
STATEMENT OF PERMISSION TO COPY 

In presenting this professional paper in partial 

fulfillment of the requirements for an advanced degree at 

Montana State University, I agree that the Library shall 

make it freely available for inspection. I further agree 

that permission for extensive copying of this professional 

paper for scholarly purposes may be granted by my major 

professor, or, in his absence, by the Director of Libraries. 

It is understood that any copying or publication of this 

professional paper for financial gain shall not be allowed 

without my written permission. 



A REVIEW OF LITERATURE IN CONSIDERATION OF VARIABLES IN 
PERSISTENCE AND ATTRITION AMONG COLLEGE MEN 

by 

LORANCE WILLIAM EICKWORTH, JR. 

A professional paper submitted to the Graduate Faculty in 
partial fulfillment of the requirements for the degree 

of 

MASTER OF EDUCATION 

with concentration in 

Counseling 

MONTANA STATE UNIVERSITY 
Bozeman, Montana 

December, 1971 



iii 

ACKNOWLEDGMENT 

It is with my deep sincerity and respect that acknow¬ 

ledgment be given to Dr, S. Gordon Simpson whose excellence 

in counsel, assurance and motivating force is greatly appre¬ 

ciated. 



TABLE OF CONTENTS 

Pago 

VITA    ii 

ACKNOWLEDGEMENT  iii 

ABSTRACT   . . . 

Chapter 

I. INTRODUCTION  

Purpose of the Study   
Reason for Topic Selection   
Summary   

II. METHOD OF REVIEWING AND HANDLING RESEARCH . . . 

Procedure Used   
Limitations   
Definition of terms   

III. RESULTS OF REVIEW   

Introduction  
Theories About Attrition. ...   
Descriptive Studies of Attrition  

Extent of the Problem   
Ability   
Background  
Personality .    
Finances  
Other Reasons   

Predictive Studies  

Personal Goals or Statements  
Personality Tests   
Aptitude  

Reducing Attrition  

Admissions  
Counseling  
Research Methods   . 

vi 

1 

1 
k 

7 

7 
7 
9 

10 

10 
11 
15 
16 
18 
22 
24 
28 
30 
32 

33 
33 
34 
35 
36 
37 
40 



V 

Chapter Page 

IV. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS. ... Zf2 

Summary of Research  
Conclusions  43 
Recommendations    43 

BIBLIOGRAPHY    k7 



vi 

ABSTRACT 

This review of literature, on the attrition of college 
men, was researched to give some guidance to understanding 
of the many variables involved in the ultimate decision of 
dropping out of school. It is a known fact that one-third of 
the students.who actually enter college will most probably 
never obtain the baccalaureate degree and this is the concern 
of this study. 

To review the related literature was the method used 
to help describe the male college dropout and to give clarifi¬ 
cation to the individual and society for this apparent 
11 failure.11 

The more important conclusions that resulted from 
this study were: 1) Since the late 1950*s there has been an 
increasing concern over the problem of conserving our intel- 
lectural resources; 2) The reasons for leaving college were 
generally quite specific, they were not vague or diffuse and 
were frequently due to several variables; 3) The most diffi¬ 
cult year for most college students is the first year. Since 
attrition occurs most often during and at the conclusion of 
the first year, the need for careful counseling during this 
period is unquestionable; A) Longitudinal research designs 
definitely help us learn how to identify potential dropouts 
before they ever enter college; 3) More specific information 
should be obtained about the students plans at the moment he 
enters college; 6) Male dropouts are more apt to check doubts 
about the appropriate course of study, poor academic perform¬ 
ance, and dissatisfaction with being a student; 7) nFinan- 
cialn reasons were often times mentioned as a primary cause 
for dropping out; 8) Those dropping out of college seem to 
come from lower ranks within their own high school class; 
9) Dropouts tend to be more aloof, self-centered, impulsive 
and assertive than non-dropouts; 10) More consideration should 
be given to personality variables as possible predictors of 
dropouts; and 11) A “dropout11 should not be classified as a 
failure but rather as an individual who has perhaps made a 
move to seek closer identity of himself. 



CHAPTER I 

INTRODUCTION 

Purpose of the Study 

It was almost a half century ago that the following 

words were spoken: 

"You college men have no right to continue 
this wholesale dropping of students. You 
accept them in September, fresh from the ex¬ 
hilaration of the high school graduation. 
They have left their commencement exercises 
with high aspirations to amount to something 
in the v/orld; the most ambitious of them come 
to you. You mass them at registration, you 
teach them in crowded classes. After four 
months of this you send hundreds of them home— 
disgraced. You brand them as failures. You 
tell them they haven1t made good. They have 
made good for a dozen years of schooling. 
That doesn't count; their failure to adjust 
themselves in four months in college outweighs 
all their previous successes. Many, rebuffed by 
your exclusion, but accepting your judgment as 
final, marked as failures, downheartedly seek 
some other occupation. At best it is their 
second choice of activity. What's more, they 
begin their new work with a feeling of personal 
failure."(6^:42) 

Within the past two decades there has been an ever 

increasing interest among educators, in both secondary and 

higher education, that more attention and reflection be given 

to the problems experienced by those individuals who move 

from the secondary school environment into the environment of 

the college or university. (20:13) 
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This transition often times creates obstacles that 

prove extremely burdensome and often times result in early 

withdrawal from school. And so it is that the attrition 

rate of students is aptly recognized as a national problem, 

very basic to the social and economic well-being of the 

nation. (33:312) 

There appears to be a danger in becoming apathetic 

to the sources of dissatisfaction and the causes of failure 

to persist in college because of the ever increasing demand 

for admission by students v/aiting noutside1’ to replace the 

withdrawer. (62:?8) As Dr. Kysor, director of Health Services 

of Northern Illinois University, stated in 1966: 

”.. .more than just a few dropouts are filled 
with resentment. They may internalize this 
anger (blaming themselves), resulting in feel¬ 
ings of defeat or depression; or they may ex¬ 
ternalize it (blaming some aspect of the system), 
resulting in defiant and rebellious attitudes. 
Either way is likely to be maladaptive and un¬ 
happy.” (29:332) 

