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ABSTRACT
Adolescents face a demanding question of what to do
after high school. Some will choose to join the military,
others will enroll at trade, technical or business schools,
some will enter the work force and still others will pursue
an associate degree from a community or junior college, or a
baccalaureate degree from a college or university. Several
factors and various individuals impact the decision of what
to do after high school.
This paper explores the elements which are associated
with the decision to attend and complete college. The
content of a graduate level course intended to prepare
school guidance counselors to effectively integrate career
exploration into the middle and secondary school is
presented as well. This material is intended to contribute
positively to the literature available on college bound
adolescents and the factors which contribute to selection of
and persistence in college.
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ORIENTATION OF THE PAPER
"What do you want to be when you grow up?"

This

question is the first step a child encounters on the journey
to a career choice.

Even though the question is posed to a

child at a very early age, a ready response is given: a
nurse!

a fireman!

an astronaut!

Thoughts about "what to

be" start in childhood and continue on throughout
adolescence and into young adulthood.
Children notice that grownups work.
that work is important.

They also notice

Even though they do not fully

understand what work is, parents behavior (i.e., going to
work everyday, bringing work home at night, etc.) models to
a child that work is compelling.
The preadolescent years are ones where the child
becomes aware of being "good at something".

By being

encouraged to explore activities and being praised for
accomplishments, the child learns to express preferences for
certain things and activities.
emerge, new changes exist.

Once the adolescent years

Physical growth, cognitive

development, independence, and peer influence all contribute
to how the world is viewed and how the adolescent perceives
the fit between self and environment (Shields, 1988).
As the adolescent begins to explore specific career
possibilities, aspirations must be matched with abilities
and academic preparation required to meet specific goals.
The questions of "what do you want to be when you grow up?"
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changes to "what are you going to do after high school?"
Responses of:

a nurse! a fireman! an astronaut! change to

"I've got a job", "I've joined the Army", or "I'm going to
college".
With appropriate guidance from parents and counselors,
students can acquire the academic preparation and/or skills
required to pursue their career goals.

For some, that

preparation will mean high school graduation; for others,
specific high school course completion and yet, for others,
academic excellence and leadership accomplishment leading to
admission to selective institutions or scholarship offers.
Parental and environmental factors will influence the
child's sense of self, academic preparation and aspirations.
Guidance counselors who work with preadolescent and
adolescent individuals and families have the opportunity to
recognize individual student potential, encourage abilities
and provide opportunities for individuals to realize their
educational and occupational goals.
Many options must be considered and decisions made by
all adolescents, but certainly by those who pursue post
secondary education.

While all teens must face the

complexities of adolescence, those who are college bound are
particularly challenged with decisions and. consequences of
those choices.

Along with adapting to the physical and

mental changes taking place, the adolescent who goes on to
college must be choosing an appropriate academic course
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load, achieving a school record required for college
admission and sorting through numerous options to determine
college choice and academic major.

The adolescent stage of

development does not necessarily prepare an individual to
focus on such long term decisions, however, the consequences
of those decisions have a lasting impact.

The student may

need guidance and interaction from both school officials and
parents in order to sort through the difficult challenges
offered during these years.
The teenager's task is to bring together all of the
various and sometimes conflicting facets of self into a
working whole that at once provides continuity with the past
and focus and direction for the future” (Elkind, 1984, p.
8).

•

Personal development, career exploration and academic

decisions take place simultaneously.
adolescent development stage

Knowledge of the

contributes positively to

understanding career development and college choice.
Adolescence: A Complex Period Of Growth
Individual/biological change and social environment are
the major sources of influence on the experience of
adolescence (Knefelkamp, Widick, and Parker, 1978).

Further

development toward adulthood relies upon the successful
achievement of identity formation in the teen years.
Adolescent development is affected by relationships with
family, peers, school, community and ethnic groups.
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Knowing the complexities of adolescence enables
educators to communicate more effectively with this group of
young people.

Appropriate guidance can thus be provided

which will enhance the identity formation of the individual.
Guidance counselors and parents should be able to
understand and appreciate the adolescent thought processes,
recognize what young people value as important and
acknowledge the pressures felt by this group.

By being

aware of these significant factors, adults can influence
what is communicated and how the communication takes place
between individuals.
Adolescents are not young adults.

The stage of

development is complex and is filled with challenges,
sensitivities, trials and errors.

To be knowledgeable of

the developmental aspects allows educators and parents to
establish feasible goals for youth, plan appropriate
activities and interventions and build upon the anticipated
changes.
Adolescence: A Stage Of Development
A series of stages make up an individuals life cycle.
The adolescent period of life is one where the person
attempts to identify who they are and what they will become.
Biological changes converge with cognitive development
creating a time of change for the individual.

The years

offer the young person the opportunity to experiment.
Clothing, hairstyles and behavior change as the individual
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tests various identities.

Physical changes take place

requiring the person to adapt to a new appearance.
Cognitive abilities are enhanced causing the individual to
think about things from a different perspective.

The world

is in constant flux and the adolescent must make some sense
out of their surroundings in order to arrive at adulthood
knowing how to handle life*s complexities.
Identity formation is the foundation of a healthy
personality (Green, 1989).

Making decisions, forging new

territory, contemplating that which goes on around daily
lives of people is all a part of the journey to personality
development.

Erik Erikson identified the stage as Identity

vs. Identity Diffusion.

He refers to the need to achieve a

sense of wholeness or inner identity (Green, 1989).
James Marcia conceptualized four identity statuses in
order to explain the styles with which adolescents cope with
Erikson*s identity crisis.

Identity diffusion, moratorium,

foreclosure, and identity achievement each describe a phase
of development common to adolescents (Marcia, 1966).
James Elkind further developed the identity formation
concept by describing the personal fables believed by young
people and the imaginary audience who constantly observes
the adolescent*s behavior (Elkind, 1974).

Together these

theorists painted a canvas that depicts the adolescent
period of life as one filled with excitement, change and
challenge.

The adolescent outside person projects the look
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of the moment; the inside person is preparing for the
promise of adult life to come.
Adolescence: A Critical Period Of
Parent/Child Interaction
A variety of environmental factors from childhood to
adulthood influence the career options that adolescents
pursue.

The achievement of personal identity requires an

awareness of the differences between one*s own values, needs
and aspirations and those of others, especially the parents.
While the adolescent pursues this developmental stage, a
critical parent-child interaction emerges.

While parental

influence has affected the family*s behavior throughout, the
child experiences new levels of influence as college
decisions and career directions are pursued.
Personal identity, socioeconomic background, family
influence, academic achievement and career aspirations each
play a major role in the college choice and career decision
process for adolescents (Otto, 1986).

The challenge is

great and the rewards many when a young person realizes
his/her potential and pursues a career path which leads to
personal and occupational satisfaction.
Parents should be reminded of their important role in
guiding the adolescent through the transition to adulthood
and the world of work.

Encouragement should be given for a

young person to explore career options rather than to choose
an occupational goal.

The options are many and the young
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person is learning and growing physically and mentally along
the way.

Support and encouragement throughout the change

process promise to bring satisfactory results for the
parents and the child.
If the challenge or disequilibrium is too great, the
adolescent may retreat; if the support is too protective,
the development of the individual may falter.

Educators and

parents must devise mechanisms to balance challenges and
supports in order to encourage adolescent development
(Knefelkamp, Widick, & Parker, 1978).
Adolescence: A Time Of Career Exploration
Career decision making is a complex and involved
process involving student aspirations, academic achievement
and parental influence.

