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ABSTRACT 

The major purpose of this study was to investigate and compare 
the attitudes of two systems of secondary education between the Repub¬ 
lic of China, one of the oldest countries in the world, and the United 
States of America, one of the youngest and most powerful countries. 

The major summary findings on the Chinese educational system 
were as follows: (1) the way of teaching is almost like that used in 
the United States when America first had grammar schools; (2) many 
different courses are offered for secondary school level students to 
study; (3) many recitations are required of students; (4) most of the 
Chinese students learn from books, not from experience and experiment; 
(5) aims and policies of education in China are centralized and admin¬ 

istered by the Ministry of Education; and Q6) strong moral instruction 
is given tb students in Chinese schools. 

The major summary findings on American educational systems were: 
(1) each state has the right to administer their own schools; (2) lay¬ 
men can influence policies and aims of education; (3) schools emphasize 
the "learning by doing" method of teaching; (4) more practical experi-' 
ments are given to the students when they are learning; (5) more free 
time is available for each student after school; and (6) schools pay 
more attention to individual interests and demands during the study 
stage. 

The following conclusions were dri.wn. Chinese schools should: 
(1) change the method of teaching from now on by using American pat¬ 
terns of instruction; (2) reduce the unnecessary courses at secondary 
school level; (3) give more experiments to students in laboratories; 
(4) encourage Chinese students to join in panel discussions in the 
classrooms; (5) pay attention to the student’s individual interests 
and demands; and (6) give more free time to students by reducing the 
load of homework. As to the American schools, the most important thing 
is to give students more opportunity to learn how to respect teachers, 
and schools should add more courses on international relations as well 
as world history. 



Chapter 1 

INTRODUCTION 

Since 1949 Chinese Communists have occupied mainland China, and 

the entirely traditional system of education was destroyed by the new 

regime. On Taiwan, the government of the Republic of China has made 

rapid progress in recent years in the educational field.^ Elementary 

school students in 1968 totaled 2,348,218. School attendance was 

97.6 percent of the elementary age group, and 71.9 percent of elemen- 

2 
tary graduates entered secondary schools. The government of China has 

extended its compulsory education from six years to nine years since 

August, 1968. 

However, if we raise such questions to American educators and 

students, they seem to know nothing about them. On the other hand, if 

we raise some questions in China on the American educational system, 

perhaps with the exception of a few educators and experts who studied 

in America, most of the people also know nothing about them. 

The writer, after a fourteen-month study in Hawaii at the Uni¬ 

versity of Hawaii, and one year of study majoring in secondary education 

^"Ministry of Education, The Status of Teachers in Republic of 
China (Taipei: Ministry of Education, 1969), p. 1. 

2 
Wang Wei, China Yearbook (Taipei: China Publishing Company, 

1969), p. 246. 
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at Montana State University, takes this opportunity to do a study on 

the comparison of education between the two nations. However, due to 

the broadness of education, the writer limited this study to only a 

selective comparison of secondary education. 

Although the new school system has been adopted for almost 

fifty years in China, through this study the writer has easily found 

out that the aims and policies of Chinese schools are influenced 

strongly by the old ideas of Confusionism. Many new courses have been 

added in the curriculum of secondary schools, but the instructional 

method is the same. Much memorization is emphasized by the teachers 

for the students. Many historical events are given to the students 

for recitation. Even the English language is taught by recitations 

and memory. 

Through the study about American education, the writer found 

that the system of American education is more active and flexible. 

Each state has its own aims and policies for education depending upon 

the economic, racial, and social backgrounds. This is rather new to 

the writer. The writer strongly believes that primarily due to these 

factors, American education has produced many of the greatest scien¬ 

tists, artists, novelists, and other scholars in other professions. 

The "education for all" idea gives every American child an 

opportunity to receive education. One-fourth of the whole population 

in the United States of America today is enrolled in the public schools. 
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The American educatorls idea that ’'changes of society affect 

the school’s curriculum” exerts a very strong influence on the present 

American education. From the school curriculums, the writer may see 

clearly that many new scientific courses have been added in secondary 

schools since the end of the Second World War. 

Recently, more emphasis on how to know other people better has 

been given to students in elementary and secondary schools. This is an 

excellent idea for the future education of the United States. As a 

leading country of the world, the United States should let American 

people understand other people as well as their culture better. Under¬ 

standing between nations and people will help solve international pro¬ 

blems in conference rooms. 

As an educator in China, the writer would like to take back to 

his homeland some new ideas from the learning processes in the United 

States. They are: (1) a new method of teaching for all courses; 

(2) encouragement of students in Chinese schools to start discussion, 

not just listen to the teacher; (3) encouragement of teachers to use 

the”learning by doing" method of teaching and to improve the laboratory 

facilities in schools; (4) encouragement of teachers to assign more 

outside reading apart from the textbook; (5) attempt to reduce part of 

the homework for students; and (6) if circumstances permit, the use of 

audio-visual aids for students in classrooms while language, history, 

geography, and cultural courses are being taught. 



Chapter 2 

A GENERAL VIEW OF THE DIFFERENCES BETWEEN CHINESE 

AND AMERICAN EDUCATIONAL SYSTEMS 

EDUCATION IN THE REPUBLIC OF CHINA 

The educational system of the Republic of China is quite simi¬ 

lar to that of the United States. Education is regarded as the most 

effective way to educate young people to know what is democracy.^ How¬ 

ever, Chinese education has a much longer history than that of America, 

The history of Chinese education has an unbroken line of some four 

thousand years. The present leaders of China have shown that.they are 

2 
at once both proud and critical of their ancient heritage. According 

to Chinese history, even in the Chou dynasty (1122-255 B.C.), China had 

very good systems for education. "Education was widespread, with a 

national university in the capital and various grades of schools known 

as SHU, HSIANG, and HSU in the villages. This was, indeed, a period in 

which scholars, writers, and thinkers were held in the highest esteem, 

3 
and culture flourished as it had never flourished before." 

^Sun Pang-cheng, Chung Kuo Chiao Hu Wen T’i, Chinese Educational 
Problems (Taiwan: Commercial Press Book Company, 1970), p. 539. 

2 
Carlton E. Beck, Editor, Perspectives on World Education 

(Wm. C. Brown Company Publishers, 1970), p. 142. 

3 
Chen Chih-ping, Chinese History (Taipei: China Publishing Co., 

1966), p. 8. 
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At the present time, the education system has three levels 

which are: elementary, secondary, and higher education in China 

(Taiwan). Graduate school, vocational school, special education for 

deaf-blind students, as well as kindergarten, form part of the educa¬ 

tion system. Both public and private schools are organized in accord¬ 

ance with the above mentioned unified system. Some missionary schools 

are also requested to meet this system. 

Kindergarten 

The first opportunity for Chinese children to receive education 

is the kindergarten. In Taiwan, there are some 590 kindergartens, 

mostly located in cities. The age of pupils generally ranges from 

four to six. The kindergarten works closely with parents in providing 

4 
useful pre-school education to young children. The aim of kindergar¬ 

ten education is carefully designed to educate children to know how to 

be a nice boy or girl through the basic programs, to know how to get 

along with people, and cultivate them to have good habits. 

Elementary Education 

Before 1968 Chinese used elementary schools as compulsory educa¬ 

tion units. However, beginning with the autumn of 1968, the Chinese 

government extended its compulsory education from six years to nine 

4 
Pang-Cheng, op. cit. 
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years. Due to the successful economic development on Taiwan, the 

government now has enough educational funds to let every Chinese citi¬ 

zen receive free education for three years longer. 

