
STATEMENT OF PERMISSION TO COPY 

In presenting this paper in partial fulfillment of the 

requirements for an advanced degree at Montana State Univer¬ 

sity, I agree that the Library shall make it freely available 

for inspection. I further agree that permission for exten¬ 

sive copying of this paper for scholarly purposes may be 

granted by my major professor, or, in his absence, by the 

Director of Libraries. It is understood that any copying or 

publication of this paper for financial gain shall not be 

allowed without my written permission. 

Signature 

Date 



THE FUNCTION OF WOMAN'S WEEK AT MONTANA STATE UNIVERSITY 

by 

DONNA GRAVES WEISENBORN 

A professional paper submitted in partial fulfillment 
of the requirements for the degree 

of 

MASTER OF EDUCATION 

with concentration in 

Adult Education 

Approved: 

Sw ?7 St> 

Chairperson, Gradual^ Committee 

Head,"Major Department 

Graduate <Dean 

MONTANA STATE UNIVERSITY 
Bozeman, Montana 

July, 1976 



111 

ACKNOWLEDGMENTS 

The author wishes to thank the members of her graduate 

committee for their cooperation given during the study. The 

writer is appreciative of the guidance she received from 

Drs. Earl Ringo, Robert Thibeault, and Eric Strohmeyer in 

her graduate study at Montana State University. 

The author wishes to thank Mrs. Vivienne Kintz for her 

special assistance and support, and Dr. Carl Hoffman of the 

Cooperative Extension Service at Montana State University. 

Special appreciation goes to the writer's husband, Ray, 

for his patience, understanding, and encouragement through¬ 

out the completion of the study. 



TABLE OF CONTENTS 

VITA. ...   
ACKNOWLEDGMENTS    
TABLE OF CONTENTS .    
LIST OF TABLES  
ABSTRACT     

Chapte r 
I. INTRODUCTION ............. 

Statement of the Problem ...... 
Contribution Toward Educational Theory 
and Product   
General Questions Answered ..... 
General Procedure ...   
Limitations   . 
Definition of Terms   
Summary   

Page 

i i 
i i i 

i v 
vi 

vi i 

1 
4 

5 
5 
6 
6 
7 
7 

II REVIEW OF RELATED LITERATURE   9 
Adult Education: An Overview of its Purposes 9 
Society's Changing Attitude Toward Women . . 12 
Women's Changing Attitudes Toward Themselves. 14 
Summary .    18 

III. PROCEDURES 19 
Population Description and Sampling 
Procedures    19 
Methods of Collecting Data . .   20 
Categories and Methods of Organizing Data . . 21 
Data Organization Summary  25 
Statistical Hypothesis   ...... 26 
Other Questions to be Answered   . 26 
Analysis of Data    . 27 
Chapter Summary   28 

IV. FINDINGS AND INTERPRETATION   . . 30 
Results of Study According to Categories of 
Investigation   . . . . 42 
Summary   ........ 49 



V 

Page 

V. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS ... 51 

Summary  51 
Conclusions .....   53 
Recommendations   56 

APPENDIX 
A. Map of Montana Divided into Geographic Regions. 59 
B. Cover Letter Number One . . . . . . . . . . . . 60 
C. Cover Letter Number Two ............ 61 
D. Cover Letter - Second Mail-out . .   62 
E. Questionnaire for Goal Importance and 

Attai nment   63 
F. Questionnaire for Course Interest and Met 

Expectations ......     . 64 

REFERENCES ......   ........... . 65 



VI 

LIST OF TABLES 

Page 

1. Spearman's Coefficient of Rank Correlation p for 
Participant and Director Objectives   43 

2. Raw Score Frequencies Reported for goals Considered 
to be Important Between Early Participants and 
Recent Participants 45 

3. Participant Raw Scores and Means Ranked According 
to Assigned Importance and Attainment 46 

4. Participant Raw Score Frequencies and Means Ranked 
•According to Importance on Interest and Met 
Expectations for 21 Courses   47 

5. Montana Geographic Areas .............. 48 

6. Mean Scores Reported for Participant Perceived Goal 
Importance (GI) and Goal Attainment (GA) by Area of 
Geographic Residence ....    49 



vi i 

ABSTRACT 

The problem of this study was to determine if Montana 
State University's Woman's Week program directors work to¬ 
ward similar goals and objectives as do participants in the 
program, and to what degree do participants feel their in¬ 
tended goals have been accomplished. 

This was a sample study involving participants of the 
Woman's Week program for the years 1964-1975. The question¬ 
naire included four major areas delineating 16 possible goal s 
from which to choose. The areas were: Special Interest and 
Cultural Enrichment, Vocational Preparation, Feminist En¬ 
lightenment, and Social Group Participation. 

From the survey it was determined that Special Inter¬ 
est and Cultural Enrichment and Social Group Participation 
were the areas most generally agreed upon as objectives by 
program directors and participants. Relationship between 
the objectives of the two groups derived through Spearman's 
p statistic was calculated at a positive .79. 

The findings showed that the directors of Woman's Week 
successfully incorporate the needs and interests of the 
program participants. Minor areas of study revealed the 
areas of special interest for particular course work. Area 
of geographic residence of participants did not appear to 
rearrange to a great degree importance of objectives. 

The continuing growth of the program over the years and 
a high degree of correlation for director and participant 
goals and objectives reveal a continued need for the program. 
Recommendations are made for on-going program evaluation of 
a nature similar to that of this study. 



CHAPTER I 

INTRODUCTION 

Presently there are a growing number of programs being 

offered through colleges and universities which have been 

specifically designed for women. Brandenburg (1974) offers 

an explanation for this current phenomena. 

Particularly for the married woman who has a family but 
holds no job, demands on time and energy are reduced 
during this period [ages of middle motherhood, 35-40] 
when her children are in school and her husband is 
involved in a career. Resulting feelings of being less 
needed or less useful, together with the pressure of 
advancing age, generate serious questions for this 
woman. She finds herself asking: 'Who am I?' 'What 
do I do with my time?' 'Why am I depressed?' 'Why do 
I feel I have failed?' (p. 11). 

These frustrating feelings are being alleviated for many 

women by returning once again to the intellectual stimula¬ 

tion of the school environment. Weidenbach (1976) empha¬ 

sizes that 

Colleges must not overlook the priviledged woman in 
this country -- the woman whose material needs are met 
but who seeks to expand her horizions and become a more 
useful person. Society is being robbed of a valuable 
resource if the well-adjusted, intelligent, success¬ 
fully married woman devotes her time and energies to 
activities which are less satisfying to her and of 
little value to others (p. 162). 

A return to college could be one answer for fulfilling 

the wants and needs of the woman who "repeatedly postpones 

any action to ease her problem of frustration or even 

depression. In her boredom, she may pursue harmless 
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activities such as bowling, bridge or golf which help fill 

her time but may fail to satisfy her need for fulfillment" 

(Weidenbach, 1976, p. 162). 

Lindeman (1961), in his discussion relating to peoples' 

life meaning and the goals they set for themselves, helped 

to answer the question of how adult education programs can 

help lessen some of the dissatisfactions that are increasing¬ 

ly being acknowledged by society as a whole and women in 

particular. 

In what areas do most people appear to find life's 
meaning? We have only one pragmatic guide: meaning 
must reside in the things for which people strive, the 
goals they set for themselves, their wants, needs, 
desires, and wishes.... Viewed from the standpoint of 
Adult Education, such personalities seem to want, among 
other things, intelligence, power, self-expression, 
freedom, creativity, appreciation, enjoyment, fellow¬ 
ship...they want their experiences to be vivid and 
meaningful; they want theie talents to be utilized; 
they want all these realizations of their personalities 
to be shared in the communities of fellowship (pp. 13- 
14). 

Indifference to the needs of middle class American housewives 

forces many of them to remain at levels of personal achiev- 

ment far below their potential. Given the opportunity for 

intellectual stimulation through workshops and programs 

designed especially for this population, the chances for 

self-ful1ment of a woman's individual needs are greatly 

enhanced. In the report of the President's Commission on 
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the Status of Women (1963) it was stated that 

means of acquiring or continuing education must be 
available to every adult at whatever point he or she 
broke off traditional formal schooling. The structure 
of education must be drastically revised. It must 
provide practicable and accessible opportunities, 
developed with regard to the needs of women (p. 13). 

In answer to this plea, various types of programs have 

been and are being designed with differing objectives to 

suit a variety of women whose wants and needs fall at all 

levels of the educational continuum. Of particular rele¬ 

vance to the study conducted by this researcher are the 

enrichment programs described by Mulligan (1973): 

Even if job discrimination were ended...,there would 
probably always be a place for programs which allow 
women flexibility about their education.... After all, 
the primary justification for continuing education 
programs for women is the same justification which 
undergirds all of continuing education. People are 
different, their needs, their interests and talents 
vary--and they must be given many different options, 
at many different times to learn (p. 9). 

