AN ASSESSMENT OF TEACHER ATTITUDES REGARDING THE GUIDANCE
DEPARTMENT IN THE BOZEMAN JUNIOR HIGH SCHOOL

by
ROBERT VOLKENAND

A professional paper submitted to the Department of Education
in partial fulfillment of the requirements for the degree
of
MASTER OF EDUCATION

MONTANA STATE UNIVERSITT
Bozeman, Montana
June, 1969

ii
TABLE OF CONTENTS
CHAPTER

PAGE

I. INTRODUCTION

1

STATEMENT OF THE PROBLEM

1

PURPOSE OF STUDY

1

PROCEDURE

'

2

DEFINITION OF TERMS

2

LIMITATIONS OF THE STUDY

3

II. HISTORICAL DEVELOPMENT

5

THE COMMUNITY .

5

THE PHILOSOPHY

7

III. ORGANIZATIONAL PATTERN AND DEPARTMENTAL STRUCTURE .... 9
IV. THE TESTING PROGRAM

11

V. THE GUIDANCE SERVICES

13

THE COUNSELING SERVICE

13

THE COUNSELOR’S ETHICAL PRACTICES

15

CUMULATIVE RECORDS

17

THE PLACEMENT SERVICE - CLASS .

.

18

RESEARCH ACTIVITIES

19

CASE REVIEW WITH FACULTY

20

GATHERING AND DISSEMINATING VITAL INFORMATION

20

INFORMATION AND PUBLIC RELATIONS

21

FOLLOW-UP SERVICES

23

iii

CHAPTER

PAGE

VI. THE TEACHER AMD GUIDANCE
VII. QUESTIONNAIRE
VIII. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

LITERATURE CONSULTED

24
2?
32

37

CHAPTER I
INTRODUCTION

Statement of the Problem
The teacher is 'one of the most essential parts of any school
guidance program.

In order to provide a functional program the teacher

must be included and kept informed as to the operation of the guidance
program.

It therefore seems appropriate to begin an assessment of

the guidance program by looking at the attitudes, impressions, and
general reaction of the faculty toward the program.

It is hoped that

this research will, provide the counselors with information that could
be used in a positive constructive way to increase communication and

understanding between

counselors and teachers so that

the

most effective

job of helping young people can be accomplished.

Purpose of Study
The primary reason foi

s^udy was to provide the counselors

at the Bozeman Junior High School with information upon which a self¬
appraisal of the guidance program could be made.

Some of the areas

explored were: How well has guidance been accepted in the school by
the faculty?
functions?

How much faculty participation is evidenced in guidance
How does a teacher interpret the counselors role?

does the teacher feel with respect to his role in guidance?

How
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The questionnaire prepared for this project was designed to
invite self-appraisal by the respondents toward the guidance program.
It is hoped that the results of the questionnaire will present a
foundation upon which some realistic recommendations can be made.

Procedure
Each of the 45 teachers at the Bozeman Junior High School was
asked to respond to the questionnaire concerning the effectiveness
of the guidance program of the school.

Thirty-two usable questionnaires

were returned.
Included in the questionnaire wore nineteen questions pertaining
to tho function and effectiveness of the guidance services.

These

questions were designed to be answered "yes," "no," or "no opinion".

Definition of Terms
The terms used in this paper will, for the most part, be defined
as they are introduced into the content.

It is hoped that by following

this procedure the reader will experience greater clarification and
understanding.
The terms "guidance" and "counseling" may be confusing to the
reader.

Therefore these terms will be explained as defined in Miller's

The Wheel of Guidance Services.

Guidance is a process of helping individuals help
themselves through their own efforts, to discover and
to develop their potential resources for a personal
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fulfillfliont and social usofulnoss. Guidance, in a
school sense, is also a program of services,
coordinated in such a way as to provide for the most
effective help for students in this direction.
Counseling is the major guidance service. Counseling
is the process in which an experienced and qualified
person assists a second person to understand himself
and his opportunities to make appropriate adjustments
and decisions in light of this insight, to accept
personal responsibility for his choices, and to
follow courses of action in harmony with his choices
(15:1).
The guidance committee as used in this paper refers to a group
of professional educators including teachers, counselors, administrators,
social workers, and health service personnel.

Limitations of the Study
This research project was based primarily on the reactions of
thirty-two teachers with respect to the questionnaire.

It is possible

that as a former member of the teaching staff at Bozeman Junior High
School certain prejudices have developed and for this reason, personal
opinions will be kept, to a minimum.

To take the totality of the

questionnaire results as final and indisputable would be a hazardous
error.