In accordance with the Constitution, all children at age of 

six have to enter elementary school for six years, plus three more 

years in Junior Middle school with free education; and for the poor 

children, the textbooks are provided by the government.^ 

The lower grades in elementary schools comprise the first four 

years, and the curriculum varies with grades. For lower grades, it 

consists of Chinese language, math, civics and morals, health and phy¬ 

sical education, general arts, social studies, etc* For the fifth and 

sixth grades, the fused pattern curriculum is adopted and used. The 

curriculum consists of Chinese language and reading, math, science 

studies, fine art, music, civics and morals, industrial arts, history 

and geography, as well as physical education. 

Promotion from one grade to the higher is based on a pupilTs 

achievement in all subjects.^ This is why all students in China study 

very hard even in elementary schools. Some of them even do their reci- 

tations in trains and buses when they go to school in the early morning. 

Ministry of Education, Educational Statistics of the Republic 
of China (Taiwan: Ministry of Education, 1968), p. 4. 

Sun Pang-cheng, Chung Kuo Chiao Yu wen T’i, Chinese Educational 
Problems (Taiwan: Commercial Press Book Company, 1970), p. 540. 
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The elementary school enrollment has increased sharply in the 
past twenty years. In 1944, there were 1,097 elementary schools 
with 707,343 students. In 1968, elementary schools numbered 2,244 
and students, 2,383,204. The percentage of school age children 
actually enrolled in 1944 was 71.31 and in 1968. it increased to 
97.67.7 

Secondary Education 

The secondary education comprises high schools, vocational 

schools, and special schools for retarded (deaf and blind) students. 

These types of schools are divided into junior and senior levels. From 

seventh grade through ninth grade is junior middle school (equivalent 

to American Junior High) and from tenth grade through twelfth grade is 

senior middle school (equivalent to American Senior High). The school. 

system is commonly referred to as the 6-3-3 plan: six years for elemen¬ 

tary school, three years each for the junior and senior middle schools. 

The curriculums of the elementary and the secondary education 

are designed by a Curriculum Committee sponsored by the Ministry of Edu- 

g 
cation. Usually it is comprised of educators, college professors, 

experts, teachers, and educational administrators. 

In the junior middle schools, a large portion of the curriculum 

is not flexible. Every student must pass each subject for the promotion 

from one grade to the higher grade. The curriculum for the senior 

^Ibid., p. 540. 

8Ibid., p. 541. 
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middle school is rather a college preparatory academic program. Not 

only must one pass each of the subjects, but also get a pretty high 

score in order to meet the requirements of the college entrance examine^ 

tion, which is unified for the whole island and sponsored by a Unified 

Committee of College and University Entrance Examinations each summer. 

The curriculum for junior middle school consists of Chinese, 

English, Civics, History, Geography, Hath, Physics and Chemistry, 

Science Studies, Health and Sanitation, Physical Education, Music, Arts, 

Boy or Girl Scout Training, and Industrial Arts (or Household Affairs 

for girls).^ 

The curriculum for the senior middle schools consists of Chi¬ 

nese, English, Civics, Three Principles of the People, History, Geogra¬ 

phy, Math, Physics, Chemistry, Music, Arts, Handicrafts (or Household 

Affairs for girls), and Military Training (or Nursing for girls).^ 

As to the vocational schools, the curriculum consists of Chi¬ 

nese, English, Civics, History, Geography, Math, and Physical Education, 

which are called the basic courses for vocational students. Except 

these basic courses, several main courses will be emphasized in each 

school according to its category. For example, in the agricultural 

Wang Ya-chuan, Tan Chi-sheng and Li Chen-yun, Chung Hua Min 
Kuo Chung Teng Chiao Yu, Secondary Education of the Republic of China 
(Taipei: Secondary Education Department of Ministry of Education, 1963), 
pp. 76-77. 

10 
Ibid., p. 77. 



9 

schools, some agricultural course will be given which prepares students 

for farming operations and management* Home economics schools will add 

child care, cooking, interior decoration, etc*, which will prepare stu¬ 

dents for home management. 

The number of high schools increased rapidly within the past 

twenty years. In 1944, there were only forty-five high schools with 

29,005 students. There were 664 schools with 770,120 students in 1968. 

It is the same with the vocational schools. In 1944, there were only 

twenty-seven vocational schools with 14,628 students. In 1969, the 

number of vocational schools was 134 (Agricultural, Industrial, Commer¬ 

cial, Marine, Home Economics, and Nursing), and the number of students 

increased to 150,131.^ 

Higher Education 

The institution of higher education consists of four years of 

undergraduate study leading to a bachelor degree in a college or univer¬ 

sity in arts, science, or education. Two more years of graduate study 

are required for a Masterrs degree, and students have to pass a compre¬ 

hensive test plus write a thesis. Two or three additional years of 

graduate work and study, plus passing a foreign language qualification 

examination, comprehensive test, and writing a doctoral dissertation, 

■^Sun Pang-chen, Chung Kuo Chiao Yu Wen T’i, Chinese Educational 
Problems (Taiwan, Commercial Press Company, 1970), pp. 541-542. 
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will qualify a student for the Ph.D, 

Beside the regular college and universities, there are many 

kinds of junior colleges in Taiwan that offer two to three years train¬ 

ing to high school graduates. Junior colleges usually include technolo¬ 

gical, agricultural, nursing, normal, engineering, commerce, and home 

economics. 

In 1946, there was only one university and three colleges with 

2,983 students. In 1968, the number of institutions of higher learning 

in the Republic of China increased to eighty-five; the total number of 

students was 161,337.^ 

Chinese Students in Foreign Countries 

At present, there are more than 10,000 Chinese students study¬ 

ing in foreign countries, with the largest number in the United States 

of America. Each year recently about two thousand college graduates 

received graduate school scholarships coming to America for advanced 

study. Most of them were straight "A" students while they were in uni¬ 

versities or colleges in Taiwan. On the other hand, foreign students 

are awarded Chinese government scholarships on an individual merit 
i 

basis or under bilateral cultural exchange treaties. 

In 1967-68, there were 348 foreign students in Taiwan colleges 
and universities: 101 from Vietnam, 63 from the United States, 61 
from Korea, 40 from Japan, 20 from Thailand, 17 from Malaysia, 7 

12 Ibid., p. 453. 
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from West Germany, 6 from France, 4 from Ryukyus, 3 each from Iran 

and Ecuador, 2 each from Italy, Laos and the Philippines, and 1 

each from Canada, Peru, Costa Rica, Sweden, Switzerland, Jordon, 

Austria, Brazil, India, and Singapore* 

,fThe recent trend in higher education in China is to develop 

and enforce graduate schools in the leading universities, so that most 

of the college graduates may carry on their graduate work in the home¬ 

land ." 
14 

During the past ten years, there have been a number of projects 

for international cultural cooperation between Chinese universities and 

those of the United States, such as the projects between the Taiwan 

Normal University and the University of Texas, University of Pennsylva¬ 

nia, and University of Michigan; between the Cheng Rung University and 

Purdue University; between the Chung Using University and the Univer¬ 

sity of Michigan; between the National Cheng Chi University and Stanford 

University; between the National Taiwan University and the University 

of California; etc. The cooperation includes an exchange of teaching 

faculties. All these projects prove extremely successful and useful. 

13 
Wang Wei, editor, China Year Book, 1968-1969 (Taipei, China 

Publishing Company, 1969), p. 252. 

14 
Sun Pang-cheng, Chung Kuo Chiao Yu Wen TTi, Chinese Educational 

Problems (Taiwan; Commercial Press Book Company, 1970), p. 543. 

15 
Ibid., p. 544. 
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Teacher Education 

Young people who wish to become elementary school teachers may 

receive their education in the junior normal college which admits the 

graduates of junior middle schools and gives them a five-year training 

plus one year of teaching practice. The junior normal college also 

admits the senior middle school graduates, who will then receive a two- 

year training in professional courses plus one year of teaching prac¬ 

tice. 

Those who wish to become secondary school teachers may receive 

education at the National Taiwan Normal University, which admits gradu¬ 

ates from senior middle schools.. After four years of training plus one 

year of teaching practice, students receive a degree of B.E. 