Without question, each withdrawal has immeasurable 

effects upon the students, faculty and administration in the 

loss of time, effort and finances. Thus once the student has 

been admitted into the university environment, higher educa¬ 

tion has a real responsibility to employ every reasonable 

means to ensure that the college experience is a satisfying 

one for both college and student. Every student must be 
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looked upon as a unique kind of person who is a product of 

his total environmental experiences0 (62:78) 

If we continue to hang on to the nsink or swim,! 

philosophy in reference to the problems and difficulties of 

students, then the implication of the fact that adjustment is 

learned is being ignored and denied. (43:364) 

Guidance at the college level is needed to help 

students grow and change and adjust in the process of 

developing the entire person within a complex and ever-chang¬ 

ing society. (50:126) 

As Dr. Reik of Princeton University Health Service 

stated: 

f,The dilemma of many dropouts can be best 
expressed in terms of the age old conflict 
between what the world expects from the in¬ 
dividual and what the individual expects from 
life and the world.11 (6:20) 

Descriptively, most "dropouts11 seem to suffer from 

a pervasive but a nebulous feeling of lack of interest, 

with no understanding of themselves, no particular strengths, 

and no future. They don’t seem to have any real personal 

relationships, and feel essentially isolated and unworthy. 

They are soul sick of being consumers and yearn to be pro¬ 

ductive, but they cannot find a way. They earnestly dislike 

phoneyness in themselves, in others, and in society. They 



seem to be reaching out for authenticity in experience, in 

relationship, and other people and most of all in themselves 

(6:225) 

Reason for Topic Selection 

The problem exists as to what are the effects of 

withdrawal on the college student and his later performance 

in life. To search out such information is pertinent for a 

meaningful assessment of the real significance of dropping 

out—for the student, the university and the nation. (50:31) 

Even though the attrition rate has not changed appre 

ciably in the past forty years, the reasons for withdrawal 

have changed considerably. (58:630) Academic failure is 

often times given as the reason for early withdrawal from 

college, but it is believed that far more complex factors 

generally underlie the problem of withdrawal. (8:305) 

It is felt that colleges must devise some way of 

making more frequent contacts with students to help meet 

their problems and to answer the various questions about the 

nature of the dropout. And through the residence hall pro¬ 

gram certain distinct advantages for closer contact with the 

students seem extremely feasible if properly organized. As 

Wilson stated, the depersonalization of the student, if 
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allowed to go unchecked or unchallenged, represents a real 

threat to the very purposes of higher education. (62:78) 

Because the college student*s role in higher educa¬ 

tion is rapidly changing, this renewed interest in the 

student is desparately needed to counter these recent trends 

in higher education. Such trends include an ever increasing 

pressure for college attendance, the rapid construction of 

bigger and better physical plants, the continued and multiple 

obligations which the university has to government, industry 

and research, the large numbers of students on campus, auto¬ 

mated teaching and recording devices, centralization of 

services, the formality of student contact, and the steady 

withdrawal of faculty from out-of-class contacts with 

students. (43:359-360) 

Whether a student withdraws involuntarily or volun¬ 

tarily, the college is responsible for making certain that 

withdrav/ing is a profitable rather than a traumatic experi¬ 

ence. Most basic to this responsibility is dedicated coun¬ 

seling at the time of withdrawal. (50:126) 

Summary 

The complexity of the college dropout problem and 

the importance of the university personnel services program 
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in providing services to the voluntary and unvoluntary with- 

drawer has been established. 

This study attempts to provide some answers about the 

difference in expressed concerns between students who with¬ 

draw and students who persist which may provide clues to 

further understanding of the problem in the future. 

The simple device of getting to know the voluntary 

withdrawer and learning from his experiences gives us an in¬ 

creased awareness and understanding of withdrawal and strength¬ 

ens the student services which are supposedly designed to 

meet the needs of those who persist at the university, A 

quote from Reik provides a final justification for research 

directed at the withdrawer, 

,!We need to augment the pitifully meager data 
we now have we can never expect that dropping 
out of college can be eliminated or even drasti¬ 
cally reduced, but it is a problem which deserves 
to be studied with great care .., for inevitably 
it leads us along paths which, increasingly, we 
need to follow in these days of automation and 
abstract statistics—efforts to understand the 
rich complexity and potentialities of the in¬ 
dividual and to regain respect for him in an ago 
of population explosion and nuclear energy. From 
such an understanding not only the individual but 
also the college can profit,11 (51:Z*Zf6) 



CHAPTER II 

METHOD OF REVIEWING AND HANDLING RESEARCH 

Procedure Used 

A review of current related literature available at 

the Montana State University was the primary basis for ob¬ 

taining information needed in this study. The information 

selected from the various journals in the fields of education 

counseling, psychology and sociology was subsequently sub¬ 

jected to a bibli©analysis by the researcher. 

Limitations 

The nature of the voluntary withdrawer definitely 

imposes certain limitations on the various studies involved 

in this review of literature. The collection of meaningful 

data necessitates an involvement with the withdrawing student 

under circumstances which are less than ideal for empirical 

control and standard scientific inquiry; the subjects of an 

experimental group—voluntary withdrawers—generally identify 

themselves at the point of withdrawal and have the capacity 

to set the terms under which they will participate in the in¬ 

vestigation. Reik f in his interviews with withdraw¬ 

ing students at Princeton University, observed this fact and 
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recognized that the withdrawer can make an interview ac per¬ 

functory or as detailed as he likes. 

Furthermore, the voluntary withdrawer is relatively 

unpredictable, since he is in a state of confusion, and as 

such cannot-be easily identified prior to his departure. 

Subsequently there is little time to study the student in 

depth or gain his confidence for more extensive investiga¬ 

tion. Overall, attempts at obtaining information on the 

dropout after he has left the university have resulted in 

very poor participation and sometimes rather meaningless 

classification data. Thus the insight into the dynamics of 

the decision-making process of withdrawal is sometimes 

questionable. (32:23) 

Many times the withdrawing student just isn’t willing 

to ,!open up11 with members of the administration. In addition, 

there are times when the university never sees students who 

voluntarily withdraw. They simply just do not show up the 

following quarter. The dean’s office may not know where they 

are or what has happened to them. As a result, records are 

often incomplete and relevant information as to cause of 

withdraw is unavailable. (35:6^8-649) 
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Definition of Terms 

The following general terms are defined as they will 

be used in this paper, 

A Voluntary Withdrawer is a male student who volun¬ 

tarily decides to leave the university, a withdrawal based on 

the decision arrived at by the student rather than as a result 

of an academic, disciplinary, or medical dismissal by his 

school, college or dean. The term nvoluntary withdrawer11 is 

used in preference to "dropout” because of the negative con¬ 

notation often associated with "casuality lists" and "mortal¬ 

ity rates;" however, the words do remain interchangeable in 

this study. 