Adolescents begin to recognize and

accept the need to make career decisions and begin to seek
relevant information about various occupations.

Abilities

and interests and their relation to work opportunities
become more obvious during the teen years (Crites, 1981).
Once a chosen field of work has been identified, the
adolescent begins to investigate and make decisions
regarding training or educational requirements necessary to
enter such a profession (Healy, 1982).
Enabling a child to realize his/her full potential
should be the goal of every educator.

Efforts can be made

at all levels of education to positively influence students
to develop their academic and personal abilities.

Career
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development and exploration programs can facilitate a
child's recognition of interests and capabilities,
exploration of career options and academic accomplishments
(Crites, 1981).
Accomplishment of career exploration during adolescence
allows the individual to successfully move on in the career
development process.

Competence and self satisfaction later

in life can be attributed to the career investigations made
during adolescence (Crites, 1981).

Z

Adolescence: Critical Decisions
For The College Bound
A youngster should be prepared for a productive and
rewarding life in a complex world of work (lanni, 1989).
For some, a college education may be the pathway to that
preparation.

While college may not be appropriate for

everyone, each individual should be academically prepared
for and introduced to higher education should that option be
selected at some point in time.

For the college bound

student, guidance is needed in order for students to
adequately investigate college curriculum options, high
school course selection, admission requirements and college
choice factors.
Cues trigger high school students into thinking about
college.

Facing the end of high school and wondering what

to do; interactions with counselors who encourage
exploration of future endeavors; other students talking
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about college plans and college literature arriving by mail
are a few events which prompt thoughts of college (Kotler
and Fox, 1985).
Where one goes to college generally influences future
career, friendships, choice of marriage partner, location of
future residence and life satisfaction (Kotler & Fox, 1985).
Obviously, the decision to go to school as well as the final
selection of school has major consequences.

The selection

process and academic preparation should be thorough,
resulting in self fulfillment.
Adolescence is a stage of development which impacts a
person's preparation for adult life.

From individual/

biological change and social environment to interactions
between parents and children, and the decision of college
selection, the foundation to career decision and goal
achievements is formed during the critical years of
adolescence.
Purpose Of The Paper
The purpose of this paper was to review the literature
that examines the adolescent stage of development and the
factors which influence career aspirations, which contribute
to the adolescent selection of and persistence in college.
A course syllabus and resource list are presented in the
appendices for a graduate level institute intended to
prepare guidance counselors to work with adolescents and
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families of adolescents in making career plans and college
choices.
Definitions
Adolescence - The stage of development between the ages
of 12 to 18.

The youngster experiences biological and

cognitive changes.

The onset of puberty marks the beginning

of this developmental stage, however, there is confusion
about which social and individual changes signal the end of
adolescence (lanni, 1989).
Career aspirations - Career aspirations are the
occupations which an adolescent perceives him or herself
participating in for gainful employment as adults.
College selection - The process through which an
adolescent and his/her family engage in order to choose an
institution of higher learning which matches the student's
interests and abilities.
Guidance counselor - A middle school or high school
employee who advises students regarding course selection and
college choice and toward other career decision making
resources.
Socioeconomic status - Socioeconomic status refers to
all of the influences surrounding a person—education,
occupation, income, power and information (Otto, 1986).
Post secondary education - Education beyond high school
(i.e., college, university, trade or technical school).
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Occupational achievement - Occupational achievement
generally indicates the educational as well as income level
of an individual (Leigh and Peterson, 1986).
Persistence - Persistence is the term used when a
student completes a college degree program within a
specified time (Astin, 1977).
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REVIEW OP LITERATURE
"The lives of adolescents hold a fascination for all of
us.

We have an enduring faith that the future of our world

rests with the young, and so we look to this period of life
more than any other for an evaluation of current society and
probable social future" (lanni, 1989, p. 1).
adolescents plan for their future?

How do

How do families and

schools influence academic achievement and career
aspirations?
determined?

Who goes to college and how is this
If the future is in the hands of today*s

adolescents, how can we as parents and educators better
understand the complexities of the development of these
individuals and provide effective guidance to support their
growth?

A closer look at the biological changes and the

cognitive processes which take place during the adolescent
period of development will provide critical insight to those
involved with adolescent youth.
Adolescent stage of The Life Cycle
How is adolescence defined?

The Merriam-Webster

Dictionary says that "it is the process or period of
growth between childhood and maturity" (Webster, 1981,
p. 12).

Still a child of the parent, the adolescent no

longer looks or thinks like a child.

Erikson refers to

this as a "natural period of uprootedness" (Erikson,
1964, p. 90).

Others have referred to this phase of

"identity crisis" as a time of turmoil or personality
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disorganization.

In actuality, Erikson believed this

phase to be one of "motivating uncertainty".
1964, p. 90).

(Erikson,

The young person must make sense of the

impulses, talents, skills and social experiences which
are different from those in childhood and may be ones
which differ from those evident in the parent.

Those

characteristics must be organized in a way that will
manage the complexities of adulthood effectively
(Widick, Parker, & Knefelkamp, 1978).
"The significance of the adolescent stage of life
cycle emerged in the United States when we moved from
an agricultural to an industrial economy" (Elkind,
1984, p. 19).

Laws protecting children kept them from

a grueling labor force.

Those concerned with education

were committed to having young people know how to read
and write and learn the ways of the factory.

The

rediscovery of adolescents was both a reaction to
economic needs and a reflection of parental attitudes.
In essence, society came to believe that . . . "young
people needed a period between childhood and adulthood,
a period before the final assumption of adult
responsibilities and decision making" (Elkind, 1984, p.
21)

.
Erik Erikson's Process of Identity Resolution
"Erikson1s view is that movement through life

occurs in interaction with parents, family, social
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institutions and a particular culture, all of which are
bounded by a particular historical period” (Widick,
Parker & Knefelkamp, 1978, p. 1).

During the time that

the adolescent's future is being influenced by
teachers, peers and parents, major developmental
changes are taking place which greatly impact the
teenagers readiness for decision making.
Erikson focuses on qualities of competence,
identity, love and wisdom—the positive and adaptive
capacities of individuals (Widick, Parker, &
Knefelkamp, 1978).

Erikson highlights factors which

encourage the emergence of positive and healthy
characteristics.

A workable definition of self comes

to be a requirement during the adolescent and early
adult years.

This transitional stage is composed of a

changing body and mind capable of abstract, reflective
thoughts (Widick, Parker, & Knefelkamp, 1978).

Society

is no longer willing to nurture this individual as it
did the infant unless some sense of purpose and future
self-sufficiency is evident.
•

Parental, societal, and
\

peer pressure is placed on the adolescent to make
concrete decisions, specifically in educational and
occupational areas, which will move the individual from
adolescence into adulthood.
A sense of self identity is realized when the
individual personally experiences and validates a
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change which was formed in the context of cultural
norms (Erikson, 1968).

The reality of the new identity

is manifest when those around the adolescent affirm the
behaviors and attitudes (Erikson, 1968).
Erikson's Stage Five: Identity vs. Identity Diffusion
Erikson identified adolescence in his fifth stage
of development and defined polar alternatives of
status—Identity versus Identity Diffusion (Green,
1989) .

The criteria used to establish identity status

consisted of two variables, crisis and commitment which
were applied to occupational choice, religion and
political ideology (Marcia, 1966).

