

formidable to be undertaken, no distance too great for him 

to cover. In fact, to the average (EYO), the new and diffi¬ 

cult is an exciting challenge which he tends to meet with 

great zest. But he often overestimates his own ability in 

meeting this challenge. He will not always follow through 

in his activities. The burst of energy and enthusiasm with 

which he tackles each new task may be followed by failure, 

discouragement and even tears if his failure is mentioned. 

Yet this will not stop him from starting something else new - 

tomorrow. 

The .(EYO) is•often described as expansive' and speedy. 

He seems to find it difficult to stay out of touch with any 

part of his environment. Therefore he is constantly busy 
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and active, constantly enjoying new experiences, constantly 

trying out new things, making new friends. 

In every way, the typical (EYO) covers a good deal 

of ground. With his characteristic speed, he covers it 

rapidly. But alas, with his newly increased powers of eval¬ 

uation, he may recognize his all-too-frequent failures. 

Then, tears and self-disparagement! "I always do it wrong!" 

"I never get anything right!" We sometimes suspect that 

because of his tendency to dramatize everything he may relish 

even his failures, or at least make use of them. 

For all his seeming brashness and bravado, he is 

much more sensitive than one might expect. He needs protec¬ 

tion both from trying to do too much and from too excessive 

self-criticism when he meets with failure. The (EYO) is in¬ 

terested, not just in how people treat him, but in his rela¬ 

tionships with others. He is ready for, and wants, a good 

two-way relationship. Furthermore, it is not just.what 

people do which concerns him, but also what they think. He 

has more to give to other people than he did earlier, but 

he expects more of them as well. Ilg (1955:38-39) 

Fears and Dreams 

The (EYO) for^ the most .part .’attacks ' life with courage 

and is out to conquer. He often will not even admit his 
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fears to himself. But he may still be afraid of fighting, 

of failing, of others finding fault with him or not liking 

him, and he may refuse to listen to stories about snakes. 

He may still have a lingering fear of the dark, and is saiduj 

to be leery or shy of the dark. Yet he may now demand that 

the hall light be turned off, and there is nothing which 

gives him greater joy than to be outdoors with his parent 

after dark. . J 

Although fire itself may not be feared, there may be 

a compulsive interest in everything about fire.- Books about 

fire may be read and re-read. Space fears at home are now 

under his control. He is no longer afraid of the attic; and 

though he may show no enthusiasm for the cellar he can handle 

his fear if sent on a specific errand. Girls especially may 

fear strange men, though these very men may be trying to be 

kind and helpful. Girls may fear that the men are going to 

kill them or throw them into the water. 

Some children instead of having outright fears may 

be great worriers. Din the. midst of an enjoyable experience, 

such as a trip, they may worry about repeating the trip. 

They worry about catching a train or even about their father 

going' into the army. These are the children who tend to 

cling to the past and have difficulty in coming into the 
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future smoothly. This is their indirect method of taking 

the next step. Most (EYO) attack directly any feared ex¬ 

perience and compulsively repeat it to resolve their fear, 

or they perpetrate a fear by scaring a younger child, a peer, 

or a responsive adult. Telling dramatic blood and thunder 

stories,may be a useful method in.some cases for satisfying 

this compulsive interest in the fearful. 

The (EYO) is apparently not much of a dreamer. Boys 

have a short return of their animal dreams about wolves, 

foxes and snakes, or may have dreams of a fantastic nature 

not necessarily unpleasant. But on the whole if (EYO) dreams^ 

he dreams of daily happenings and pleasant things. Frighten¬ 

ing dreams can usually be traced to some immediate influence 

from the radio, cinema or reading. 

Self * ' 

The (EYO) is increasingly aware of himself as a per¬ 

son. He is becoming an individual, a member of a social 

world. The adult no longer talks down to him. Rather, he 

talks with him. The child is becoming sufficiently aware 

of his "self" to use the term. One (EYO), looking at her 

reflection in the mirror, said, "I don’t look like myself.” 

The adult likewise recognizes outward signs of this more 
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distinctive self. One mother remarked of her (EYO) son, 

"Even' his gestures are like him." 

The child now is more conscious of himself in the 

ways in which he differs;.^'from other people. He is con¬ 

scious of wearing glasses, of being left-handed, of not 

doing as well as or better thanfthe other members of his 

class. But as yet he is not greatly disturbed by these 

marks of individuality. . •/ 

The (EYO) loses himself in his very real ability to 

dramatize. He readily becomes the characters in his books, 

radio programs and movies. His ability improves with an 

audience response. His pretend cry may be so realistic as 

to deceive. * 

The (EYO) may be torn between his desires to grow up 

and to remain as he is. Some eights "cannot wait" to grow 

up though some boys hate to grow up and frankly state this 

resistance. (EYO* s) idea of growing up may be that; he should 

be treated in a certain way. He has his idea of how he 

should be spoken' 'tov He does not like the out and'out re¬ 

minders which he needed at seven. Now he wants suggestive 

clues in words or looks that give him ideas of what is ex¬ 

pected of him. ‘(EYO) also wants special privileges. He 

wants to stay up later or to go to grownup movies. 
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The (EYO) is interested,in evaluating his own perfor¬ 

mance, his own relationship with others. He wishes to live 

up to his notion of the standard that other people have for 

him. Since his performance is often only mediocre, and his 

notion of other people's standards extremely high, there is 

often a frustration here which leads to tears and temporary 

unhappiness. Or he may boast and alibi-r to make up for^the 

difference between what he can do and what he would like to-' 

do. Ilg (1946:175-176) 

All of us know what it is to feel adequate or in¬ 

adequate, the result of having played our part well or 

poorly, as the case may be. A child is in the midst of 

creating the part he is to play. His expectations of him¬ 

self, the things he achieves, must not fall too far below 

his belief in his own ability. If Billy has created for-' 
f ' 

himself a role of being able to do all the things he sees 

other boys of his age doing he must succeed at them or fall 

back on daydreams. If in the daydreams he is strong and 

quick, can bat or catch a ball efficiently, he does not for 

the time being have to admit his disappointment in his own 

lack of skill. 

The vague fears that (EYO) have of not being liked 

by other children, of not getting good grades in school, of 
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not being as good looking as others, fall into two general 

categories: first, the fear of failing to live up to their 
, , . , < . . 

own ideal selves; and second, the fear of not being able to 

play the role their parents have prescribed for them. If . 

Billy's father has set his heart on his son’s playing base¬ 

ball as well as he himself did, then Billy has a double job 

on his hands. He has to avoid lowering his self-esteem on 

two counts - his own and his father’s estimate of him. 

Thus each child'has to defend himself from attack, 

both from without and from within. It is a ticklish busi-. 

ness to keep distructive fears from undermining the self- 

confidence of the child, a confidence so necessary to 

mental health. Children's Bureau (1962: 116) 

Sex , 

Some (EYQ), especially boys, are still searching 

for some of the facts about, babies in relation to their 

beginning to the period of pregnancy, and to their birth. 

Many have already thought about these matters at seven. 

(EYO) may still not be concerned about the father's part-in 

starting of a baby. Girls are more likely to be knowing,- 

more inquisitive and more demanding of facts than are boys. 

Girls may think through far enough "to question as to how the 
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father put the seed into the motherfs body. If a girl is 

not informed by her mother after she has asked such leading 

questions, she is apt to secure this information from her 

school-mates. This second-hand information if often far from 

clear. 

An (EYO) will usually wait for an appropriate time 

to ask such questions, preferably at good-night chatting 

time when lights are out. It is often difficult for a mother 

to explain in a simple unemotional way the facts of inter¬ 

course to her daughter. But she need not be frightened, for 

a daughter who is ready to learn can often ask just the right 

questions. The daughter readily accepts the fact that the 

father places the male sex organ into the mother’s sex organ. 

This may start an avalanche of questions from the child as 

to when, where, and between whom the sex act can occur. All 

of these questions can readily be answered according to the 

child’s demands. , 

Boys are less apt to secure their knowledge of the 

sex act by word of mouth from their mothers. They are more 

apt to learn about it from observing the mating of animals. 

However, they may be slow to transfer their accidental know¬ 

ledge about animals to the human field. 

Girls are becoming more aware of sanitary napkins 
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and ask what they are used for. They are no longer satis¬ 

fied with the information that they are bandages. They may 

have heard of menstruation or bleeding and if left to their 

own thought devices they may relate this bleeding to the 

navel or umbilical cord. Some girls pass through this stage 

without sufficient awareness to ask questions. Therefore, 

it is important for the parent to choose a suitable time at 

nine or ten years of age to teach the facts about menstrua¬ 

tion before the child’s own periodsibegin. Ilg (1946:177) 

Death . 

The average (EYQ), though he understands the subject 

of death better than he did at seven, is as a rule not too 

concerned with it and not too much interested in discussing 

it. By this age many can.accept, without too much emotion, 

the idea that everyone, including themselves will eventually 

die. ’ 

The (EYO), less morbid and more expansive than seven, 

has usually progressed from an interest in graves^ and funer¬ 

als to interest in what happens after death. He may make 

some such comment as, "After you die, you get buried. You 

don’t feel it. If you're good, you go to Heaven. God takes 

you out of the box and brings you to Heaven. God makes you 
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alive. If you’re bad you go to Hell and the Devil burns you 

up.” Ilg (1955:323) 

Deity „ 

There is often the resurgence of an active interest 

in religion at eight years of age. He likes to go to Sun¬ 

day School. He wants to be taught passages and psalms from 

the Bible. He likes to memorize. He may spontaneously read 

the Bible at home and is very much interested in Bible 

stories. If he has stopped saying his prayers at seven1; he 

may now want to return to them again. He wants his mother 

to say them with him, and he would often prefer to sing them.' 

The (EYO) becomes an active participant without thinking too 
' • . 

much of what it is all about. 

His chief religious interest at this age seems to be 

in the matter of heaven. This is not so much a concern about 

God in heaven; as-itwas earlier. ' Now God’s connection with 

heaven appears to be taken for granted. Heaven is a place . 

where you go'after you die. Ilg (1946:186) 

\ ' - . \ • ^ Summary • v 

From reviewing the literature the writer learned that 

the most extensive and conclusive research in child behavior 

and development has been done by the Gesell Institute under 

the direction of Frances L. Ilg and Louise Bates Ames. It • 
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was found in reviewing the literature that many authors 

refer to the Gesell studies. The writer therefore decided 

to review this study the most extensively since it seems to 

be the "original source" in many cases. 

This review also discovered the necessity for more 

organization in the procedure.area of this paper. The writer 

decided that in order to get the complete picture and a sound 

basis for understanding, each area - psychological, socio¬ 

logical, and physiological - must again be broken down into 

specific areas and delt with accordingly. . . 

The specific sections identified in this chapter are 

tensional outlets, emotional expression, fears and dreams, 

self, sex, death, and the deity. Reviewing these areas gives 

a well organized wholistic approach-to the sciological world 

of the (EYQ). ‘ • v 

We can see; that he is outgoing and sensitive. 

He can handle his fears with more courage and direct¬ 

ness. A ' . ■* • ■' > L; ;V '.; 

He is more aware of himself as a person and.is be¬ 

ginning to notice individual differences.. 