A Persistor is defined as any male freshman or soph¬ 

omore student who remains officially enrolled as a fulltime 

student in his school or college during a full academic year. 

A Transfer is a student who withdrew by his own 

choice, but who had re-enrolled or transferred to another in¬ 

stitution within a yearns time. 



CHAPTER III 

RESULTS OF REVIEW 

Introduction 

In Chapter three an investigation will be made of the 

major studies that have been made on college attrition and 

retention of college men. 

Cosand alone listed some 185 references dealing ex¬ 

clusively with the problem of predicting academic success at 

the university level. (I8:35*f-36*f) And Summerskill has pre¬ 

sented an all-inclusive survey of the attrition problem which 

covers some 181 sources. (58:650) 

The difficulty of reviewing the literature becomes 

one of trying to select the most appropriate data that will 

lead to a comprehensive understanding of the problem of with¬ 

drawal . 

An attempt has been made to divide the studies into 

four headings for the convenience of disclosing the informa¬ 

tion although the studies themselves are rarely unique to the 

classifications which have been assigned. (Zf8:/f?5) 

The first classification involves those studies re¬ 

porting theories about attrition. The second part is a 
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grouping of the descriptive data concerning attrition. The 

third part is a survey of the literature which endeavors to 

list predictors for college retention and attrition. And the 

last section lists those studies surveyed which attempts to 

list the methods by which attrition can be reduced. 

Theories About Attrition 

It was found that in this area of the survey, the 

articles written were merely impressions and intuition of the 

authors and may or may not be supported by research data. 

Davis (22:/f8l,^84>486) seemed to feel that attrition 

could be substantially reduced by merely Improving the 

academic and social climate on campus, by improving the 

counseling services, and by a change in the basic philosophy 

of both the faculty and administration toward a greater 

awareness that the attrition rate is a problem and will con¬ 

tinue to be a problem until it is handled in an adequate 

manner. 

Chambers (13:254) seems to think that the community 

college is going to concern itself with mass education and 

at the same time attempt to be sensitive to the various needs 

of the group concerned. Thus the community college is ex¬ 

pected to take a more realistic approach to the problem of 
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student attrition. The community college, because it in¬ 

cludes terminal and university curriculums, has the capacity 

to adopt core curriculums as a way to "sort out" and help 

every student to become everything that he is able to be. 

Furthermore, the college student would be in his own home 

environment during the period when attrition is most probable 

and would be able to prove his readiness for college work. A 

number of authors felt that such a direction or some kind of 

division in four year institutions could greatly reduce 

attrition. 

Angers (2:34) suggested that the reasons for such a 

high attrition rate could be broken down into three main 

categories and that it would be meaningful to use these 

different categories in analyzing the problem of attrition. 

The first category listed was Vocational Disorganization. 

This includes those students who go on to college without 

any personal motivation, but are continually being pressured 

by parents, peers, relatives, or the status of the degree. 

The second category was termed Uncontrollable Reasons and 

this group included those who discontinue their studies be¬ 

cause of various reasons that are uncontrollable such as 

personal illness, family problems, or lack of funds. And 

the third category was called Discouragement. This included 
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those students who never seem to settle down to college life 

nor do they seem to adjust to the excellence which is ex¬ 

pected of them while they are in college, 

Farnsworth made a study which related the 

fact that at least 10 per cent of sill students at the uni¬ 

versity level have psychological difficulties serious enough 

to warrant professional help. He even went as far as to say 

that in some institutions over half of those college students 

who discontinue their studies do so because of emotional 

problems. The causes of these conflicts are family, commun¬ 

ity, 'and the social environment of the home. The solution to 

the problem, according to Farnsworth, is a closer faculty- 

student relationship, especially the out-of-classroom faculty- 

student contacts. 

Slater (37:433) attempts to describe a conceptual 

framework from which new hypotheses may possibly be developed 

involving the question of persistence and attrition. This 

framework considered the differences in students, backgrounds 

and colleges. For instance, maybe one student enters college 

because college seems to be the means to a specific job. 

Perhaps another sees college as a resource for a kind of 

personal intellectual development. Another might visualize 

the baccalaureate degree as a desirable object to possess. 
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And yet another may enroll with no academic purpose or goal 

but just continuing with the choice of college and/or 

curriculum in accordance to suggestion of ,,advisors,n be 

they parent, peer, or college official. The hypothesis is 

how specific should our analysis be in trying to identify 

attrition types. 

Slater (57:^37) also indicated that every student 

sets goals for himself as a result of his personal experi¬ 

ences throughout life. And of the many influences that play 

a part, the home is one of the most important. In fact, a 

son’s views of educational advancement will reflect parental 

attitudes toward ’’getting ahead” or just merely accepting 

things as they are. The neighborhood in which the family 

lives, experiences of the child, etc., are all somewhat de¬ 

termined by the nature of the father’s employment. These are 

the kinds of resources from which attitudes and value systems 

develop. 

It was stated by Boyer and Michael (11:279) that many 

studies on attrition fail initially by not correctly defining 

the term ’’dropout.” Typically, a student is considered to be 

a dropout if he does not obtain a bachelor’s degree from the 

institution of first enrollment within four years. But, they 

stated, it is incorrect to assume that eight consecutive 
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semesters or twelve consecutive quarters are the normal 

progression to graduation. It was found that the typical 

American student may very well complete his undergraduate 

study at more than one institution over a duration of time 

and this in fact has major implications for the theory and 

design of future research. 

Descriptive Studies of Attrition 

This section, which is the major portion of this 

Chapter, is divided into six different categories for the 

convenience of defining. These categories being: Extent of 

the Problem, Ability, Background, Personality, Finances and 

Other Reasons. 