"Crisis refers to

the adolescent's period of engagement in choosing among
meaningful alternatives; commitment refers to the
degree of personal investment the individual exhibits"
(Marcia, 1966, p. 551).
A new sense of awareness emerges when the onset of
puberty causes the body to undergo biological and
hormonal changes.

"Adolescents gain a fresh awareness

of themselves as individuals, as sexual mates, as
/

potential workers and parents, and as new persons
occupying what used to be a child's body" (Green, 1989,
pp. 74-75).

A complex collage of pieces seems to

present itself.

Some order must be established from

those pieces before successful identity resolution can
be achieved.
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The new self image fluctuates with time, place and
situation as the individual adapts to this changing
body and mind.

The cognitive confusion or identity

crisis to Erikson is a time in which the person is
motivated toward change and adaptation (Green, 1989).
Many times the identity crisis is resolved by
experimenting with different roles, values and
relationships.

The personal identity that evolves from

the crisis gives the adolescent a sense of self worth
and a self-determined value to society (Green, 1989).
Marcia's Four Identity Formation Coping Statuses
Erikson viewed adolescence as a psychosocial
crisis in which an individual has a growing
occupational and ideological commitment (Marcia, 1966).
Getting a job and becoming a contributing adult are
imminent tasks facing a young person.

Successful

integration of the childhood past with the adult future
is necessary in order for the person to have a feeling
of continuity (Marcia, 1966).
James Marcia further developed Erikson*s idea by
/

establishing a method for investigating an individual's
way of coping with identity formation.

Four categories

were identified which characterized an adolescent's
status on a continuum of ego-identity achievement
(Marcia, 1966).
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The four categories identified are referred to as
identity achievement, moratorium, foreclosure and
identity diffusion.

These four identifiers address

individual styles of coping with the formation of ego
identity.
After a structured interview, an adolescent was
placed in one of four statuses: a) identity
achievement identifies one who has experienced a
crisis and is committed to an occupation and an
ideology; b) moratorium describes one who is
currently in a crisis with only vague commitments
to occupation and ideology; c) foreclosure labels
one who while committed to an occupation and
ideology, seemed to have experienced no crisis
period, due to the fact that personal commitments
were largely parentally determined; and d)
identity diffusion describes one who may or may
not have experienced a crisis period, but who
exhibits no commitments, nor are concerned about
commitment (Toder & Marcia, 1973, p. 287).
Identity achievers appear to display an
independent measure of ego identity and maintenance of
a realistic level of aspiration.

Achievers subscribe

somewhat less to authoritarian values and their self
esteem is less vulnerable to negative information.
Strong commitment is expressed to occupational and
ideological choices which are based on extensive
searching.

Stability and the ability to establish and

pursue realistic goals and cope with sudden shifts in
the environment are also typical of the profile for the
identity achiever (Orlofsky, Marcia & Lesser, 1973).
High school students in the junior and senior years
begin to reach identity achievement.

At this level.
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the person is aware of the tough choices that must be
made about the future.

Challenges facing the

individual have to do with post secondary plans,
military enlistment, college choice, and employment.
Once the choice is selected, the person in identity
achievement shows commitment to that choice (Toder &
Marcia, 1973).

While the commitment to a post

secondary plan has been established, new challenges for
further ego identity and/or career developments may
arise and the process of identity achievement begins
again.
Individuals in moratorium display similar features
to those of identity achievers.

Some have moved from

the identity achiever status to moratorium while others
are working through an initial crisis stage.
Contradictory needs for both rebellion and guidance are
evident.
expressed.

Ambivalent views toward authority are
At best, moratorium individuals are active,

engaging, and creative, but at their worst they are
plagued with an inner turmoil of indecisiveness
(Orlofsky, Marcia, & Lesser, 1973).
During the pre-high school years and the first two
years of high school, adolescents are generally in
either the foreclosure or identity diffusion stage
(Toder & Marcia, 1973).

Those in foreclosure endorse

authoritarian values such as obedience, strong

19
leadership and respect for authority.

Negative

information influences the self esteem of these
individuals.

A typical trait of foreclosure is the

commitment to retain rather than moderate unattained
high goals.

These individuals tend to become their

parents* alter ego and therefore achieve superiority
through identification (Toder & Marcia, 1973).
Parental desires are reflected in the child*s
attitudes, behaviors and motivations (Toder, Marcia,
1973) .

Rigidity is characteristic of subjects in

foreclosure.

As long as the adolescent in the

foreclosure stage remains in a comfortable setting he
or she operates effectively, but the thought of a
situation change is challenging.

While committed to an

occupation, individuals have not experienced a crisis
and have done little searching to discover and accept
their commitment (Orlofsky, Marcia & Lesser, 1973).
Identity diffusers are mistakenly believed to be
the opposite of identity achievers.

In truth,

foreclosure individuals rate lowest on task variables
used to determine crisis coping strategies (Toder &
Marcia, 1973).

Identity diffusers are not concerned

with commitment to occupation, religion or ideology.
Their characteristics range from a playboy/playgirl
lifestyle of actively avoiding commitment to
aimlessness, aloofness, and drifting (Orlofsky, Marcia,
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& Lesser, 1973).

Adolescents in identity diffusion

tend to live for the moment and rarely think of the
future.

Making career decisions or thinking about

college is out of context with the normal thought
pattern of adolescents during this period (Toder &
Marcia, 1973).
A steady move forward to identity achievement
takes place from early adolescence to the end of
college.

A decline in the diffusion stage is evident

from the pre-high school years to college.

Generally,

once adolescents reach their upper high school years,
they are developmentally ready for identity exploration
which includes accepting a sense of self, selecting a
college and making academic and occupational decisions.
It is at this point where prior influence from parents,
peers and teachers comes together with the adolescent*s
own commitment to future direction (Toder & Marcia,
1973) .
Individuals cope differently to the task of
forming an ego identity.

Marcia*s work validated the

statuses as individual styles to this important
developmental phase.

Where Erikson identified identity

and identity diffusion, Marcia further defined the
process of moving from one phase to another (Green,
1989) .
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Elkinas Three Behavioral Concepts:
Egocentrism. Imaginary Audience and Personal Fable
"Adolescents often exhibit a preoccupation with
personal thought, chronic self consciousness, and the
attribution to others of motives thought to be highly
critical of oneself" (Elkind, 1974, p. 67).

The young

person is able to conceptualize individual thought but
also is able to conceptualize the thoughts of others.
Because of the physical changes taking place, the
adolescent is primarily concerned with self.

"This

belief that others are preoccupied with his appearance
and behavior constitutes the egocentrism of the
adolescent" (Elkind, 1974, p. 67).
Imaginary audiences are envisioned by the
adolescent.

Making assumptions about the focus of

attention, the adolescent constantly responds to the
anticipated admiration or criticism from the imaginary
audience.

The anticipations are based on the view the

adolescent holds of self.

Since the imaginary audience

is constructed by the adolescent, cosmetic and
behavioral flaws are perceived to be glaringly evident
and therefore worthy of concern.
So much attention is paid to the self, that others
likes and dislikes are ignored.

"Gatherings of young

adolescents are unique in the sense that each young
person is simultaneously an actor to himself and an
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audience to others”

(Elkind, 1974, p. 68).

Each is

more concerned about how they look than how others
look.