Questionnaires of the "yes” and "no" type have definite

limitations and in addition the percentage of respondents giving
similar answers to the items on a questionnaire is oftentimes high.

In conclusion, it is often overlooked in a questionnaire of this
type that "matter of degree" and "in some cases" are legitimate
shortcomings.

The reader should attempt to keep these essential factors

of limitation in mind

CHAPTER II
HISTORICAL DEVELOPMENT

Tne Community
The Bozeman Junior High School is located in Bozeman, Montana.
Bozeman is located in Gallatin Valley in south central Montana and
currently covers an area of 4,835 acres within the city limits.
According to the United States Census Bureau, Bozeman showed
a steady growth rate (20),
of

The city population increased an average

25.6$ over each successive ten-year period from 1910 through i960.

The Chamber of Commerce estimated that this year, 15,700 people live
within the city limits and 18,000 in the greater Bozeman area (5*2).
These figures include the married students at Montana State University
but do not include the single students.

Tne Upper Midwest Economic

Study predicted that the population of Bozeman will be 24,000 by
1975*

Tne projected growth rate from i960 to 1975 is

36 percent (4:7).

In 1968 the inhabitants of Bozeman had a median age of 24.3 years
and the people over

65

years composed 9.8$ of the population.

0.5$ of the population of Bozeman was non-white.

About

The educational level

of the people had a median of 12.4 years and a high school dropout
rate of less than 2 percent (50).

According to the Upper Midwest

Economic Study, in i960 the percentage of those completing high school
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was 65.2 percent (4:7),

The socio-economic background is generally

middle to upper-middle class with the exception of a small group which
could bo considered lower-middle class.
The people appear to be extremely interested in school, its
educational facilities and services.

The parents seem to want their

children to continue their education beyond the high school level
and about seventy percent of the local high school graduates do enter
college.

This figure may be influenced by the fact that this is a

college town and students are in contact with college people all
their lives.
When compared to the national average by use of standardized
tests, the local students do very well,

Bozeman usually has 9 or 10

students with honorable mention and two or three finalists in the
ftational Merit Scholarship Test,

All factors of comparison seem

to indicate an excellent local school system,
/

The Bozeman School system is based on a 5-2-3-3 plan which
includes kindergarten through grade 4 in five elementary schools; a
city-wide 5th and 6th grade school; a city-wide junior high school,
including grades 7 through 9; and a city-wide senior high school.
Adult vocational education is currently active with plans for training
in grades 9 through 14,

Holy Rosary High School and Mount Ellis

Academy Grade and High School are also located in the Bozeman area,
Montana State University, the oldest and largest unit of the
Montana University System, had an enrollment of 7,300 during the
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1968-69 acadomic year.

In addition to tho full-time students, Montana

State University conducted an Adult Education Council with sponsorship
of evening classes for adults in a variety of subjects.
The growth rate of Bozeman has been steady and has paralleled
the increased enrollment at Montana State University,

Many people

moving to this community are directly associated with the University,
Tourism with its related industry, such as motels, restaurants,
and social activities, has also added to the growth.

The availability

of all forms of transportation and recreation have been major factors
in promoting tourism.
The past growth and present expectations have placed tremendous
responsibilities and problems upon its educational leaders.

However,

it is generally felt by the community that an excellent job is currently
being done and that future growth will bo successfully handled

by the

competent group of administrators now in office,
/

/

The following is a description of the philosophy incorporated
by the guidance department for meeting the needs of the school.

The Philosophy
ihe concept of the worth of the individual in a democracy is
cherished above all else.

The public school is the social agency

charged with the responsibility of fostering and nurturing this belief.
It is therefore the task of the school to help its citizens reach their
full potential in self-realization,

"Self" is the key word because
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implicit hero are individual differences and uniqueness.

This implies

the worth of individuals in spite of different levels of abilities,
aptitudes, interests, and other personality traits.
It is in an effort to meet these individual differences that
the comprehensive school comes into being.

In a truly comprehensive

school the guidance services are just as much an integral part of
the school program as are English, mathematics, social studios, art,
music, and physical education.

At Bozeman Junior High School it is

the intent of guidance to both supplement and complement the rest
of the instructional program in assisting the individual to grow in
self-understanding, to make wise decisions, and to learn to plan his
life.
The guidance program hopes to affect the students in an effort
to help them be happy, successful, well-adjusted individuals in a
democratic society.

CHAPTER III
ORGANIZATIONAL PATTERN AND DEPARTMENTAL STRUCTURE

The principal has the priimry responsibility for all the activities
in the school program.