All institutions of elementary school teacher education are 

maintained by the Taiwan Provincial Government. The students enjoy the 

privileges of free tuition, room and board, as well as textbooks. 

In 1968, there were nine junior normal colleges and one normal 

university with a total of 15,183 students.17 

Social Education 

Social education in China is equivalent to Adult Education in 

16Ibid., p. 544. 

17Ibid., p. 544. 
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the United States. Evening classes are offered to the mass by the uni¬ 

versities and colleges. Classes for adults in large cities offer a 

18 
variety of courses—vocational, literacy, cultural, and technical. 

Many libraries and museums are helping in the social education. 

The National Palace Museum, the National Central Library, and the 

National Historical Museum are the best. 

EDUCATION IN THE UNITED STATES OF AMERICA 

Education in the United States is very complex. The nation is 
a union of states, each of which has complete control of its own 
school system. In most of the states, control of education has 
been delegated to local communities by the states, and there is 
wide variety of programs and procedures."^ 

There are, however, certain features common to all the state 
systems. American education provides a universal program for all 
children, beginning at age six and continuing to age sixteen in 
forty of the states and to eighteen in the remainder. Secondary 
education for all is a part of the program, and the percentage of 
the school population which remains in school for twelve years has 
been constantly rising.^ 

History of American Education 

As to the history of American education, we have to trace back 

to the colonial period. 

18Ibid., p. 545. 

19 John Francis Cramer, Contemporary Education (New York: 
Harcourt, Brace and Company, 1956), p. 201. 

20 Ibid., p. 201. 
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As early as 1642 and 1647, Massachusetts Bay Colony passed laws 
requiring each town to provide schools to teach children reading, 
writing, and religion, and to pay for these schools out of town 
funds. Since the local towns were supported by taxation, this was, 
in effect, the first state action to require local communities to 
provide for publicly supported education. This action set the pat¬ 
tern, which later was followed almost universally throughout the 
country, of stgje legislation setting up local taxes to support 
their schools. 

This law actually laid the important foundation for the future 

educational pattern of the United States of America. That is why even 

today all states run their schools individually and most of the schools 

are supported by the local property tax. 

Colonial secondary education may be characterized by describing 
the Latin grammar school. As early as 1635, the citizens of Boston 
established the Boston Latin School. This school was supported by 
money from public lands and by requests. It was patterned after 
the Latin grammar schools of England, which prepared students for 
Oxford and Cambridge. ^ 

In the famous Kalamazoo case of 1872, the Supreme Court of the 
state of Michigan declared that the voters of a school district 
were clearly within their rights if they decided to establish a 
high school and to raise the taxes to pay for it. This decision, 
which was followed by other state courts, established the right of 
the states to provide free public secondary education. Beginning 
with the founding of the University of Virginia in 1825, various 
states opened state universities, thus completing the public school 
system, open to all citizens and supported by public funds.^ 

21Ibid., p. 39, 

22 
Glen F. Ovard, Administration of the Changing Secondary School 

(New York: The MacMillan Company, 1970), pp. 92-93. 

23 
John Francis Cramer, Contemporary Education (New York: Harcourt, 

Brace and Company, 1956), pp. 40-41. 
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American^Educational Policies 

According to the Educational Policies Commission, public schools 
should emphasize the following moral and spiritual values: (1) 
human personality—the basic value, (2} moral responsibility, 
(3) institutions as the servants of men, (4) common consent, 
(5) devotion to truth, (6) respect for excellence, (7) moral quality, 
(8) brotherhood, (9) pursuit of happiness, and (10) spiritual en¬ 
richment. These values are almost exactly similar to the spiritual 
thoughts blended in the Chinese education policy through all school 
levels. 

Two other fundamental ideas are strongly held by the American 

people for their education. One pertains to the contributions that 

schools and teachers make to help each individual achieve the ,Tgood 

life". Attainment of this goal must require the provision of equal 

educational opportunities, the maintenance of an open class system to 

which public schools make significant contributions, the perpetuation 

of individual liberty, and the continuous improvement of standards of 

living for all. The other ideal relates to education’s contribution to 

the moral man. The maintenance of moral and spiritual values compatible 

with the nature of the society and the development of the functional 

skills, habits, attitudes, and knowledge by which citizenship is exer¬ 

cised comprise the two major emphases projected by this objective. In 

25 the latter aspect, schools serve as an arm of the political enterprise. 

0 / qB. J. Chandler, Education and the Teacher (New York: Dodd, 
Mead & Company, 1961), p. 17, 

25Ibid,, p. 21. 
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Present Trend of American Education 

American education began and has remained close to the people. 
Its control is decentralized as contrasted with the centralized 
systems of most other countries.. Local school units or districts 
have received their power to control education by delegation from 
the states. For the most part, school districts are operated under 
the direction of lay-citizen board of education. 

Most of the countries in the world are operating their schools in an 

entirely different way. Schools of all levels are controlled by a cen¬ 

tralized governmental organization, such as Office of Education, or 

Ministry of Education. In China, the Ministry of Education takes care 

of education for the whole nation. When comparing the educational sys¬ 

tems between China and the United States, this is one of the most dif¬ 

ferent aspects between these two nations. 

The 6-3-3 plan of school organization is now widely accepted 
in the United States. However, many of the real reasons for its 
original adoption have disappeared. The junior high school and 
the junior college have been the subjects of much study and contro¬ 
versy. Dissatisfaction with the achievements of these two rela¬ 
tively new units in school organization has led to study and experi¬ 
mentation with other plans, such as the 6-6, the 6-4-4, the 6-2-4, 
the 6-3-3-2, the 5-3-4, and others. 

Many communities in the United States choose to maintain pre¬ 

school classes or kindergartens to aid in social development of the 

children, but these are on a voluntary basis both for the benefits of 

26 
Percy E. Burrup, The Teacher and the Public School System 

(New York: Harper & Brothers, Publishers), pp. 120-121. 

27Ibid., p. 124. 
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communities and children* Chinese kindergartens are entirely separa¬ 

ted from elementary schools* Recently more children between four and 

six years old go to kindergartens because more mothers have to work to 

help support their families. 

The local community determined the pattern to be used, but 

twelve years of schooling, consisting of literacy skills, mathe¬ 

matics, sciences, art, music, social studies, and various locally 

chosen "elective’' subjects are to be found nearly everywhere.^ 

As the writer of this study described in this chapter earlier, 

the educational system of the Republic of China is quite similar to 

that of the United States, so that further elaboration of American 

education does not seem to be necessary. 

In the next few chapters, the writer will concentrate on a 

comparison of various aspects of Chinese and American education, namely 

educational policies (Chapters 3 and 4), secondary education (Chapter 

5), and the status of teachers (Chapter 6). 

28 
Carlton E. Beck, Perspectives on World Education (Win. C. 

Brown Company Publisher, 1970), p. 305. 

29 
Ibid., p. 305.. 



Chapter 3 

EDUCATIONAL POLICIES OF CHINA 

Based on the policy set forth in Chapter XIII of the Constitu¬ 
tion, education in the Republic of China stresses national morality, 
the Chinese cultural tradition, scientific knowledge and the ability 
to work and contribute to work and contribute to the community. 
Government efforts in education have therefore been directed toward: 
(1) promoting advanced study in higher institutions of learning; 
(2) stepping up in-service training of teaching staffs to enable 
them to keep abreast of the times; (3) coordinating education with 
economic and social needs; and (4) stressing national defense re¬ 
quirements through universal military training in high schools and 
reserve officers training in universities and colleges.^ 

During the past twenty years, Chinese education has emphasized 

not only moral training for youngsters but also military training for 

students of high schools and colleges since the Chinese government 

thinks that Taiwan is only a province of the Republic of China, and 

the whole nation should recover the mainland China in the near future. 