"...the imaginary audience reflects the

teenager's inability to differentiate between his or
her own preoccupations and those of others."

(Elkind,

1984, p. 135).
Because teenagers are so convinced that everyone
is observing and thinking about them, an inflated
opinion of their own importance is developed (Elkind,
1984) .

Elkind refers to this assumption of specialness

as the personal fable (Sprinthall & Collins, 1988).
Young people believe that their actions, feelings, and
beliefs are special and unique.

These feelings are so

strong that the person seems infallible—unable to
become pregnant, will not die, and that bad things, in
general, will not happen.

While the fable stays with

us throughout life, it is more prominent in adolescence
than at any other stage in life (Elkind, 1984).
The personal fable and imaginary audience concept
assists professionals in understanding the behavior of
adolescents.

Adolescent egocentrism, continuous

thoughts of self, is a critical time in the development
of the personality.

The mental structures developed

during adolescence must serve for the rest of the life
span.

The imaginary audience gradually progresses to

the real audience.

The young person tests hypothesis
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against reality.

"As a consequence of this testing,

the youth gradually comes to recognize the difference
between his own preoccupations and the interests and
concerns of others" (Elkind, 1974, p. 70).

The

personal fable gradually becomes what Erikson defined
as intimacy (Sprinthall & Collins, 1988).

Once an

adolescent shares confidences with another, a discovery
is made that others share similar feelings, sufferings,
fears, and exhilarations.
These two developments eventually overcome
adolescent egocentrism and allow the person to adapt
true interpersonal relationships rather than self
interested ones (Elkind, 1974).

These events bring a

young person closer to the development of a healthy
personality.
Career Development During Adolescence
The importance of career development during
adolescence was brought to the public's attention
during the 1957 launch of Sputnik (Healy, 1982).
Congress recognized that the career decisions made by
adolescents would impact national survival.

Science

and mathematics programs were bolstered and teachers
were encouraged by the National Defense Educational Act
to become guidance counselors and upgrade or develop
career services offered to students (Healy, 1982).
"The concept of career development postulates that a
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career builds on what a person has done, is doing, and
hopes to do and that its evolution can be thought of as
progressing through the stages" (Healy, 1982, p. 14).
A strong relationship exists between school and
work.

The secondary school experience is expected to

prepare teenage students for employment either directly
in the labor market or for post secondary schooling
which leads to higher status career ladders (Crites,
1981).

Career education has been developed in the

schools in order to assist students in making plans for
and being prepared for their future.
Career education is defined as:
"a continuous lifelong person-centered process of
developmental experiences focused on seeking,
obtaining, and processing information about self,
occupational and educational alternatives, life
style and role options, socioeconomic and labor
market trends. Career education also involves
engaging in purposeful planning in order to make
reasoned decisions about work and its relation to
other life roles with benefit to self and society"
(Healy, 1982, p. 245).
Career exploration in the schools allows the student to
begin that lifelong process at an early age.
Donald Super, a noted career theorist, identified
a series of stages which characterize career
exploration (Super, 1969).

Growth, exploration,

establishment, maintenance and decline are the names
given to each stage (Healy, 1982).

A person must

successfully grasp the thought processes in a
particular stage before moving on to the next one.
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Many times a person will return to an earlier stage and
begin a new progression, but rarely will a person
bypass a particular stage (Mealy, 1982).
The career growth stage typically takes place from
infancy through age 14.

The child acquires tools,

habits, attitudes and awareness of opportunities needed
for a career.
stage.

The child's culture influences this

A self concept is formed and by trying multiple

experiences, an understanding of the meaning and
purpose of work is developed (Mealy, 1982).
The exploration stage takes place from
approximately 15-24 years of age.

Numerous career

opportunities are explored during these years and the
individual prepares for those options by
experimentation.

An awareness of interests and

abilities and the relationship of those to work
opportunities is developed.

Students begin to make

decisions about whether or not to go to college and the
academic preparation required for that decision.

If

the adolescent is college bound, options of where to go
must be explored.

By the late teen or early twenty

years, the person should be entering occupations which
fulfill interests and abilities (Mealy, 1982).
From exploration, a person moves on to the
establishment stage, one which spans age 25-44.

At

this point the individual achieves competence in the
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occupation through experience and training and may
advance in the job (Healy, 1982).
The maintenance stage takes place from
approximately age 45-65.

Here the person preserves

their occupational skills and prepares for retirement.
The final stage, decline, covers the post retirement
years of age 65 and beyond.

Independence is sustained

due to appropriate management of resources and the
person adapts work to the individual physical capacity
(Healy, 1982).
The dominant stages experienced during adolescence
are growth and exploration.

Schools must provide

guidance which appropriately addresses the student's
needs for career preparation and planning (Crites,
1981) .
Preteens tend to focus on likes and dislikes.

The

teen years find the individual focusing on abilities
and values (Healy, 1982).

The discoveries made during

the exploratory years are influenced by family and
environmental factors.
The family has profound effects on schooling, not
only in terms of direct impact on the quality of the
schools children attend, but on how the children make
use of their academic opportunities (lanni, p. 135).
Academic aspirations/abilities may or may not be
recognized at home, therefore, the student may need
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guidance and support from the school in order to
achieve occupational and/or educational goals.
A guidance program must incorporate activities
which encourage career exploration and appropriate
course selection (Crites, 1981).

The courses a student

selects and completes play a major role in a student*s
future.

By taking a college preparatory program in

high school rather than a general track, one
considerably influences one's chance to enter and
graduate from college.

Failure to take proper courses

can almost preclude certain careers (Healy, 1982).
The dilemma facing educators and parents today is
that the level of decisions facing preteens and
teenagers is greater than the career maturity reflected
at the adolescent stage of development.

While

encouraging adolescents to set career development goals
early on enables the student to achieve adequate
academic and personal preparation, pressing the
individual to make vocational decisions may be
unrealistic (Healy, 1982).

A balance must be achieved

where the student is encouraged to achieve as much as
possible academically in order to have a full range of
educational and occupational choices upon graduation
from high school without expecting more than the child
can handle developmentally.
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The current occupational structure in the United
States demands technical, service and managerial jobs
rather than skilled labor, therefore, specific
occupational training or education is required.

This

demand has consequently created a need for extended
education/training beyond high school (Healy, 1982).
"The transformation of child-student to adultworker is probably the most commonly agreed upon
standard by which we judge an adolescent."
1989, p. 103).

(lanni,

Schools must take responsibility for

providing guidance and encouragement to students and
parents regarding preparation for the future.

School

guidance programs integrating human and career
development theory promise to give each student an
opportunity to achieve a satisfying and productive life
style.
Factors Which Influence Adolescent
Development, Academic Achievement and
Career Aspirations
Environmental factors surrounding the adolescent
have an impact on development, academic achievement and
career aspirations.

Culture contributes to an

adolescent's ethnic identity.

Gender differences

influence development, achievement and aspirations.
The sex role identity adopted is impacted by
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environmental factors surrounding the family.

A child

is the product of many contributing factors.
The Influence of Ethnic Identity On
Adolescent Development
"The ethnic identity issue for adolescents becomes
one of integrating their group membership as part of
their identity, and thus achieving a sense of
wholeness" (Phinney, 1988, p. 10).

The opportunity to

interact with those outside their community, increased
cognitive abilities and concern about appearance and
dating, job prospects and marriage make the ethnicity
issue more conspicuous to the adolescent.