The guidance program will be well or poorly

developed and will stand or fall in proportion to the extent that the
principal takes an active interest in it.
It is a major duty of the principal to see that his guidance
program is so organized that it functions in the lives of the pupils
it is to serve.

The responsibility for coordinating the whole of it,

or at least a large part of it, may be delegated to the guidance
director or a trained counselor, but in the final analysis the head

of tho school

has tho

overall

responsibility (6:135).

The guidance director provides leadership for the guidance program.
Coordinating the guidance service under this one individual alleviates
one of the major problems encountered in any guidance program,

"Several

counselors working at diverse purposes detract from each other's
effectiveness and dilute the actual guidance service available to
pupils" (19:62),
In addition to the guidance director, who not only heads the
department but acts as a liaison porson between tho administration

CHAPTER IV
THE TESTING PROGRAM

More and more, well-defined and organized testing is gaining
acceptance as a necessary service of guidance.

In order to take

counseling out of the realm of wishful thinking and give credence
to counseling decisions, the standardized test is an invaluable tool.
The standardized tests allow for systematic planning of one’s future,
and an evaluation of one’s present stage of development on a sound
scientific basis.

The test is objective in nature — thus eliminating

the possibility of the "halo effect" (around some individual) coloring
the counseling process.

For example, it is relatively easy for anyone

to assume because a youngster is good looking, well mannered, and has
a pleasing personality, that he would naturally be a certainty to gain
college admission.

This, of course, is not always true.

However,

j

I
the objectivity of tests helps avoid these errors.

This is not to

imply that tests are the last word in reliability or validity.

There

are certain limitations of any test and particularly of the use that
can be made of the results of these tests.

They have to bo evaluated

in the light of all other information available to the counselor and
counselee.

It should be kept in mind that tests are samples of behavior

that are taken under standard conditions and that predictions of future
behavior are made from this samplo of behavior.

Nevertheless, in most
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cases, the tests results are good indices of what can or should bo
expected of an individual.

At times they are all good as a motivation

for students.
At the Bozeman Junior High School the following testing program
is in effect:

Seventh Grade Group Tests
1. Lorge Thorndike I.Q.
2. Iowa Basic Skills
Eighth Grade Group Tests
1, Iowa Basic Skills
2. California Algebra Prognosis
Ninth Grade Group Tests
1.

Differential Aptitude Tost

Individual clinical and psychological tests are administered
by the Testing and Counseling Center at Montana State University as

/
/

the need arises.
these tests.

Students are referred by the school counselors for

CHAPTER V
THE GUIDANCE SERVICES

The Counseling; Service
Individual counseling is absolutely essential to any well
organized guidance program.

It is not synonymous with guidance however,

but is a large part of guidance.

The goal in individual counseling

sessions with the student is that of helping him clarify who he is and
what he can do.

Counseling techniques assist the student to think

of the feelings, emotions, and ideas he is expressing as part of his
own personality and not outside of himself.

Such techniques as

doscription and reflection of feeling help the individual to feel
that he is deeply understood and clarifies his thinking so that he
can see the situation more objectively.
The interview is the heart of counseling.

Counseling is most

/
f

effective when it takes place between two people, but it sometimes
takos place with more than two people such as when the counselor and
counseleo participate with the third party, the parent.

It is in the

counseling situation that the full force of the school’s entire services
can be brought to play in helping an individual understand himself
so that he can solve his own problems.
Counseling is the most effective way to individualize the
educational process.

With the hol^ of systematic, understanding coun¬

selors, an individual is helped in approaching a stage of his development
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which is characterized by self-control and self-direction toward the
fulfillment of his potential worth.
In order to discuss the proper organization of a counseling service,
it is essential to review a few concepts regarding the counseling process
and the counselor.
During the counseling process the counselor’s behavior, according
to Bennett (2:61-62), is governed by four principles:

1. Be willing to work with each individual in
a counseling relationship,
2, Permit the counseleo to determine whether
the latter wishes to onter into or to
continue a counseling relationship,
3. Be able to assist each individual who
desires counseling to relate himself to
his environment to make plans accordingly,
4,

willing to obsorvo tho highest standards
of ethical practice in each counseling
situation.

EG

The basic concepts are based upon experiences of competent
counselors working in schools which carry on an adequate counseling
service,

Bennett further explains that most competent counselors

are handicapped by lack of definite school time in which to hold
conferences.

She states that most effective counseling is done during

the school day and that progress must be made in this area.

Questionable

counselor activities during released school periods are oftentimes due
to the administration’s misconception of a counselor’s functions.
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Mar&r tinos they are used as substitute teachers, attendance officers
and in other jobs that definitely interfere with the counselor’s
position (2:61-62),
Suitable facilities and equipment are very essential.