Every modern youth in Taiwan should obtain a certain degree of military 

knowledge and training. Military training has been given to students 

of high schools and colleges since 1953 in the R.O.T.C, program. Male 

students receive basic military training and female students learn 

nursing and auxiliary services. Since 1963-64, military training has 

been given at night and supplementary schools. 

Beginning in March, 1965, revised regulations required college 

freshmen to take eight weeks of military training after enrollment. 

^Wang Wei, editor, China Year Book, 1968-69 (Taipei: China Pub¬ 
lishing Company, 1969), p. 243. 
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Another eight weeks of military training is required of college stu¬ 

dents before graduation. 

Military training and education are administrated by the Minis 

o 
tries of Education and National Defense. 

The government continues to encourage the establishment of 
overseas Chinese institutes of higher learning for the study of 
Chinese culture as a means of promoting international understand¬ 
ing. Government encouragement also is given the establishment by 
foreign foundations of educational foundations in the Republic of 
China for cultural exchange and research.^ 

Chinese schools on each level give special attention to moral 

education, since it has been a traditional educational goal since the 

Chou dynasty (1122-255 B.C.). As L. Carrington Goodrich mentioned in 

his book: 

During this period (T*ang dynasty), Confucianism strengthened 
its hold on China and naturally penetrated other countries in the 
Chinese orbit, such as Korea (after 700) and Japan. The Nara 
University curriculum, which included the Rites, the Tso Chroni¬ 
cle, the Odes, the Book of History, the Book of Changes, the 
Analects, and Filial Peity, was almost like the course of study 
for any Chinese student of the time. 

2 
Ibid., p, 254. 

~*Ibid., p. 244. 

4 
L, Carrington Goodrich, A Short History of the Chinese People, 

(New York: Harper & Row, Publishers, 1969), p. 135. 



Chapter 4 

EDUCATIONAL POLICIES OF THE UNITED STATES OF AMERICA 

Several statements of purpose or goal have been made during the 

20th century. Such objectives as self-realization, effective human 

relations, economic efficiency, and civic responsibility have been ad¬ 

vocated as the desired ends of education in the United States. Other 

stated objectives have been developing salable skills, physical fitness, 

democratic citizenship, satisfying family life, consumer skills, use of 

scientific method in problem-solving, appreciation of beauty, satis¬ 

fying use of leisure time, cooperation with others, and self-expression. 

From the composite list above, it is clear that not only purely academic 

goals are sought in the United States' schools,^ The Chinese schools 

are lacking in this sense. Most students in Taiwan today studying in 

secondary schools do many recitations. Both their families and 

schools are forcing them to study hard in order to enter those ideal 

colleges or universities in the future. Most of the students do not 

know how to use what they have learned in schools. It happens because 

the Chinese people traditionally think that education is important to 

individuals and their families. Another factor is that diploma of 

higher learning is very important for one's future. 

Carlton E. Beck, Perspectives on World Education, (Dubuque, 
Iowa: Wm. C. Brown Company Publishers, 1970), p. 305. 
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"Education, particularly education in science, has in the past 

decade become a national concern with direct implications for national 

2 
defense, even for survival." 

This factor not only encouraged schools to believe that they 

should emphasize the teaching of science in secondary schools, but also 

, encouraged more lay people to participate in curriculum revision, to 

assist in developing school policies, and to engage in general school 

planning, through advisory committees, citizens educational councils, 

and similar groups engaged in the improvement of secondary education. 

The writer strongly supports the idea that since the world is changing 

every day rapidly a more flexible curriculum for our youngsters is 

necessary. 

Thomas Jefferson*s statement, "If a nation expects to be free 

and ignorant in a state of civilization, it expects what never was and 

never will be," has been a beacon light to American education. The 

need for every citizen to be educated in the expanding thought of a 

democratic government has greatly influenced the educational system of 

3 the United States. This is really the basic concept of the American 

educational policy, and it is very important for the past, the present, 

2 
Merle R. Sumption and Yvonne Engstrom, School-Community Rela- 

tions (New York: McGraw-Hill Book Company, 1966), p. 1, 

3 
Glen D. Ovard, Administration of the Changing Secondary Educa¬ 

tion (New York: The MacMillan Company, 1966), pp. 84-85, 
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and the future of the United States. 

"Boards of education are one of America’s greatest contribu¬ 

tions to the science of public administration. State legislatures have 

universally created boards of education for the purpose of establishing 

policies for public education."^ 

The function of a state board of education is to have general 
control and supervision of schools within the state. 

The firm belief of the American people in boards of education 
has been steadily strengthened through experience for over one hun¬ 
dred and fifty years. Certain well-grounded beliefs have emerged 
relating to the advantages of an educational board over an elected 
or appointed policy-making individual. These beliefs apply equally 
to state and local educational boards. 

A board of education is more representative of the total popu¬ 
lation it serves than individually policy-making is. 

A board of education can make wiser and sounder policy deci¬ 
sions than an individual can. 

A board of education serves as a safeguard against the abuses 
of discretionary powers. 

A board of education acts as a safeguard against the involve¬ 
ment of education in partisan politics and the spoils system. 

A board of education is a safeguard against needless disrup¬ 
tion in the continuity of an educational program. 

A board of education provides an economical means for manage¬ 
ment and control of the educational program. 

4 
Percy E. Burrup, The Teacher and the Public School System 

(New York: Harper & Brothers, Publishers, 1960), p. 54. 

■*Fred F. Beach and Robert F. Will, The State and Education 
(Washington: U. S. Government Printing Office, 1955), p. 3. 
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A board of education provides a safeguard against fraud and 
malfeasance. 

As to the moral and spiritual education in schools in the 

United States, a clear policy is recommended by the Educational Policies 

Commission. Public schools should emphasize the following moral and 

spiritual values: (1) human personality—the basic value, (2) moral 

responsibility, (3) institutions as the servants of men, (4) common 

consent, (5) devotion to truth, (6) respect for excellence, (7) moral 

quality, (8) brotherhood, (9) pursuit of happiness, and (10) spiritual 

enrichment,^ 

B. J. Chandler, Education and the Teacher (New York: Dodd, 
Mead & Company, 1961), p. 17. 



Chapter 5 

SECONDARY EDUCATION IN CHINA AND IN THE UNITED STATES 

SECONDARY EDUCATION IN CHINA 

The secondary education of the Republic of China includes 

junior middle school (junior high), senior middle school (senior high), 

various kinds of vocational schools (trade school), and normal school 

(teachers* school). 

Since August, 1968, the first three years of secondary educa¬ 

tion has been included as a part of free education. In other words, the 

compulsory education has been extended from six years to nine years, and 

a graduate from an elementary school can go directly to junior middle - 

school without an entrance examination. 

The High School Education 

In the school system of China, the high school education is 

the main ladder from elementary to higher education. The main purposes 

of the secondary schools are: to teach the students how to think, to 

cultivate good personalties, and to provide the academic training which 

1 
is necessary to enter a higher learning institution. 

Ministry of Education, Educational Statistics of the Republic 
of China (Taipei: Ministry of Education, 1968), p. 5. 
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MThe percentage of elementary school graduates going on to 

2 
secondary schools was 62 in 1969.n 

Some information concerning education at the secondary level 

is reported in the following table: 

Table 1 

High Schools 

1965-66 1966-67 1967-68 

Number of Schools 414 431 458 

Number of Classes 10,387 11,238 11,274 

Number of Staff 24,382 26-382 28,728 

Number of Students 543,019 583,580 640,447 

Number of Graduates 137,333 159,945 

Source: Wang Wei, China Year Book, 1968-69, p. 246 

Normal Education 

Teacher education, called normal education in China, is entire¬ 

ly free, including tuition, board, room, and incidentals. About ten 

original normal schools since 1961 gradually have been expanded into 

junior normal colleges. 