"True

identity depends on the support which the young person
receives from the collective sense of identity which
social groups assign to them: class, nationality,
culture" (Erikson, 1964, p. 63).

Central to the

development of personal identity is ethnic self
identity for those minority group adolescents (Phinney,
1988) .
A secure ethnic identity is achieved by exploring
the meaning of being a minority in a predominately
white society.

Although there has been little research

on the development of ethnic identity in adolescence,
Erikson noted that minority teens face an additional
identity developmental task unknown to majority teens
(Erikson, 1968).

Achieving a healthy personal identity
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in a majority environment is a challenging task for
minority youth.
The Influence of Gender and Sex Role Identity
on Adolescent Development & Career Aspirations
Erikson did not postulate different developmental
processes for boys and girls (Erikson, 1968).

Both

sexes undergo crisis and commitment during the
development of the personality.

Studies focused on the

differences between males and females in their identity
formation have indicated that ego functioning and self
esteem appear to be related more to sex role identity
of girls, than boys.

(Hurtig & Petersen, 1982).

One is required to establish a vocational direction and
a value orientation in order to fully participate in
society.

As an individual makes vocational choices, a

"sense of identity" is developed; feeling the need for
an identity motivates the individual to make vocational
choices.

Men more often than women focus on vocational

choices as a source of identity (Widick, Parker, &
Knefelkamp, 1978).

The nature of identity for women is

unclear; however, some speculate that intimacy is
intertwined with self-definition.

Women tend to

establish identity around relationships rather than
vocational choice or ideological commitments (Widick,
Parker, & Knefelkamp, 1978).
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Empirical data are not available regarding the
effects of identity choice on behavioral issues such as
career and marital commitment, development of
relationships, etc.; however, any differences observed
between boys and girls appear to be a result of
cultural influences rather than different developmental
capabilities (Waterman, 1982).
The family influences the gender role of a child
from the first moment of infancy through the transition
from adolescence to adulthood.

Different expectations

and role models affect the eventual occupational choice
of young men and women.

Parental attitudes affect

behavior and achievement motivation in both boys and
girls from preschool through college age.
Traditionally, parents have placed greater
emphasis on the son to fulfill the role of provider and
life-long member of the work force (Marini &
Greenberger, 1978).

Boys have been encouraged and

supported in their aspirations and expected to enter
male-dominated occupations which are results oriented
(Marini & Greenberger, 1978).

Boys are expected to be

competitive, dominant and independent.

They tend to

make early career decisions without much self
examination or exploration and exhibit confidence that
a high prestige life of employment is possible (Marini
& Greenberger, 1978).

32
Early stability and a position rewarded with
acceptance is the goal of most adolescent boys.

Both

academic achievement and socioeconomic background have
a great influence on the career aspirations of boys
(Marini & Greenberger, 1978).
In preschool age boys of middle and working class
families, the father's nurturance enhances motivation;
in lower class boys, the father's restrictiveness
inhibits motivation (Weinraub, 1978).

The father's

involvement in academic matters in all areas except
mathematics is related to his son's higher achievement
motivation (Weinraub, 1978).
Boys who strongly identified with their fathers
tend to be well suited for technical occupations.
Mothers tend to influence boys toward linguistic-verbal
occupations.

Those who identify strongly with both

parents produce a blend of aptitudes ranging from
technical to verbal-linguistic (Sprinthall & Collins,
1988) .
The father's involvement in academic matters
influences higher achievement motivation.

If fathers

are overly involved and controlling, sons may find it
difficult to live up to those fathers' expectations and
therefore, withdraw from achievement oriented
activities (Weinraub, 1979).

A supportive father

enables a son to reach full potential.

For males and

33
females of college age, high achievement is related to
the perception of the father as accepting but not
controlling where low achievement is related to the
perception of the father as distant, autocratic and
punitive (Weinraub, 1979).
Girls are expected to be more expressive and
concerned with interpersonal relationships.

Girls are

expected to be dependent, sensitive and socially
nurturant (Sprinthall & Collins, 1988).

Girls value

personal benefits of enjoyment, pride, fulfillment,
personal challenge and independence on the job more
than boys do.

Girls are equally concerned about

financial reward as are boys

(Sprinthall & Collins,

1988).
Girls* career choices are greatly influenced by
mother and father.

Girls who have mothers who work

outside the home regard women as more competent than
girls whose mothers are not employed (Otto, 1986).
Girls whose mothers are employed are more likely to
have a positive view of women*s accomplishments.

A

higher percentage of girls whose mothers are employed
plan to work themselves (Sandberg, Ehrhardt, Mellins,
Ince,

& Meyer-Bahlbur, 1987).

A mother’s employment

is also associated with her daughter aspiring to an
occupation with higher prestige and in less
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traditionally male oriented fields (Leigh & Peterson,
1986).
Fathers may play an even more critical role in
influencing daughters* than sons* achievement
motivation.

Fathers who are attentive and encouraging

of their daughters achievements without being
overwhelmingly affectionate have highly motivated
daughters who are willing to take responsibility for
their own successes and failures (Weinraub, 1978).
Extensive study has been done on women who choose
to enter a male dominated occupation (Clement, 1987).
These women, referred to as pioneers, share interesting
common characteristics.

The majority considered

themselves to be tomboys throughout childhood,
preferred boys as friends, had parents who did not make
strong demands for sex-stereotypic behavior, had high
educational aspirations, had mothers who worked outside
the home, had fewer older brothers and aspired to
careers that were more gender atypical (Clement, 1987).
While girls will consider male dominated careers,
they expect to enter those that are dominated by
females.

Where occupational achievement is the major

route to status attainment in adulthood for males, the
same is not true for females (Marini & Greenberger,
1978).

The differential reward structure provides less

incentive for girls to channel their resources into
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occupational accomplishment (Clement, 1987).

While the

gender role in career choice may be changing, women's
reluctance to consider some of the traditionally male
careers might reflect a realistic awareness of the
problems that women in non-traditional jobs still
encounter (Clement, 1987).
Families who urge high standards and are
supportive toward their children, male or female, are
likely to be successful developing skills and
competencies needed in the adolescent to produce
desired outcomes (Otto, 1986).

Roles and behaviors

learned in childhood from the mother and the father are
reflected later as the child makes the transition from
high school to college, and then on to adult roles and
behaviors.
The Influence of Academic Achievement on Career
Opportunities
Academic achievement influences adolescent
aspirations during the high school years (Otto, 1984).
The level of schooling is the best single predictor of
people's occupational achievements in our society
(Marini & Greenberger, 1978).

In a study conducted by

Marini and Greenberger (1978) it was found that
academic achievement has a slightly greater direct
effect than socioeconomic background on occupational
ambition.

A student who does well in school considers

36
high status occupations such as doctor, lawyer, college
professor, engineer etc.

These students are recognized

for their talents and encouraged to pursue interests
towards an appropriate occupation.

The likelihood that

a student would apply to a four-year college or
university increases proportionately with the quality
of his or her high school class rank, Scholastic
Aptitude Test (SAT) scores, parents* education level
and, to a lesser extent, parents* income level
(MacDermott, Conn & Owen, 1987).

The student who does

not perform well in school has limits set to the
occupations and professional opportunities available.
Education is the chief means by which the lower
class individual may improve his/her social position
(Leigh & Peterson, 1986).

People with high level

training and schooling qualify for and tend to have
high status occupations.