In some

circles it is claimed that a good counselor can be effective in a
boiler room.

This may be true; however, his effectiveness may be

even greater in proper quarters with privacy and a relaxed atmosphere
prevailing.

The Counselor* s Ethical Practices
As counselors gain stature and become professional, they adhere
to ethical principles in their dealing with pupils, parents, teachers
and administrators,

Erickson outlines the following:

A, A counselor, in respecting the dignity of each
client, gives him his primary allegiance,
A
counselor accepts responsibility for safeguarding
the confidential relationship between him and
his client.
In his writing, speaking, and
interviewing he makes it clear that counselors
have a relationship to clients similar to that
of lawyers to clients, or doctors to patients.
The principal or teacher whose feelings are hurt
because the counselor may withhold information
gathered in a counseling interview has the same
prerogative as a professional worker,
B, A counselor accepts all idio seek his assistance
but does not allow the demand for his services
to dilute the quality of his services.
If the
demand is greater than can be handled satisfactorily,
the counselor informs the proper administrative
■ authority of his inability to provide adequate
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counseling services. Until additional services
can be made available, he selects those in need
for counseling,
C. A counselor actively promotes the concept of
counseling as a profession. Ho attempts to get
others not to take counseling responsibility
beyond his limitations.
D, A counselor enlists the cooperation and
assistance of other staff workers and adminis¬
trators in providing necessary supporting services
for the counseling program of the school.
2,

A counselor, when necessary, refers counsolees
to appropriate persons or agencies and takes steps
to make such referrals possible and to ensure
continuity in counseling.

F, A counselor as a staff member is a part of the
school team and accepts his share of general
school duties. Ho resists those which interfere
with his duties as a counselor, either because
of their incompatibility or because they make
undue inroads on his time,
G, A counselor seeks employment only on the basis
of his qualifications. He does not exploit his
political or nonprofessional affiliations for
this purpose.
H, A counselor continues to grow professionally.
I, A counselor maintains active cooporation with
some professional group or groups.
J, A counselor continuously engages in research
designed to contribute to his personal growth or
to that of the profession.
He plans such research so that the counselorcounselee relationships are not violated.
K, A counselor periodically evaluates his work and
seeks the assistance of others who can help him
improve the quality of his work/(8:l6?).
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Cumulative Records
A vital part of a guidance program is the maintenance and adminis¬
tration of a comprehensive individual record.

This should be cumulative

in nature, accompanying the student from grade to grade and school
to school.

In order to do the most effective job of counseling, the

records must be used in a way so as to help the student understand
himself,
Donald Blocher makes some interesting points on the use of
cumulative records when he says:

In most schools, few systematic efforts are made
to help youngsters learn anything about themselves.
Usually, many thousands of dollars are spent in
giving tests and maintaining records that are
never used to help the students, for whoso benefit
the school presumably exists.
Indeed, the one
thing that students aro likely to know about these
records is that they contain carefully concealed
secrets that are so terrible that they must be
guarded from the very pooplo they are supposedly
designed to help.
In the developmental school, some systematic effort
at keeping records for students rather than about
students is made.
In this kind of effort, students
are encouraged to participate in and reflect upon
their own history as recorded.
Students are
encouraged to contribute to such records their
own impressions and perceptions in the form of
biographical materials, progress reports, anecdotal
comments, outstanding achiovements, and so forth.
Teachers and counselors too would contribute to
theso records, but always in ways that aro designed
to add to the student’s growth and to help him
take an active part in his own development.
Test
information would always be expressed in the kinds
of graphic terms that give scores some meaning
to students.
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Grades or other evaluations would be given in forms
that allowed the student to measure achievement
in terms of his own developmental progress rather
than only In relation to the achievement of
others (3*204),

The cumulative record allows for the establishment of an on-going
program of guidance and adds continuity to the counseling process.

The Placement Service - Class
Throughout the individual’s school life he is constantly being
confronted with the need to make decisions which will affect the rest
of his life,
electives.

Not the least of those is course selection and subject
Since in most cases the young person has little practical

experience, he is limited in his understanding of the requirements
associated with various vocations or levels of education.

It is in

this area that the individual finds himself so often with feelings
of apprehension and actual fear.

How often has he been asked what

ho is going to be when ho gets out of school.

'•

The student has little

real understanding of his own capabilities and limitations in areas
of aptitude, personality, and interests, and with little actual
experience, is there ary wonder why he should approach his future
with anxiety.
There is the need of the school to place new pupils in appropriate
class sections so that their and the school's best interests are served.
This is a concern of guidance.
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Rosearch Activities
In order that the guidance program is an effective service, it
is necessary that certain kinds of research are constantly taking
place.