As mentioned earlier, special programs and workshops 

designed for the woman who is not necessarily seeking a 

degree serve an important and necessary purpose. Mulligan 

(1973) stated: • 

Although few of the university-based programs for 
women are supported by Federal funds, both the Civil 
Service Commission and the Department of Agriculture, 
through the Cooperative Extension Service, provide a 
wide range of training and educational opportunities 
for women (p. 2). 

Montana State University's Cooperative Extension 
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Service has offered for more than a decade an enrichment 

workshop for adult women of all ages and educational levels. 

A learning experience is offered through this program which 

can hopefully work toward enrichment of the mind and develop 

a better self-understanding. Given the option of experien¬ 

cing intellectual stimulation and increased companionship 

of fellow women experiencing like needs and wants, perhaps 

"the woman will have new doors opened to her, and... 

people(s) lives will be affected by that woman discovering 

present and future self-fulfillment through the college 

classroom (Weidenbach, 1976, p. 162). 

The development of alternative educational programs, 

such as Montana State University's Woman's Week, appear to 

be a vital component of generalized on-going education. As 

society continues to push the implimentation of such pro¬ 

grams, simultaneous assessments of their effectiveness are 

important in order to ensure their viability, especially 

from the viewpoint of those being most affected--the 

American woman. 

Statement of the Problem 

The problem of this study was to determine if Montana 

State University Woman's Week program directors worked toward 

similar goals and objectives as did participants in the 



5 

program, and the degree to which participants felt that their 

intended goals had been accomplished. 

Contribution Toward Educational Theory and Product 

Programs designed especially for women are on the increase 

in colleges and universities. Montana State University has 

had a woman's workshop offering entitled "Woman's Week" for 

the past 11 years. To enable the program's continuous up¬ 

dating of its course offerings, it was necessary to deter¬ 

mine if the program fulfilled the necessary goals and objec¬ 

tives of its participants. 

General Questions Answered 

1. Have the goals and objectives of recent program 

participants remained the same as the goals and objectives 

of early program participants? 

2. What 1975 course offerings were viewed most 

favorable by the participants? 

3. Did the variable of area of home residence affect 

the types of goals and objectives participants sought from 

the program? 

4. Was there homogeneity between the goals and object¬ 

ives of the directors of Woman's Week and the participants 
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in the Woman's Week program? 

5. How did goal attainment compare with goal import¬ 

ance for the program participants? 

General Procedure 

Individuals were randomly selected from the 11 years 

the program has been in operation. This procedure obtained 

280 persons from a population of 1300. A survey was 

designed to answer the aforementioned questions. The 

results were presented to the directors of the Montana State 

University Woman's Week program and decisions made with 

regard to the results rest with them. 

Li mi tations 

The focus of this study deals with the felt needs and 

wants of Woman's Week participants. A study of the possible 

pressure society is placing on these perceived wants was not 

considered. 

Due to the nature of the study the survey was only 

sent to a sampling of the participants of the Montana State 

University Woman's Week. Women's programs from other uni¬ 

versities and colleges were not in question for this study. 
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Definition of Terms 

The following terms are used throughout this paper: 

adult education, goal, objective, women's movement. 

Adult Education is the process of developing an adult 

into a self-actualizing person, dedicated to life-long 

learning so that he can function effectively in an ewer- 

changing society. 

Goal is a situation capable of satisfying a need 

toward which motivated behavior is directed; achievement of 

the goal (sometimes called a reward or incentive) completes 

the motivated act (Good, 1973). 

Objective is the aim, or purposes of a course of action 

or a belief; that which is anticipated as desirable in the 

early phases of an activity and serves to select, regulate, 

and direct later aspects of the act so that the total 

process is designed and integrated (Good, 1973). 

Women1s Movement is a modern social movement gaining 

national recognition in the 1960's which advocates the right 

of women to share with men the legal, social, occupational, 

and educational priviledges afforded by a representative 

government. 

Summary 

The development of programs for and about women has 
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been on the increase in the United States during the last 

decade. Through these programs colleges and universities 

are attempting to fulfill some of the needs and wants of 

married women who have more time and energy than in the 

past. Given the opportunity for intellectual stimulation 

through workshops and programs designed especially for this 

population, her chances for self-fulfillment are greatly 

enhanced. Montana State University's Cooperative Extension 

Service has sponsored a women's program. Woman's Week, for 

the last 11 years. This program works toward broadening 

participants' life perspectives through introduction to a 

generalized program of on-going education. A return to the 

school environment thus affords the woman experiences which 

hopefully lead to individual self-fulfillment and improve¬ 

ment of the whole family. 

To enable the program to be as viable as possible, an 

assessment of its effectiveness was conducted utilizing data 

which were comparative statements of program directors' and 

participants' goals and objectives. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

This chapter presents a review of the literature which 

pertains to the purposes of Adult Education and its implica¬ 

tions for women in the United States. This researcher will 

begin by presenting a general overview of the purposes of 

Adult Education, moving then to the more specific topics of 

society's changing attitudes toward women, women's changing 

attitudes toward themselves, and finally, an overview of the 

goals of programs being offered at selected institutions of 

higher education in the Western United States. 

Adult Education: An Overview of its Purposes 

Adult Education leaders are currently stressing the 

importance of learning as a life-long process. Public 

education evolved as an outgrowth from the beliefs and 

values of people in the United States. Basic guidelines set 

up by society and government were designed primarily for 

education of the youth in the United States. Knowles (1970) 

stated that "most adults alive today were educated in their 

youth according to the doctrine that learning is primarily a 

function of youth and that the purpose of education is to 

supply individuals in their youth with all the knowledge and 
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skills they will require to live adequately the rest of their 

lives" (p. 23). 

Maslow (1954) felt that people need more than the basic 

physical necessities of survival. Once basic physical needs 

are fulfilled, people then move toward "the need for know¬ 

ledge, for understanding, for a life philosophy, for a value 

system" (p. 15). Knowles (1970) sees a basic problem of 

adults as that of being "taught in our youth what we ought 

to know rather than how to keep finding out" (p. 23). 

Continuing change in our environment is a reality with which 

adults are faced. Knowles (1970) stated "facts learned in 

youth have become insufficient and in many cases actually 

untrue... consequently, adult years become years of creeping 

obsolescence in play, in work, in understanding of self, and 

in understanding of the world" (p. 23). 

In the final report and summary of Stanford University's 

project. Reaching Adultsfor Life-Long Learning I, Paisley 

(1972) stated that reasons given for participating in Adult 

Education courses around the United States were related to 

socio-economic status. "Among both men and women, lower 

socio-economic students express vocational goals, while 

higher socio-economic students talk of becoming better 

informed and increasing spare-time enjoyment" (p. 22). This 

report agrees with Maslow's theory of self-actualization. 
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Once basic needs are met, then people move toward more 

personally satisfying goals. 

The George-Barden Act of 1946 made provision for the 

retraining and occupational adjustment and readjustment of 

youth and adults. This Act was established "in order that 

individuals and the nation may attain economic stability and 

security" (Congressional Record, p. 561). Economic stabi 1 ity 

is often equated with happier, more fulfilled lives. How¬ 

ever, according to Gnagey (1973): 

We have increasingly regarded education as preparation 
for employment in the huge industrial complex that 
perpetuates the Alger notion of rising from rags to 
riches. But, we observe in reality that all the misera¬ 
ble people are not at the bottom of the economic scale. 
Untold numbers in the affluent sector are making money 
from joyless work offering little self-fulfillment. 
These conditions create the gap that Adult Education 
helps free with avocational interests and continued 
learning that augments the meaning of life (p. 124). 

Synthesizing the findings stated above regarding the 

purposes of Adult Education for individuals, this researcher 

defines the basic goal of Adult Education (in relation to 

individuals, not institutions or societies) as that of show¬ 

ing individuals the importance of learning as a life-long 

process in order to continually work toward complete self¬ 

development (as described and discussed in Maslow's theory 

of self-actualization). 
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Society's Changing Attitude Toward Women 

Historically, women have been stereotyped into tradi¬ 

tional roles. Life in frontier and pre-industrial societies 

afforded little spare time for attempts to alter the stereo¬ 

type. Response to the 19th Amendment was made more affirma¬ 

tive by the introduction of the Equal Rights Amendment into 

Congress in 1923. The Amendment was introduced in each sub¬ 

sequent session of Congress. It was not, however, until the 

1960's that the force of the women's movement became a 

nationally recognized focus for human equality, and not 

until 1972 that the Equal Rights Amendment was ratified. 

Science and technology have assisted to expand the role 

of women in our society beyond the scope of homemaking and 

child rearing. Today, with homemaking chores simplified and 

an increasing life-span, adult women are faced with more time 

in which to choose for themselves objectives and goals which 

are more comprehensive than those of mother and house maid. 

Eason (1972) commented that: 

The modern American middle class married woman may wish 
to deny that she is a member of a leisure class. It is 
true that she works in the sense that she expends energy 
and effort and is useful within her home and community. 
But ultimately we find that most women have time, energy, 
and knowledge beyond that which is needed for their 
essential responsibilities (p. 128). 