People with low levels of

schooling and training generally qualify for lower
level occupations which have minimal entry requirements
(Leigh & Peterson, 1986).

The school environment

provides an important mechanism that allows high
ability and motivation to find its own level in the
occupational structure of the society.

Parents,

teachers, and counselors have major influence on the
student and on his/her future choices based on academic
achievement.
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Formal and informal tracking which takes place in
schools has the possibility of encouraging
accomplishments of those well prepared or of
perpetuating the academic deficiency some students
bring to school.

Those well prepared are introduced to

opportunities which may bring academic and personal
success.

Those lacking preparation have limitations

placed on opportunities and therefore may experience
lower self esteem, performance, expectations and
aspirations (lanni, 1989).

With appropriate academic

preparation and guidance, the student from an
unfavorable socioeconomic background can overcome that
status and achieve more attractive and financially
beneficial occupational status.
An important note is that salary levels do not run
parallel to occupational status in our society.

Lower

status jobs (i.e., truck driving) may pay better than
some higher status jobs (i.e., teaching).

The

important consideration of occupational exploration is
that the students have been academically and personally
prepared to make life style choices.

A college

education gives the individual a broad array of
occupational opportunities, those which require a
college degree as well as those which do not.

Only

those students who are academically and financially
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able to pursue college, however, have the full spectrum
of occupational choices available to them.
Factors Influencing the Decisions of
College Bound Youth
As a child proceeds through secondary school,
events and accomplishments contribute to the direction
in which the student moves for the future.

Mastery of

and interest in particular subject areas will determine
the high school course pattern a student takes.
Abilities and interests will lead a student toward post
secondary employment plans, training or education.
Results of standardized tests will contribute to a
student*s academic record and potential college
admission.

Financial aid and scholarship possibilities

will enable a student to consider otherwise financially
impossible educational options.

Career exploration

tools and activities will acquaint the student with
occupational possibilities which match individual
interests and abilities.
Attending college can have a profound effect on
one’s life.

Two critical issues involved in the

decision about college attendance are whether or not to
go and where to go.

Each potential college bound

student must address these questions.

The decisions

will be indirectly and directly influenced by family as
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well as by personal preferences and career aspirations
(Astin, 1977).
Family Influence on Educational Levels
and Work Values
While school personnel, peers, siblings, relatives
and activities influence young people, none have more
influence on occupational aspirations and achievements
which lead to college than parents.

Parents influence

educational levels and academic achievement of their
children which, in turn, influences aspirations,
expectations and occupational achievement (Marini &
Greenberger, 1978).

The degree of identification with

parents is often reflected in the types of vocations
adolescents prefer.

The family environment affects the

livelihood of a student going from high school to post
secondary education.

For those college bound

adolescents, family influence imparts career
aspirations and academic achievement as well as choice
of institutional type and location.
Children generally achieve about the same level of
occupational status as their parents (Marini &
Greenberger, 1978).

"Young people feel most

comfortable about aspiring to and achieving levels of
occupational status that are roughly comparable to
those of their parents" (Otto, 1986, p. 250).

While

children may not enter the same professions as their
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parents or grandparents, the adolescent career path
will be similar to those of past generations (Otto,
1986) .
A strong indicator of career choice and
aspirations of the adolescent is the socioeconomic
status and occupational achievement of the family.
Socioeconomic status refers to all of the influences
surrounding a person—education, occupation, income,
power and information (Otto & Haller, 1979).
Occupational achievement, the best single indicator of
socioeconomic status, generally indicates an
educational as well as the income level (Leigh &
Peterson, 1986).
A person's aspirations, what he or she wants to
do, are important predictors of educational and
occupational success (Shapiro, & Crowley, 1982).
Family expectations also influence young people's
aspirations. Parents who expect or hope for prestigious
careers for their children tend to have children with
high aspirations for themselves (Otto, 1986).

Children

of parents in higher income levels often aspire to
prestigious occupations.

Mothers' involvement in a

high status position influence their children to aspire
to higher status positions.
The number of siblings influences an individual's
educational and vocational aspirations.

Students from
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families with four or more children have lower
expectations for pursuing an education beyond high
school (Hansen & Mclntire, 1989).

Students from larger

families expect to hold craftsman, homemaker, laborer,
service or clerical jobs where children from smaller
families expect to hold managerial or professional
positions (Hansen & Mclntire, 1989).
The family influences a child's upbringing,
educational achievements, occupational outlook and
overall sense of self.

Lower socioeconomic families

tend to not expect as much from their children in
academic performance and generally do not expect them
to go on to college (Leigh & Peterson, 1986).

Due to

the lack of educational preparation, these young people
are not prepared for higher level occupations.

On the

contrary, good students tend to come from higher
socioeconomic backgrounds where there is a family
expectation to achieve in high school, to go on to
college and to enter a higher status job (Leigh &
Peterson, 1986).

The family plays a major role in

orienting adolescents to the meaning of work.

Parents

provide modeling for work related and social behavior.
By rewards and punishments, teaching and reasoning and
by example, parents influence their son's and
daughter's future (Otto, 1986).

Parental values are
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brought home from the workplace and become a part of
what parents teach their children.
Parents with higher status occupations differ from
parents of lower status occupations in their work
environment and work values.

The higher status person

tends to work with people rather than things and value
interpersonal skills rather than manual dexterity.
Children are treated as equals (Otto, 1986).

These

parents are interested in how children behave, but also
in why they behave as they do (Leigh & Peterson, 1986).
People in higher status occupations value self
direction and the ability to work alone where those in
lower status occupations value conformity and working
as a part of a group (Otto, 1986).

Understanding human

behavior is generally not necessary in lower status
jobs.

Interpersonal sensitivities are usually not

taught or modeled.

These become incorporated into the

childrearing and home atmosphere (Otto, 1986).

As

children learn their parents' values, they are adopting
attitudes and behaviors best suited for work situations
that have characteristics similar to parents'
occupations (Otto, 1986).
Mothers who have higher status give more detailed
instructions to their children (Shapiro & Crowley,
1983) .

The development of verbal skills and the

ability to follow instructions prepare children to
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function successfully in the educational system.

Lower

status parents communicate more by motions and gestures
since attention to detail and verbal skills are
generally not necessary in lower status occupations
(Shapiro & Crowley, 1983).
Fathers have great influence over the occupations
that children pursue.

A student majoring in business

whose father*s occupation is in a business field is
most likely to achieve a career in business (Astin,
1977) .

Having a physician for a father significantly

increases the chances of either a male or female
entering medical school (Astin, 1977) .

The child

observes the interest the father displays in his work,
the behavior exhibited which is appropriate to
professional and social occasions as well as the
interactions between associates.

This behavior becomes

comfortable, the environment familiar, so the child
eventually seeks a related type of occupational
endeavor.
Well before a student begins to make post
secondary plans, the influence of the family has made
an impact on the child*s aspirations, academic
achievement and probable occupational status.

If

changes are to occur in these patterns, counselors must
be aware of the influences and the consequences of each
career path.
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Parental Influence on College Selection,
Attendance and Persistence
The American dream is that college attendance is
followed by a good job, high pay and social status.
The falling job market encourages the view that
children need specialized skills that will enable them
to earn a good living.

Both the college educated and

non-college educated parents are seeking college
education for their children (Marini & Greenberger,
1978) .