It should be noted that most descriptive studies con¬ 

clude that the majority of students withdraw from the univer¬ 

sity for non-academic reasons. Furthermore, even those with¬ 

drawals that college records ascribe to as "academic failure" 

undoubtedly include instances in which the underlying prob¬ 

lems are of a psychological, parental, social or financial 

nature. (58:637) Summerskill sums this up by stating, "...in 

general, the attrition problems that predominate in the 

colleges involve the students* failure to meet the psychologi¬ 

cal, sociological, or economic demands rather than the 
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strictly academic demands of the college environment.n 

Extent of the Problem 

Of the most recent studies done in the area of re¬ 

tention and withdrawal, Iffert has probably carried out the 

most comprehensive study of any. Iffert found in his study, 

which was concluded in 1957> that little less than ZjO percent 

of the 12,000 students in his sample, who entered four-year 

institutions, actually graduated from that same institution 

four years later. (38:441) The graduation rate for men, for 

all types of institutions, was 38.8 per cent and the gradua¬ 

tion rates by type of institution were comparatively uniform. 

Although Iffert failed to institute a long term follow-up, 

the data available led to an estimate that approximately 59 

per cent was the probable maximum that would graduate at some 

later date at some institution. Iffert also reported that 

the national average attrition rate within any four year 

period is 60.5 per cent. (38:439) 

Summerskill, in his publication The American College, 

reviewed 40 years of college attrition research and found 

that rates of attrition vary sharply from 12 to 82 per cent, 

with the median loss being right at 30 per cent. 

An analysis of the attrition rate, decade by decade, 

shows the dropout rate for the 1920*s to be 33 per cent; for 
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the 1930*s, 30 per cent; for the 1940,s, 49 per cent and for 

the 1930*s, 31 per cent. It was estimated by SummersldL.ll 

that 40 per cent of the college students graduate on schedule 

and a further 20 per cent graduate at some college some day. 

(38:630) Thus the percentages have remained fairly constant 

for several decades. 

Jex and Merrill (40:763) attempted a follow-up study 

on college students over a ten year period and they concluded 

that 60 per cent of these students eventually end up with 

a degree. It was also found that one third of those entering 

freshmen will interrupt their educational studies one year or 

less and one half, of the same group of students, after a two 

year period. 

Barger and Hall concluded that students who suddenly 

dropout during the last quarter of the school year indicates 

that many of these are wishing to avoid the stigma of failure 

on their records. (7:8?) 

Irvine (39*39) studies 386 men who first entered the 

University of Georgia, as freshmen, in September, 1933. It 

was found that 31*2 per cent actually graduated from the 

University of Georgia four years later. At the end of eight 

years a total of 44*7 per cent had graduated from the Univer¬ 

sity. And 31*7 per cent had graduated from some institution 
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within the eight year span from 1955 to 1963* 

Ability 

The related studies discussed in this section are 

found in tv/o separate groupings. The first is scholastic 

aptitude as measured by test scores and the second is high 

school academic record and the factors related to it. 

Scholastic Aptitude. There are several instruments 

that are used to measure scholastic aptitude. The most fre¬ 

quently used tests include the Scholastic Aptitude Test (SAT) 

prepared by the College Entrance Examination Board (CEEB), the 

American College Test (ACT), and the American Council on Ed¬ 

ucation Test (ACE). 

There has been some question to the reliability and 

validity of test results. And it has been suggested by a 

number of authors that an individual may have totally differ¬ 

ent results on the same test depending upon the time the test 

was taken and the way it is interpreted. 

Summerskill (58:635) explored 19 various investiga¬ 

tions involving aptitude test scores and attrition. And in 

16 of these investigations he found that the scores were low¬ 

er for those dropping out than for those who continued, in¬ 

dicating that test scores appear to be of some significance. 

How much significance would vary from study to study. 
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Little (Zf7:2ZfO) ^ studying college students at the 

University of Wisconsin, found that those students who ranked 

in the top one fourth of their class both in mental tests and 

in high school achievement form an important grouping of high 

potential talent. But there are exceptions. Little found 

that 28 per cent of the students who ranked in the lowest 30 

per cent, either in aptitude or rank in high school, had 

graduated from the University of V/isconsin or were still en¬ 

rolled at the time of the study. This indicates that if the 

University had restricted admissions only to the top 30 per 

cent on the mental ability tests, 21 per cent, or about one 

out of five, who did graduate would not have even been ad¬ 

mitted. 

The conclusion by Waller (60:293)> after researching 

the literature on mental test scores and attrition, was that 

individual achievement and aptitude tests should not be used 

as an all encompassing kind of criterion to judge college 

readiness or ability. This evolves from the fact that 

college freshmen are generally in such a highly undeveloped 

state that shifts in measured ability are not all that un¬ 

usual and can be expected often among the highly-gifted 

students. 

Secondary School Performance. It appears that high 
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school grades of a student are generally recognized to be the 

best existing predictors of persistence and college grades. 

Jex and Merrill, in determining what factors led to gradua¬ 

tion from college, found that high school grades were very 

significant. (1+1:2.32.) 

Iffer^s study (38:^41) showed that standing in the 

high school graduating class is a better predictor than 

standing in a placement test. However, it is interesting to 

note that while he found high school standing to be the 

better predictor for graduation, the college placement stand¬ 

ing is a better index of probable length of persistence in 

college. This indicates that the person with the good high 

school rank will be likely to graduate sooner, but he is also 

more likely to give up the goal of graduation after a period 

of time. 

Not only does high school rank have some bearing on 

college performance, but the size of the high school from 

which the student graduates is a factor of consideration. 

Bledsoe (9:4-18), in his study of 397 Georgia high schools, 

established that students from large high schools are more 

apt to earn significantly higher grades during the freshmen 

year of college than do those who have graduated from small 

or middle sized high schools. This appears quite significant 
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when it is noted that almost 30 percent of all dropouts 

occur during or just after the first year. 

Summerskill (38:634) > i*1 eleven studies which 

he surveyed, the dropouts definitely had lower average marks 

in high school than did the graduates. Thus he concluded 

that high school grades are perhaps the best existing pre¬ 

dictors of college grades and this of course is most readily 

related to attrition. 