The fact that the role of mother and homemaker no longer 

needs to be a full-time job has created new pressures on 
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society to provide more alternatives for women. Maslow 

( 1 954) made a personal observation which recognized the need 

for women to expand their interests beyond the home: 

I have seen many women, intelligent, prosperous and 
unoccupied, slowly develop these symptoms [boredom, 1 oss 
of zest in life, self-dislike, general depression, 
steady deterioration of the intellectual life, of 
tastes]. Those who followed my recommendation to im¬ 
merse themselves in something worthy of them showed 
improvement or cure often enough to impress me with the 
reality of cognitive needs (p. 95). 

Educators are working toward meeting this need in a 

variety of ways. Reinfield (1974) summarized the many new 

programs which have been recognized by society as an impor¬ 

tant addition toward achieving equality for women: 

"Women's Studies" has entered the working vocabulary of 
teachers and school administrators as a shorthand 
reference to courses and whole degree programs for women 
and about them. Now offered by colleges across the 
country, courses in psychology, literature, society, 
history and politics as they affect women and as women 
affect them are available. College officials work on 
recruiting women students of all ages, and under the 
umbrella phrase, "Continuing Education," they provide 
testing... counseling [and] special courses... for the 
co-eds (p. 12). 

Counselors and psychologists too are showing an increa¬ 

sed awareness of the new roles of women today. Attempts are 

being made to work with men and women in order that "men may 

understand the changes that are occuring and their role in 

helping both themselves and the women in their lives come 

to terms with these changes" (Oliver, 1975, p. 465). 
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Apparently, many people recognize the changes that are 

taking place in present-day society toward women. The need 

for continued learning for all adults and in particular 

women, is a recognized fact and is being dealt with in a 

variety of ways. Special programs for women through Contin¬ 

uing Education, such as Montana State University's Woman's 

Week, are frequently being developed and implemented. 

Women's Changing Attitudes Toward Themselves 

The early 60's has been generally recognized as the 

beginning of the modern outlook on women. In 1963 the Con¬ 

ference on Woman's Destiny was held in Seattle, Washington. 

At this conference Dr. Glenn Liggett stated: 

The roles an average woman has to play involve profound 
and initmate associations with people; and because 
people change, the roles have to change. It takes 
thought and discipline to change intelligently, and 
this is where education can help (p. 19). 

In 1964 Montana State University's Cooperative Extension 

Agency founded Woman's Week. This program works toward 

helping women update themselves both for individual improve¬ 

ment and society's betterment. Dorothy Goldberg (1963) 

wrote: 

What are our needs? We need to feel a sense of being 
involved, at least most of us do. The hermit is the 
rarity. We need to have a sense of being able to 
change from a state of being tired to one of being free 
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to grow and use our energies. We need to have an under¬ 
standing of ourselves, our capacities, our potential, 
if we are to serve the country -- or to fulfill our¬ 
selves (p. 20). 

The United President's Task Force on Woman's Rights and 

Responsibilities (1970) recognized this need when it stated: 

Shutting out any group stifles its urge to contribute, 
depresses its concept of self-worth, and ultimately 
discourages the striving for excellence. Where so 
large a proportion of citizens is involved, the damage 
to the National Pride and achievement can be far reach- 
ing (p. 28). 

Women today recognize the importance of leading a full life. 

Recent comments made by Patricia Thom (1975) show an increa¬ 

sing realization of this fact. "Throughout the world women 

are revising their expectations of their lives. They are 

looking for ways to participate more fully in the decision¬ 

making of their society" (p. 129). 

Perhaps one of the reasons more and more people are 

recognizing the need for such educational programs as Woman's 

Week can be found in modern man's increasing life-span. 

Havighurst (1960) felt that: 

Women between the ages of 40 and 70 are an especially 
good target group for Adult Education aimed at improv¬ 
ing citizenship.... The average woman at the average 
age of marriage has half a century of life ahead of 
her. She cannot devote all of that time to her child¬ 
ren and her family. She must find other roles (p. 75). 

He goes on to comment that, "leisure is no longer 
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simply rest, or absence of work. Leisure is recognized as 

a time with great potential for enjoying life. Education 

for leisure is education for enjoyment of life"-(p. 77). 

Life-long education is the stress being put on today's 

society as opposed to the emphasis on youth learning it had 

in the past. Ms. Chase Woodhouse (1963) helped dispell some 

of the fears of those who wonder how the home role will be 

affected by this change in educational philosophy. 

The focus of their lives (women's) must remain the home, 
but the home changes as the world changes and it can 
only be the haven it should be if women are in a posi¬ 
tion in which self-development is possible, in which 
they have some time and energy to work for the better¬ 
ment of their community and of the world situation 
(pp. 63-4). 

With these ideas in mind many positive possibilities 

can be seen through the creation of such continuing educa¬ 

tion programs as Woman's Week, for as Patricia Thom states: 

"Women are capable of self-direction and autonomy and they 

can and will help themselves" (p. 3). Because of this grow¬ 

ing understanding of the worth of life-long education special 

programs for adult women have shown a strong increase over 

the past 15 years. 

According to Katz: 

The conflicts produced by the rapidly changing roles of 
women have led to the establishment of a variety of new 
kinds of agencies across the country. They have been 
organized by women who for the most part have themselves 
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experienced such conflicts and, in turn, have been 
highly motivated to attempt to help other women (1974, 
p. 105). 

The U.S. Department of Labor, Women's Bureau, found for 1966 

and 1971, as reported by Osborn (1975), that "only 87 Con¬ 

tinuing Education women's programs and centers v/ere reported 

in 1966 as compared to 367 in 1971. Interest is shown by 

colleges and universities who seek information in developing 

programs for women" (p. 117). Thus is shown society's f1exi- 

bility and ability to encompass new ideas, and in so doing, 

help to develop the potential of all its citizens. 

In order to determine the uniqueness of the Woman's 

Week program in the Western mountain states, a survey was 

conducted of 10 universities in the area. An 30 per cent 

return was obtained. Those institutions queried are similar 

to Montana State University in their service primarily to a 

basically rural population. Of the eight questionnaires 

returned, only two indicated having programs similar to the 

Woman's Week program at Montana State University. Surveyed 

were: University of Alaska, Idaho State University, Uni¬ 

versity of Nevada-Reno, University of North Dakota, Univer¬ 

sity of Texas-Austin, University of South Dakota, Western 

New Mexico University, Washington State University, Univer¬ 

sity of Wyoming, University of Utah. 

Texas and Wyoming indicated they bonduct programs which 
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are oriented to a workshop atmosphere aimed at participants 

whose lives are mainly centered in the home. These programs> 

as does Woman's Week at Montana State University, afford 

opportunitiesto stimulate and broaden participants' aca¬ 

demic and creative interests. 

Summary 

The continuing need for intellectual outlets for women 

becomes more apparent as society acknowledges the changes in 

available time and energy that science and technology have 

made possible. Maslow believed women need to expand their 

interests beyond the home in order to avoid "steady deterio¬ 

ration of the intellectual life." And Knowles indicated 

that Adult Education is an essential ingredient of modern 

society and one answer for the staving off of adult "creep- 

ing obsolescence." 

Optimism in regard to solving these problems is reported 

in the literature about women's future in Continuing Educa¬ 

tion programs. 



CHAPTER III 

PROCEDURES 

The problem of this study was to determine if Montana 

State University Woman's Week program directors worked toward 

similar goals and objectives as did participants in the 

program, and to what degree participants felt their intended 

goals had been accomplished. This chapter describes the 

procedures used in carrying out this study. Discussion wi 11 

include information about population selection, the instru¬ 

ment used to collect the data, and methods of organizing 

the data. For questions to be answered with statistical 

hypotheses, the null hypothesis form will be stated. The 

methods of analyzing the data, followed by a summary, con- 

cludes the chapter. 

Population Description and Sampling Procedures 

The population surveyed for Part One of this study 

consisted of all participants in the Woman's Week program 

during the past 11 years. This is a total population of 

1300 different women. A sample of 280 participants was 

taken from the population. The sample of 280 participants 

was chosen as the Cochran formula was used to obtain a 

sample size which gives 95 percent confidence that the 

results will not be off more than 5 per cent (Cochran, 1960) 
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To ensure that women representing all years the program 

had been in operation were included in the sample, 26 names 

were selected from each of the program years. This totaled 

280 individuals for the Questionnaire One sample. The four 

directors/administrators included for this part of the study 

were those who had the immediate responsibility for organi¬ 

zing the Woman's Week program. Questionnaire Two involved 

only 1975 program participants; thus, the 26 names selected 

from 1975 for Questionnaire One were included, as were any par¬ 

ticipants from prior years who had attended in 1975. This 

totaled 73 individuals. 

Methods of computation and tabulation will be discussed 

later in this chapter. 

Methods of Collecting Data 

The instruments used for collecting data consisted of 

two questionnaires. The first questionnaire had 16 items 

stating possible goals and objectives of the program. The 

second questionnaire listed the 21 courses offered in the 

1975 program. The instruments were mailed to the respon¬ 

dents' homes to be returned in self-addressed, stamped enve- 

1 opes. 