2 
Wang Wei, editor, China Year Book, 1968-69 (Taipei: China 

Publishing Company, 1969), p. 246. 
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"In 1967~68, the Kaohsiung Normal School was reorganized as a 

Junior Normal College offering five-year courses for graduates from 

3 
junior middle schools.” 

For preparation of nine-year free education, four universities 

in Taiwan were designated to offer educational courses in order to meet 

the needs of requiring more high school teachers, along with the 

National Taiwan Normal University in Taipei, which is the only teachers1 

training school of higher learning in China. 

"An in-service training program for secondary school teachers 

has been in progress since 1959."^ In 1967-68, about 660 high school 

teachers of English, Mathematics, Physics, Chemistry, and Biology re¬ 

ceived from four to sixteen weeks of in-service training at the Train¬ 

ing Center of National Taiwan Normal University.^ 

In Chinese society, teachers of all levels have higher status 

in comparison with other professions; therefore, normal education em¬ 

phasizes moral and spiritual education in addition to academic courses. 

Information concerning the normal schools is reported in the 

following table on page 27: 

Ibid., P- 247 

Ibid., P- 247 

Ibid., P- 247 
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Table 2 

Normal Schools 

1965-66 1966-67 1967-68 

Number of Schools 7 7 6 

Number of Classes 79 64 39 

Number of Staff 387 314 179 

Number of Students 3,159 2,612 1,570 

Number of Graduates 1,410 1,556 

Source: Wnag Wei, China Year Book, 1968-69, p. 247 

Vocational Education 

Vocational education is mainly provided through the secondary 

school level. The purpose of vocational education is to give students 

an opportunity to obtain skills and knowledge so that in the future 

they can offer what they learned in school on one hand and on the other 

hand they can find a job to earn a living. 

In 1950, there were seventy-seven vocational schools of vari¬ 

ous kinds with about 34,437 students, and 136 schools with about 143,296 

6 
students in the year of 1967. 

^Ministry of Educati >n (Chung Hua Min Kuo Chiao Yu Trung Chi), 
Educational Statistics of the Republic of China (Taipei: Ministry of 

Education, 1968), p. 5. 
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The curriculum of vocational schools provides internship, and 

special emphasis is given to practical training.. The Department of In¬ 

dustrial Education of National Taiwan Normal University is largely 

responsible for training and supplying competent teachers. Students 

usually get chances to receive in-service training in business, as well 

as industry.^ 

According to a manpower survey, the number of graduates from 

vocational schools will be insufficient for the demands of economic 

development in the next five years. The Ministry of Education has en¬ 

couraged vocational schools to add evening sessions and courses. On 

the other hand, the Ministry of Education is assisting some of the vo¬ 

cational schools to be expanded to junior colleges in order to upgrade 

g 
the standards of local vocational education. 

Social Education 

Social education includes adult education, education for deaf, 

dumb and blind students, supplementary education for those who failed 

their entrance examinations for entering colleges in previous years, 

and audio-visual education for the whole nation. 

Before 1965, social education was only focused on raising the 

^Wang Wei, editor, China Year Book, 1968-69 (Taipei: China 
Publishing Company, 1969), p. 251, 

8Ibid. 
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number of literacies. 

There were seventy-eight public and private supplementary 

schools in 1967-68, Fifty-two of them were vocational and some of them 

were evening schools. A total of approximately 42,932 students were 

enrolled in 954 different classes. These vocational schools are dif¬ 

ferent from the vocational schools reported in the previous section, 

since every student can enter this kind of supplementary school with- 

9 
out entrance examination. 

There are three schools administered by the Provincial Govern¬ 

ment for the deaf and blind students, ranging from elementary to senior 

vocational level. Vocational training includes typing, printing, and 

handicrafts. 

Actually, the social education is very important to everyone 

in China. Therefore, besides the above-mentioned schools, many good 

public libraries, including the one moved from Peiping, mainland China 

(now called the National Central Library) and museums including the 

National Palace Museum which was originally located in Peiping, share the 

heavy responsibility for social education. 

In audio-visual education, one part of the social education, 

the National Educational Television Station and the Educational Radio 

Station administered by the Ministry of Education of the Chinese 

9Ibid. 
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government broadcast daily to each community on the island some educa*- 

tional and cultural programs which can be heard and watched directly by 

elementary and high school students in their classrooms, as well as by 

persons in their homes. 

SECONDARY EDUCATION IN THE UNITED STATES 

Educational Aims of the United States 

In 1918, a proposal called, "The Seven Cardinal Principals of 

Secondary Education" was designed by a Commission on Reorganization of 

Secondary Education,The Commission believed that secondary education 

could train each young person to be of great value to the community and 

to achieve his own potential if the following seven aims could be pro¬ 

moted: 

Common and fundamental processes 

Health 

Citizenship 

Vocational preparation 

Worthy home membership 

Worthy use of leisure time 

Ethical character 

^Commission on the Reorganization of Secondary Education, Car¬ 
dinal Principles of Secondary Education, United States Bureau of Educa¬ 
tion, Bulletin No. 35 (Washington, D. C., 1918). 
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White 'Hdusie-'Conference Education 

In 1955, President Eisenhower called for a White House Confer¬ 

ence on Education. The conference assembled two thousand laymen and 

educators, and all states and territories took part in the program. 

Before the Conference, more than 3,500 local, district, and state con¬ 

ferences were held, and more than a half million American people were 

involved in these conferences. 

All members in the Conference agreed that all schools in the 

United States should continue to develop: 

A. The fundamental skills of communication—reading, writing, 
spelling, as well as other elements of effective oral and written 
expression; the arithmetical and mathematical skills, including pro¬ 
blem solving. While schools are doing the best job in their history 
in teaching these skills, continuous improvement is desirable and 
necessary. 

B. Appreciation for our democratic heritage. 

C. Civic rights and responsibilities and knowledge of Ameri¬ 
can institutions. 

D. Respect and appreciation for human values and for the be¬ 
liefs of others. 

E. Ability to think and evaluate constructively and creatively. 

F. Effective work habits and self-descipline. 

G. Social competency as a contributing member of his family 
and community. 

H. Ethical behavior based on a sense of moral and spiritual 
value. 

I. Intellectual curiosity and eagerness for life-long learning. 
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J. Esthetic appreciation and self-expression in the arts. 

K. Physical and mental health. 

L. Wise use of time, including constructive leisure pursuits. 

M. Understanding of the physical world and manTs relation to 
it as represented through basic knowledge of the sciences. 

N. An awareness of our relationships with the world commu¬ 
nity. 1;L 

From the above-mentioned fourteen essential points, we can see 

the principles of American education emphasize reading, writing, spel¬ 

ling, as well as oral and written expression, the appreciation of the 

democratic heritage and human value, the understanding of civic rights, 

cultivating effective work habits and wise use of leisure time. They 

also emphasize the development of youngsters so that they can contribute 

to their families and to their communities, A final and most important 

principle is that the American educators should try to develop better 

understanding between the United States and other peoples and communi¬ 

ties. The writer thinks that this point is extremely important to the 

American educational policy. As a leading power of the world, American 

people'—especially the young people of this nation- should know more 

about other people and their cultures. 

Like Chinese educational policies, they emphasize moral and 

■^The Report of the White House Conference on Education, Wash¬ 
ington, D. C,, November 28-December 1, 1955 (Washington, D. C,: U. S. 
Government Printing Office, 1955), pp. 1-2. 
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spiritual education, too.' Chinese educators always say that to grow a 

tree we need only ten years of time, but we need one hundred years of 

time to educate a man. From this statement, we may see how important 

the principles of education are for a nation*s future. 