Chase (13:69) found that when the extracurricular 

program, at the high school level, was divided into student 

government, academic clubs and non-government/non-academic 

clubs—persisters tended to be proportionately over-repre¬ 

sented among those who gave their time to two or more kinds 

of activities;, whereas non-persisters clearly spent their 

out-of-class time away from the policy-making and other 

school related activities. 

It seems as though high school grades and activities 

are a better predictor of college performance and persistence 

than are test scores. Test scores have a tendency to fluc¬ 

tuate and although they may indicate certain kinds of poten¬ 

tial, they are not as beneficial as grades in predicting 

retention and/or attrition. 



22 

Background 

This section will attempt to discuss the research 

in relation to socio-economic background and parental in¬ 

fluence. 

Astin (4:222), in a comprehensive study of reasons 

why students drop out of college, attempted to discover why 

students of high academic potential, as measured by tests, 

tend to drop out. He found that those individuals of high 

aptitude who are most likely to leave college are those who 

have a low high school rank, who do not plan on attending 

graduate school, who do not enthusiastically search out 

scholarships and those who generally come from a low socio¬ 

economic background. All four items that pertain to the 

socio-economic level—mother^ education, father*s education, 

and number of peers attending college—predicted dropping 

out at the .001 level. 

Barger and Hall (7:8?) concluded that there is a 

definite relationship between socio-economic factors and 

ability and that these relationships can greatly be changed 

within a college population. They also stated that various 

socio-economic variables have different meanings psychologi¬ 

cally for males and females. In this particular study, the 

socio-economic background had influence on the grades earned 
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by females, but not by males. 

In one study which endeavored to discriminate between 

the various factors which lead to graduation and those which 

are not significant, Jex and Merrill (40*76?) found that the 

distance from the home to the campus and the number of sib¬ 

lings in the nuclear family were decidely not significant. 

They also found that parental income in this study was not a 

significant factor. A study by Little showed that the pro¬ 

fession of the father also could not be considered signifi¬ 

cant to dropping out. (47:240) 

Bard discovered in group interviewing of the student 

and parents, that more than a third of the fathers of the 

withdrawing students had themselves interrupted their educa¬ 

tion. One in four had faced the trauma of career setbacks 

and many of the mothers had never completed their education. 

Generally speaking, amongst the parents, there seemed to be 

a prevailing mood of disappointment” with their lives and 

careers. (3:103) 

And speaking of the dropoutfs parents, a Dr. Levenson 

stated, ’’Under the facade of being benign and very well ad¬ 

justed people, there is a strong undercurrent of depression 

and frustration in their own lives and marriages.” It was 

suggested that withdrawal could often times be traced to 



certain personality traits, such as lack of persistence and 

lack of ability to tolerate delay of gratification# (17:165) 

Waller (60:289) reviewed the literature on background 

and college completion and found that background does affect 

personality, the registered intelligence quotient and pro¬ 

fessional aspirations—all of which in turn affect persist¬ 

ence. 

Although the studies on background and retention are 

not 100 per cent in agreement, there does appear to be a 

relationship between home and socio-economic environment and 

eventual graduation from college. 

Personality 

There is a considerable amount of evidence showing 

that personality variables distinguish between students who 

persist and those v/ho discontinue. 

Brown (12:281) found that the characteristic dropout 

was somewhat withdrawn, introverted, depressed, irresponsible 

and nonconforming. 

In a study of low ability students by Daniel (21:232), 

it v/as discovered that those v/ho persist are more cautious in 

their behavior than those who discontinue. It is speculated 

that these students have a better understanding of themselves 
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so they are more comprehensive in their work. It was also 

found that students who have high academic aptitude sometimes 

discontinue schooling because of ,,relative!f poor scholarship. 

It is suggested that this is done because the student has in 

fact set goals too high for himself and suddenly realizes 

they cannot be obtained and now must compromise or face 

failure. 

This is further substantiated by Richard Tyre of Reed 

College (44:72), who says that these bright students generally 

donft fail for academic reasons. ,fThe real reasons come out 

in the dormitories v/hen conversations shift around to 1 What 

does it all mean?1 and !What,s the use of it all?1 And when 

you go behind these conversations you find in every case that 

there are unresolved emotional problems.,f 

It was found that many students adjust very readily 

to their environments, as they advance through college. 

(63:257) This is to suggest that students who do adjust 

easily to their environment while in college are more likely 

to persist in attaining a degree than are those who fail to 

adjust to their environment. (3:28) 

Several studies have searched out more minute kinds 

of variables which might further differentiate between drop¬ 

outs and persisters. Jex and Merrill (40:767) found that 
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those who remained socially active while in college were more 

apt to persist in college. It was also found that the age of 

entering students was not necessarily significant for persist¬ 

ence. Astin (4:219) deduced from his study that dropouts 

tend to be more aloof, self-centered, impulsive and assertive 

than the non-dropouts. And Daniel learned that high-ability 

students who discontinue their schooling for reasons other 

than academic ones rate themselves as less perserverant and 

less inquiring than students who remain. (21:232) 

It was Nasatir (49:292) who studied the attrition 

rate at the University of California (Berkeley) of freshmen 

who had been non-preferentially assigned in six different 

dormitories. It was found that in four of the six units, 

even the physical facilities were identical but yet the fail¬ 

ure rate had a range of 0 to 36 per cent. Nasatir concluded 

that success in college was highly determined by the inter¬ 

action of the individual and the social context, but the 

explicit causal factors could not be explained. Koelsche 

concluded that dropping out is most often the result of a 

converging of many factors upon an individual and that in¬ 

dividuals will vary accordingly to these factors. (46:364) 

And it was further found that withdrawers did not leave 

school due to a negative attitude about the physical 
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facilities of the school, services provided by the university, 

faculty competence, the counseling program or the overall 

academic program. But there was a significant difference 

from the continuing students in that they were more lonesome 

and unhappy, discouraged by low grades and generally lacked 

interest in their studies. (23:682-683) 

Rose (34:2^5) found that if the prospective dropout, 

who is determined about withdrawing, is at a high level of 

anxiety but still willing to conform in some measure, it is 

likely that he will persist and the time and effort spent in 
\ 

clarifying his identification and counseling him will be time 

well spent. And if he is highly anxious, highly hostile and 

highly non-conforming, he will probably have been saved from 

dropping out only to flunk out later. In such a case, coun¬ 

seling would only serve to put off his discontinuance and not 

to deter.it. 