The (EYQ) is more inquisitive and demanding of facts 

concerning sex. He is asking leading questions and wants 

honest answers. , . 
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His ideas of death and the deity are somewhat super 

ficial. He does not think too much about them.. 

Words that might be used to describe the (EYQ) are 

exuberant, expansive and buoyant. 



CHAPTER III 

INTRODUCTION 

Mental, physical, and emotional aspects of develop¬ 

ment are closely associated with social development. The 

interrelationships among them are so significant that what 

has been learned .pertaining to general growth and develop¬ 

ment should be applied to social development. 

The individual and the group coexist through an 

overlapping of interests, feelings, attitudes, and common 

understanding. Social culture is not something that is 

apart from the individuals of which it is composed and it 

does not operate independently of other influences. The 

experiences of the individual in interacting with the members 

of the group are aspects of a complex entity. Any period of 

social development-is evaluated in terms of what has gone 

before and what is to follow. 'Crow (1962:264-265) 

In‘ this chapter, the writer will present the socio¬ 

logical characteristics of the (EYO). 

... The writer •'feels that the social development of the 

child is determined by his biological inheritance, his envi-\- 

ronment and the interpersonal relationships he experiences 

from day to day and from age to age. 
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Sociological'Characteristics of the Eight-Year-Old 

Interpersonal Relations 

The (EYO) may be "easy ftosget with” at home, but his 

best behavior is usually when he vis away from home. He is 

less absorbed in his. own activities.at home and more depend¬ 

ent upon his mother’s suggestions of what to do next, .He is 

not the helper he was at seven. What he does now is de¬ 

pendent upon his mood. He prefers to do jobs he thinks of 

by himself. He dislikes many of his old'jobs such as drying 

the dishes, setting the table, or^picking up his room. He 

grumbles and grouches over them. There are, however, certaim 

new and more responsible jobs which he attacks with real in¬ 

terest, and for which he readily accepts any supervision he 

needs. Boys like to burn trash and to do repairing jobs on 

electric light fixtures and other simple household equipment. 

Both sexes like to cook and to bake real cakes and cookies. 

The (EYO) needs considerable help in reorganizing 

his life. He is likely to spread too much in his thoughts 

and his activities. Then life gets too much for him and he 

leaves things in a "mess". His intentions are good and he 

may return to re-order the mess, but he needs a helping hand. 

He is, however, aware of orderliness, remarks about a neat 
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kitchen, and enjoys a clean house. He may be very careful 

of certain things that mean a lot to him - his funny books, 

guns, and his desk. But otherwise he needs considerable 

help and planning from his parent. Ilg (1946:178) 

‘' A typical (EYO) child may literally haunt his or 

her mother. The child's need for a real relationship at 

this time is deep and demanding. And it is not only the 

mother's actions which are important to the (EYO) but her 

very thoughts.^as well. The six-year-old wants his mother to 

do what he wants her to, but the (EYO) wants her even to 

think in a way that pleases him. And he is so sensitive to 

her approval and disapproval that he is quick to notice 

the slightes change in her facial expression. In fact, his 

wish for closeness is so great that it often leads to his 

being "embroiled with" his mother. Many mothers claim that 

their (EYO) prefer even fighting with them to being left out 

of a relationship. This is, in many children, the first 

demand for a deep, close relationship with another person, 

and if it is fulfilled, it may well pave the way for other 

successful personal relationships in the future. Ilg (1955: 

211-212) 

Some (EYO) who are not too bound up with their mother 

are capable of showing real devotion and may often tell her 
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.how wonderful she is. Physical affection also is expressed. 

Ilg (1946:178) V . 

At age eight, the. .intense demanding emotional re¬ 

lationship of the child, with his mother often quite over¬ 

shadows any other personal relationship. Father may feel a 

trifle left out at this point, but he is actually fortunate. 

The (EYO) may love him less intensively, but is also usually 

less demanding of him. Father can make a mistake and get 

away with it, but not Mother. She has to do and say and 

even think just the way that her (EYO) son or daughter wants 

her to. And trouble comes when the (EYO) is too aware of the 

mother-father relationship. Some parents of (EYO) have to be 

• careful of exposing either their affection for each other or 

their disagreements before a gealous son or daughter. 

On the whole, however, Father can go.his own way. 

And what is more, the (EYO) - increasingly boldswith Mother-- 

usually will mind when Father speaks. Father’s role at this 

point, as so often, is in many ways easier than Mother’s. 

Ilg.(1955: 222-223) 

The (EYO) does fairly well with younger siblings, 

but he has rather lost his' big brother attitude. He too 

readily lowers to the siblings’ level of response, gets out 

of hand, may tease and end by fighting. When the (EYO) is 
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responsible for a younger sibling he is likely to be too 

strict. He does best when he is helped to a good start, 

and is warned ahead of time how he is to act. Then he likes 

to hear later that he has done well, and that he has now 

been promoted to privileges that a younger sibling does not 

have. 

Eight is the age when "real,” "bosom" or "special" 

friends begin to play a part in the life of the child. 

School becomes important because (EYO1s) friends are there. 

Usually these friends are of the same sex. The relationship 

between friends may be very close and demanding, something 

like the mother-child relationship. There is between 

friends much arguing, disputing, and getting "mad on" each 

other. The quality of the relationship between two children, 

not simply what they do together, is becoming important in 

the eys of the (EYO). Strong friendships are more likely to 

occur between two children of the same age, but a;fair number 

of (EYO) play•better with older children. The (EYO) is apt 

to admire an older child of eleven or twelve, and this older 

child will often in turn protect his admirer from being 

bullied or mistreated. Some (EYO) who have previously had 

real difficulty in approaching children, may now make crude 

approaches in their attempt to attract another child. 
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The trend is toward longer periods of relatively 

peaceful play with others, with only minor verbal disagree¬ 

ments, than formerly. However, any unsupervised play session 

often ends in disagreement or in the disgruntled departure 

of at least one participant. Nevertheless, (EYO)y,figures 

strongly in neighborhood group play, including baseball. 

The eighth year marks the beginning of a definite 

change as to preferred sex of playmates. Boys and girls are 

now beginning to segregate in play. Girls as-a rule are 

the first to separate off from'the boys, and to be conscious 

of this separation, but-theirs is usually a mere quiet draw¬ 

ing away. Boys, when they become conscious of a need for 

separation, are often very rough and boisterous about ex¬ 

cluding girls. 

The (EYO) is beginning to acquire "company manners." 

He is better away from home, and is eager both to go visit¬ 

ing and sightseeing, especially to another city. He meets 

new people with a fair amount of ease and will talk to 

strangers in a restaurant. He telehpones well and is able 

to write down simple messages. Ilg (1946-179) 

Play and Pastimes 

The (EYO) abhors playing alone. Whatever he does he 

wants to do either with adult or child, and he demands not 
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only the presence of another person, but also that other 

person's complete attention and participation. Action is 

the key characteristic of his play. He has a new sense of 

the whole, a sense of interplay, active relationship, and 

of practical use. 

J- ^ The-child of eight likes to dramatize. He drama¬ 

tizes air raids, accidents, fighting and bombing, with his 

toys. He impersonates characters in the movies he has seen 

or in the books he has read. He wants to perform magic 

tricks. Girls' dramatizing'is more verbal and sedentary 

than that of boys. Girls are likely to arrange performaces 

and to put on "shows." Paper dolls furnish a vehicle for 

this dramatic urge. They also serve as an outlet for the 

(EYO's) powerful urge to collect. Paper dolls and their 

dresses can be collected in quantities. 

Boys also succumb to a "collecting craze" - in fact 

with many it reaches its peak at this age. 

Gross motor activity is characteristic of (EYO) 

group play. He needs some restraint, since he too readily 

goes out of bounds. When a group of (EYO) are left to their 

own devices, they often revert to abandoned "animal spirits" 

-wild running, jumping, chasing, wrestling and tree climb¬ 

ing. They are, however, capable of organizing simple war 
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games or hide and seek. The (EYO) responds well to some 

supervised control. Both boys and girls enjoy formal base¬ 

ball and soccer. 

(EYO* s) spontaneously think up reasons for organ¬ 

izing their own clubs, such as "The Paper Salvage Club," 

"The Gadget Club," or "The Library Club." These represent 

new interest, but are usually loosely organized and very 
♦ 

short-lived. Hut play which may have begun at an earlier 

age persist longer and often has the dramatic addition of 

a secret pass-word. 

The (EYO) enjoys the different sports in season. 

He rows in the summer and he skiis and skates in the winter 

There is nothing more typical of spring time than a group 

of (EYO1 s) wrangling over marbles. 

Interest in table games, especially in card games, 

reaches an almost passionate height. The child of eight 

scorns some of the simple earlier games, and enjoys the 

financial transactions in Monopoly. He is very ingenious 

in making up his own rules and may even invent new games. 

Although some (EYO* s) can lose at play with fair grace, 

this is not always true; a good deal of bickering and some 

accusations of cheating occur. 



28 

Kites, marbles, and tops all appear in season, 

with airplanes becoming a strong rival to kites. Boys 

make airplane models, draw airplanes, learn to identify 

different kinds of planes, or indulge in imaginative air¬ 

plane play. Other objects than airplanes are manufactured 

as they work at their work benches. Interest in erector 

sets and mechanical toys continues strong. Electric trains, 

chemistry sets, small movie projectors with real films, are 

enjoyed by certain boys of mechanical bent. Ilg (1946: 180- 

181) 

Movie attendance becomes an increasingly popular 

amusement as childhood progresses and is one of the favorite 

activities of children. Comics and cartoons are their favor¬ 

ite movies up to the age of nine or ten. 

Because television combines the features that appeal 

to the child in both the movies and radio, children prefer 

television to radio until they reach adolescence. Children 

of the younger ages and those of the lower socio-economic 

groups, spend more time watching television than do older 

children, who prefer to be with their gang, or than children 

from higher socio-economic groups, who have opportunities for 

a wider range of play activities. 
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Stories, comedies, humor and music are popular at 

all ages. With advancing age, children become more inter¬ 

ested in the more serious types of programs, such as plays 

and presentations dealing with science and feats of skill. 

Boys, especially, become interested in sports programs, 

while girls show a greater interest in programs of an imag¬ 

inative sort. Hurlock (1968:292) 

Those (EYO1s) who are just beginning to read well, 

now enjoy reading spontaneously. Though the (EYO) may read 

well, he may not spend as much time at reading by himself as 

he did at seven and he again likes very much to be read to. 

He is beginning to enjoy hearing the classics of childhood. 

He is also interested in books of travel, geography, and far 

away times and places. 

Comic books are still favorites of the (EYO). This 

interest reaches a peak at eight and nine years. Though he 

still likes the animal and slap-stick comics, he is branchirg 

out into the blood and thunder type. 

The (EYO) likes to look at pictorial magazines. He 

can pore for hours over catalogues. He plans to send for 

things but he is more likely to carry this through at nine. 

Nothing gives him more delight than to receive mail of his 

own, printed so that he can read it by himself . Ilg 0.946:181) 
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During the middle-childhood years, from school 

entrance to preadolescence, the child's social environ¬ 

ment expands tremendously. -Among the crucial developmental 

processes of this, period are crystallization of the child's 

sex-role identification, learning how to interact with peers, 

development of various academic skills, and strengthening of 

the superego. These psychological developments are precur¬ 

sors of the problems that adolescents and adults have to 

face. Thus, the ways in which the child handles the tasks 

of middle childhood will significantly affect his later 

behavior. 