Professor Glen F. Ovard mentioned, uAn education for present 

civilization must be concerned with social, political, religious, and 

scientific developments. Of great concern today is the need for inter- 

1 9 
national understanding and the world peace. . *ttx 

ORGANIZATION AND CURRICULUM OF CHINESE SECONDARY SCHOOLS 

Administration of all levels of school is under the Ministry 

of Education. As the writer mentioned in the previous chapter, all 

curriculums were decided by the curriculum committee under the Ministry. 

However, there are different kinds of high schools—national, provincial, 

municipal, county, missionary, and private. The national high school is 

administered by the Ministry of Education; provincial schools are ad¬ 

ministered by the Commission of Education of the provincial government; 

municipal schools are under the direction and administration of the 

Bureau of Education of municipal government; and county schools are ad¬ 

ministered under the Section of Education of the county government. As 

Glen F. Ovard, Administration of the Changing Secondary 
Schools (New York: The MacMillan Company, 1970), p. 92. 
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to the missionary and private schools, they operate their schools 

according to the rules of the Bureau of Education if the school is 

located in a city, and according to the rules of the Section of Educa¬ 

tion if it is located in a county. 

Administrative Organization 

Chart of Administrative Organization of 
Chinese Secondary School-^ 

Commission of Education of Taiwan, T^i Wan Chiao Yd Fa 
Ling Chi Yao, Collection of Taiwan Educational Laws and Regulations 
(Taiwan: Commission of Education, 1958), p. 315. 
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From the above chart, we see that the Principal of a secondary 

school in China is very important. He is the professional leader and 

administrator in the school and since he represents the school, he must 

be able to deal with the parents and students and with other educators 

outside of the school. His responsibilities are the same as those of 

the principals in American schools. However, there are three different 

offices under him, which according to the writer*s understanding, is 

quite different from the organization of the secondary schools in the 

United States. For this reason, a brief description of the function 

of the three offices is given below: 

Office of Studies. It is responsible for all course instruc¬ 

tion, curriculums, and the improvement of teaching methods. Under this 

office, there are three sections. They are: 

1. Section of Instruction: The main responsibility of this 

section is improvement of instruction. It is also responsible for the 

direction of teachers in the selection of textbooks and for supplemen¬ 

tary teaching materials, for research, and for the guidance of students. 

2. Section of School Equipment: This section is responsible 

for selection of library books, for the purchase of equipment, and for 

teaching aids; i.e., maps, slide projectors, charts, etc. An inventory 

of these items is made by this section to the Principal at the end of 

each fiscal year. 

3. Section of the Registrar: This section maintains the 
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academic records of the students, and issues grade reports to the par¬ 

ents each semester. However, the Registrar in China is not as impor¬ 

tant as the Registrar in the States. Chinese people believe that the 

Principal is the key person in the school.. 

Office of Discipline% This Office is as equally important as 

the Office of Studies, because Chinese parents are not only concerned 

with their childrens* grades, but also with their behavior and manners. 

Under this Office, there are also three different sections. They are: 

1. Section of Disciplinary Instruction: This section governs 

the school's rules and regulations. In the event of violation by the 

student, the Section Chief or other staff member meets with the student 

and reviews his case and proper disciplinary action is taken. 

2. Section of Military Administration: This section is in 

charge of military and boy scout training, 

3. Section of Physical Education and Health: This section is 

responsible for P.E. courses and arranges tournaments with other schools. 

A school doctor performs the physical examinations for the students, 

in addition to treating sick students. Usually one or two nurses are 

on the staff. 

Office of General Services. This Office coordinates the gen¬ 

eral affairs of the school and faculty members. Here again, there are 

three sections. They are: 
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1. Section of Secretariate: Handles all clerical work and 

correspondence. The archives are maintained by this section. 

2. Section of Business: This section is responsible for 

maintenance of school facilities, and for the construction of new 

buildings. 

3. Section of Finance and Bookkeeping: Handles the schools 

finances and budget matters. 

One director is appointed for each of the above named Offices. 

The directors are selected from the instructional staff. The section 

chiefs are also selected from the teaching staff. However,the chiefs 

of sections of secretariate, business, and finance and bookkeeping are 

hired from the outside; and they are not required to teach. An addi¬ 

tional allowance is paid to the teachers who are selected to be direc¬ 

tors and chiefs.^^ 

Curriculum of Chinese Secondary School 

The course subjects covered by Chinese secondary school curri- 

culums have been reported in Chapter 1 of this study; and, therefore, 

it is not necessary to repeat them here. However, the writer has found 

that there are many differences between the two systems. These findings 

Commission of Education of Taiwan Provincial Government, Tai- 
wan-Shen^ Chiao-Yu Fa-Ling Chi-Yao, Collection of Educational Laws and 
Regulations of Taiwan (Taichung: Commission of Education of Taiwan Pro¬ 
vincial Government, 1958), p. 313. 
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are as follows: (1) Chinese secondary schools place more emphasis on 

Chinese and world history as well as on Chinese and world geography than 

American secondary schools. The Chinese feel that they know themselves 

and understand other nations and people better through history and geo¬ 

graphy. Therefore, history is taught two hours a week from seventh 

grade through twelfth grade, with the exception of the tenth grade. 

Geography is taught two hours a week from the seventh grade through the 

eleventh grade; (2) Civics is also emphasized in the secondary schools 

in China. Through civics, the democratic thoughts, the system of Chi¬ 

nese society, the system of family life, and patriotism are introduced 

to the new generation. Therefore, it is taught two hours a week from 

the seventh grade through eleventh grade in the secondary schools; 

(3) Beginning with grade seven, all students are required to study 

English for six years. However, unlike the high schools in the United 

States, no other languages are offered. The Chinese people think that 

English is the most popular language in the world. Since many scienti¬ 

fic books are written in English, if one can read and speak English, 

the benefit is obvious; and (4) Military training is conpulsory for 

students from grades ten through 12. Three hours a week is required 

for all students. Through this course, students learn modern military 

techniques. The people of Taiwan deeply believe that in the near future 

this island will recover mainland China and that in time all youth will 
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become brave soldiers 
15 

ORGANIZATION AND CURRICULUM OF AMERICAN SECONDARY SCHOOLS 

The most significant and unique portion of American educational 

organization at the secondary school level is the so-called school dis¬ 

trict. China and most of the countries in the world use centralized 

organization and policy to administer their education which is quite 

different from the organization of the American system. 

There are many kinds of school districts in the United States. 

It is very difficult to classify these since there are many differences 

among the states. The characteristics of each type of district is 

changing daily. However, for the purpose of comparison, they can be 

roughly classified into the following seven categories. 

A. The common school district with the county as an interme¬ 

diate unit. This pattern of school district has been adopted by about 

half of the fifty states—including most of the western states, 

B. The common district with a superintendency union interme¬ 

diate unit. This kind of school district is used in the state of New 

York. 

C. Township school districts with the county as an interme¬ 

diate unit. Principally, this type of school district is found in 

15 Ibid., pp. 53-102. 
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Indiana, New Jersey, Pennsylvania and some locations in the states of 

Iowa, Illinois, and Michigan* 

D. The town district with supervisory unions as the interme¬ 

diate unit. This type of school district is used in New England. 

E. The county unit system. Fourteen states use this system. 

In this system, the county is the fundamental unit, with one board of 

education and one superintendent. 

F. The modified county unit. Many states in the southern 

states and in New Mexico and Utah use this pattern of educational or¬ 

ganization. 

E. A state school system.. Deleware is the only state to adopt 

this type of system,^ 

Administrative Organization 

The American people have always regarded education as a process 

that must involve all the people and be operated for the welfare of 

everyone.^ This view point is entirely different from that of the 

Oriental nations. Chinese people think that education should be provi¬ 

ded for everyone, but the rules and aims of education should be worked 

out by the central government, not by the lay people from the community. 