It was Halladay and Andrew that felt personality 

factors played a large part in whether a student continues or 

discontinues his schooling. (35:213) They further dis¬ 

covered that one-third of the students in their study left 

school for non-academic reasons. 

Knowledge of the variations in growth and development 

of students has prompted some colleges to institute a policy 
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where students are permitted and even encouraged to take a 

leave of absence to “find themselvesM before ruining their 

chances for a degree in higher education if they arenft 

ready for it. Studies have indicated that “readiness for 

college,“ is an important part of personality development as 

is evidenced by the experiences of colleges with veterans. 

(45:195) 
As one student described it: 

“My advice to those students who are con¬ 
sidering dropping out of school: if your goals 
are hazy, go out into the world and see how other 
people are living. Live among them, experience 
the things they experience. Then give careful 
consideration to the path you want your life to 
lead. And if you still have the ambition and the 
means to secure a college education, by all means 
pursue this course.” (26:80) 

Finances 

Financial problems are often speculated to be a 

major reason for attrition. In the study by Koelsche (46:363) 

lack of funds was one of the several significant factors 

leading to withdrawal. Iffert found that financial diffi¬ 

culties, along with academic failure, dominates the scene. 

He stated that academic problems are more serious than fin¬ 

ancial for first year dropouts, whereas the reverse becomes 

true for those who discontinue after the first year. However 

few students attribute their leaving college to a single 
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factor, (38:^42) And Summerskill learned that in 16 of the 

21 studies he reviewed, finances was rated as one of the 

three most important reasons for leaving college. (38:647) 

Jex and Merrill (40:767) obtained some interesting 
c. 

facts in the area of finances in their study. They found 

that the students who are financing their education through 

savings of if they happen to be employed more than twenty- 

four hours a week while a student, tend to be less persistent. 

In this same study, the income of the parents and personal 

earnings, as a source of income were insignificant as the 

persisters and v/ithdrawers were concerned. 

Iffert (38:440) also mentioned that part-time employ¬ 

ment was unrelated to retention or attrition. Although he 

failed to distinguish between full and part-time employment. 

It seems as though finances are a substantial reason 

for discontinuing schooling at the college level, but it is 

not perhaps the major reason that some speculate it to be. 

Summerskill tried to point out that it is difficult to know 

how much validity to put on finances as a reason because 

often times students use this as a face-saving reason rather 

than stating the reality of poor motivation, low ability, or 

other miscellaneous causes. (38:647) 
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Other Reasons 

This section attempts to deal with a variety of 

reasons which do not appear major enough in the literature 

to receive a special heading. 

Although marriage is listed often times in many 

studies as a significant cause for attrition, it is generally 

a major reason for women students and will not be dealt with 

as significant to the male student. 

According to Hackney and Reavis (34:39-41)> the 

holding power of the university could be increased signifi¬ 

cantly if instructors and professors would improve their 

teaching methods. They conclude that teachers must maintain 

an attitude in believing that education is a process rather 

than a product. And to be a student is a way of living 

rather than a preparation for life. The stigma of being 

wrong must be removed. If students can reach the level of 

feeling free to make mistakes, and consider this to be a 

normal part of the learning process, they are less likely to 

develop anxiety which can lead to attrition. 

In the study by Gekowski and Schwartz a number of 

differences were observed between the persisters and the 

dropouts. (30:193) The dropouts had less adequate vocational 

goals, a lower estimate of the ability of the faculty, less 

4 
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knowledge of the name of their faculty advisor, used the 

service agencies less than persisters, knew less about degree 

requirements, rated the extra-curricular activities lower, 

received less positive reinforcement and support from home, 

and seemed less fulfilled in terms of their pre-college ex¬ 

pectations than were those who continued. 

It was interesting to find in a study by Holmes 

(36:296) that dissatisfaction with the food was listed as a 

significant reason for discontinuing, along with disagreement 

with the housing and counseling systems. Jex and Merrill 

(40:76?) also pointed out that students who live in campus 

housing facilities are more likely to persist in college than 

those who insist upon living independent of the university 

environment. There was also concern about fulfilling mili¬ 

tary obligations (38:442), inadequate social opportunities and 

lack of vocational motivation or direction (38:639>643) as 

further reasons for discontinuing. 

The motivational forces of goals, interests, attitudes 

and satisfactions relative to the college life of the student 

are certainly a part of the withdrawal phenomenon, but not 

much is known about what forces are predictive of college 

success or how to assess accurately such motivies in the 

student. (37:34) 
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One of the most significant influences on adjustment 

in the college environment is the residence hall. Walker 

(59:376) indicated that advantages of university residence 

in grades, length of attendance, amount of work completed, 

scholastic honors earned, and amount of participation in 

student activities were significant. The importance of this 

aspect of the environment on student is seen in the following 

report: 

,fThe most significant experience in the 
collegiate lives of these students has been 
their association with differing personalities 
in their living unit. Although the peer group, 
comprised of the total body of students, did 
not have too much impact on the behaviour of 
these students, ...discussions and ^ull- 
sessions* were a potent factor in shaping the 
attitudes and values of these college students.” 

Other factors associated with withdrawal include 

accidents, illnesses, poor reading skills and study habits. 

(58:636) 

Predictive Studies 

It was found that a number of studies have been done 

to predict in the areas of academic performance, attrition 

and retention. And for the mere sake of ease in reporting, 

these have been placed in three categories. They are: 

personal goals or statements, personality tests and scholas¬ 

tic aptitude. 
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Personal Goals or Statements 

Abel (1:10^4) endeavored to find whether male students 

who were judged to be sure about their vocational and/or 

academic goals functioned differently in high and low academ¬ 

ic groups from those who were uncertain. He found that 

students v/ho were committed to a certain vocational, goal, but 

had below a 2.00 (A = A*00) grade point average at the end 

of the first year had a 73 per cent loss compared bo an 

average loss of 37*1 per cent. And Goety (31:884) in his 

study of whether a plan of study was helpful or detrimental 

in terms of retention, concluded that having a definite goal 

is not only not predictive of continuance, but that not hav¬ 

ing a set goal in mind may be predictive of persistence. 