The first questionnaire was mailed to the sample of 280 

participants. Each respondent was asked to: a) rank-order 
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the seven most important goals of the 16 listed, and b) 

using a scale from one low to seven high, circle the degree 

to which she felt each goal ranked was accomplished. The 

second questionnaire was sent only to the 73 women from the 

sample who attended the 1975 program. A listing of the 

courses was presented. Each respondent was asked to: a) 

using a one low to five high scale, circle the degree of 

interest she held for each course, or mark no attendance, and 

b) using a similar five point scale, circle the degree to 

which she felt course content met her expectations. When a 

respondent marked a goal she then rated that item in terms of 

achievement. Space for additional comments was provided. 

The questionnaires were coded to identify participants 

by county of residence. Counties of the state were grouped 

into four geographic areas and these data were used to deter¬ 

mine if the area of residence variable affected responses to 

questionnaire items. 

Categories and Methods of Organizing Data 

The investigation procedures are presented in the 

following categories: 

1. Correlation is presented between a) directors' 

goals and objectives with participants' goals and objectives, 

determined through the respective ranking of stated goals and 
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objectives listed in the questionnaire. 

2. Raw score frequencies and means for participant 

perceived goal importance were reported with the mean for 

perceived goal attainment for each goal stated in the quest¬ 

ionnaire. These data were derived from Questionnaire One 

of the survey which requested participant attitudes toward 

goal importance and attainment. 

3. Raw score frequencies and means ranked according to 

the degree of interest held for each course offering in the 

1975 program were presented, as are mean scores ranked accord¬ 

ing to the degree participants perceived each course met their 

expectations. These data were obtained from Questionnaire 

Two. 

4. Four Montana geographical areas' raw score frequen¬ 

cies and means for goal importance and attainment were presett¬ 

ed. These data were obtained from Questionnaire One. 

5. Participant raw score rankings for goal importance 

were divided into two attendance groupings, 1964-1969 and 1970- 

1975. Each goal's raw score ranking is summed for each group 

and goals are then rank-ordered on this basis. 

The following describes the methodology for organizing 

the data: 

1. Participant attendance grouping data. 
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Participant goal importance raw score frequencies and 

means were presented for each goal by grouping participant 

data into "early" attendance (1964-1969) and "recent" atten¬ 

dance (1970-1975). To determine the importance ranking of 

each goal by area grouping, rankings assigned by the parti¬ 

cipants are summed and stated. These data allow the reader 

to observe goals considered to be important by "early" par¬ 

ticipants as opposed to those considered to be important by 

"recent" participants. 

2. Goal importance and attainment data presentation. 

Data indicating the degree to which each goal was met, 

as perceived by participants, was tabulated as raw score 

frequencies and means calculated for each goal (range 1-5) 

and reported adjacent to a most-to-1east importance ranking 

for goal importance. This enables the reader to observe the 

relative degree of importance assigned each goal in regard to 

achievement effectiveness. Raw scores were computed by sum¬ 

ming the rank importance the respondents assigned each item. 

Example: If 50 respondents ranked goal number 1 as the most 
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important (7), then that item's raw score ranking would be 

350 (50 x 7). 

3. Goal importance and met expectations data presen¬ 

tation. 

Questionnaire Two data was tabulated and ranked accord¬ 

ing to the importance assigned each of the 21 course offerings 

Raw score frequencies and meanswere reported. In an adjacent 

column the courses were listed by ranking their raw score fre¬ 

quencies and means for the degree to which participant expec¬ 

tations for each course were met. Thus the reader is able to 

observe the relative importance of each course and the rela¬ 

tive effectiveness of each course. 

4. Area of residence respondent data presentation. 

In order to observe if the variable of area of residence 

affected the scores for goal importance and goal attainment, 

Questionnaire One data were presented in table form. The table 

has a vertical column listing goals. Horizontal rows report 

Ns, raw score frequencies and means for goal importance (GI) 

and goal attainment (GA) for each of the four geographicareas 

of home residence of the participants. 

5. Correlation of directors' goals and objectives to 

participants' goals and objectives. 
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The data were ranked according to Spearman's coeffi¬ 

cient of rank correlation for the participants' assigned 

importance for goals and objectives paired to a ranking for 

directors' assigned importance for goals and objectives. 

The coefficient of rank correlation is employed to determine 

the degree of relatedness between participant and director 

assignments. With p thus determined, the significance of the 

correlations is ascertained by testing at the .05 level of 

significance. Formulas employed are: 

p = 1-6 Ed2 

N (-1 ) 
p:t= p/ N-2 

"W7 

Data Organization Summary 

The procedures described in this chapter enable the 

reader to determine the following results of the study: 1) 

The degree to which participant and director assignments of 

goal importance werecorrela ted; 2) The ranked-order of the 

participants' assessments for each goal expectation being 

met; 3) The ranked- order of course importance and met 

expectations for 1975 course offerings; 4) The affect of 

area of residence on goal importance; 5) The consistency, or 

lack of it, for raw score ranked-orders for goal importance 

between "early" and "recent" program participants. 
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Statistical Hypothesis 

One question in this study is answered by a statement in 

the form of an hypothesis. 

To determine if there is homogeneity between the goals 

and objectives of the directors of Woman1s Week and the 

participants in the program, a test of rel ationship was used.. 

In the null form the hypothesis states there was no relation¬ 

ship between the ranked scores of directors and participants 

Based on research reviewed in the literature and the growing 

enrollment of the program, the alternative hypothesis states 

that there was a positive relationship between ranked scores 

of directors and participants. Hypotheses formulas are: 

Null : Ho 

»
 

o
 II Q
. 

A1ternative: Hi p>0 

Other Questions to be Answered 

Other questions specified in Chapter One are not subjec¬ 

ted to systematic tests, but rather are presented descrip-, 

tively in the form of Tables. These questions are: 

1. Have the goals and objectives of recent program 

participants remained the same as goals and objectives of 

early program participants? 
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2. How did goal attainment compare with goal import¬ 

ance? 

3. What 1975 course offerings were viewed as most 

favorable by the participants? 

4. Did the variable of area of residence affect the 

types of goals considered to be important by the partici¬ 

pants? 

Analysis of Data 

The statistical hypothesis is illustrated by a table. It 

shows the ranking of participant and director goals obtained 

through summing raw score frequencies of rankings assigned to 

goals by both of these groups. The degree of relationship 

between rankings is determined using Spearman's coefficient 

of rank correlation p. The significance of p has been ascer¬ 

tained by using a t given by: t =p/ N-2 
“ T^~ 

The a .05 level of significance was used as a basis for 

rejecting the null of no relationship. An a .10 would have 

left open a larger amount of the alpha area (Type I error) 

than this researcher was willing to tolerate. And an a.01 

possessed the the inherent possibility of producing a 3 

(Type II) error. It was felt that a compromise between these 

errors was achieved through testing at the a .05 level of 
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significance. 

If roe was greater than the critical value determined 

by alpha, the null hypothesis of no relationship was to have 

been rejected, and the alternative hypothesis of a positive 

relationship was to have been accepted. 

Other study questions are answered descriptively by 

the use of tables. Calculations were made to determine mean 

scores for all questionnaire items so comparisons could more 

easily be made. 

Raw data were coded onto Fortran-type flow sheets and 

keypunched. Data were verified and submitted to a computer 

program at the Montana State University Computer Center. 

Chapter Summary 

This chapter has described the over-all procedures used 

in the conducting of this research. A description of the 

general population and methodology for selecting a repre¬ 

sentative sample has been presented; the instrument, consist 

ing of two questionnaires, has been described as the means of 

data collection; the categories and methods for organizing 

the data have been stated; a statistical hypothesis has been 

stated in null and alternative form, and other questions to 

be answered have been delineated; and finally, the analysis 

of data portion of the chapter presents a statistical formula 
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for It and the probability paramaters employed in the deter¬ 

mination of which hypothesis to accept. 



CHAPTER IV 

FINDINGS AND INTERPRETATION 

This study compared the goals and objectives of the 

participants of the Montana State University Woman's Week 

program with the goals and objectives of the directors of 

that program. In collecting data for the study, 280 quest¬ 

ionnaires were sent to randomly selected participants from 

each of the 11 years the program had been in operation. On 

March 25, 1976 the questionnaires were mailed; 161 instru¬ 

ments were returned for a 56 percent return. To encourage 

additional response, a second mailing was sent May 7. Total 

responses were 196, giving a final return of 70 percent. The 

second questionnaire had 69 of 73 instruments sent returned, 

giving a 94.5 percent return. 

Questionnaire One was sent to all 280 former program 

participants. Sixteen possible goals and objectives were sta¬ 

ted; respondents were asked to select and rank-order those 

they felt were the most important reasons for attendance. 

Space was available for open-ended response. Questionnaire 

Two asked only 1975 program participants to rate courses 

offered in the 1975 program. This was done according to 

interest levels and degree of course met expectations. 

Presentation of obtained data from Questionnaire One, 

respondents' goals and objectives, is in the manner of being 
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separated into a listing of each of the objectives stated in 

the questionnaire, followed by individual interpretation of 

each. Further divisions have been made according to the 

five categories discussed in Chapter III. Tables have been 

employed for ease of comprehension. 