Areas of special concern where research is needed include the

following i

1, Drop Outs - What are the chief reasons that a boy or girl
leaves school?
school?

Is there ary particular grade in which students leave

What are the kinds of employment available to them?

a great deal of job turnover?
finish their education?

Is there

How many return at a later date to

These findings might be helpful in

curriculum development and subject emphasis.

Every student who leaves

school should have an exit interview,
2, Number Completing High School - How many tenth grade students
are failing?

In what subjects?

in social activities?

How are they adjusting to high school

The answers to these and other questions might

indicate whether we are adequately preparing students for high school,
3, Number Going on to College - Are these people identifiable
in the junior high?

What use and results can be made of the

Differential Aptitude Test Battery in predicting future success?
about the reliability of other standardized tests we use?

What

The answer

to these can result in a better guidance service to our present students
in advising them about their potentials.
The need for research, of course, is important in many more areas
then mentioned and in special areas as the need arises.
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Case Review with Faculty
The ochool counselor is a resourco person and a consultant to
be used by faculty as well as students.

His training and experience

can be very useful in helping teachers understand students.
It is not enough to Mknow" about a student and his problems.
In order for information to be used effectively for the good of the
student it must be known by a concerned member of the staff,

Ihe

inherent danger in the cumulative records is that the background
information compiled on an individual is thought to be used by his
teachers in helping the pupil to reach his full potential,
of course, is not always the case.

Ihis,

Because of lack of time, interest,

or ability to interpret this record, the information often remains in
an inactive folder with no benefit for the student.
Case reviews of particular problems are a must in order to help
all utilize the records.

In addition, case reviews give a teacher

the opportunity to suggest any name for review which might not be
suggested by the guidance office.

Case review is highly desirable

because through the interchange of ideas and suggestions of the group,
insights and ideas are possible which would not be possible through
individual security and study of the records.

Gathering and Disseminating Vital Information
Ihere is often the need for teachers to know many different
things about their students as quickly as possible for their mutual
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benefit.

Cursory thinking about this will immediately suggest such

things as i

1.
2.
3*
4,

Student’s poor eyesight
Hearing difficulties
Language barriers
Orphaned (living in a home)

5, Recent death of parent
6. Reason for suspension
7. Others

It is the function of the guidance office to gather such
information and see to it that it is disseminated to those people
concerned with the student with as little delay as possible.
Different colored plastic tags are attached to the cumulative record
folder for the purpose of alerting teachers to the various problems
of students in the Bozeman Junior High School,

Information and Public Relations

'
'
/

Public relations is used here in its broadest sense.

In

particular it is used to mean the immediate public of the school —
the students and teachers who will use the guidance services*

There

is an almost urgent need to have this public made aware of the school’s
services which are available to them.

It is distressing to learn of

the number of students who go through school without a clear under¬
standing of what purpose guidance is to play in their schooling.

Even

those who are cognizant of the purpose rarely avail themselves of this
service of their own volition.
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There is a need, as in all learning situations, to repeat and
re-emphasize the purpose and opportunities that guidance can afford
each student.

A misconception that has to be corrected is that

guidance is .just for the problem child.

Every staff member has the

responsibility to encourage the use of the guidance facilities and
to make all students familiar with them,

'The expression '’the guidance

office door is always open to students” must be made an actuality.
Publicity of all kinds and descriptions must be employed in bringing
about this objective.

Public relations, of course, has the far

reaching implication of gaining support and understanding of the
"parent public" of the guidance program,

When the guidance director

is called upon to present his program to the public, he should take
advantage of society's inherent interest in children and youth.

In

relation to this interest Wrenn saidt

/
So deep is the concern that families sacrifice
themselves for their children in many ways.
They
go to great lengths to provide for their children
the best clothing, the best homes, the best
community facilities for social development and
recreation, and to provide for the greatest possible
protection from exploitation and social perversion,
(Unfortunately much of this parental concern con¬
sists of providing things for children, not loving
and living with them.) Professional people in
the various human behavior fields speak approvingly
of the "child-centered" home and of the democratic.
family in which children are consulted on all
matters which affect them. Youth tends to be for
many a cherished period of life, one idealized
and held apart (210)*

j
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Not all Americans are interested in children and youth, but every
community has a substantial majority who are interested.

When parents

recognize and accept guidance as an integral part of the educational
system, then will guidance contribute most effectively to a purposeful
educative experience,

Follow-up Services
The process of finding out whether or not a student has succeeded
or failed is the essential purpose of the follow-up service.