Bossen and Burnett clearly state that students who 

have a clear vocational goal in mind but withdraw are much 

more likely to return at a later date to re-enroll and 

persist. (10:34) 

Personality Tests 

Chambers, Borger, and Liebanan (14:313-314) found in 

their study that dropouts are more apt to be aggressive, tend 

to resist authority and control and have more problems with 

sexual adjustment than persisters. And also that the idols 

of male dropouts appear to be men who are generally agressive, 
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autonomous, sexually active, and defensive. 

It was Fricke (2?:30) who pointed out that admissions 

officers of today are very often searching for various meas¬ 

ures, including a measurement of the personality variable, 

as they attempt to look at applicants more and more in a 

total picture and look for ways to improve prediction. 

Aptitude 

In a study by Scannell (36:134) in Iowa, showed that 

prediction from achievement test scores increased year by 

year from grade four through high school; and that the high 

school grade point average was the best single predictor of 

college success. 

Gadzella in 1967 (28:333) compared 43 college grad¬ 

uates with 60 college dropouts using high school grade-point 

averages, intelligence quotients, scores on the Iowa Average 

Reading, Iowa English, Iowa Mathematics, Iowa Science, Iowa 

Social Studies and Stanford Reading Grades Tests. In this 

study the only significant discriminator between the grad¬ 

uates and the dropouts for males was the high school grade 

point average. It can generally be assumed that past 

achievements are good predictors of similar future achieve¬ 

ments. Thus in a number of studies the high school academic 

accomplishments and mental ability test scores are utilized 
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in studying the effects, relationships and/or predictions of 

a college studentfs achievements or successes. 

It was Little (47:240) who stated that the caliber of 

student attending the university, in terms of comparative 

mental test scores and performance in high school studies, is 

high despite absence of restrictive admission requirements. 

Hov/ever the heavy loss suffered thru attrition, of this 

potential group, points to the need for stronger programs of 

education and counseling by both high schools and universi¬ 

ties. 

Prediction of college success is a perplexing problem 

and there are many answers yet to be found. Thus far, many 

variables seem to have some bearing on college persistence 

with the best predictor being high school grade-point average. 

Reducing Attrition 

As previously shown, a number of suggestions have 

already been made about what plans to use in attempting to 

reduce the high attrition rate in colleges. In further re¬ 

gard to this matter, these suggestions will be examined more 

thoroughly under the three following categories. And these 

are: Admissions procedures, counseling and methods of 

studying attrition. 
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Adnisslons 

It has been rather generally established .that 

attrition could be reduced by a very selective admissions 

process whereby only students with high aptitude scores, and 

high school grades would be admitted into a university. It 

v/as Iffert (38:4^1) who found that the attrition rate for 

men attending twenty colleges and universities would have 

been reduced from 61.2 per cent to 43*9 per cent if admis¬ 

sions had been confined to the top 20 per cent of the high 

school graduating class. And Summerskill stated that there 

is substantial evidence to show that college can in fact re¬ 

duce attrition by eliminating those applicants whose scores 

on standardized tests of aptitude drop below the minimum 

level set by the college. 

Little (472238) discovered that college students with 

a high high school rank and high mental test scores do have a 

higher college completion rate than other students. However 

ib is important to note that by merely raising the cut-off 

scores on rank in class or mental test scores has many haz¬ 

ards, both because of the indadequacies inherent in these 

lands of measures and also because of certain other character¬ 

istics of people which are also important in determining 

ultimate human achievement and effectiveness. 
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And Ersoff (24:74) also noted several difficulities 

in the admissions process, that if improved upon, could 

supposedly improve on student retention. Three of these 

are: colleges more wisely admitting students, students 

likewise being more intelligent in their selection of college, 

and high schools doing a better job in advising and counsel¬ 

ing their students. 

Counseling 

Generally speaking, better counseling programs within 

the university systems could reduce attrition. It was Ealla- 

day and Andrew (33:213) who pointed out that the first year 

is the crucial year and that there are noted termination 

periods in an academic calendar. They noted that the attri¬ 

tion rate is significantly greater during September, November, 

end of the first semester or quarter and end of the first 

year. Therefore, suggesting that better orientation, pre¬ 

admission counseling, academic advising and special counsel¬ 

ing during those crises periods would be beneficial. 

It is felt that such procedures would reduce the 

number of those who impulsively marry or enter the armed 

services. They also feel that the college should require an 

exit interview of all those who withdraw. Gekowski and 

Schwartz (30:194) also suggested the exit interview and even 
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went further in saying that each institution should establish 

a committee to deal with the problem on a permanent basis. 

In effect, the interview helps crystallize the reasons 

for the decision and at the same time provides the university 

with important data on the causes of withdrawal. This part 

of the student personnel services shows the student that with¬ 

drawal is not a trivial matter either for the college or for 

himself and gives the student the feeling that the college is 

genuinely concerned for him. (19:132) 

Pervin (50:126-12?) stated that sometimes counselors 

are too intent on keeping the students in school. Instead it 

should be accepted that if dropping out seems like the wise 

thing to do, the counselor has somewhat of a responsibility 

of assisting in helping that student to relieve unrealistic 

guilt-feelings and can help in planning constructive use of 

the time, spent in the future even if the student never plans 

to ever re-enroll. 

One student phrased his feelings this way about the 

withdrawing student: 

,fEverybody*8 first duty is to realize himself, 
Suppose the guy realizes he is not realizing him¬ 
self? Maybe he doesnft know what!s best for him¬ 
self, but at least he knows that this particular 
slot isnH for him and that he ought to get his 
head out and look around to see if there isnft a 
better place somewhere else." (ifZf:?2) 
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It is a known fact that students who return to col¬ 

lege after being out a year or more working or serving in the 

military, often times report a variety of benefits. They 

feel more mature and they act it, they have a greater sense 

of competence and inner certainty of being able to deal with 

the world, feel college is suddenly more of a decision made 

on their own rather than by others, and are more sure of the 

benefits to be gained from a college education. Pervin con¬ 

cluded that the responsibility of colleges to the dropout is 

to help make certain that dropping out becomes a profitable 

rather than an unbearable traumatic experience. 