OBJECTIVE A: I attended Woman's Week for the chance to participate in 
a congenial group. 

Women rating this item: 134 
Percent of Total Respondents: .68 

GOAL IMPORTANCE (High 7 - Low ] D GOAL ACHIEVEMENT (High 5 - Low 1) 
Total 
Points 

Ranked- 
Order 

Mean Ranked - 
Order 

Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

520 4 3.88 8 578 3.5 4.16 2.5 

INTERPRETATION: 

With 68 percent of the respondents marking this objec¬ 

tive a large number of points were gathered, which made it 

possible for it to be considered the fourth most important 

objective in the survey. However, it is interesting to note 

that the mean ranked eighth in importance. The achievement 

level is high, indicating that the objective was well met 

for participants. 



32 

OBJECTIVE B: I attended Womanfs Week to attend for general interest 
a program of enrichment courses. 

Women Rating This Item: 150 
Percent of Total Respondents: .76 

GOAL IMPORTANCE (High 7 - Low 1) GOAL ACHIEVEMENT (High 5 - Low 1) 
Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

629 2 4.19 5 629 2 4.19 1 

INTERPRETATION: 

One hundred-fifty of 196 respondents marked this item, 

indicating a large interest in the goal. The mean ranking 

was lower than the point ranking, which would indicate that 

many people felt this was an important goal, but rankings in 

the middle range were often made. This goal ranked number 

one in achievement mean, indicating it has had a high degree 

of success in meeting its objective over the years. 

OBJECTIVE C: I attended Womanfs Week to improve my parent/homemaker 
skills. 

Women Rating This Item: 50 
Percent of Total Respondents: .25 

GOAL IMPORTANCE (High 7 - Low I D GOAL ACHIEVEMENT (High 5 - Low 1) 
Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

197 12 3.94 7 182 12 3.64 12 
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INTERPRETATION: 

Approximately one-fourth of the respondents felt this 

objective had any importance for them. However, these 50 

persons gave the objective a high enough ranking to give a 

mean ranking of seven. These persons marked higher scores 

than the respondents in objective A, which is eighth in 

ranking of means. Yet, objective C had only 50 responses 

while objective A had 134 responses. Achievement of this 

objective was low, being ranked 12th of 16 choices. 

OBJECTIVE D: I attended Woman’s Week to increase my self-understanding 

Women Rating This. Item: 96 
Percent of Total Respondents: .49 

GOAL IMPORTANCE (High 7 - Low 1) GOAL ACHIEVEMENT (High 5 - Low 1) 
Total 
Points 

Ranked- 
Orded 

Mean Ranked- 
Order 

Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

393 7 4.09 6 367 6 3.82 7 

"INTERPRETATION: 

Half of the respondents felt this objective important 

enough to mark. The ratings on this item are fairly consis¬ 

tent throughout the rankings. It is sixth or seventh in the 

ranked-orders for sums and means for both importance and 

achievement, indicating moderate achievement of an objective 
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of perceived moderate importance. 

OBJECTIVE E: I attended Woman's Week to develop a sensitivity in my 
understanding of others. 

Women Rating This Item: 117 
Percent of Total Respondents: .60 

GOAL IMPORTANCE (High 7 - Low 1) GOAL ACHIEVEMENT (High 5 - Low 1) 
Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

447 5 3.82 9.5 444 5 3.79 8 

INTERPRETATION: 

Over one-half of the respondents marked this objective. 

This was enough people to put it in fifth place according to 

the total of all points received; however, the lower mean of 

9.5 indicates respondents gave this objective an average low¬ 

er middle range rankings. The achievement levels also show a 

higher ranking with sum of points than with overall mean. 

OBJECTIVE F: I attended Woman's Week to imprpve my decision-making 
abilities from an intuitive to a rational basis. 

Women Rating This Item: 46 
Percent of Total Respondents .23 
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OBJECTIVE F (continued) 

GOAL IMPORTANCE (High 7 - Low 1) GOAL ACHIEVEMENT (High 5 - Low 1) 
Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

195 13 4.24 4 160 13 3.48 13 

INTERPRETATION: 

Only 46 persons (23%) responded to this item, ranking 

it 13th in importance from sum of points. Those responding, 

however, ranked this particular objectivehigh inimportance, 

as can be seen in its mean ranking of four. The achievement 

level was 13 both in sum of points and ranked-order mean. 

OBJECTIVE 6: I attended Woman1 s Week for preparation for employment 
outside the home. 

Women Rating This Item: 9 
Percent of Total Respondents: .04 

GOAL IMPORTANCE (High 7 - Low 1) GOAL ACHIEVEMENT (High 5 - Low 1) 
Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

20 15 2.22 16 30 14 3.33 14 



36 

INTERPRETATION: 

Only four percent of the respondents marked this objec¬ 

tive. Overall, this item is ranked one of the lowest in 

importance and achievement for the Woman's Week program. 

This shows that the program is not vocationally oriented, 

nor do the participants want it to be. 

OBJECTIVE H: I attended Woman's Week to help formulate a career 
decision. 

Women Rating This Item: 5 
Percent of Total Respondents: .025 

GOAL IMPORTANCE (Hish 7 - Low 1) GOAL ACHIEVEMENT (High 5 - Low 1) 
Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

13 16 2.60 15 14 16 2.80 15.5 

INTERPRETATION: 

This objective ranks overall as the lowest in partici¬ 

pant perceived wants from the program and in program achie¬ 

vement of the objective. This coincides with the results 

from previously vocationally-oriented objectives, giving 

further evidence to the fact that participants and program 

directors do not stress this type of objective in the 

Woman's Week program. 
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OBJECTIVE I: I attended Woman's Week to increase my competency to 
assume leadership and citizenship responsibilities. 

Women Rating This Item: 97 
Percent of Total Respondents: .49 

GOAL IMPORTANCE (Hip,h 7 - Low 1) GOAL ACHIEVEMENT (High 5 - Low 1) 
Total 
Points 

Ranked- 
Order 

Mean Ranked 
Order 

Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

432 6 4.45 2.5 354 8 3.65 11 

INTERPRETATION: 

The total points assigned this item ranked it sixth in 

importance, with a mean ranking of 2.5. This indicates a 

good interest in the objective by participants. The achieve¬ 

ment level of the item was somewhat lower, being ranked 

eighth and eleventh, respectively. Respondents marking this 

item appeared to feel it was not covered as strongly in the 

program as their wants denoted. 

OBJECTIVE J: I attended Woman's Week to make effective use of my 
leisure time. 

Women Rating This Item: 73 
Percent of Total Respondents: .37 
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OBJECTIVE J (continued) 

GOAL IMPORTANCE (High 7 -> Low 1) GOAL ACHIEVEMENT (High 5 - Low 1) 
Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

269 10 3.68 13 284 10 3.89 6 

INTERPRETATION: 

This objective was ranked in the lower half for per¬ 

ceived importance; however, the achievement level mean 

was in the upper half. This indicates that making effective 

use of leisure time was not a primary objective, but a 

successful one in terms of achievement level. 

OBJECTIVE K: I attended Woman’s Week to acquire knowledge being 
taught in particular courses. 

Women Rating This Item: 139 
Percent of Total Respondents: .71 

GOAL IMPORTANCE (High 7 - Low ! D GOAL ACHIEVEMENT (High 5 -Low 1) 
Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

619 3 4.45 2.5 578 3.5 416 2.5 

INTERPRETATION: 

The large percentage of people responding to this item 
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indicates a strong degree of importance for the objective. 

The achievement level is equally high. These facts give 

evidence that course offerings in the Woman's Week program 

are highly relevant to the needs and wants of the program 

participants. 

OBJECTIVE L: I attended Woman’s Week to further my understanding of 
the impact of changing times. 

Women Rating This Item: 96 
Percent of Total Respondents: .49 

GOAL IMPORTANCE (High 7 - Low 1) GOAL ACHIEVEMENT (High5 - Low 1) 
Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

363 8 3.78 11 360 7 3.75 10 

INTERPRETATION: 

Half of the respondents felt this was an objective which 

should be considered important. However, the mean of 11 

indicates those that ranked it did not rank it high in level 

of importance. The mean in achievement is ranked 10, which 

indicates that while the program offered courses of strong 

interest to participants, emphasis on understanding the 

changing times was not consistently seen as an underlying 

theme in the program. 
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OBJECTIVE M: I attended Woman’s Week to become oriented to the laws 
and regulations concerning sex discrimination. 

Women Rating This Item: 10 
Percent of total Respondents: .05 

GOAL IMPORTANCE (High 7 - Low 1) GOAL ACHIEVEMENT (High 5 - Low 1) 
Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

32 14 3.20 14 28 15 2.80 15.5 

INTERPRETATION: 

This objective received a low rating both in importance 

and achievement. Respondents have indicated little interest 

in gaining this type of information. The type of response 

from this item shows the possibility that a different type 

of population is interested in the Woman's Week program than 

that of the more feminist-oriented programs found, for exam¬ 

ple, in Montana State University's Focus on Women organi¬ 

zation. 