•^Percy E. Burrup, The Teacher and the Public School System 
(New York: Harper & Brothers, Publishers, 1960), pp. 78-79, 

■^Glen F. Ovard, Administration of the Changing Secondary Edu¬ 
cation (New York: The MacMillan Company, 1970), p. 25. 
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From the following chart, we may clearly see the typical pattern 

* 18 of administrative organization of American secondary schools. 

BOARD OF EDUCATION 

Superintendent 

| Supervisor| Supervisor 

An American principal is responsible for the administration of 

his own school, without interference or direction from anyone. It 

will be noticed that the technique of operation may vary greatly 

according to the size and situation of the school, as well as with 

19 
the inclination of the administrator. This is entirely contrary to 

the way the Oriental people look at the role of the principal. In 

China, the principal must follow the regulations of the Ministry of 

Education, which according to the Chinese governmental organization, 

ibid. 

19 Ibid., p. 37. 
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the Ministry of Education is the organization responsible for adminis¬ 

tering the educational affairs for the whole country.. 

The writer of this paper feels that a system which provides for 

more local control makes sense for a country as vast as China, which has 

different customs among all provinces on the mainland. A centralized 

policy for administration of education would seem to be desirable for 

smaller nations. It seems to the writer that under the present method 

of administering education in China, it is difficult to take into con¬ 

sideration the real needs of the communities of the different provinces. 

In Taiwan, for example, the needs of cities are quite different from 

the needs of villages, and it does not seem to be possible to take care 

of these different needs if all schools must operate under the regula¬ 

tions of the Ministry of Education. 

The responsibilities for school plans and policies rest with the 

entire American citizenry. However, an elected or appointed board of 

education is usually delegated responsibility for long-range planning 

. 20 and enactment of policies for schools. Actually, boards of education 

are quite similar to the state legislatures and the Congress of the 

United States in the way in which they operate. Lay people can make 

suggestions to the board; therefore, the board of education belongs to 

all people and represents all the people. 

Merle R. Sumption and Yvonne Engstron, School-Community Rela¬ 
tions (New York: McGraw-Hill Book Company, 1966), p. 42. 
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As the writer mentioned previously, China and most countries in 

the world are using a centralized organization to administer their edu¬ 

cational affairs. The concept of a local board of education is new to 

the writer and to most of the Asian people. The writer believes that 

due to the different organization of the American educational system, 

American schools are able to train students more successfully to face 

the changing world. 

Curriculum of American Secondary Schools 

Anderson and Gruhn, in their book entitled Principles and Prac¬ 

tices of Secondary Education, mention that the following fundamental 

principles are useful for curriculum arrangement: (1) the curriculum - 

should be arranged in such a manner that gives the student a chance to 

learn relationships among different courses; (2) the curriculum should 

be experimental and varied for the needs of each individual; (3) the 

curriculum should be arranged to give skills, appreciations and under¬ 

standings for a democratic society; (4) it should provide common know¬ 

ledge for all learners; C5) the entire curriculum should give an indi¬ 

vidual a chance to obtain maximum experiences; and (6) the curriculum 

should facilitate articulation in obtaining experiences from a lower 

21 
level to a higher level, step by step. 

21 
Vernon E. Anderson and William T. Gruhn, Principles and Prac¬ 

tices of Secondary Education (New York: The Ronald Press Company, 1962), 
pp. 142-146. 
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The curriculum in general for American secondary schools con¬ 

sists of English, Arithmetic, Algebra or General Math, Science, Social 

Studies (American history and World history), Art, Music, Physical Edu¬ 

cation, Biology, Industrial Arts, Home Economics, etc* However, some 

of these courses are elective in some schools. For example, Art, Music, 

and Industrial Arts or Home Economics are electives for the seventh 

graders in some schools. For the ninth graders. Algebra, General Math, 

Foreign Language, Industrial Arts, Home Economics, Music, Art, and 

22 
Speech are elective courses,. 

From the above paragraphs, one can easily notice that the cur¬ 

riculum of the secondary schools of the United States is more flexible 

and there are many elective courses for students to choose according to 

their interests. In China, there are no elective courses in the curri¬ 

culum for the secondary schools, since no lay people are involved to 

work out the curriculums for all levels of schools. Actually, even the 

principal of a school has no right to change the curriculum, since it is 

prescribed by the curriculum committee of the Ministry of Education. 

From many books and educational materials, the writer has 

noticed that most of the American educators, as well as teachers, have 

been strongly influenced by John Deweyfs educational philosophy, "Learn¬ 

ing by doing". Therefore, American teachers always teach their students 

22 Glen F. Ovard, Administration of the Changing Secondary School 
(New York: The MacMillan Company, 1970), pp. 116-117. 
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through the process of doing something in the classroom.. In China, 

students most of their time just listen to their teachers. In America, 

all curriculum for the secondary schools consist of courses which stu¬ 

dents should learn by the way of knowing, doing, and feeling. American 

youngsters can learn faster and know more about what they are learning 

this way. This is important for the Asian people to know if they want 

to set up a more beneficial curriculum for Lheir youngsters. 



Chapter 6 

THE STATUS OF TEACHERS 

THE STATUS OF TEACHERS IN CHINA 

China, a country of some 5,000 years of history and civiliza¬ 

tion, has always stressed the value of education.. Confucius, the most 

sagacious teacher and greatest philosopher China ever produced, had 

about three thousand disciples in his lifetime. Among them, about 

seventy won the name of "sages11, who could master what Confucius said 

and taught. From the time of Confucius on to the present day, teachers 

and school administrators have been respected and revered. 

According to Chinese tradition, teachers are placed in the 

fifth place; the first is Heaven, the second Earth, the third is Em¬ 

peror and leader, and parents are the fourth. Due to this traditional 

idea, teachers in China today still have the privilege of being highly 

respected and enjoy the highest social status.^ 

For example, no Chinese teacher erases blackboards in the class' 

room, since students have done it before the teachers enter the room. 

All students, even in colleges and universities, should stand up as 

soon as the teacher enters the classroom. In buses, trains, and 

■^Ministry of Education, The Status of Teachers in the Republic 
of China (Taipei: Ministry of Education, 1969), P« 2. 
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conferences, students will invite teachers to sit down before students 

can have seats* 

Since respect for teachers is a traditional virtue in China, 

parents seldom have complaints against a teacher. Parents would rather 

consult directly with the teacher or finally with the principal than 

2 
address themselves to higher authorities should complaints arise. The 

Chinese government has tried very hard to develop some beneficial pro¬ 

grams for the teachers, too, during the past fifteen years, since it 

moved to Taiwan from Mainland China. A brief description of each pro¬ 

gram is given below: 

Mutual Assistance Program For Teachers 

For the purpose of propagation of the spirit of mutual assist¬ 

ance and promotion of the livelihood of teachers, the Taiwan Provincial 

Government initiated a mutual assistance program about ten years ago. 

According to the regulation, each teacher has to pay two percent each 

month of his monthly salary to the mutual fund. Participants may re¬ 

ceive a loan from the mutual assistance program when one of the follow¬ 

ing conditions occur: 

A. Marriage 

B. Retirement 

C. Death of his or her parent 

2Ibid., p. 14. 
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D. Illness of his or her parent, spouse, or child 

E. Calamities 

Educational- Loans 

NT$1,500 (US$37.50) for each semester (twenty weeks) will be 

loaned to each teacher to enable each of his sons or daughters to study 

3 
in college or vocational school. 

House Loans 

Each teacher can have a maximum amount of NT $20,000.00 

(US$500.00) loan for building an apartment house. 

Each teacher can have a maximum amount of NT $60,000.00 

(US$1,500.00) loan for building a private house. 

Hostel At The Sun-Moon-Lake and Other Cities 

A teacher can stay at the hostel at Sun Moon Lake, a scenic 

spot of Taiwan, or in other cities at a very reasonable rate. For 

example, a teacher has only to pay NT$10.00 (US$0.25) per night to stay 

in a room for guests in groups. One double-bed room costs only NT $30.00 

(US$0.75) if a teacher and his family member go there. 