Children are encouraged through the media,

through high school guidance programs and
college/university recruitment efforts to pursue
education beyond high school.
Parents who went to college are more likely to
assume that their children will also go on to college
(Marini & Greenberger, 1978).

"Families perpetuate

their advantaged or disadvantaged socioeconomic
circumstances from one generation to the next in part
by the levels of schooling their children obtain"
(Otto, 1986, p. 236).
Students whose parents are highly educated are
much more likely to apply to college than those whose
parents are less well education (MacDermott, Conn &
Owen, 1987).

Parents who had attended college are

familiar with admission terminology and thus,
understand the process and literature more clearly.
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Their knowledge of the experience contributes to their
support of the college going process.

Non-college

educated parents consider college attendance something
that requires serious thought and discussion (Ballou &
Reeves, 1987).
Parents are considered by many students to be the
most helpful consultants in the college choice process,
but also rely heavily on their friends and brothers and
sisters (MacDermott, Conn & Owen, 1987).

Parents view

themselves as the major influencer in the college
choice process and those who attended college are more
likely to initiate the discussion about college than
parents who did not attend (MacDermott, Conn & Owen,
1987) .
Parents with a college background understand the
importance of the student being given the latitude to
select the college of his/her choice.

While the

decision making process is a joint one, the final
decision on which college to attend is generally made
by the student alone (MacDermott, Conn & Owen, 1987).
The probability of matriculation is strongly
influenced by parents preference.

Early in the

decision process, parents may force students to reject
all schools the parents do not like.

The students are

then constrained in deciding among the schools the
parents accept, but in the end the student is allowed
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to make the final decision between those schools
(Murphy, 1981).
Parental educational level also seems to influence
the broadness of an education and college choice.
Students whose parents did not attend college are more
likely to attend college close to home (Moll, 1985).
Offspring of parents who did attend college have wider
career choices and are more likely to choose a school
of regional or national scope (MacDermott, Conn & Owen,
1987) .
Both college educated and non-college educated
parents express importance of strong reputation and
academic quality in the institutions their children
attend (MacDermott, Conn & Owen, 1987).

These

characteristics are judged based on classroom
instruction, library facilities, strong faculty
credentials and solid financial backing.
Mothers are most concerned about the students'
happiness on campus, drug and liquor use, campus
security and type of student in attendance.

Fathers

are interested in career opportunities, work-study
programs, and factors related to professional growth
(Moll, 1985).
Parents with a college background are less
concerned with costs, financial aid and scholarship
than parents who have not been to college.

Higher cost
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colleges are perceived as providing higher quality
education by those parents who have attended college
(MacDermott, Conn, & Owen, 1987).
There is evidence that the parents * background
even has an influence on college graduate's salary.

As

an example, for those entering business, parental
income and financial comfort are positive predictors of
salary for the beginning employee (Astin, 1977).
Possibly, the affluent parent encourages the student to
seek the highest paying position upon graduation.

The

student from a financially stable family may receive
assistance in finding a high paying employment
opportunity where the student from a lower income
family may feel the necessity to accept any job
possibility, regardless of salary.
Student Preferences in College Selection
The most frequently mentioned attributes students
look for in a college are: (1)

academic reputation (2)

job and/or graduate school placement (3) cost (4)
setting of campus (urban, rural)

(5) distance from home

(6) size of campus (7) social life (8) physical look of
campus, and (9) housing/living options (Kotler & Fox,
1985, p. 200).
In the most recent Astin study (1989), students
indicated that a good academic reputation was the most
important reason for selecting the college they chose
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to attend.

Consistent with factors listed as reasons

for going to college, graduates getting good jobs is
listed as a second most important reason for choosing a
college (Astin, Korn, & Berz, 1989).

Students who are

interested in being well off financially realize that
choosing an institution with high placement rates for
graduates is an initial step towards their goal.
Factors such as size of college, social
reputation, and financial assistance offered also
contribute to a student's choices (Astin, Korn, & Berz,
1989) .

It is critical for students to realize the

importance of the campus environment and their own
preferences when selecting an institution.

The campus

will be home for four or more years, therefore, the
student should feel satisfied and comfortable with the
selection.
Academic Maior/Career Choice
Many students make college choice decisions based
on the reputation of the institution and academic
program and the promise of economic success upon
graduation.

Since 1966, the academic majors of

business, computer science and engineering have become
markedly more popular due to the higher salary offers
upon graduation, while traditional liberal arts fields
have taken a downturn in popularity (Astin, 1977).
1972, 10.5% of the freshmen aspired to careers in

In
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business compared to a record high of 24.6% in 1987
(Astin, Korn, & Berz, 1989).

The 1988 and 1989

freshmen show a slight decline in interest in the
business field, however it remains a relatively popular
career choice overall (Astin, Korn, & Berz, 1989).
Astin*s study (1989) reports that interest in
careers in the computer fields has been declining since
its peak in 1982 while engineering careers continue to
increase modestly due to the promising job
opportunities and salary offers.

In the late 1960's,

approximately 23% of the freshmen expressed interest in
teaching.

This interest has declined to 8.2% in 1989

(Astin, Korn & Berz, 1989).

Interest in the arts and

humanities continues to decline with only 8.7% choosing
majors in those fields compared to 10% in 1987 (Astin,
Korn & Berz, 1989).

In 1966, one in three students

chose a liberal arts field of study (Astin, 1977).
When asked for the factors very important or
essential in a career choice, college freshmen in 1989
choose "chance for steady progress" as number one and
"high anticipated earnings" as number two (Astin, Korn,
& Berz, 1989).

It is obvious these values influence a

student's college choice and academic major.
Due to the choices that students are making, those
institutions which offer business and technical
programs such as science and engineering have
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experienced an enrollment increase while many liberal
arts institutions have suffered enrollment declines.
Institutions are faced with making curriculum changes
to meet the market demand while maintaining
institutional integrity and mission.
Factors Which Influence Persistence
in College
In order for students to reach career goals which
require post secondary education degrees, they must
remain in college rather than dropping out.

While a

variety of reasons for leaving school are expressed by
students, behavioral and/or attitudinal trends have
been identified in dropouts.

Institutions should be

aware of the factors which contribute to a student
choosing to leave school.

Once these contributing

factors are recognized, the institution can take steps
to prevent a student from leaving and redirect the
student toward achieving personal educational and
career goals.
Astin (1975) identified several characteristics of
entering freshmen which are useful in estimating a
given student's chances of dropping out.

A poor

academic high school record is an immediate warning of
a potential college drop out (Astin, 1975).

A student

who has not done well in high school may arrive at
college with low aspirations for achievement, another
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clear indicator that the student may drop out of school
(Astin, 1975).

Students from small towns and those

whose parents are not educated also are prone to drop
out (Astin, 1975).

The support one receives while in

college can be a critical factor in a student*s
persistence.

The small town environment may not have

provided an atmosphere where the student felt confident
in leaving.

Many students from rural areas have

difficulty in making career decisions due to the lack
of role models available for observation (Ballou &
Reeves, 1987).

Preparing for a career which is

different from those found in the small town may not
create a sense of confidence in the student.

Parents

who have not gone on for higher education may be unable
to provide the moral support and encouragement
necessary for the student pursuing a college education
to be successful.
Several factors contribute to a student not being
prone to drop out of college.

Just as the low high

school record indicates that a student may drop from
school, a record which shows academic ability and
achievement is the greatest predictor for persisting in
school (Astin, 1985).