OBJECTIVE N: I attended Woman’s Week to enrich my cultural life. 

Women Rating This Item: 77 
Percent of Total Respondents: .39 

GOAL IMPORTANCE (1 iigh 7 - Low L) GOAL ACHIEVEMENT (High 5 - Low 1) 
Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

294 9 3.82 9.5 290 9 3.77 9 
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INTERPRETATION: 

There is a strikingly high degree of consistence in the 

responses to this item. Respondents have ranked the objec¬ 

tive in the median range in both importance and achievement. 

OBJECTIVE 0: I attended Woman’s Week to gain a further understanding 
of women and their role in today’s society. 

Women Rating This Item: 68 
Percent of Total Respondents: .35 

GOAL IMPORTANCE (High 7 - Low D GOAL ACHIEVEMENT (High 5 - Low 1) 
Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

252 11 3.71 12 266 11 3.91 5 

INTERPRETATION: 

One-third of the respondents felt this objective was im¬ 

portant enough to mark, yet its importance mean was rank- 

ordered in the lowest quartile. Almost the opposite resulted 

in the achievement area, with its mean ranked fifth. 

OBJECTIVE P: I attended Woman’s Week to gain knowledge and insights 
which carry over into my everyday life and thinking. 

Women Rating This Item: 175 
Percent of Total Respondents: .89 
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OBJECTIVE P (continued) 

GOAL IMPORTANCE (High 7 - Low 1) GOAL ACHIEVEMENT (High 5 - Low 1) 
Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

Total 
Points 

Ranked- 
Order 

Mean Ranked- 
Order 

789 1 4.51 1 717 1 4.10 4 

INTERPRETATION: 

Of the 16 stated objectives, this objective was marked 

more often than any other. Correspondingly, its mean for 

importance was rank-ordered as first. The item also recei¬ 

ved first rank for goal achievement in terms of number of 

points received. The mean for achievement, however, dropped 

to fourth place. While this lower placement is noticeable, 

it must be noted that it remained in the first quartile, as 

are all other ranked-orders for this objective. 

Results of Study Data According to 

Categories of Investigation 

The following data was gathered from both Woman's Week 

program directors and participants. The statistical hypothe¬ 

sis i s : 

Null Hypothesis: There is no relationship between 

ranked scores of directors and participants 

Ho - p=0 
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Alternative Hypothesis: There is a positive relation 

ship between ranked scores of directors and 

participants. 

Hi - p> 0 

The data for this hypothesis have been ranked and com¬ 

puted according to Spearman's coefficient of rank correla¬ 

tion and are reported in Table 1. 

Table 1 

Spearman's Coefficient of Rank Correlation 
p for Participant and Director Objectives 

GMT Participants Directors d dT 
P 1 5 4 16 
B 2 2 0 0 
K 3 7 4 16 
A 4 1 3 9 
E 5 6 1 1 
I 6 4 2 4 
D 7 7.5 .5 .25 
L 8 14 6 36 
N 9 3 6 36 
0 10 10 0 0 
0 11 11 0 0 
C 12 7.5 4.5 20.25 
F 13 14 1 1 
M 14 14 0 0 
G 15 14 1 1 
H 16 14 2 4 

Z=l6 2^=144.5 

P - i 6zd2 
1 " N(N2-1) 

4. _ n 6x144.4 = .79 
- 1 “ 16(256-1) 

t = .79 /14 
1-.6241 = Z37.24 = 6.10 
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The Table (Ferguson, 1971) value of for 14 degrees 

of freedom at the .05 level of significance is 1.761. The 

calculated value of t_ is 6.10 These data show a level of 

significance at the .05 level for a positive rank correla¬ 

tion of objectives between participants and directors of 

the Woman's Week program. The null hypothesis of no rela¬ 

tionship has therefore been rejected. 

Due to the small number of directors involved in organ¬ 

izing the Woman's Week program, there are a large number of 

tied ranks. This could affect the value of p. Conclusions 

based on the degree of significance between the two groups, 

must, therefore, be approached with this limitation in mind. 

Other Questions - The following questions were not 

stated in the form of an hypothesis. They are presented 

descriptively in the form of Tables. 

Question 1 

Have the goals and objectives of recent program partici¬ 

pants remained the same as goals and objectives of early 

program participants? The data for this question are reported 

in Table 2. 
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Table 2 

Raw Score Frequencies Reported for Goals Considered 
to be Important Between Early Participants 

and Recent Participants 

1964 
GOAL 

-69 N 
IMP0R1 

= 6 
rANC 

7 GOAL 
. 

1970 
30AL 

-75 N = 
IMP0R1 

127 
'ANCE 

Number 
Responding 

% Total Sum Rank Rank Sum % Total Number 
Responding 

44 .66 160 5 A 4 353 .70 89 
51 .76 193 3 B 2 436 .78 99 
18 .27 67 13 C 12 130 .25 32 
29 .43 118 7 D 7 271 .56 66 
38 .57 143 6 E 5 298 .61 78 
17 .25 80 11 F 13 115 .23 29 

1 .015 3 16 G 15 17 .06 8 
1 .015 4 15 H 16 9 .03 4 

37 .55 166 4 I 6 266 .47 60 
19 .28 69 12 J 9 196 .42 53 
49 .73 221 2 K 3 392 .70 39 
32 .48 117 8 L 8 246 .50 64 

4 .06 12 14 M 14 20 .05 6 
27 .40 114 9 N 10 180 .39 50 
28 .42 in 10 0 11 136 .31 39 
61 .91 257 1 P 1 525 .89 113 

Of the 16 goals, 13 fall within the same quartiles for 

the two groups. The remaining three are within adjacent 

quartiles. This indicates to the researcher a similarity 

between the perceived goals of early and recent partici¬ 

pants of the program. 

Question 2 

How did goal attainment compare with goal importance? 

The data for this question are reported in Table 3. 
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Table 3 

Participant Raw Scores and Means Ranked Accor¬ 
ding to Assigned Importance and Attainment 

Goal Importance Goal A ttainment 
GOAL • N Raw 

Score 
Mean: 1-7 GOAL N Raw 

Score 
Mean:1-5 

P 1 75 789 4.51 P 175 ~7TT~ 47T0  
B 150 629 4.19 B 150 629 4.19 
K 139 619 4.45 A 134 582 4.34 
A 134 520 3.88 K 139 578 4.16 
E 117 447 3.82 E 117 444 3.79 
I 97 432 4.45 D 96 367 3.82 
D 96 393 4.09 L 96 360 3.60 
L 96 363 3.78 I 97 354 3.65 
N 77 294 3.82 N 77 290 3.77 
J 73 269 3.68 J 73 284 3.89 
0 68 252 3.71 0 63 266 3.91 
C 50 197 3.94 C 50 182 3.64 
F 46 195 4.24 F 46 160 3.48 
M 10 32 3.20 G 9 30 3.33 
G 9 20 2.22 M 10 28 2,80 
H 5 13 2.60 H 5 14 2.80 

There are no large deviations in goal mean level and 

achievement mean level in the 16 stated goals. Over 50 per¬ 

cent have an identical ranked-order for importance and 

achievement. Moreover, all goals fall within the same quar- 

tiles for goal importance and goal attainment ranked-order 

means. 

Question 3 

What 1975 course offerings were viewed as most favorable 

by the participants. These data are reported in Table 3. 
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Table 4 

Participant Raw Score Kequencies and Means Ranked 
According to Importance on Interest and Met 

Expectations for 21 Courses 

Course N 

Course 
Interest 

Expectations 
Met for Course 

Raw 
Score 

Mean 
1-5 

Raw 
Score 

Mean 
1-5 

Communications 4& ' 214 4.46 m~ ■3755 
People Effectiveness 42 190 4.52 165 3.93 
History 34 154 4.53 145 4.26 
Foods 35 152 4.34 139 3.97 
Consumerism 28 127 4.54 106 3.79 
Clothing 29 125 4.31 112 3.86 
Furnishings/Interiors 28 116 4.14 93 3.32 
Religion 26 113 4.35 97 3.73 
Woman and Her Car 24 104 4.33 90 3.75 
Literature 22 100 4.55 94 4.27 
Outdoor Living 22 95 4.32 88 4,00 
Public Speaking 21 88 4.19 80 3.81 
Art 21 86 4.10 57 2.85 
Music 19 79 4.16 77 4.05 

INTEREST GROUPS 
Quilt Making 30 125 4.17 113 1777 
Self-Protection 26 122 4.69 109 4.19 
Graphology 20 81 4.05 68 3.40 
Pottery 20 81 4.05 73 3.65 
Textile Painting 18 71 3.94 61 3.39 
Paper Flowers 16 65 4.06 55 3.44 
Photography 10 37 3.70 34 3.40 

All the means for course interest fall between four and 

five. This indicates to the researcher a small degree of 

variance in the means for course interest. The number of 

people attending each of the courses varies more than the 

means as more than twice as many people attended the communi 

cations course as did the music course. Means of expecta¬ 

tions met are lower than means indicating initial interest. 
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Question 4 

Does the variable of area of residence affect the types 

of goals considered to be important by the participants? 