The government and the community in Taiwan want to show respect 

to teachers, so that many teachers1 hostels were constructed during 

the past ten years. Teachers in China are always respected by the lay 

^Ibid., p. 51. 
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people. That is why many Chinese youngsters wish to be teachers in the 

future. 

THE STATUS OF TEACHERS IN THE UNITED STATES OF AMERICA 

The status of the individual teacher is directly related to his 
own competence and his personal contribution to pupils and society, 
as well as the total standing of the profession of teaching. Great 
teachers, like Socrates and Plato, are accorded high places in the 
history of the human race, almost equal to such religious leaders 
as Jesus, Buddha, and Gandhi, who, incidentially, during their own 
time were also called teachers. 

Therefore, as a teacher, one should behave oneself. Evidence 

indicates that even up to twenty-five years ago teachers in the United 

States were not expected to dance, gamble, or drink at a bar.. Today 

American teachers, especially at the college level, are very liberal in 

their personal behavior. They wear what students are wearing, they do 

what students are doing. From the observation of the writer, the sta¬ 

tus of American teachers is not high, perhaps due to the above reasons. 

However, studies of professional prestige have been popular 

since the 1920fs in the States; and, according to the Counts study, 

bankers were rated first, university professors second, superintendents 

of school seventh, high school teachers tenth, and elementary school 

teachers thirteenth. Numerous studies made since the Counts investiga¬ 

tion have constantly shown that the prestige of the teaching staff has 

4 

&Company, 
B. J. Chadler, Education and the Teacher (New York: Dodd, Mead 
1961), p. 333. 
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been increased since 1925. 
5 

Salaries of Teachers 

Salaries of teaching staff have increased gradually since 1929. 

For example, the average salary of 1929 was $1,400 compared with the 

1960 average of almost four times that amountThe average salary of 

teachers in 1970 was almost six times that of the 1920 average. The 

following is a table of the 1970-71 salary schedule of Bozeman Public 

Schools, Bozeman, Montana; 

Table 3 

Bozeman Public Schools Salaries 

Years 
exp. 

Bachelor’s 
degree 

Bachelor’s + 
one quarter 

Bachelor’s + 
two quarters 

Master’s 
degree 

0 6500 6690 6900 7030 
1 6720 6930 7160 7310 
2 6950 7180 7420 7600 
3 7170 7420 7680 7880 
4 7390 7660 7950 8170 
5 7610 7900 8210 8450 
6 7840 8140 8470 8740 
7 8050 8380 8730 9030 
8 8280 8630 9020 9310 
9 8500 8870 ' 9260 9590 

^George S. Counts,nThe Social Status of Occupations" School Re¬ 
view, Vol. 33 (January, 1925), pp. 20-21. 

^Ibid. 
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Table 3 (continued) 

Years 
exp. 

Bachelor *s 
degree 

Bachelorls + 
one quarter 

Bachelor^ + 
two quarters 

Master’s 
degree 

10 8730 9110 9520 9880 
11 9350 9780 10160 
12 10040 10450 
13 10730 
14 11010 
15 11300 

Source: Bozeman Senior High School, School District 7, Montana 

1. In addition to this schedule, $100 per annum toward health 

insurance. 

2. A maximum of seven years of public school teaching experi¬ 

ence allowed. 

3. Credit given for one year of active military service. 

4. Sick leave of ten days per year, cumulative to seventy days. 

5. Emergency leave of ten days per year for illness or death in 

immediate family; additional days may be applied for as specified in per¬ 

sonnel policies. 

6. Social Security coverage, 

7. State Teachers’ Retirement coverage. 

8. Tax sheltered annuity plan available. 

9. Limit of one increment per year. 

Schedule is contingent upon the successful passage of the 10. 
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special levies* 

Fringe Benefits for American Teachers 

Many different kinds of fringe benefits can be enjoyed by Ameri 

can teachers today. One of the most valuable of such benefits is the 

retirement program. Teacher retirement-benefit plans are carried out 

by all states of the United States, The retirement systems are of the 

joint-contribution type.. That is the teacher contributes a certain per 

centage of his salary and a certain part of payment is made from tax 

funds on the teacher's behalf. 

Other fringe benefits are sick leave, vacation payment, and 

programs of insurance. However, these kinds of benefits are adminis¬ 

tered differently from school to school and from state to state.7 

Teacher Tenure 

Tenure is usually attained after two or three years of proba¬ 

tionary teaching. At that time, a teacher must receive a contract in¬ 

dicating either that he has attained tenure or that he is to be dis¬ 

missed . ** 

B. J. Chandler, Education and the Teacher (New York: Dodd, 
Mead & Company, 1961), p.. 346, 

o 
Ibid., p. 348, 



Chapter 7 

SUMMARY AND CONCLUSIONS 

China is an old country with almost five thousand years of his¬ 

tory. Before Confucius’ time, although China had established schools, 

education was only a privilege of the aristocracy. Confucius edited the 

"six classes" for use in teaching to the masses. They were: 

Book of Odes (Chih Ching}, a collection of 305 songs and sacred 

anthems chosen from more than 3,000 songs and anthems. 

Book of Rites (Li Chi), a historical record of governmental 

rituals and system of the early Chou dynasty. 

Book of History (Shu Ching), composed of early historical docu¬ 

ments and proclamations of early kings. 

Annals of Spring and Autumn (Ch’un Ch’iu), written by Confucius 

himself, a chronicle of events from 722-841 B.C., according to the his¬ 

tory of Lu state in China. 

Book of Changes (I Ching), the philosophy of mutations of human 

events, based on the changing arrangements of the lines of an octagon 

Book of Music (Yueh Ching), which has been completely lost. 

Confucius also emphasized the "six arts", and they were: rit¬ 

uals, music, archery, driving chariot, history, and math. Generation 

by generation, China followed the traditional pattern of education until 

1911 when the Republic of China was founded. 
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In 1922, the Ministry of Education proclaimed the 6-3-3 type for 

elementary and secondary education* It has never been changed. 

Since the educational system of China is similar to that of the 

United States, the writer proposed to give the aims, policies, organi¬ 

zation, and curriculum of the Chinese secondary level schools in some 

detail, emphasizing differences from the American schools, at the same 

level. 

Through this study, the writer has noticed that the American 

educational system at the secondary level has many special characteris¬ 

tics that the Chinese system does not have. The writer would like to 

conclude this study with a brief description of these characteristics 

as follows: 

1. The American secondary school curriculum is much more flexi¬ 

ble than that of Chinese schools. Since American lay people are involved 

in education, the school administration knows what a community really 

needs for its. youngsters, 

2. American school regulations and even course subjects are 

quite different among states. Each state can set up school regulations 

and subjects differently according to the environment and needs. 

3. Due to the newly developed method of instruction, students 

even in lower grades in American secondary schools are very well trained 

to express what they are thinking. Chinese teachers never encourage 

students to speak and express their own ideas. 
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4. ’ There are more dropouts in the States from secondary schools 

than in China* Host Chinese students use secondary schools as a ladder 

to enter colleges and universities, so that no student likes to stop 

studying, thus endangering his chances for admission to college. 

5, American schools require li.ttle or no homework for secon- ^ 

dary school students. In the opinion of the writer, this is a great 

advantage. Students can enjoy outdoor life everyday after school. 

This makes American children more active and much stronger than Chinese 

children. If China were to adopt a similar policy, it is important for 

them to eliminate the entrance examination for colleges and universi¬ 

ties. 

The writer of this study deeply hopes that this paper may serve 

as a brief source of information for educators, administrators, teachers, 

and students majoring in education in both China and the United States 

and will help them to understand the secondary schools of the two coun¬ 

tries. 
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