School Life 

The school begins to function as a major sociali¬ 

zation agency at age eight. School supplements the family's 

teaching, provides opportunities for increased contacts with 

peers, and, consequently, for stronger peer-group impacts on 

personality development. Mussen (1963:357) 

The (EYO) enjoys school and even dislikes to stay at 

home, particularly if it means that he will miss a special 

event. Even though he may not be doing too well in his work, 

even though he may not be getting along too well with his 

teacher, his attitude is one of response toward, of attack, 

rather than withdrawal. His attendance record is remarkably 
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good and even when he is out with a cold, his absence is of 

short duration. When he is absent even for a day he is 

thinking of the group and what the group is doing. He asks 

to have his school work sent home to him so that he can keep 

up with the group. 

There is now much more interplay between home and 

school. The (EYO) brings to school things which relate to 

his school projects or to his personal experiences. He also 

likes to take his products home but is now willing to leave 

them with his teacher for a few days' display. Although he 

remembers to take them home, he may lose them in transit. 

Many mothers report that for the first time they are 

informed about school activities. Previously they were told 

more about misconduct of other children or of their own 

child's difficulties. Finally by eight, the life in the 

school room is re-told at home. The mother enjoys being 

better informed. She now feels an easier relationship with 

the school, and is apt to give lavish compliments to the 

third grade teacher. 

The (EYO I s) teacher is not as important in his adjust¬ 

ment as she was in the earlier grades. She may be even 

taken more or less for granted. The child of eight is most 

interested in his school group and would like his teacher to 

0 
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become a part of that group. He joyously accepts her, 

especially when he catches her in some error and when she 

in turn accepts the criticisn and tosses it off humorously. 

Learning through others’ mistakes is often the surest, most 

rapid way for the (EYO). 

In a classroom situation they are eager to talk and 

want to answer every question. They may learn to be still 

long enough for some one child to answer but if he is wrong 

or too slow they are sure to respond for him. When several 

become verbal and noisy the teacher can control them by her 

own silence. They do, however, enjoy taking turns and are 

insistent that each one has his turn. They comment on 

another's response or lack of response. "Oh you know that." 

"That's easy." "Your're too slow, Mary." 

Transitions are fairly smooth for the (EYO) since 

he likes to change from one thing to another, but there is 

some talking and dawdling so that a little extra time needs 

to be allowed for him to settle down. 

He talks about his own performance and tells another 

child, "I got three wrong," "My drawing isn't good. This 

isn't good, is it?" He may discuss who is best in art. If 

the class is divided into groups he is aware of the grouping 
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and may dislike being placed in a lower group. He likes 

praise and seeks it. 

(EYO1s) are especially oriented to their own group, 

room and teacher. They like to have their teacher a part of 

their activities, to have her play games with them, read with 

them, and sit with them at the table. They like the total 

group inclusion in a spelling bee. They like to join other 

grades at an assembly but on the whole mix less with other 

ages than they will at nine years of age. 

At age eight there is more grouping at play. All 

are able to join in a single group activity. Boys and girls 

separate on occasion: the girls for jump rope, and the boys 

for ball play. They can enjoy taking turns - after some 

struggle to secure a place - and they watch and comment on 

each other’s performance. Ilg (1946: 182--184) 

Summary 

/ 

In this chapter the writer has focused-in on the 

sociological characteristics of the (EYO). 

The literature shows that the (EYO) is interested 

not just in how people’treat him, but in his relationships 

with others. He is ready for, and wants, a good two-way 

relationship. Furthermore, it is not just what people do 
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which, concerns him, but also what they think. . With his 

mother, especially, the (EYO) demands a close, understanding 

relationship. 

Action characterizes his play. He likes in season 

sports, dramatizing, collecting and inventing new games. 

The (EYO) prefers T. V. to the radio. He likes 

reading spontaneously. Comics are a favorite. 

The (EYO) enjoys school because he is interested in 

i ■ ‘ ■ 

his school group. He enjoys verbalizing and wants to be 

recognized. 

Socially, the (EYO) is enthusiastic about and 

interested in others. He loves companionship. 



CHAPTER IV 

INTRODUCTION 

The child's body is his equipment for living. 

Through it he receives impressions from life about him. He 

thinks, feels, and acts; he uses this body both to express 

his thoughts and feelings and.to manipulate his environment 

of things and people. It is, therefore, essential to have 

an understanding of the physical nature of the child in 

order to understand his total personality. 

His body is "fearfully and wonderfully" made. Each 

organ or system in the body performs a specific function 

and by coordinating its function with those of others con¬ 

tributes to an integrated whole. Throughout childhood this 

body is changing - changing is size, in shape and in struc¬ 

ture and function. In fact, it has been aptly said that 

change is the one constant factor in a child's life. The 

totality of these changes, as life progresses, is called 

"development". Breckenridge (1958:134) 

Each kind of behavior (eating, sleeping, elimination 

and all the others) develops through a series of patterned 

stages. These various kinds of behavior develop in a 
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predictable and describable manner. The very ages them¬ 

selves can also be characterized and described. Behavior 

at any age is not simply a sum of the specific things that 

the child can do. It is almost as if each age had a person 

ality of its own. Ilg (1955:8-9) 

In this chapter the writer will describe "average" 

f physical characteristics of the (EYQ). It should be kept 

in mind, however, that the recognition of the common stages 

of development is only a beginning to recognizing and appre 

ciating the unique personality of each individual child. 

Physiological Characteristics of the (EYQ) 

Motor Characteristics/ ——-—:—    

The bodily movements of the (EYO) are fluid and 

often graceful and poised. His walk is free. He is aware 

of his own posture and remembers to sit upright on 

occasion; he is ready to criticize others who do not. He 

likes to dramatize and express himself in a variety of 

postures and gestures. He does stunts and enjoys a game 

of follow the leader. 

The child of eight is on the go. He runs, jumps, 

chases, wrestles. Hide-and-seek is a favority pastime but 

he is also ready for more organized sports such as soccer 
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and baseball. He is now a good spectator as well as 

performer. 

Courage and daring are characteristics of this age. 

It he climbs trees, walks a plank, he steels himself. He 

may voice his fear and may need some encouragement but he 

accomplishes the feat. 

There is a new enjoyment in his skating, jump rope 

and swimming and he is more receptive to learning new 

techniques. But he is so spontaneous that he frequently 

goes his own way after he has tried your way. 

There is an increase of speed and smoothness in fine 

motor performance. Approach and grasp are rapid, smooth and 

even graceful; release is with sure abandon. 

The (EYO) can.change his posture more adaptively. 

He bends forward, then sits upright in sitting so that his 

head is at various distances from his working point. There 

is more symmetry than at seven and he frequently rests on 

both elbows or extends both arms out on the table. The vari 

ability of posture and overflow shows many of the patterns 

seen at six and seven but there is more fluidity.” 

The (EYO) can look before he acts but he also likes 

to do things speedily, so the preliminary pause is not a 

long one. He can sustain regard longer with blinking but 
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if he wants to talk with someone he shifts his regard in 

their direction. 

A youngster of eight is somewhat like Six in his 

interest in doing many things. He has, however, some idea 

of a finished product. He does not have the sustaining power 

of Nine, and may leave many things uncompleted. 

In writing, the (EYO) spaces words and sentences, 

has a more uniform alignment and slant. His ideas may 

exceed his ability to write them. He is more aware of body 

proportions in his drawing of human figures, and particularly 

likes to draw them in action. He is beginning to draw in 

perspective. 

Although the (EYO) is an active doer, he is also 

becoming a good observer. He does not touch what he sees 

as often as formerly. He can be part of an activity and 

still watch another child's performance. Ilg (1946:168-169) 

Personal Hygiene 

Even the poorest eaters begin to pick up a good 

appetite by eight; they eat steadily and with interest, 

though not with the speed usually characteristic of this 

age. The (EYO) typically is ravenously hungry. His 

mother often says, "He eats like a hog; just shovels it in. 
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After completing one round he starts all over again and 

asks for ’’everything," He may even request a third 

helping. Weight curves rise rapidly and the child may 

suffer teasing about being too fat. This ’’ribbing” may 

produce the desired effect with some control of the food 

intake, but often a little adult supervision may be needed. 

Certain foods such as potatoes and desserts can be restricted 

to one helping; and milk is still relished skimmed. 

The average (EYO) still has food dislikes. He 

cannot understand, for instance, why "they had to spoil 

that beautiful ham with that awful cream sauce." His 

appraisal of food makes rather candid use of the sense of 

smell. The smell of peanut butter may repel him (especially 

if he is allergic to it) or it may produce a beatific suf¬ 

fusion of affectionate delight. 

Now that he is eight he is venturously ready to 

taste almost anything; except that he still does not like 

fat on his meat and if he has seen a chicken killed he may 

not be able to eat chicken for some time to come. He can 

even inhibit his verbal expressions of dislike, and he 

obviously musters courage with each spoonful of a disliked 

food. Parents should be careful not to force foods on a 

child, because he still may be allergic to some at this age. 
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Nevertheless* the allergic child may most prefer the very 

foods to which he is allergic.. 

The (EYO) is handling his implements fairly well, 

though some hoys still hold fork and spoon pronately, which 

results in a pushing rather than a scooping manipulation. 

Fingers, however, are less requisitioned than formerly. 

Many (EYO♦s) are now able to cut their meat with a knife, 

but a fair number do not attain this skill before nine or 

ten. Carving a carrot is still easier than cutting meat. 

There is a definite contrast between the table 

manners of the (EYO) at home and away from home. When the 

parent becomes too discouraged with the (EYO) at home, he 

needs only to take him out to a restaurant or to invite a 

friend in for dinner I The extra new stimulus is often suf¬ 

ficient spur to reveal latent possibilities; but it does not 

follow that the child could easily maintain the higher level. 

At home he eats best with the family group, for he 

does like company. Perhaps he has now graduated from a little 

table of his own in the dining roon, to the family table. 

If so, it is well to have him sit next to this mother, where 

she can unobtrusively keep him in line with slight hints, and 

protect him from father’s reprimands. 

Bolting and speed of eating are major problems. 
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There is something reminiscent of the ways of Henry the 

Eighth when an (EYO) ’’goes to it,” loosening belt (or 

skirt!) to accommodate the increased intake, and not taking 

pains to repress a tendency to belch. More than one parent , 

has reported this type of behavior. 

The (EYO’s) speed in eating makes for further 

complications. If the meal is’conducted with the formality 

of courses, he finds himself ready for his dessert long before: 

the rest of the family. If the outdoors does not call, and 

if dessert does not immediately follow his main course, he 

0 

would be happy to leave the table and to return when dessert 

is served. Some parents have even found that the child 

enjoys piano practice during the interval. 

Some (EYO* s) who are not as speedy are apt to play 

with the silver, or to mess the food around on their plates. 

Though the (EYO) may remain pretty well settled in his chair, 

he may suddenly bend his body agilely to take a look under 

the table. When other siblings are present he may get into 

a dispute, but he may also be able to divert himself without 

interfering with the adult conversation. 