Table 5 reports these data. The regional divisions of the 

Montana State Cooperative Extension Agency were employed to 

formulate county of residence area assignments. These data 

are reported in Table 5. 

Table 5 

Montana County Geographic Areas 

1 
Far West 

2 
West 

3 
East 

4 
Far East 

Beaverhead Broadwa ter Bighorn Carter 
Deer Lodge Cascade Blaine Custer 
FI athead Chouteau Carbon Daniels 
Granite Gallatin Fergus Dawson 
Jefferson Glacier Golden Valley Fal1 on 
Lake Lewis and Clark Hill Garfield 
Lincoln Meagher Judith Basin McCone 
Madison Park Liberty Phillips 
Mineral Pondera Musselshell Powder River 
Missoul a Teton Petroleum Prairie 
Powel1 
Ravalli 
Sanders 
Silver Bow 

Toole Stillwater 
Sweetgrass 
Wheatland 
Yel1owstone 

Richland 
Roosevelt 
Rosebud 
Sheridan 
T reasure 
Valley 
Wibaux 
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Tab!e 5 

Mean Scores Reported for Participant Perceived Goal 
Importance (GI) and Goal Attainment (GA) by Area 

of Geographic Residence 

—J Far West West East Far East 
c 
o TF4l 21% N= 69 35% N=44 22.5% N = 40 20.5% 
e> GI GA GI GA GI GA GI GA 

A 3.41 4.50 4.11 4.26 3.57 4.17 4.42 T750 
B 4.06 4.33 4.05 4.11 4.45 4.12 4.31 4.28 
C 5.09 3.73 3.68 3.59 2.00 3.50 4.36 3.73 
D 3.83 3.78 4.24 3.97 3.74 3.57 4.48 3.90 
E 3.93 3.76 3.71 3.77 3.79 3.71 3.88 3.96 

*F 4.56 3.00 4.22 3.44 4.56 3.67 3.70 3.80 
*G 2.33 3.33 1.33 2.67 5.00 5.00 2.00 3.50 
*H 1 .00 3.00 5.00 2.00 2.50 2.50 2.00 4.00 
I 4.04 3.64 4.52 3.45 4.68 3.68 4.65 3.95 
J 4.23 4.38 3.74 3.8T 3.33 3.67 3.50 3.83 

*K 4.26 3.97 4.33 4.09 4.28 4.28 5.03 4.33 
*L 4.18 3.76 3.82 3.85 4.21 3.67 2.95 3.68 
*M 3.00 3.00 3.00 2.00 3.60 3.20 2.00 2.00 

N 3.36 3.64 3.92 3.55 3.76 4.17 3.93 4.14 
*0 3.08 4.17 3.65 3.85 4.17 3.70 3.54 4.15 

P 4.00 4.22 4.65 4.02 4.46 4.00 4.83 4.23 

* Means for these items have noticeable strong differences. 

The table shows some variation in mean levels of goal 

importance and attainment between geographic regions. Fur¬ 

ther study would be necessary to determine the significance 

and reasons causing these differences. 

Summary 

Chapter 4 has presented data gathered as a result of a 

mailed questionnaire to former participants in the Montana 
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State University Woman's Week program held each summer. 

Information gathered revealed the participants' goals 

and intended objectives for attending the program. A survey 

of course interest for those attending the 1975 program was 

also conducted. 

Through a statistical analysis it was found that a 

positive relationship exists between program directors' and 

participants' goals and objectives for the program. 



CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

This investigation attempted to determine if Montana 

State University's Woman's Week program directors worked to¬ 

ward similar goals and objectives asdid participants in the 

program, and to what degree participants felt that their in¬ 

tended goals had been accomplished. 

Summary 

Montana State University's Cooperative Extension Service 

has sponsored a program titled "Woman's Week for the past 11 

years. This program has worked toward broadening participants 

life perspectives through introduction to a generalized 

program of on-going education. 

Development of Adult Education programs dealing pri¬ 

marily with women who are not necessarily in.some type of 

formalized education program appears to be a vital component 

of our fast changing society. The continuing need for in¬ 

tellectual outlets for women becomes more apparent as society 

acknowledges the changes in available time and energy that 

science and technology make possible. Women now have increa¬ 

sed time and opportunities to expand their interests beyond 

the home. 
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The 196 respondents in this study were residents living 

throughout the state of Montana. They were studied as a 

complete group in order to make comparisons of program par¬ 

ticipant and director goals. Breakdowns were then made ac¬ 

cording to geographic regions in order to determine if the 

variable of area of residence made a noticeable difference 

in the wants and needs of participants. Goals and objectives 

ranked by early (1964-1969) participants were compared with 

goals and objectives ranked by recent (1970-1975) partici¬ 

pants in order to see if there were recognizable differences 

in the desired goals and objectives of program participants 

over the years. 

An interest survey was run on participants attending 

the 1975 program in order to reveal the level of interest 

and degree to which expectations were met for each course 

offered. 

Sixteen goals were listed on the questionnaire. From 

these, the participants were asked to rank the seven they per¬ 

ceived as the most important reasons for attending Woman's 

Week. Program directors were given the same questionnaire 

and asked to rank the seven most important reasons they took 

into consideration when organizing and developing the week- 

long program. 

Using the Spearman p statistic for tied ranks it was 
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found that a strong positive relationship existed between 

perceived goal importance of program participants and direc¬ 

tors. A null hypothesis of no relationship would be rejected 

and the alternative hypothesis of a positive relationship 

between program director and participant goals would be 

accepted if significance between groups was found at the .05 

level. Using a t^ test for significance, the obtained roe 

statistic of .79 was found to exceed the level of signifi¬ 

cance at the .05 level and, in fact, the .0005 significance 

level. From this it was concluded that a high level of 

relationship existed between the two stated groups. 

Conclusions 

The following concl us i ons were based upon analysis and 

interpretations of the findings of the study. 

A review of literature suggests a strong need for adult 

alternative education programs. Montana State University's 

Woman's Week program offers a program of enrichment courses 

which work toward expanding knowledge, self-expression, 

creativity, and appreciation of life. Of the 196 survey 

respondents, 90 per cent indicated as a desired goal to be 

gained from the program the acquisition of knowledge and 

insights that would carry over into their everyday life and 

thinking. The degree to which respondent expectations were 
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met on this goal was ranked as first in goal attainment. 

This suggests a similarity between the character of the 

program and its participants. 

A Spearmen p correlation for tied ranks was computed to 

compare the degree of relatedness between participant and 

director goals and objectives. From this a .79 positive 

correlation was realized. An accompanying high level of 

significance was calculated using a t test. From this evi¬ 

dence the researcher feels justified to conclude that the 

Woman's Week program does work toward the desired goals and 

objectives of the women who have participated in the program. 

Identification of the character of the program parti- 

cipants can be generalized from the results of the particu¬ 

lar types of objectives which were considered to be impor¬ 

tant by the participants. 

The goals ranked in the top quartile were: 

1. I attended Woman's Week to gain knowledge and in¬ 

sights which carry over into my everyday life and thinking. 

2. I attended Woman's Week to acquire knowledge being 

taught in particular courses. 

3. I atteiHded Woman's Week to attend for general in¬ 

terest a program of enrichment courses. 

4. ' I attended Woman's Week for the chance to partici¬ 

pate in a congenial group. 
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The goals ranked in the lowest quartile were: 

1. To improve decision-making abilities from an intui¬ 

tive to a rational basis. 

2. To become oriented to the laws and regulations con¬ 

cerning sex discrimination. 

3. For preparation for employment outside the home. 

4. To help formulate a career decision. 

From this a picture of the type of woman interested or 

potentially interested in..the Woman' Week program begins to 

emerge. As a group, they identified strongly with the people 

described by Maslow, Knowles, Weidenbach, and Lindeman, who 

were referred to in Chapters One and Two. 

As a whole, these peoplewere interested in improvement 

of their self. Improvement of particular skills or educa¬ 

tion for the sake of job advancement or improvement rate 

very low in their lists of priorities. These were women who 

had planned their leisure time and recognized the potential 

of education for the enjoyment and improvement of life. 

The list of goals and objectices which the directors 

of Woman's Week ranked in the top quartile of importance were: 

1. For the chance to participate in a congenial group. 

2. To attend for general interest a program of enrich¬ 

ment courses. 

3. To increase my competency to assume leadership and 
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citizenship responsibilities. 

4. To enrich my cultural life. 

Those in the lowest quartile for directors were: 

1. To become oriented to the laws and regulations con¬ 

cerning sex discrimination. 

2. To help formulate a career decision. 

3. To improve my decision-making abilities from an 

intuitive to a rational basis. 

4. For preparation for employment outside the home. 

A visual comparison of the types of goals and objecti¬ 

ves stressed in the Woman's Week program and those de-empha- 

sizedshowed a clear resemblance to participant types of 

response. 