In a study by Rose (53:399)> 60 students were used to 

determine attrition rates as influenced by an effective coun¬ 

seling practice within the university. One group of 30 was 

obligated to have counseling and the other group of 30, used 

as a control group, received no counseling. There was found 

to be no defaulters from the counseled group and six from 

the control groups. This outcome prompted Rose to state that 

attention through counseling can be a significant deterrent 

to withdrawal. 

Once the apparent decision has been made to withdraw, 

the student is generally confronted with friends, parents 

and college personnel regarding his decision. A majority of 



these people urged the voluntary vrithdrawer to remain in 

school. However, those who urged withdrawal, friends and 

parents predominated. Counselors and faculty seldom spoke of 

withdrawal• (16:556) 

Research Methods 

In accordance with much of the literature, it is 

assumed that the test way to attack the problem of attrition 

is to locate the nature of the problem through proper research 

methods. Although some authors have come to criticize some 

of the research that has been done. 

Boyer and Michael (11:279) feel that a student who 

withdraws temporarily should not be classified as a- dropout 

and to restrict the studies of attrition to short periods of 

time is entirely inadequate. They suggest longitudinal stud¬ 

ies that encompass time periods of a decade or more. This 

position was also maintained by Irvine (39:32) who thought 

that measuring graduation rates by a four or five year time 

span is inadequate and out-dated. Jex and Merrill (40:766) 

also agreed that the present information being generated is 

not recognizing the persistence of students and is calling 

for more long-term studies. All three of these studies in¬ 

dicate that more individuals actually end up graduating than 

the current writings recognize. 
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Gekowski and Schwartz (30:192) stated that most 

attrition-retention studies concentrate on the achievement of 

those who remain in school while they think it would be more 

appropriate to place emphasis on those reasons directly 

associated with the actual withdrawal. It was also suggested 

that more studies be done comparing persisters and withdrawers. 

And that future studies concentrate on several factors rather 

than on just one or two. 

It was Astin (if:226) who felt there were four ways in 

which research on attrition could be better designed. First, 

he suggested that data should be collected longitudinally. 

Second, that more consideration should be given to personal¬ 

ity variables as predictors. Thirdly, that students v/ho drop¬ 

out should be classified only according to their reasons for 

dropping out and lastly, information should be obtained about 

the students plans (expectations, financial difficulties, 

marriage, etc.) when he enters college. 



CHAPTER IV 

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS 

Summary of Research 

This review of literature has shown the importance in 

the social, academic and psychological factors which are 

associated with withdrawal from college. Most of the writers 

agreed that the educational and background factors were most 

important to adjustment and persistence and that the majority 

of students withdrew for non-academic reasons. It was also 

heavily indicated that psychological characteristics play an 

important role in determining who withdraws from college. 

Other factors brought out, which were associated with attri¬ 

tion, included motivations, health and financial reasons. 

Considerable awareness of the complexity of voluntary 

withdrawal was gained through this review. Most writers tend¬ 

ed to agree on the multicausality in attrition and the need to 

comprehend the interrelationship of psycho-social variables to 

withdrawal• Theories and findings involving personality de¬ 

velopment, academic and social adjustment were considered in 

relation to their value tov/ard the understanding of the com¬ 

plexities of withdrawal. 

The literature exposed a need for more effective exit 
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interviev; procedures to help both students and institution in 

being more able to cope with the problem of withdrawal from 

college. 

Conclusions 

The conclusions of this review are presented in this 

section. And the importance of the following statements 

should be of concern to personnel student services who are 

constantly involved with the withdrawing student. 

1. It was found that students need assistance in 

formulating their values and beliefs according to their life 

purposes, vocational, educational, and social aspirations. 

And if it is true that many enroll at an institution with no 

real sense of purpose or knowledge of what might be appropri¬ 

ate for them, then it might be concluded that they are at¬ 

tending the college because it is prestigious, near home, 

v/here a friend attended, only college to which they were 

accepted or any number of other inappropriate reasons. 

2. Once a student arrives on campus, the personnel 

services on campus has the responsibility to give direction 

in helping that student to determine what is acceptable for 

him. 



3* A big breakdown within many university settings 

appears to be the willingness of the university to let the 

student flounder aimlessly within a curriculum. 

4. The student, at the time of withdrawal, neatly 

implies that he is extremely concerned about not knowing 

what occupation to prepare for, has a real lack of purpose 

for being in college, has no particular goal or direction for 

the future and feels to be a nonentity in the college environ 

nent. 

3* Personnel services on campus must make an in¬ 

creased effort to improve their image among students as 

knowledgeable, helpful professionals and to present more 

accurately the meaning of counseling to students. 

6. The voluntary withdrav/er represents that portion 

of the student body which is perhaps most actively engaged in 

the struggle of personal forces leading to the formation of 

an independent identity. 

7. Withdrawal should be accepted as perhaps a more 

painful way but nevertheless a healthy way of coming to 

terms with oneself and the world. 

8. Expressions of concern by the voluntary with- 

drawer is a vital educational service to the withdrawer and 

also provides a basis for evaluating personnel services 



in particular and higher education in general. 

Recommendations 

The following recemendations are made as a result of 

this study: 

1, There appears to be a bigger need for ways in 

which educators can facilitate communication with students. 

As the University campus grows physically in size and in 

student population, there is a greater need for greater per¬ 

sonal contact. 

2, The concern over vdiich the voluntary withdrawer 

has of appropriateness of choice of college, suggests that 

further research is needed concerning ways in which secondary 

schools can aid secondary school students more effectively in 

approaching self-concept and college choice, 

3* If the counseling service on campus is not per¬ 

ceived as a knowledgeable helpful service, then a study should 

be made toward improving the counseling Image and gaining 

confidence and respect of the college student. 

Zf, A systematic program should be in effect at every 

institution of higher education in a conscious effort to re¬ 

duce attrition. Such a program might involve tutoring, 

better aid in curriculum and course selection, better use of 
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financial aids, automatic procedures for withdrawal, follow¬ 

up on students who withdraw, a better coordinated counseling 

program and much contact with students especially during the 

freshmen year* 

The review of literature on attrition should be a 

continuous process, for those involved, to gather the latest 

information about variables involved in attrition and reten¬ 

tion in learning how various methods can be used to reduce 

attrition• 

6* The results of this review should be used as 

additional knowledge in attempting to disclose those students 

who may be likely withdrawal candidates* 
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