The child of eight still needs to be reminded to wash 

his hands before a meal, and frequently responds with an ’’All 

right, if you insist!" He uses a napkin, but still does not 
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know what to do with it when he is not using it. He tries 

to hold it on his lap, but it frequently falls to the floor. 

Therefore, many (EYO* s) solve their difficulty by sitting on 

it. Others still prefer to leave it beside their plate. 

There is a definite trend toward a later bedtime 

hour at eight years of age. 8 P.M. with lights out at 

8:30 or occasionally at 9:00. Although the (EYO) may know 

how to tell time, he does not utilize his ability to direct 

himself to bed. He needs to be reminded, and is apt to put 

off going upstairs as long as possible. To overcome dawdling 

he needs to be more specifically motivated. If he knows he 

cannot listen to one of his favorite radio programs unless 

he is ready for bed, he sees to it that he is ready. His■ 

interest in the clock and also his wish to stay up as late 

as possible make him susceptible to time stipulation, e.g., . 

if he is not in bed by 8 P.M. he has to go to bed the 

following night as much earlier as he was tardy. He does not 

relish this possibility, and musters speed especially after 

he has once had to pay the penalty. 

Generally he gets ready for bed faster when he is 

alone than when he is with his parent. He prefers to read, 

to be read to, or to listen to the bedside radio. When it 

is time for lights out he still prefers to have his mother 
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tuck him in and say goodnight. Bedtime may still be a 

favorable time for chatting and unburdening. But it may 

also be the worst time for talking things over if the child 

is easily stirred up. This type of child fortunately does 
( 

not as a rule bring up disturbing subjects on his own 

initiative, and he is also capable of turning off a radio 

program which frightens him and which might produce bad 

dreams. 

As a rule the(EYO) goes to sleep soon after lights 

are out if he has not been put to bed too early. But there 

are some children who still regularly need a quieting down 

time prior to sleep. 

Sleep is usually sound. The (EYO) is often described 

as a "wonderful sleeper." Nightmares rarely disturb his 

sleep. Even toileting needs are infrequent. His total 

hours of sleep have dropped to an average of ten hours. 

Most (EYO* s) awaken between 7 and 7:30 A.M. They 

are usually dressed by 8 o’clock without much need to be 

reminded. 

Very few (EYO’s) have a movement following the 

noon-meal. They seem to divide into two groups, one of 

which functions after breakfast, the other after supper. 

An increasing number of the after-breakfast group are able 
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to function during the morning at school if they have not 

already done so at home. The (EYO) is susceptible,to the 

same type of rapid onset of a bowel movement that a six- ' 

year-old experienced; this however is usually in response 

to a specific stimulus and is more under the child’s control.. 

A sudden shift in temperature caused by going in swimming 

may produce an immediate desire to have a bowel movement. 

This type of response may be prevented by reminding the 

child to go to the bathroom in advance. 

As at seven, the (EYO) needs to be reminded to go 

to the bathroom, especially when he comes home from'school 

or before he goes on a trip. Otherwise he handles his needs 

well by himself. In the midst of or preceding an unpleasant 

task either at home or at school, he may experience a genuine 

need of going to the bathroom. The task of drying dishes is 

certain to be interrupted by a trip to the bathroom, with a 

little dawdling thrown in. 

The (EYO) may resist his bath, but he enjoys it very 

much after he gets under way, especially if it is prolonged 

into a half hour of play. When the parent suggests a bath, 

the (EYO) may fictitiously reply, ”1 had a bath last night.” 

An old-fashioned Saturday night bath would suit a number of 
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boys, but for the most part (EYO * s) adjust to at least three 

baths a week. 

He has acquired more tolerance of warm water and 

enjoys seeing how hot he can stand his bath. He truly enjoys 

the feel of a warm bath. Although he may have bathed himself 

quite well at seven, he now would prefer to be bathed or at 

least to be read to as he bathes. He may .even do spelling 

and oral arithmetic in the.bath. He will take turns with 

his mother in washing himself. Boys often enjoy boat play, 

and may pretend that they are submarines. Now and then they 

amy punctuate their play by drinking out of the faucet. At 

an earlier age they may have supped the bath water or sucked 

the washcloth. The (EYO) is not fussy about his face, neck, 

ears or back because he says, "I can't see them." He can 

shampoo himself. He can cut his fingernails but he still 

needs help with his dominant hand. Keeping fingernails cut 

is the best way to keep them clean. 

A few (EYQ) spontaneoulsy wash their hands before 

meals, but most (EYO) need and accept reminding with only a 

trace of resistance. They are apt to dash through washing 

and to wipe most of the dirt on the towel. Therefore a little 

added instruction of "Soap three times and remember your ’ 

wrists" may save some laundry. 
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The child of eight dresses with fair ease and speed. 

He may need prodding and if he is asked why he is so slow he 

may answer, ”1 think I’m just lazy.” A few would still like 

to be helped, but they usually accept the challenge, all 

children dress themselves by age eight, and manage quite well, 

but may ask for help in the finishing touches. They still 

need to be tucked in, and to be reminded to button the rest 

of their buttons. A good zipper alleviates this problem, 

especially on a pants flap. Shoe laces are now easily han¬ 

dled and are kept tied, in fact a new prbblem arises in that 

the child wishes to remove his shoes without untying them. 

The (EYO) is again interested in>his clothes, and 

in buying new clothes. He may not only dictate his desires 

as to style and color, but may also help to select his 

clothes at the store. However, he is usually open to sug¬ 

gestions. Boys often prefer greens, —knicker, plain shirts 

or jerseys —all toward the cooler end of. the spectrum. 

Girls are also shifting away from red and desire more blues 

and greens. Some girls refuse slacks or leggings and still 

others prefer them. Changing clothes is no longer a problem; 

in fact many children prefer daily changes of everything. 

Most children can now choose their own clothes each morning, 

with or without help. If they are still- given help, they are 
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highly'insulted if their clothes are laid out on the floor 

instead of on a chair. Some children are left too much on 

their own and may appear without any underwear and with two 

different colored.socks. Some boys like to use their clothes/ 

to show their toughness and purposely keep their socks way 

down because they do not want to be called sissies. 

Girls are more careful of their clothes than boys. 

Boys are genuinely hard on their clothes, and will now report 

tears and holes if these make their clothes uncomfortable. 

When they take them off, they may.still drop them on the spot 

or strew them about, but an increasing number now throw their 

clothes at a chair or even place them neatly on a chair. The 

(EYO) is able to put his dirty clothes in a hamper, at least . 

if reminded. He.is apt to lose detachable pieces of clothing. 

This is in part related to his greater awareness/of how he • 

feels and how much clothing he needs. Teaching him to tie 

his sweater arms around his waist if he is too warm to. wear 

it, may save him from future hunting and often from loss. 

A handkerchief as well as a napkin is becoming more 

meaningful and acceptable. He is beginning .to use a handker¬ 

chief when he coughs or sneezes as well as when he blows his 

The (EYO ? s) improved school attendance record 

nose. 
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reflects his better health.- If he has a cold it usually 

lasts no more than two days. Even though his temperature 

may shoot up, he tends to recover quickly. This is the first 

time that some children are said to have an illness "lightly’1. 

Occasionally a child may complain of a sore throat and then 

nothing more materializes. Hay fever and asthma may return; 

a number of children have not had any attacks since six 

years of age. The child of eight has fewer communicable 

diseases than do younger-children, and he recover more 

rapidly . ' ■' ; ; v>. . 

The (EYO) is in general much less fatigued than the 

seven-year-old. Although he may not fatigue easily, he may 

have a returnof stomach upsets as at six, if something 

bothers him. There are e^e complaints as at seven, and a 

reporting of headaches with over-excitement. 

Accidents are a major cause of death at this age: 

chiefly accidents from automobiles, falls, and drowning. 

The (EYO) like the four-year-old is out of bounds. He is 

out for action and is ready to try anything. He has lost 

the caution he had at seven. He misjudges himself as being 

better than he really is. The (EYO) is not really ready .to 

take his bicycle out on the highway. He is apt to get hit 
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by a passing car. When he falls he tends to land on his 

feet and may therefore break his leg. 

School Life 

The (EYO) can shift his eyes more easily from black¬ 

board to desk. He can copy from the board and he also likes 

to write on the board while his classmates attend to his per¬ 

formance. At his desk he sits facing forward with head posi¬ 

tion sometimes at arm’s distance from the paper and sometimes 

quite close; he shifts his position frequently. He works 

more independently than at seven and does not need the 

teacher nearby. He raises his arm with an upward thrust to 

call the teacher’s attention but he can wait at least briefly 

for her to come to him. The impatient (EYO) cannot wait to 

be given directions and though he seemingly understands them, 

he needs to have them repeated. Often after he has worked 

for a while, he stops to speak to his nearby neighbor, tell¬ 

ing him what to do, asking what page he is on, etc, but he 

can return to his own work for a while longer. If his inter¬ 

ruptions become excessive he responds well to a separation to 

the margin of the group to do his work. It is unfortunate 

when this need for separation is treated with punishment as 

a means of shaming the child by having him sit in the hall 
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outside of his classroom, especially when he improves so 

nicely after a shift to the margin of the group. 

Waiting is less laborious and there is more uni¬ 

formity in slant and alignment as well as in spacing of 

words and sentences. There may be an occasional reversal 

or a substitution of a capital for a small letter in manu¬ 

script writing. Even though he is careless in writing, the 

(EYO) likes to write neatly, ’’I’m doing my best writing.” 

"Is this neat?” Doodling or drawing in notebooks or on scrap 

paper is a favorite practice. Despite the (EYO’s) facility 

he may not.be able to .write out a story to full-length; he 

-then may wish an opportunity to dictate the unfinished por¬ 

tion, or to continue it later. Ilg (1946:183) 

' r ' \ ' ' Summary . 

The (EYO’s) motor development is marked by energy and 

enthusiasm. He is fond of rough and tumble play and boister¬ 

ous games. Speed and smoothness in fine motor performance is 

also improving. 

His personal health habits include a ravenous app¬ 

etite, terrible table manners, and a poor dress code. He 

must frequently be reminded to wash and to tuck in his shirt. 

The child of eight is healthier and less fatigable 

than Seven. 
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He is a more independent student and relies less on 

the teacher than' formerly, : V . .. 

In physical aspects the (EYO) is beginning to look 

more mature. ' ■■ / - ■!< t ' k 



CHAPTER V 

INTRODUCTION 

To understand a child, we try to understand his ways 

of growth, for growth is the prime essence of life, and above 

all child life. The child grows as a unit in mind, body, 

and personality. He is born into a culture, subject to the . 

powerful influences of home, school.and community. But he 

is also subject to deep-seated growth forces which shape his 

individuality. Each and every part of the child’s nature has « 

to grow - his sense of self, his fears, his affections and 

his curiosities; his feelings toward mother and father, 

brothers and sisters and playmateshis attitudes toward sex; 

his judgments of good and bad, of ugly and beautiful; his 

respect for truth and justice; his sense of humor; his ideas - 

about life and death, violence, nature, deity. Ilg (1955:vii) 

Progress in every aspect of this integrated person¬ 

ality is accompanied by feeling tones and emotional exper¬ 

iences. Crow (1962:227) 

This chapter is addressed to the psychological char¬ 

acteristics of the nine-year-old. 