Another

purpose is to determine whether the school program is effective in
answering the several needs of the student and other agencies.

It

is also the responsibility of the guidance department to follow-up
students who have left school prior to their graduation.

Just as

in industry, a school must examine her product, whether it be finished
or partially finished.
This service also includes a follow-up of in-school placement.
College prep students may not be college prep materialj however, due
to parental insistence they flounder around in a curriculum too difficult
for them.

This will usually require the counselor doing some counseling

with parents and changing the students schedule so that he may compete
in a sensible curriculum.

CHAPTER VI
THE TEACHER AND GUIDANCE

The question is no longer whether or not schools should provide
guidance and pupil personnel services for all pupils.

Rather, it is

a question of how the job can be done most effectively within the
framework of existing school organization and with the personnel
available,

Dunsmoor and Miller said that an effective guidance program

requires the services of both trained counselors and teachers.

Any effective program of guidance must include,
in addition to the specialized services of trained
counselors, the contributions of teachers in their
various relationships with students. Neither the
work of the counselor nor that of the teacher can
achieve maximum effectiveness without being
supplemented by the other, and this fact should
be faced honestly (6:31),
/

Complete and thorough education is the birthright of every
American child.

The awakening trend is toward the recognition of the

importance of individualized instruction; and, with an emphasis on
individual differences, guidance functions are becoming critical and
increasingly more important,
Matthewson speaks of guidance as having three basic strategies.
They include guidance through the classroom, guidance through specialized
supplementary services, and guidance as a comprehensive process throughout
the whole curriculum and community (13*22-23),
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It would be very difficult, if not impossible, to have an
effective guidance program without the cooperation of the classroom
teacher.

The teacher is the one who oftentimes supplies the critical

information necessary for better understanding of the pupils.

It is

the good teacher who is constantly watching for symptoms of
maladjustment in pupils.

It is the dedicated teacher who realistically

sees the student as a person having his own values and perhaps through
selective manipulative procedures can develop within the student a
desire to improve; yes, and even to reconstruct new attitudes, new
interests and new values,
A truly professional teacher comes to realize the assistance
that guidance services can render for her as an instructor and therefore
enthusiastically cooperates with in-service training and group guidance
functions.
Equally important is the responsibility of the guidance program
to the teacher,

Erickson and Smith mention the following ways in which

the guidance program can assist the teacher and ultimately make a
maximum contribution to pupil welfare (9il0):

1. Providing teachers with test results and
interpretations and other types of informa¬
tion about pupils,
2. Providing teachers with helpful books and
other reading materials.
3. Making studies of pupil problems and needs
and giving the results to teachers.
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4, Making community and occupational surveys and
collecting other pertinent occupational data
for teacherc,
5, Directing follow-up studios and assisting
teachers in the use of results,
6, Helping teachers in the solution of difficult
pupil problems. Encouraging and assisting
them to make case studies,
7, Meeting with teachers and serving on
committees concerned with improvement of
the curriculum.
It is essential that the counselor make every effort to enlist
the support and harmony of all the school personnel.

CHAPTER VII
QUESTIONNAIRE

In a domocratic society, the opinions, attitudes and feelings
of individuals are a powerful force.

The teacher who does not feel

that the guidance service is rceeting the needs it iras designed to meet
will neither refer students to counselors nor accept suggestions from
counselors.

If the teachers have a good attitude toward the program,

they will support and use the service.

It can be seen that the attitudes

and opinions are important in the assessment of a guidance program.
There are some difficulties in making attitude and opinion
surveys that should be kept in mind.

opinions is

a difficult task.

In

The evaluation of attitudes and

this questionnaire the same value

was attached to the opinion of the uninformed as to that of the well
informed.

The individual passing judgment may not be aware of the

purpose of the guidance program, have little actual knowledge of the
operation, and may judge its effectiveness on the basis of a few instances.
Some opinions may represent an impulsive expression of strong bias or
feeling that could be either positive or negative.
Opinion studies, as pointed out by McDaniel, present mary technical
problems as well.

Semantic difficulties may cause stimulus questions

or statements to have quite different meanings to different people,
and yet the summary of responses is based on the assumption of common
interpretation (14:411-412).
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j[heso considerations should be kept in mind when looking at the
results of this survey.
The members of the Bozeman Junior High School faculty were asked
to respond to the questionnaire.

The information obtained can be of

use in assisting present and future counselors to better understand
the attitudes and opinions of faculty members regarding the guidance
program.