Previous studies cited in the literature agree with 

results of this study. There appears to be a viable need 

and a strong interest in women's programs which stress know¬ 

ledge for personal growth and enrichment. Montana women who 

participated in this study showed a desire to work toward these 

goals and expressed a positive attitude in the ability to 

achieve these goals through the Woman's Week program at 

Montana State University. 

Recommendations 

Based on the results of this study, the researcher 
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believes that areas of participant program interest have 

been depicted. Woman's Week program directors should con¬ 

tinue to stress an adult education program based on personal 

and cultural enrichment as the study has defined a viable 

need for this area of programming. This is not to say that 

this is the only area of interest to Montana Women. How¬ 

ever, programs such as Focus on Women can be seen as pos¬ 

sible alternatives to study programs which stress job 

reorientation or the education concerning sex discrimination. 

Due to variation in response from the four geographic 

areas on seven of the stated goals in the questionnaire, 

further study is suggested in order to ascertain the reasons 

causing these differences. 

It is recommended that those in charge of Woman' Week 

organization and planning remain aware of the large group of 

Montana Women who believe the importance of education is an 

on-going process of learning for the purpose of personal 

enrichment. A strong purpose is being served.through the 

continuation of the basic tenets of the. Woman's Week pro¬ 

gram, and it should, therefore, continue to serve in this 

capacity. 



APPENDIX 
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Cooper sit i-v-e Extension Service 
MONTANA STATE UNIVERSITY. U.S. DEPARTMENT OF AGRICULTURE. AND MONTANA COUNTIES COOPERATING 

MONTANA STATE UNIVERSITY 
BOZEMAN, MONTANA 59715 

Dear Woman's Week Alums: 

You have been selected from our list of over 1,700 women to 
participate in a study of Woman's Week. 

Woman's Week is twelve years old and we are interested in your 
reactions to questions concerning this event. Mrs. Donna 
Weisenborn is making this study and the results will be of great 
value in planning for the future. 

We hope you will take a few moments to answer and return the 
enclosed questionnaire in the stamped envelope. We would like 
to have your questionnaire returned by April 15. 

We truly appreciate your help and hope you will enjoy using the 
book plate as a token of our appreciation. 

Sincerely, 

VIVIENNE B. KINTZ 
Program Coordinator 

VBK:ca. 

Enclosures 

The progranu of the MonUna Cooperative Eatenaion Service are available to all people regardless of race, creed, color, sex or national origin. 



61 

Coo;per£Ltlv-e Extension Service 
MONTANA STATE UNIVERSITY. U.S. DEPARTMENT OF AGRICULTURE. AND MONTANA COUNTIES COOPERATING 

MONTANA STATE UNIVERSITY 
BOZEMAN. MONTANA 59715 

Dear Woman's Week Alums: 

You have been selected from pur list of over 1,700 women to 
participate in a study of Woman's Week. 

Woman's Week is twelve years old, and we are interested in your 
reactions to questions concerning this event. Mrs. Donna 
Weisenborn is making this study, and the results will be of great 

value in planning for the future. 

We hope you will take a few moments to answer and return the 
enclosed questionnaire in the stamped envelope. We would like 
to have your questionnaire returned by April 15. 

We truly appreciate your help in making this study. 

Sincerely, 

Program Coordinator 
VBK:ca 

Enclosures 

Th« program, of the Montana Cooperative Eatenaioa Service ere available to all people regardleia of race, creed, color, tea or national origin. 
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CooiDerativ© Extension. Sex-vice 
MONTANA STATE UNIVERSITY, U.S. DEPARTMENT OF AGRICULTURE. AND MONTANA COUNTIES COOPERATING 

MONTANA STATE UNIVERSITY 
BOZEMAN, MONTANA 59715 

Dear Woman's Week Alums: 

Several weeks ago you received a Woman's Week questionnaire for 
a study Mrs. Donna Weisenborn is doing. The information contained in 
the questionnaires we've received thus far is definitely going to help 
us in planning for better programs. 

But, we need more questionnaires returned for stronger study of 
all 12 years of Woman' Week. It may have been several years since you 
attended Woman's Week and so your opinions are more important than 
ever. We want to make certain that all of the women who have attended 
the programs during the past years are represented in the study. 

Won't you please take a few moments to complete and return the 
enclosed questionnaire in the stamped envelope? 

Because we are attempting to use a random sampling of participants 
from all 12 years of Woman's Week, your responses will ensure that 
there is good representation for all the women who have attended. Your 
questionnaire will truly help make this a successful study. Could we 
have your questionnaire returned by May 28? 

We truly appreciate you help and hope that we will see you at 
another Woman's Week. 

Sincerely-r 

vimwofltffirz”' 
Program Coordinator 

The program, of the Montana Cooperative Extenaion Service are available to all people regardlen of race, creed, color, KX or national origin. 

I 
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WOMAN' S WEEK QUESTIONNAIRE 

DIRECTIONS FOR THE LEFT SIDE DIRECTIONS FOR THE RIGHT SIDE 

Please RANK only 7 of the 16 suggested 
reasons below which reflect your reasons 
for attending Woman's Week. Rank from 
7 as most important to 1 as least 
important. 

EXAMPLE: 

I attended Woman's Week:- 

RANK   

3 To improve my communication skills 

Indicate below the degree to which you 
feel each of the 7 reasons you marked 
in the left-hand column was achieved 
through attending Woman's Week. On 
the ACHIEVEMENT scale circle the 
appropriate number, with 5 meaning 
total achievement to 1 meaning no 
achievement of the stated purpose. 

ACHIEVEMENT 

A. 503 2 1 

RANK POSSIBLE REASON   

A.   For the chance to participate in a congenial group. 

B.   To attend for general Interest a program of 
enrichment courses. 

C.   To improve my parent/homemaker skills. 

D.   To increase my self-understanding 

E*   To develop a sensitivity in my understanding of others. 

F.   To improve my decision-making abilities from an intuitive 
to a rational basis. ; 

G.   For preparation for employment outside the home. 

H.   To help formulate a career decision. 

I.   To increase my competency to assume leadership and 
citizenship responsibilities. 

0.   To make effective use of my leisure time. 

K.   To acquire knowledge being taught in particular courses. 

L. To further my understanding of the impact of changing 
times. 

M.   To become oriented to the laws and regulations concerning 
sex discrimination. 

N.   To enrich my cultural life. 

O.   To gain a further understanding of women and their 
role in today's society. 

P.   To gain knowledge and insights which carry over into 
my everyday life and thinking. 

Q.   Other: • '   

ACHIEVEMENT 

A. 5 4 3 2 1 

B. 5 4 3 2 1 

C. 5 4 3 2 1 

D. 5 4 3 2 1 

E. 54321 

F. 5 4 3 2 1 

G. 5 4 3 2 1 

H. 5 4 3 2 1 

I. 54321 

J. 5 4 3 2 1 

K. 5 4 3 2 1 

L. 5 4 3 2 1 

M. 5 4 3 2 1 

N. 5 4 3 2 1 

O. 5 4 3 2 1 

P. 5 4 3 2 1 

Q. 5 4 3 2 1 

Thank you for helping. 

Th« programs of th« Montana Cooperative Extension Service are available to all people regardless of race, creed, color, sex or national origin. 

Issued in furtherance of cooperative extension work in agriculture and home economics; acts of May 8 and June 30, 1914, in cooperation with the 
U. S. Department of Agriculture, Carl J. Hoffman, Director, Cooperative Extension Service, Montana State University, Bozeman, Montana 59715. 
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U 0 M A «' $ 11 E E l( QUESTIONNAIRE 

Listed below are the courses offered during tne 1975 ’toman's Meek Program. There'are 

DIRECTIONS FOR THE LEFT SIDE DIRECTIONS FOR THE RIGHT SIDE 

Indicate below the degree of Interest you 
placed on each course topic by checking 
the box which most closely matches the 
Interest you felt for each of the courses 
offered In the program. 

Indicate below the degree to which 
you feel the course offerings net 
or achieved your expectations. On 
the scale belov/, circle the approp¬ 
riate number, with 5 meaning that 
expectations were completely met to 
1, meaning that no expectations were 
met or achieved for a certain course 

Jb / /. V 

V 

Outdoor Living 
r-V 

5 4 3 2 ' 1 

Communications 5 4 3 2 • 1 

Foods a5 4 3 2 1 

Consumerism .5 4 3 2 1 

Religion 5 4 3 2 1 

People Effectiveness 5 4 3 2 1 

Furnishings and Interiors 5 4 3 ! 2 1 

Music 5 4 3 2 1 

Public Speaking 5 4 3 5 2 1 

Clothing •’5 4 3 . ! 2 1 

History 5 4 3 • 2 1 
Literature 1 5 4 4 3 ‘ 2 1 

Art 5 4 3 2 1 

Woman and Her Car 5 4 3 ! 2 1 

Self-Protection 5 4 3 . 2 1 
Quilt Making 5 4 3 ‘ 2 1 
Graphology 5 4 3 1 2 1 
Textile Painting 5 4 3 ’ 2 1 
Photography 5 4 3 2 1 
Pottery 5 4 3 2 1 
Paper Flowers 5 4 3 2 1 
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