Because all traits develop in their own way and at 

their; own rate, it is understandable that, at different ages, 
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certain traits will stand out more conspiculously than others. 

Hurlock (1968:28) 

The following maturity traits are not to be regarded 

as rigid norms or as modelsi They.simply illustrate, the 

kinds of behavior - desirable or otherwise - which tend to 

occur at this age. Ilg (1946:197) 

Psychological Characteristics of the Nine-Year-Old 

Tensional Outlets 

There is a marked decrease in the more obvious 

tensional outlets at Nine. A very few children continue to' 

suck their thumbs, but only at infrequent intervals. These 

children respond well to parental reminding or to the dentists 

method of putting a pronged plastic in the roof of the mouth. 

Boys especially seem to need to "let off steam." 

They often wrestle around and cannot seem to keep their hands 

off each other. (NYO)is apt to growl, mutter, sulk or find 

fault in relation to specific happenings. . 

(NYO*s) is finally becoming what his parents have , 

been striving for. He deserves and receives outright compli¬ 

ments such as: "He takes more responsibility," "He is 

easier to get on with," "He is both more independent and more 

dependable," "He can be trusted," "He obeys well." 
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Something very real is happening to the (INFYO) in 

relation to his self-organization. He is coming within the 

realm of the more positive emotions. He may say that he 

hates certain subjects, but he tries to do them anyway. If, 

however,Ihe is apprehensive about a certain subject such as 

arithmetic, it is important that he does not become more 

apprehensive to the point of "going to pieces," and refus¬ 

ing to go to school. Apprehensive children need more con¬ 

crete material, so that they may succeed at one level and 

then gradually work up to a higher level knowing the exact 

process through which they must go.. \ 

. • : ' The child of nine may be impatient and _quick tempered, 

and may flare up, but all of these responses are very short¬ 

lived. He may cry but only if he gets mad enough or is really 

hurt. The (NYO) is more likely to be.upset and apprehensive 

about his own actions. 

A youngster of nine is actually the opposite of im¬ 

patient. He plans his separate activities and even his whole 

day. He is persistent and wants to complete what he has 

planned to do. He can, however, be interrupted by a request 

from his mother, obeys with good grace and returns.nto continue 

with his activity. His one difficulty may be that he is so 

absorbed that he does not hear his mother when she speaks. 
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Some (NYO) are still distractible, but they can be very per¬ 

sistent with the few things they set their minds to. The 

(NYO) like Seven is capable of developing passions for cer¬ 

tain activities. As his mother says, "He could listen to 

the radio all day long." 

The (NYO) is ashamed of some of his past acts in 

fields which he now has under better control. He may show 

embarrassment at being criticized, at exposing his body, or 

when he is in a social situation with the opposite sex. Both 

his parents’ and his siblings’ acts are subject to his dis¬ 

gust. He has his own measuring stick by which he measures 

them. He; wants them-to act. "properly. ". ' Y-. , 

The (NYO) is a loyal and devoted friend. He can 

always be sought by•his friends for protection and is upset 

when his friends are brow-beaten. He is prone to admire 

members of his own sex, either of his own age or often a few 

years older. This is the beginning of hero worship. 

It is surprising to see how little needs to be done 

to tip the scales in the right direction .for the (NYO). One 

experience may set off a spark that needs no replenishing. 

The.sight of a person with bad table manners may be a powerful 

stimulus for the (NYO) to improve his own ways. The redecor¬ 

ation and rearrangement of his room may shift him from a 
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persistent pattern of disorder to one of pride in the care 

of his room. Even the present of a bone from a far off 

battlefield may set him on an encyclopedic search for all 

the knowledge he can secure about pre-historic man. 

This is an age when the child becomes impressed 

with whatever he is told. Prejudices which often start at 

eight need to be explained to the (NYO) so that he will not 

become caught in them. 

(NYO) is an age when a strong feeling tone prevails. 

We see here definite signs of empathy; for instance the child 

may say that when he sees anybody else hurt, he hurts in the 

same place. Some of his established emotional reactions, like 

other characteristics, however, are variable and he may swing 

quickly from one extreme to another, as for instance from 

marked shyness to extreme boldness. Another extreme is shown 

in his alternation between a "don’t care" attitude, and an 

extreme sensitivity to criticism and desire to please. Ilg 

(1946:200-201) 

Fears 

As the child grows up, he seems to need to go through 

a series of fears which come in and then later drop out. 

Each child differs somewhat, but, in general, each age'seems 

to bring its own characteristic fears. Ilg (1955: 159) 
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The (NYO) says about himself, "I don’t frighten ^ery 

easy.” Indeed he has very few fears. Some (NYO), however, 

are still resolving tag ends of earlier fears of storms, 

cellars, sight of blood, or swimming with face under water. 

These fears have a specific personality reference by this 

age and have usually had a prolonged and intense course. 

Ilg.(1946:202) 

Worries, or fears caused by imaginary stimuli, begin 

to make their appearance at age nine. Family or school pro¬ 

blems related to personal and social adjustments, or to 

health are the most common worries of children this age. 

School worries, such as failing a test, being late for school 

or being left behind in school, are more common than out-of- 

• school worries. -v3; ‘
::' .. *' 

The things that children find important enough to 

be cause for worry are:those things' that'are important to 

their parents or to members of the peer group. Parents, for 

example, regard school success as important, while members 

of the peer group look upon having money to spend for fun and 

for status symbols as important. Because others place high 

values on them, these things become a source of concern for 

the older child. Because values vary with the social-class 
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identification of the child, it is to be expected that 

worries would vary in intensity accordingly. 

Generalized anxiety, "a painful uneasiness of;mind 

concerning impending or anticipated ill,” is more common 

than any one, specific worry. Anxiety is greater in child¬ 

ren who are unpopular than.in those who are well accepted 

by their peers. As a rule, anxiety is greater among girls 

than among boys. It increases as the child grows older and 

more pressures are placed on him. Hurlock (1968: 278-279). 

Dreams ' 

The sleep of the (NYO), though uninterrupted and 

quiet on the surface, is often ruffled underneath by many . 

scary, horrid dreams,. A few. (NYO) awake screaming, sit up, 

or get out of bed, usually to go to their mother’s bed, but 

for the most part they may appear to be sleep-waling. They 

know they have been dreaming and quiet quickly. When they 

do know that they have been dreaming, they may not be able to 

remember their dreams. 

Horrid dreams are reported most commonly, and these 

can often be explained in the light of what has happened dur¬ 

ing the day. Reading, cinema, radio and circus performances 

all leave their imprint. The (NYO) is chased by animals or 

people. He may be hurt, shot,' or kidnapped. Murder plays a 
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prominent role. His best friend or his mother may be killed. 

His mother may be running away. Fire and tornadoes may come 

to destroy trucks and houses. 

The child of nine knows that there is a relationship 

between his daily activities and his dream life. He may 

know that a certain repeated rhythm will produce one of his 

awful dreams of standing on his head and whirling round and 

round. The thought of it makes him shudder, and so he tries 

to protect himself from stimuli that might produce certain 

bad dreams. He reads scary books during the daytime only. 

He reads a comic book as he is listening to a scary radio 

program. 

The (NYO) does have some pleasant dreams but these 

seem to be in the minority and more difficult to remember. 

He often enjoys dreaming in the morning and may want to go 

back to sleep to continue his dreaming. Ilg (1948:202) 

Self 

The (NYO) is rightly spoken of as "self-sufficient" 

and "on his own." His independence is something he can now 

manage. He can think for himself, reason by himself. You 

can usually depend upon him that if he says he has done some¬ 

thing, he really has. He can be trusted. 
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The (NYO) has himself under better self-control. He 

withdraws from his surroundings enough'ito gather up his sense 

of self and put it to good use, but he does not retreat far 

into himself as he did at seven. He does not feel impelled 

to boast and to attack to protect himself as he did at eight. 

Now he thinks in terms of fighting with is brain as well as 

with his body. For instance, he*plans his time so that he can 

get off to school easily to protect himself from being pes¬ 

tered on the way. 

He has a new capacity to set his mind to a task and 

to see it through. He is even ambitious in his demands of 

himself. He wants to succeed not only in a single task but 

also in general. Girls have a way of getting what they want 

without meeting resistance. 

A good relationship with others is important to a 

child of nine. He is anxious to please, he wants to be liked 

and he loves to be chosen. He will work for a favor and he 

thrives on praise. But he still is sensitive to correction 

and may be embarrassed’by it. This is the first year that 

he has himself well enough in hand to do things- in a spirit 

of service. These episodes of doing "wonderful things" are 

infrequent, but they are stimulated by the child's feeling 

that so much has been done for him. 
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Not all (NYO) are as well organized as this. A 

number of boys.at this age are wrapped up in themselves, 

very busy with their own activities,;and very thoughtless of 

others; they.are aggravated and can indeed be aggravating 

when their preoccupations are broken into. One gets on 

better with -this type-of child by. planning ahead with him or 

leaving orders on a bulletin board. ’• ' • 

Some (NYO) are anxious and apprehensive both about 

their work and about their health. They may underrate them¬ 

selves as persons, lack confidence, and remark, ”0h am I t 

stupid," or "I'm the dumbest." It is very important to make 

sure that the (NYO) is not overplaced in regard to his school 

work for if he is, he will received both his own condemnation 

and that of others. 

One has to be careful, however, of taking the (NYO) 

too seriously in regard to what he says. He tosses off self- 

critical remarks such as, "I .would do that," "Oh that's my 

poor memory," or "Oh you know me and my dirt." He complains 

about many things but may forget what he was complaining about 

the minute after he has made the complaint.' One naturally 

rides over much of (NYOjs) complaining, but it is important 

to judge whether or not any specific complaint has real mean¬ 

ing. Ilg (1946:203) 
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Sex .• » . v . . '*; 

The older child is well aware of sex differences and 

of appropriate sex roles which become a part of his self- 

concept. Both hoys and girls are well aware, even before 

childhood ends, that the male role is more favorable and 

carries more prestige than the female role. When a group of 

boys, eight to eleven years old, were asked what they believe 

society expects of boys, they gave the following picture: 

They have to be able to fight in case, a bully 
comes along; they have to be athletic; they have to 
be able to run fast; they must be able to play rough • 

.'/ games; they need to know how to play many games- 
V curb-ball, baseball, basketball, football; they need 
to be smart; they need to be able to take care of 
themselves; they should know what girls don’t know¬ 
how to climb, -how to make a fire, how to carry 
things; they should have more ability than girls; 
they need to know how to stay out of trouble; they 
need to know arithmetic and spelling more than girls do. 

By contrast, they have the following far-from-compli- 

mentary concept of- the role they believe girls are expected 

to play: 
They have to stay close to the.house; they are 

expected to play quietly and be gentler than boys; 
they must not be rough; they have to keep clean; they 
cry when they are scared or hurt; they are afraid to 
go to rough places like rooftops and empty lots; their 
activities consist of "fopperies” like^playing with 
dolls, fussing over babies, sitting and talking about 
dresses; they need to know how to cook, sew, and take 
care of children, but spelling and arithmetic are not 
as important for them as for boys. 