The intention of this survey is that the results will promote

better understanding, better communication, closer harmony, and sincere
cooperation between teachers and counselors.
Thirty-two members of the Bozeman Junior High School faculty
responded to the questionnaire.

Tney wero asked to respond to the

items by chocking "yes," "no," or "no opinion".

No other instructions

were given.
The results indicated that ?2 percent of the faculty had read
a book on guidance and counseling.

Sixty-five and four-tenths percent

of the respondents said that they had taken a course in guidance and
counseling.

The questions failed to consider the degree of knowledge

the teachers may have in regard to guidance and counseling.

For example

the teachers were not asked to give the number of courses that they
had had or the number of books on guidance and counseling they had
read.

These factors* certainly would have to be kept in mind when

evaluating their responses.
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It appears that generally the teachers are quite veil satisfied
with the guidance and counseling services provided in their school.
The reaction to the specific questions asked regarding their attitudes
and opinions are distributed as follows:

Number

YES
Percent

NO
Number

Percent

NO OPINION
Number Percent

Have you ever read a
book on guidance and
counseling?

23

72. $2

9

28. $

Have you ever taken a
course in guidance and
counseling?

21

65.450

11

34.655

l.Do you feel that a
counselor should
participate in disci¬
plinary duties such
as: lunch room
duty, dances, games,
etc,?

24

75. i

7

21.9$

1

3.158

2.Do you feel that the
guidance department
creates additional
work for the teachers?
e.g, proctoring,
homeroom, case - .
conferences, etc.

6

18.7$

23

72. $

3

9.3%

3.Do you feel that a
counselor should
handle discipline
problems?

15

47. $

12

37.7%

5

15.3%

4.Do you feel that
student problems are
alleviated by the
guidance department?

26

81.4$

3

3

9.3%

9.3%
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YES
Numbor Porcont

NO
Number

Percent

NO OPINION
Number Percent

5.Do you receive greater
pupil understanding as
a result of the
guidance department?

24

75.

$

4

12.5$

4

12.5$

30

93.8$

1

3.1$

1

3.1$

benefit from the
follow-up service
conducted by the
guidance department?

17

53.1$

10

31.3$

5

15.6$

S.Doos the counselor
take the initiative
to explain test
results to you
regarding your pupils?

10

31.3$

20

62.5$

2

6.2$

present during teacherparent consultations?
27

84.5$

2

6.2$

3

9.3$

29

90.7$

3

9.3$

7

21.9$

13

40,4$

12

37.7$

there is adequate
teacher cooperation
in the guidance
program?

14

43.75$

14

43.75$

4

12.5$

13 .Would you like to see
additional counselors
in your school?

-11

34.5$

13

40.4$

8

25. $

6,Do you find that
student folders are
helpful in under¬
standing pupils?

7.Do you feel that you

9.1s tho counselor

10, Do you feel that you
understand tho
function of the
guidance department?

11,Do you feel that the
information service
adequately assists
students?

12,Do you believe that

31
YES
14,Do you fool that the
guidance department
takes too marry
liberties in keeping
students out of
academic classes?

NO

NO OPINION
Number Percent

Number

Percent

Number

Percent

1

3.1$

30

93.8$

1

3.1$

9

28.3$

17

53.1$

6

18.6$

12

37.5$

18

56.3$

2

6.2$

22

68.8$

7

21.8$

3

26

81.3$

5

15.6$

1

3.1$

24

75. $

5

15.6$

3

9.4$

15.Do you feol that the
tests used by the
guidance department
assist you in your
teaching?
I6.D0 you look upon the
guidance department
as being a clerical
type of office job?

17.Have you ever been
asked to participate
in case conferences?

9M

18,Have you found the
guidance department
anxious to assist
you in your pupilteacher problems?

19.If you wore a student
with a problem, would
you seek assistance
from your guidance
department?

CHAPTER VIII
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

The evaluation of a guidance program is difficult and a worthwhile
evaluation is complex.

Actually no one method is adequate.

Every

teacher and counselor is constantly judging the success of his work
and changing his methods and techniques as he sees the possibilities
for improvement.

Because guidance and counseling are becoming

increasingly important in education, the need for an ever improving
program will become more apparent.

The evaluation should be a

continuing process in light of current reported research.
With the expansion of the school curriculum and the need for

individualising instruction

becoming more apparent, teachers and

counselors will have to work very closely.

As we encourage young

people to become more and more so If-directive individuals, their need
for information pertinent to themselves will bocome more important.
Because of these and other factors, faculty, administrators, and the
community are recognizing the vital role of the guidance program in
the total school setting.
The responses to the two questions on the questionnaire concerned
with faculty feelings on tests seemed to indicate that some communication
on selection and interpretation should bo considered.