Not only is the older• child keenly aware of and 
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interested in genital differences, but he also wants to know 

in more detail about the relations between sexes, the birth 

process, how development takes place within the mother’s 

body, and the relation of the father to repoduction. 

As the child becomes older, his curiosity is less 

outspoken and more disguised than it was when he was younger 

because of the unfavorable attitude of many parents toward 

the child's questions or their avoidance of the subject. As 

a result of unfavorable parental attitudes many children•get 

their information from their friends, from suggestive pictures 

in the comics, from "dirty" stories and jokes, or from books. 

By the time the child is ten years old, he has a large fund 

of information or misinformation about sex. . 

Children derive some of their information from sex 

exploration, either of their own bodies or through the mutual 

exploration'of. the bodies of ;children of their own or the 

opposite sex. Sex exploration takes many forms, the most 

common of which are peeping, direct observation of the re¬ 

productive anatomy, matching masculine prowess in the toilet, 

manual exploration, exhibitionism, oral contacts, masturba¬ 

tion, and attempts at intercourse. This is generally accom¬ 

panied by provocative giggling, obscene language, and secrets. 

Homosexual play is more common than heterosexual play, and 
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masturbation is more common among boys than among girls. 

Children from the lower classes are not usually taught that 

it is wrong to express their sexual impluses through mastur¬ 

bation and exploratory activities with other children; child-•• 

ren of the middle class learn at an early age that such ac¬ 

tivities are considered "wrong" if not actually "wicked". 

Hurlock (1968:307-308) 

Some (NYO) continue to think that the baby is born 

by Caesarian section. This is often easier for them to 

understand than the process of normal birth. However, birth . 

of animals is taken quite naturally by the (NYO) who has had 

familiarizing experience with animals. 

The (NYO) may be self-conscious about exposing his 

body. This awareness may be related only to those outside the 

family group, but the (NYO) may not wish to have the parent 

of the opposite sex see him nude. ’If he is with a friend of • 

his own sex, he may exclude^a younger sibling of the opposite 

sex while he is changing his clothes, even though he might 

bathe with, that!same sibling'on occasion. 

The girl-boy interest persists with the (NYO) even 

though there is now a marked separation of the sexes in play. 

The sexes are rarely mixed at a birthday party, and if they 

are, kissing games may result. Children of nine tease each ' 
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other about girl and boy friends and about getting married. 

Often two boys have one girlj or two girls have one boy. 

There may be some writing of terse notes: ”1 hate so and.so," 

”So and so really-likes you," ?"I love you." VBoys try to 

kiss their girl friend, ,with one success as the final goal. 

But all this playfulness has an impersonal, matter of fact 

quality without any feeling.of jealousy even though you share 

your friend with a member of your own sex. A few (NYO) show 

obvious embarrassment about the opposite sex and try.to avoid! 

situations that expose their embarrassment. Ilg (1946:203) 

Death and Deity 

The nine-year-old, the realist, often shows a marked 

lack of interest in God and religion. He also no longer be-3 

lieves in Santa Claus and does not enjoy fairy tales. He may 

refuse to go to Sunday School and to say his prayers. Church 

schools may anticipate a marked reduction in the attendance 

of nine and ten-year-olds. With some the social aspect of 

Sunday School still holds interest. And with others a true 

religious feeling persists and grows. (NYO) may evey pray 

spontaneously if he is in great need. He may have the rudi¬ 

ments of faith and an ethical feeling that it is important 

for him to do certain things. 

Although a few (NYO) may be concerned about the soul 
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and its separation from the body, death is usally thought.’of 

more closely in connection with the process of dying. The 

child of nine is interested in how you "stop breathing" and 

have no pulse, and in the fact that you^are’hot living." The 

(NYO) may say, "Oh I .wish I’d never been born" or "I wish 

I were dead" but he does not mean these remarks seriously. 

As with so many: of (NYO♦s).complaints one has a justified 

tendency to treat them lightly, because for the most part 

they are very transient. Ilg:;( 1946: 211) 

Summary 

The nine-year-old is more self-contained and self- 

sufficient than was the adventurous Eight. 

The (NYO) tends to be a worrier. He takes things 

hard. He can be extremely anxious and may, in fact, tend to 

go to pieces. 

A child of nine also complains a- lot. His complaints 

may be simply that tasks imposed, at home and at school, are 

"too hard'." Or they may take the form of more serious phys¬ 

ical complaints. It is interesting to note how often they 

occur in relation to some disliked task. 

The (NYO) may talk about sex with friends of'the 

same sex. They are interested in details and functions of 

the sex organs. They may seek out pictures in books. 
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The (HYO), the realist, is not interested in God or 

religion. He asks about the process of dying but is not 

seriously concerned. 

Overall, this seems to be a rather disquieting age? 

Some people even go so far as to consider (NYO)a potentially 

neurotic age. 



CHAPTER VI 

INTRODUCTION 

Children grow socially as they grow physically, from' 

year to year developing greater complexity of social behav¬ 

ior, greater skills in getting along with people, and greater 

self-control. Breckenridge (1955:427) 

As the older child’s world expands to include the 

school and community, he is faced with new social expecta¬ 

tions. No longer is his childish behavior accepted with the 

tolerance and understanding it was when he was younger. Now 

he is expected to "act his age" - to act in accordance with 

adult expectations. 

In addition, these new and more varied social con« 

tacts result in the child’s greater awareness of how he com¬ 

pares with members of the peer group. This leads to new 

self-expectations and new aspirations. 

To achieve a place in the social group, the older 

child must master the developmental tasks society expects 

him to master^at this time. ^Failure to do so will result in 

an immature pattern of behavior which will militate against 

acceptance in the peer group and failure to keep up to the 
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pace set by his age-mates who have mastered these develop¬ 

mental tasks. Hurlock (1968:264-265) 

We must remember that each child grows in his own 

unique way and both rate and pattern of growth can be modi¬ 

fied by conditions within and without the body. However, 

for the- great mass of children, these patterns or stages of 

learning follow each other in so fixed a sequence,- and 

parallel certain birthdays so consistently that standards of 

what to expect at each age can be set up. (Breckenridge 

(1955:7) • 

The nine-year-old as a social being is investigated 

in this chapter. .. 

Sociological Characteristics of the Nine-Year-Old 

Interpersonal Relations 
'. . • .1 • . • ' _ • . 

Most of the child-mother embroilment of eight has 

quite disappeared by nine. .Even episodes of "arguing back" 

now may be infrequent. The (NYO) is so busy with his own life 

that he makes many fewer demands upon his parent.. Yet when 

his parent makes demands upon him he usually responds willing¬ 

ly and may even interrupt what he is doing without any re¬ 

sentment. But at times,.when he is very much absorbed in' 

what he is doing, he may not hear his mother’s request. 
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Therefore, it is important to secure some response from him 

to make sure he has heard your voice. • ' . 

The (NYO) needs a great deal of reminding. He for¬ 

gets to wash his hands before meals, to brush his teeth, or 

to hang up his clothes. He accepts reminding willingly and 

usually acts on it at once. * 

The youngster of nine is less involved with routine 

chores, and accomplishes more tasks of the.moment, both when 

asked and spontaneously. He wants to please his mother. He 

enjoys running errands and likes a commission to go to a*' 

place far enough away to require his taking a bus. He pre¬ 

pares a simple meal when someone is sick or when he wants to 

help his mother. Some boys are even protective toward their 

mothers and will not allow them to do certain difficult tasks, 

especially when they are pregnant. 

The (NYO) does not need the assurance of a reward for 

his helping. He is far less motivated by money than formerly^, 

Even with his allowance, he may forget to ask for it and may 

be careless with it after he has secured it.• The (NYO) really 

wants to perform a personal service and may prefer a pat on 

the back for a job well done to a material reward, or even to 

praise. There are some jobs for which he may be'interested . 

to receive pay, but for. other jobs like caring for the baby 
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he may refuse to accept remuneration. • /' 

The mother no:longer needs to he at home when the 

(NYO) comes home from school, although a few (NYO) still need 

a note telling them where their mother is. Many (NYO) can 

have a key left for them and can take over the household 

for a short span before their mother's return. 

It usually is not difficult to discipline the (NYO). 

Often he is controlled merely by a look from his mother. At 

times he may need a short isolation period especially from 

other children. He accepts it, and soon returns a better 

child. The (NYO) responds well to a warning or to an actual 

deprivation. 

Father is not as actively demanded as he was earlier. 

The (NYO) is so busy with his own activities and his friends' 

that he does less with his father except when they go on 

special trips together. He is often very fond of his father, 

enjoys discussing various things with him, and may be espe¬ 

cially sensitive to any paternal criticism.. 

The (NYO) does not as a rule present a problem with 

younger or older siblings. Usually he gets on well with his 

siblings and shows .a real feeling of loyalty and will stand Q 

up for them as needed. The (NYO) is especially good'when he 

is made responsible for younger siblings for brief periods. 
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He is then extremely understanding and without the strict¬ 

ness and sternness he exhibited at eight. Ilg (1946:204) 

Boys at nine take on the semblance of hating girls, 

of disdaining any activities that might remotely smack of 

femininity. They associate femininity with love, romance, 

sentiment, tenderness, softness, tears ,\ and other, forms of 

"weakness.1" It is a bit difficult for a fellow to maintain 

this attitude when he has smashed his finger or lost his 

dignity. Their toughness is expressed not only through their 

talk but in the books they choose to read, the movies they 

attend, the television programs they watch, the games they ['/ 

play, the names they give themselves.. Any "he-man" of nine 

would rather be known as Tinker, Stinko, Fatso, Toothpick, 

Mealy, Piggy, or Freckles than as Tom, Dick, or Hans. Boys 

assume an attitude of superiority by virture of strength, 

dare-devilish schemes, greater, range upon which to run. 

Land (1959:277) 

The old rhyme, "Little girls are made of sugar and 

spice and everything nice," is the image that nine-year-old 

girls are urged’to live up to. 

Little girls don’t speak in loud voices. 
Girls don’t fight. Girls don’t tell dirty jokes. 
Girls .don’t hang around in the street. 
Girls don’t play boisterously. 
Girls don’t swear. 
Girls don’t. 

( 
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And what do girls do? 

Girls must -speak in sweet, low voices. 
Girls must learn to be little ladies. 
Girls walk gracefully. 
Girls sew and cook and sweep and dust, 
And keep the house clean and tidy! 
That is what little girls do! Lane (1959:280-281) 

The (NYO) enjoys group play which shows a fair amount 

of organization. Informal clubs may last as long as two 

weeks or so. These clubs start out with a very real purpose - 

press club, scrapbook club, paper club or sewing club. They 

are more elaborately set up than at eight and may include 

hideouts, codes, and a secret language and club bulletins. 

But these clubs do not last. Many nines enjoy the formal 

clubs' such as Cubs and Brownies under adult leadership. Ilg 

(1946:205) 

The activities of a (NYO) boy’s club have a "cops- 

and-robbers” flavor. Their imaginary exploits ..far’ outdis- 

tance the actual doings of the club. Another function *of the *- 

club or gang seems to be to have a place to "just sit." It 

is important, however, to sit with one’s buddies. The (EYO) 

and (NYO) are often found just sitting around, usually so the 

legs and feet can dangle, while the hands are free to finger 

contents of pockets. Membership in gangs is limited usually 

to geographical area - the block or neighborhood. 
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The gang serves as the avenue for the exchange of 

whatever sex information the members may have accumulated. 