If a functional

testing program is to be found, several factors must be considered:
(l)

The amount of time that the counselor actually has to use test
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results is a key factor in planning a testing program,
that is givon should be used,
desired,

(4)

(3)

(2)

Every test

What information about students is

How -will the results bo used,

A place to start could be to determine what use is made of present
test results in respect to needs of individuals and the goals of the
school.

This could be accomplished by asking the faculty either through

faculty meetings, departmental meetings, or a questionnaire.

It should

bo kept in mind that determining "needs" mil involve a study of the
students and the local community,

Nunnally states:

The first requirement for getting along well in
an applied setting is to communicate frankly
about the methods and purpose of testing.
It
should be made clear that the measurement
specialist intends to fit in with existing
programs and work toward the goals of the
group (16:404-405).

The response of teachers seems to indicate that they felt the
counselor should be an administrative handyman, particularly in terms
of disciplining students.

Some people feel that a counselor should

handle any "odd job" that comes along.

For example, the school

counselors are given the job of computer program scheduling for students.
If a school counselor is to function as a counselor he must exert
leadership and take the initiative in identifying his proper role.
If the role of the counselor is to be changed, it will have to be the
counselor who changes it.

The counselor cannot wait for an occupational

identity to be molded by others.
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As a result of a nationwide study of school counselor functions,
tho American School Counselor Association identified the following
ten responsibilities to be assumed by school counselors:

1,

Assist each pupil to meet the need to understand
himself in relation to the social and psychological
world in which he lives.
This implies helping
each pupil to understand his aptitudes, interests,
attitudes, abilities, opportunities for selffulfillment, and the interrelationship between
the se,

2,

Assist each pupil to meet the need of accepting
his aptitudes, interests, attitudes, abilities,
and opportunities for self-fulfillment,

3,

Assist each pupil to meet the need to develop
personal decision-making competency.
Included
is the responsibility of assuring that the pupil’s
opportunities for self-understanding and selffulfillment are not restricted by the group
consideration and processes inherent in schools,

4,

Assist all members of tho school staff to under¬
stand the importance of the individual pupil and
to provide information, materials, and consultive
assistance aimed at supporting thoir efforts to
understand pupils,

5,

Determine the influence of the school program on
pupil educational and psycho-social development,
and convey such information to other staff members,

6,

Inform other staff members of significant changes
in the school and nonschool environments which
have inplications for instruction, tho psycho¬
social well-being of pupils, and participate in
related program development,

7,

Assist parents to understand the developmental
progress of their child, his needs, and environmental
opportunities, for purposes of increasing their
ability to contribute to thoir child’s development.
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8, Interpret to the coimunity the importance of
consideration for the individual and the contri¬
butions of the school counsoling program to that
end.
9. Promote in the community nonschool opportunities
necessary for student development.

,

10

Use and/or promote community resources des
to meet unusual or extreme needs of youngsters
which are beyond the responsibility of the
school (1:195-6).

The time necessary for the counselor to do all that he wants
to do or to do what is expected of him has always been a problem.
Therefore, the counselor could budget his time.

The counselors

time budget could be on the basis of local conditions and the budget
would be a guide rather than a rule.

The use of the counselor’s time

may be evaluated periodically and changed as the need arises.

It

is generally accepted that a school counselor should spend at least
sixty percent of his time counseling with students.
Hollis and Isaacson (12:89-95) recommend that the school
counselor's time bo designated as follows:

counseling
information service
testing
community relations
in-service education
placement program
follow-up
research
resource person
communications
evaluation
budget

50 percent
10

10
5
5
5

4
3
3

2
2
1
100 percent
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On the basis of the questionnaire, it is recommended that an
in-service guidance program be considered.

This will tend to increase

teacher cooperation and unify the instructional and guidance departments
so that they may become aware of the benefits of cooperative endeavors.
An in-service training program might be structured around the
following:
1. use of cumulative records
2. teacher's responsibility in gathering pupil data
3. the purpose of the testing program
•4,

the utilization of tost results

5, the role of the teacher in guidance
6, the observation and interpretation of pupil behavior
7, tho uses of occupational information
8, the uses of educational and personal-social information
9, the purposes and effects of pupil grouping
10, the development of proper pupil attitudes toward the
guidance program
11, general guidance areas of concern to the participants
12, the role of the counselor in the total school program
It seems that if a student is to develop into a self-directed,
self-understanding individual he must have the full cooperation of all
people in education.

It therefore seems appropriate that a better

understanding between teacher and counselor would benefit the student.
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