Their ribald stories are occasions for much secrecy and out¬ 

bursts of boisterous laughter.. The gangs of the eight-nine, 

and ten-year-olds (boys and girls) are likely to have elab¬ 

orate rituals, constitutions that are highly prescriptive, 

and entrance examinations that would tax the ingenuity of 

an adult. After all, why have a club if you cannot thereby 

exclude someone! Often a premium is placed on sloppiness, 

toughness, being a good sport - which means sticking with the 
r 

gang through thick and thin. Lane (1959: 278) 

While gang activities vary from community to community 

and among the different social classes within a community, 

there is a marked similarity in their interest in gamesi 

and sports, going to the movies or athletic contests, ex¬ 

ploring the community, or just sitting around to talk and 

eat. Hurlock (1968:283) 

The tendency to have y special friends, seen to be 

forming • at;eight,'-is stronger at'nine.. Ilg, (1946: 205) 

A child’s friends usually are chosen from children of 

the same sex who live near his home, are in his class at 

school, and are similar in intelligence., The friendships of 

boys seem to be more enduring than are those of girls. 
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Quarrels, however, are common among friends of either sex. 

Boys tend to be more aggressive. They attempt either to 

settle their disagreements ”on the spot," or to sever the 

friendship completely. Girls' quarrels are just as intense 

as those of boys, but girls often engage in bickering; they 

display jealousy or feelings of personal hurt. (Crow (1962: 

278-279) ' • 

The (NYO) is quite,natural.in his manners. He 

excuses himself from the'table, greets a newcomer’often with 

a handshake,, and thanks his hostess very easily and feelingly 

for the good time he has had. Parents may now enjoy watch¬ 

ing their children perform .-rather than having to coach them 

from the sidelines. Ilg (1946:205) 

Play and Pastimes 

The (NYO) demands little of his mother's time. He is 

extremely busy in his chosen activities. Much of his time 

is spent in solitary activities such as watching television, 

listening to the radio, reading and looking at the comics. 

A child of nine wants to do endlessly what he enjoys doing. 

Boys play football until they are black and blue. Girls play 

dolls or paper dolls the whole day through as they re-enact 

an entire day's routine including scoldings, taking their 

dolls to the doctor, and fairly complex interpersonal situa¬ 

tions . 
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..Making things-‘just for the fun of making them and 

with little forethought of the eventual use that may be made 

of the products is a popular form of play amont children this 

age. Construction with wood and tools appeals to boys, while 

girls prefer finer types of construction, such.as sewing, 

drawing,. painting, clay modeling, and jewelry making. 

V Singing is another form of creative play that the 

(NYO) enjoys. He does not like to sing as part of his school 

work, but. rather with his friends when away from the listen¬ 

ing ears of teachers and parents. Boys make little attempt 

to sing well: . their fun-comes fromj'making a noice and from 

caricaturing the songs, just as they like to caricature 

people in their drawings. Hurlock (1968:289) 

Boys make collections of a wide variety of things 

during these years. At nine they are likely to be collecting 

trading cards, or pictures of baseball players, or match 

folders. Of course, the major feature of this' type of collec¬ 

tion is the trading activity that goes with it. As they grow 

into more mature interests, their collections become more 

specialized and more central to their own life styles. The . 

boy interested in natural science may start collections of 

fossils, rocks, snakes, bugs; the future explorer may become 

interested in stamps, coins, postmarks, or maps; the future 
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musician may start a record collection that comes to be in¬ 

valuable as the years roll by. On the other hand, these 

collections may be transitory. 

Girl's collections are usually quite similar to boys' 

at nine. They go in for trading cards, match books, coins. 

As they grow older, they are likely to become interested in 

dolls from different countries, small animals or figurines, 

vases^shells, or bells. Their collections tend more to the 

aesthetic than do typical boys' collections. Lane (1959: 

280-283) 

The (NYO) is anxious to play the games of older 

children, and he begins to practice basketball, football, 

baseball, and hockey. He is setting his mind to the task of 

improving his skills. He worked more spontaneously at eight, 

but is now acting more purposefully. . But he does not yet work 

with the ease and facility that he will show at ten. Even 

with his bicycling he complains that hs legs get tired. They 

are not as prone as formerly to play commando games. They 

enjoy lifting heavy objects. Ilg (1946:206) 

The indoor life of the (NYO) is fairly well planned. 

Many of the indoor games he plays have been learned from play¬ 

ing with family members when they were younger, while others, 

such as simple card games like "Old Maid," simplified forms 
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of bridge, and craps, they learn from older siblings or from 

watching adults play'them. Boys prefer games with a chance 

for gambling for match sticks, while girls prefer the more 

sophisticated female games requiring the use of cards. 

Hurlock (1968:290) 

The (NYO) is a great reader. He may even appear to 

be living in a book world. He rarely reads fairy tales now.^ 

He is too much of a realist and may say about fairy tales, 

"They're fantastic; they aren’t true." The books he likes, 

he likes so much that he reads them over and over again. He 

is very fond of animal stories. The junior classics are now 

coming within his own reading scope. Repeated favorites are 

Tom Sawyer, Treasure Island, King Arthur and Bambi. Biogra¬ 

phies, mysteries and the encyclopedia for reference all in¬ 

terest him. 

Although he enjoys the classics he is still very fond 

of his comic books, which deal with adventure, war, and slap¬ 

stick domestic humor. The (NYO) usually has a pile of these 

books and enjoys trading them with his friends. With many 

(NYO) , however, the interest in comic books is beginning to' 

wane, and can be broken into. Ilg (1946:206) 

In addition, to reading books, older children show 

an interest in reading magazines and newspapers. .At first, 
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most of their "reading" will consist of looking at the 

pictures and comics. Later, they read the headlines and may 

even read larger portions if they relate to topics of special 

interest to them. Hurlock (1968:290) 

If a child at the age nine persists in his interest 

in taking music lessons, one may expect that he will really 

apply himself. Many (NYO) can practice by themselves, al¬ 

though they still need to be reminded. The child is becoming 

interested in correct fingering. His touch is lighter and * 

staccato which gives him better control over the sounds, he. 

produces. He.-is beginning to enjoy his accomplishment of 

playing and fortunately his playing has improved so that his 

family can.enjoy his music. Biographies of composers interest 

.him. 

The (NYO) knows the time and station of T.V. programs. 

by heart. The detictive and mystery serials are becoming 

more important to him although he still may cling to a 

selected few of the adventure stories, and he continues to 

enjoy the domestic life serials, quiz and information programs 

and adult comic programs. A few (NYO) listen to-the news. 

Happily the child is not as rigid and intent on his programs 

as he was earlier. He can even miss an occasional program if 

some more interesting activity offers. The (NYO) is becoming 
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more aware of the.advertising on T.V, programs and even 

though he has been warned against it by his parents he may 

finally succumb, buy the product advertised and send in the 

necessary box tops for his reward. 

T.V. programs provide one of the topics of conversa¬ 

tion for the (NYO). The youngster of nine tells what pro¬ 

grams he watched and compares them with the programs reported 

by..hi's;-friends. .'‘V i,- ■ ,/. ;V . ■ ' • 

There are marked individual differences among (NYO) 

as to interest in'movies. >• Some ilike to see their "type" of 

movie off and on, and if they see one which they especially 

like they may want to see it over and over again. Others go 

to the movies weekly, are conversant about the actors and may 

even write to them. v . 

School Life 

The (NYO) enjoys school. The (NYO) reports more 

about home and outside activities at school than he reports 

school happenings at home. He tells a long detailed, stron- 

out story at school about his T.V. programs or some movie he 

has seen.. He is most apt to report on his subjects at home; 

which subject he is best in; who is* ahead of him, et cetera. 

He will also tell about a school play or some special event. 
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He does not talk much about his teacher but may describe 

some of her mannerisms•such as how she ;talks or how she does 

a certain thing. " r ; ' . 

The (NYO) is an individualist. -He has rather posi¬ 

tive likes and dislikes. The (NYO) wants to be independent 

of his teacher, but in his dealings with her he wants her to 

be reasonable and resents any decisions that he considers 

are unfair. The (NYO) is actually more related to his 

subjects than to his teacher. Dislike of a teacher may be 

linked to a dislike of a subject especially if the child has 

more than one teacher. He may even blame the teacher for a 

lowered grade. 

Because of these more emotional responses it is very 

important to be sure that he can handle the more self-demand¬ 

ing tasks of fourth grade. The (NYO) is afraid of failing 

and is also ashamed of having failed. Need for repetition of 

a grade or going at a slower pace are best taken care of 

within the first three grades when the child does not become 

as emotionally involved and usually improves by the removal 

of too high demands. He is happier with the group which will 

allow him to operate at his optimal level rather than his 

minimal level. Parents are the ones who feel the emotional 

pangs of failure within the first three grades and wrongly 
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ascribe their own emotions to the child. - 

The change from third to fourth grade is a crucial 

one. Many who have been developing on the slower side with 

some support to hold a place (such as "reading" or "arith- = 

metic disability") may now have a real spurt of improvement. 

Some who have previously done well may now need individual 

help. 

In the classroom the (NYO) appears to be more orderly 

and performs with greater dispatch. The (NYO) has a greater 

capacity for working independently both of children and of 

teacher. He is challenged by a task. He sits with trunk 

bent forward, resting on his elbows, hands propping his chin 

as he brings his face near the book on his desk. At times he 

throws himself way back, extends his whole body and holds the 

book at full arms’ length. He flings his arm forward or 

backward to call the teacher’s attention, usually without 

calling her name, and awaits his turn. He may' look at his 

neighbor’s work but prefers the teacher’s assistance. He has 

less need to verbalize and also can talk more quietly. The 

classroom is therefore quieter. 

The (NYO) is• interested in achieving in his school 

subjects, and likes to be graded in them. He is anxious for 

good marks and .works for them. He can be discouraged by 



82 

failure. There is considerable competition with others and 

he may show resentment if surpassed by one-who is close to 

him in achievement, or he may be impatient with a duller 

classmate. When failing he usually needs individual atten¬ 

tion rather than isolation. He also often competes better 

as a member of a group than as an individual. 

The child of nine has a better critical evaluation 

of his own abilities. He can describe his preferred method ' 

of working. He knows he can do a problem better if he writes 

it down; that he can do arithmetic combinations better with 

flash cards than orally. Some (NYO)say they cannot maintain 

meaning when they read aloud. Some tasks are better perform¬ 

ed at home than at school. 

Complaining-A comments may precede any task but soon 

fade out. The (NYO) has a certain amount of self-discipline. 

Faced with an unpleasant task, if told how much he is re¬ 

quired to do and about how long it will take, he proceeds 

without further ado. He is speedy in his work and if he is 

given a goal he rushes to get there. 

Although individual differences appear to be strong, 

the (NYO) uses the pronoun "we" to identify'himself with the 

classroom group. A comment such as "I wish we could do read¬ 

ing workbooks:all day" brings an echo in unison from the rest 
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of the class. At times the whole class will muster a sudden 

spurt in order to finish a task, Ilg (1946:207-209) 

Summary 

The (NYO) can be extremely independent. In his own . 

eyes he is quite a man of the world, and he tends to resist’ 

too much "bossing" by his parents. The average (NYO) tends 

to be much more interested in friends than in family. Cer¬ 

tainly the opinions of their friends are much more important, 

to most of them, than are the opinions of their family. 

Though the (NYO) may be interested in adults from the’-Jpoint: 

of view of what they can do with him, he is much less in-; 

terested than he was earlier in the relationship itself. 

The (NYO) is interested in and enjoys group type 

activities. The club.and/or gang is coming into vogue. 

The youngster of nine is trying to.improve his skills. 

He is beginning to practice basketball, football, etc. He is 

acting more purposefully. 

His indoor activities include T.V., reading, card 

games, models, sewing and other type solitary activities. He 

is demanding less of his mother’s time. 

The (NYO) enjoys school but worries about his achieve¬ 

ments. He is anxious for good marks and works for them. 
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Socially, the (NYO) is striving for familial inde¬ 

pendence, seeking peer relationships, and searching for 

personal recognition. 



•. CHAPTER VII 

INTRODUCTION 

The interrelationship between physical growth and 

behavior is so important that an understanding of how the 

human child grows and develops is essential to an understand¬ 

ing of the similarities and differences between different 

individuals and the changes that take place in the same in¬ 

dividual with increasing age. Hurlock (1956:105) 

The pattern of growth is cyclic. That is, growth 

occurs in spurts and plateaus. Each individual has a parti¬ 

cular rate of growth, and yet it is comparable to that of all 

others, allowing for the wide variation of individual dif¬ 

ferences. The various spurts and plateaus occur, however, 

at predictable times. Pikunas (1961:53) 

This chapter presents the physical growth factors 

related to the nine-year-old. 

Physiological Characteristics of the Nine Year Old 

Motor Characteristics 

The (NYO) both works and plays hard. He is more 

skillful in his motor performances and he likes to display 

his skill. His timing is also under better control. He now 

shows great interest in competitive sports such as baseball. 
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Boys are quick to assume an active fighting posture 

and they strike out at each other and wrestle. The fre¬ 

quently "let off steam" or make a wild rush toward something. 

The (NYO) is apt to overdo.- He has difficulty calm¬ 

ing down after recess or after a strenuous game. He is apt 

to ride his.bicycle too far or to mow'the lawn until he is 

exhausted. 

The eys and hands are now well differentiated. The 

two hands can generally" be used quite independently. The 

fingers also show new differentiation. The (NYO) pianos them 

on a table, picks and fiddles and flicks or fingers the,edge 

of a paper he is reading. • 

He is now reported to be either good or poor with his 

hands, or to be a keen observer. Individual skills stand 

in bold relief at thiseage. 

Movements expressed in so many ways at eight are now 

restricted. The child of nine likes still life, or portrait 

or poster painting. He sketches lines with short strokes, 

adds more details to his work. There is a concentrated qual¬ 

ity to his quick identification of an airplane in the sky. 

The (NYO) has an open-eyed stare which he maintains 

for several seconds without blinking. He can consciously see 

what he is regarding, or he may be focusing without regard. 
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One child said she could look at something without seeing it 

and thoughts went jumping through her mind. 

Sitting posture is now more awkward. 'The child 

slouches in his chair and gets into unusual postures. He 

is apt to have his head quite close to his. working point at ... 

times, although he also leans way back. He thrusts an arm 

out forward and also back, he stamps his feet, he claps his 

hand, on his head. 

The (NYO) can write for a prolonged time. He likes 

to make extended lists and to catalogue his collections. 

Personal’ Hygiene - t. - . ; 

V (The (NYO) has a tremendous appetite. ^ He heads 

straight for the refrigerator after school, and this appetite 

continues for a number of years. Girls frequently become 

finicky eaten during pubescence, not the boys. Lane (1959:. 

276) 

A child of nine is fairly deft with his implements. 

Although many (NYO) cut well with knives, a few continue to • 

need help or tend to saw their meat in their attempt to cut 

it. Fingers are rarely used. The (NYO) is aware of bad table 

manners even though he may not be exercising good ones. He 

may even be enough aware of his own bad manners to keep an 
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eye out for his father, to see if he is going to he repri¬ 

manded or not. It is remarkable to see how much better the 

(NYO) conducts a meal even in the handling of his implements 

when he has the added stimulus of company or of going out to 

dinner. 

The child's table behavior is evidently improving be¬ 

cause it is less on the parent's mind. The (NYO) may even be 

complimented for his manners. He chews more skillfully and 

is less apt to chew with his mouth open. He is also less 

likely to overload his fork and to bolt his food. He no 

longer fiddles with his food. 

He may be able to combine talking, listening and 

eating well, but some (NYO) tend to talk too much at the 

table while others listen too concentratedly. 

Getting ready for bed is no longer a problem unless 

the child is sent to bed too early and feels that he does 

not have the privileges' of other children. Eight o’clock is 

a common bedtime. The (NYO) still needs to be reminded that 

it is bedtime. Some (NYO) prefer to read for a while after 

they are in bed. The majority are asleep by 9:00 P.M. There 

are still a few who need to be asleep by 7:30 P.M. 

The (NYO) is a good sleeper and on the whole a quiet 

one. A few awaken screaming from nightmares but are easily 
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quieted. Although the (NYO) often has bad dreams his sleep 

is not greatly disturbed1by.them. As at eight, his total 

sleep averages around ten hours. 

The youngster at nine often controls his waking by, 

setting his alarm clock.5. He may even set it for an early 

hour and then go back to sleep or he may wake up slowly after 

it has rung. He often plans things to do in the morning on 

awaking. In fact he seems to enjoy more early morning activ¬ 

ity than bedtime activity. Seven is a common waking hour and 

this gives him plenty of time for reading, fooling around, 

dressing and even for practicing at the piano before it is. 

time for school. . 

The (NYO) has his elimination functions under his own 

control. As at eight, the bowel movement is most apt to 

occur after breakfast or in the late afternoon or evening. 

One movement is the rule, but there may be two. The (NYO) 

can function at school but is more apt to function at home. 

He rarely gets up in the night to urinate. He rarely needs 

to be reminded ,to go to the bathroom for he now possesses 

both an inner and outer control. 

The bath is neither resisted nor especially enjoyed. 

A (NYO) does not wish to bathe more than two or three times 

a week. He accepts the adult's .suggestion that he bathe 
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and usually manages the tub by himself, but he still needs 

some supervision and likes to have an adult around. When 

he is once in the tub he rather enjoys soaking in quite warm 

water. On the whole he carries through the entire bath pro¬ 

cedure rather well and fairly independently. 

He still needs to be reminded to brush his teeth and• 

to brush them well. He also needs to be reminded to wash 

his hands before meals. But he usually takes suggestions 

good naturedly and as though he had been planning to do all 

of these things by himself but had forgotten. Ilg (1946:198- 

200) 

Beginning around the eighth or ninth year, slavish 

conventionality in the style of clothing of the group makes 

its appearance. At this age, the child is anxious to be 

acceptable to the group in appearance as well as in behavior. 

Phrases such as "but all the others have...," or "nobody else 

has to wear....," are very familiar to every mother. Hurlock 

(1956:306) 

The (NYO) is better than he was about finishing the 

loose ends of dressing. He finishes buttoning, ties his shoe 

laces, and tucks in his clothes. He is apt to throw his 

clothes around the room, but can be taught to put them neatly 

on a chair. 
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Boys are becoming interested in combing their own 

hair. Girls likewise are interested in trying to do their 

own hair especially if it is not in braids. 

On the whole the (NMO) enjoys excellent health. He 

continues to throw off colds rather quickly. Children who 

have previously had ear, lung or kidney complications may 

have a recurrence between the eighth and ninth year and may 

suffer a rather prolonged illness. A few children show marked 

fatigue and need to be protected from doing too much. Many 

complain a good deal, especially about headaches and stomach 

aches and these compaints often occur when the parent has re¬ 

quested the child-to do some task which is disagreeable to 

him. Ilg (1946:200) 

School Life 

Penmanship, particularly in girls is smaller, neater 

and done with less pressure. Boys usually still write with 

heavy strokes. Most use finger movements with tension of the 

forearm. The (NYO) ordinarily sustains his writing long 

enough to complete a given task. However, some children may 

continue to avoid writing any more than is necessary. The 

child of nine is also critical of his writing: "Sort of 

sloppy isn't it?" "That's my most careless thing." He may 

even copy his own paper to make it more legible. Ilg (1946:209) 
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Even though the speed and quality of writing may, in 

time, be equal among children who are right-and left handed, 

the right-handed child usually shows a superior skill in the 

early stages of writing, and his speed is greater at this 

age. Hurlock (1959:272) 

Summary 

Physiologically the (NYO) is becoming.more skillful 

in his motor performances. He is interested ,:in more competi¬ 

tive sports and likes strenuous .activities. 

He has a tremendous appetite, improved table manners 

and better dress habits. 

On the whole, the (NYO) has excellent health. 

In school, writing is still a chore for many (NYO) 

as their fine motor development is not yet sufficiently re¬ 

fined. V’ v ; : v , ' ■ ; 

Physically, the (NYO) is a healthy, active little 

person, 



CHAPTER VIII 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

Summary 

This investigation has been concerned with the psy¬ 

chological, sociological and physiological characteristics 

of eight and nine year old children. The researcher ..con¬ 

ducted this study with the belief that if these factors of 

child development are known and understood a child’s behavior 

will be empathetically more meaningful. 

The study was presented in such a way as to stress 

the interrelationship of- the, three areas. It also intended 

to emphasize the fact that although these traits seem to 

appear in most children; at certain ages, the child’s unique:-2: 

ness must be realized and his individuality capitalized. 

Conclusions 

On the basis of the research conducted regarding the 

development of eight and nine year old children the following 

conclusions can be made: 

1. The (EYO) is outgoing and sensitive. 

2. The (EYO) desires good two-way relationships, particularly 
with mother. 

3. The (EYO) can handle his fears with courage and directs.:.' 
ness. 
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4. The (EYO) is conscious of himself and how he differs 
from other people. 

5; The (EYO) is inquisitive and demanding of facts concern¬ 
ing sex. 

6. The (EYO) gives little thought to death and the deity. 

7. The (EYO) enjoys school because of the peer-group 
contact. . _ / • •••• ’• 

8. The (EYO) is healthy and less fatigable. 

9. .The (NYO) is selfrcontained and independent. 

10. The (NYO) is more interested in friends (gang-group) 
than in family. 

11. The (NYO) is a worrier and complainer. 

12. The (NYO) is critically aware of himself and the actions 
of others. 

13. The (NYO) wants more information about the sex organs 
and their functions. 

14. The (NYO) is not interested in God or death. 

15. The (NYO) enjoys school but is anxious about studies 
and grades. 

16. The (NYO) enjoys excellent health. 

Recommendations 

The following recommendations are made as a result 

of this study. 

1. More research needs to be conducted to determine 

the relationship of these areas with the child*s family set¬ 

ting, e.g. structure, size, culture. 
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2. More research needs to be conducted in order to 

correlate class.and status differentials to these areas of 

child development. 

3. Additional research needs to be made to establish, 

an association between child behavior and nonfamily groups. 
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