The student's degree plans at

the time of college entrance give signals of the
student's aspirations.

Those who plan to attend more

than one college or those who aspire to a bachelor's
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degree or higher have a greater possibility to remain
in school than those who have lesser goals (Astin,
1975) .

Lettering in a high school varsity sport

contributes to a student's potential for persisting in
college (Astin, 1975).

The athletic competition

provides an arena for a student to meet challenges and
actively work toward goals.

These attributes prove

helpful to a student pursuing a college education.
Method of Paving for College
Method of paying for college becomes of critical
importance to the student's potential for dropping out
or remaining in school.

Receiving support from parents

or spouse, federal financial assistance, or employment
all play different roles in a student's academic
persistence.
Receiving a scholarship or grant contributes to a
student's persistence rate, therefore reliance on loans
is associated with decreased persistence (Astin, 1975).
Scholarships and grants are another means of support
and encouragement for a student's persistence in
college.

Loans which must be paid back place a

responsibility on the student to remain in school,
perform up to standards and find employment upon
graduation in order for the loan to be repaid.

While

the student is encouraged with scholarships and grants.
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many are discouraged when a loan is the primary source
of financial assistance.
Employment is a great contributor for students to
remain in college.

Having a job usually increases the

student's chances for finishing college (Astin, 1975).
While full time employment should be avoided because of
the time constraints the job places on academic
endeavors, the benefits of working under twenty five
hours a week are substantial (Astin, 1975).
On campus work is preferred to off campus work
(Astin, 1975).

Students who are involved in some

aspect of the college or university develop a sense of
loyalty and value to the institution.

Federal work

study plays a major role in students persisting in
school (Astin, 1975).

If the job is off campus and is

related to the student's eventual career goal, the
student may leave school to pursue the position full
time (Astin, 1975).

On campus employees are surrounded

by others who are involved in the educational process,
who encourage academic pursuits and who adjust work
schedules to meet the needs of students.

Off campus

jobs give the student a feeling of importance, but may
not support the pursuit of a college education in a way
necessary for the student to remain in school.
Degree of job satisfaction has little effect on
persistence in college (Astin, 1975).

Some students
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endure jobs which have no challenge or provide little
incentive because they do produce a pay check which
enables the student to continue the advanced studies.
The feeling of importance and commitment to college
outweighs the type of work the short term job provides.
Family Support
"Receiving support from parents for college
expenses generally enhances the student's ability to
complete college" (Astin, 1975, p. 69).

This support

may enable the student to spend time on academic
studies rather than in working to earn money for
college expenses.

The parental support may be an

important indicator of the parent's encouragement for
the student to pursue a college education.

Whatever

the reason, parents should realize the positive impact
of assisting the student in paying for college.
It is interesting to note, that parental support
for women students from high income families
contributes negatively to college persistence (Astin,
1975) .

Possibly, this situation gives the young woman

the message that there is no need to pursue an advanced
education and eventual employment because financial
support will be available from other sources.

There is

also the potential that these young women have come
from affluent families where the mother has not been
employed, therefore, the modeling may have created a
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situation where a college education did not appear
essential.

As more women enter the work force, it will

be interesting to see if the trend for women from high
income families receiving parental support continues to
be a predictor for college drop outs.
Students who are married when they enter college
are more likely to remain in school if the majority of
their support comes from the spouse (Astin, 1975).
Those who have a small amount of assistance from the
spouse are actually better off to have no support than
to have minor help.

Students who marry after entering

college persist in school regardless of the amount of
support the spouse provides (Astin, 1975).
Freshmen women who are married or those who have
marriage plans are less likely to remain in school than
those who are not involved with a significant other
(Astin, 1975).

Possibly the woman finds her attention

split between family responsibilities or future
endeavors and cannot concentrate on college studies.
College may be a lower priority than the other
obligations and activities, therefore dropping out is
an acceptable alternative.

Men who are married at the

time of enrollment are most likely to remain in school
(Astin, 1975).

The responsibilities of marriage and

the lack of outside temptations away from studying may
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be the positive contributors to freshmen men pursuing
their college education.
Just as in the case with parents providing
financial support, the married student may be able to
concentrate more on academics when the spouse is
working and providing college expenses.

The student

may feel responsible to spend the money wisely and
therefore remain in school when the spouse provides the
majority of the college funds.

When a spouse

contributes only a small amount, the student probably
seeks employment in order to earn money for college
expenses.

Working may become so time consuming that

the student chooses to leave school rather than
struggle with classes and employment.
Place of Residence
“Students concerned about maximizing chances of
finishing college should seriously consider leaving
home and living in residence halls” (Astin, 1975, p.
107).

Men can leave home and live in an apartment or

residence hall and benefit equally in terms of college
persistence.

Women who do not live in residence halls

risk finishing college (Astin, 1975).

Men may have a

stronger commitment to a college education and
therefore, their residence outside of the home does not
play a critical role in their persistence.

Women, on

the other hand, may benefit the greatest by being in an
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environment where strong encouragement is given to the
pursuit of a college degree.

Residence halls provide

role models, a supportive environment and peers
involved in academic endeavors; factors which
contribute to a female student's success in college
(Astin, 1975).
Campus Environment
Several aspects of the campus itself contribute to
a student persisting in higher education.

Students

need to be affirmed in their endeavors and feel
connected to the institution they are attending.

A

student's persistence depends on the degree of personal
involvement in campus life and the environment (Astin,
1975) .
Extracurricular activities are one way in which a
student can become involved in the life of a campus.
Organizations such as Accounting Club or American Home
Economics Association give a student a peer group to
associate with, constructive activities, and leadership
opportunities which are important in retaining
students.

Participation in fraternities and sororities

is linked to students staying in college (Astin, 1975).
Not only are students involved in the activities of the
group, a fraternity or sorority also provides a place
to call "home" whether that is a chapter meeting room
or a place of residence.

Athletic participation also
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plays a major role in a student pursuing an education
(Astin, 1975).

The student athlete has a sense of

belonging and is influenced by adults and peers who
value education.
A student maximizes the chances of completing
college by attending a private college, but minimizes
the chances by attending a two year school (Astin,
1975) .

Attending a religious affiliated institution

increases the chances of completion, but attending a
school with an enrollment of less than 500 decreases
the chances of persistence (Astin, 1975).

Private

schools and religious affiliated schools provide the
student with financial support, but also develop a
campus community feeling that connects the student
positively with the institution.

Many times, two year

schools and smaller enrollment institutions fail to
develop an environment conducive to students seeking a
challenging educational experience.
Student/Institution Match
Institutions should be careful to select students
who promise to be a good match with the institution.
Campus size and location, academic offerings, diversity
of students and religious affiliation contribute to the
environment in which the student chooses to study.
be comfortable and yet challenged among faculty and

To
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peers provides the student the opportunity to excel
personally and academically (Astin, 1985).
A college education may not be the ultimate goal
for every student who enters.

For those who find

satisfaction elsewhere, dropping out of college is
appropriate.

For those who aspire to a college

education or a specific career choice which requires a
degree, dropping out of college is a vanished dream.
Knowing the characteristics of students who are prone
to dropping out may assist the institution, the
student, parents and helping professionals in knowing
how to support the student in reaching educational
goals.
Literature Summary
Extensive literature is available on adolescent
development and on the process of career preparation
and college choice, however, little exists combining
these topics.

Adolescent development has a major

impact on the readiness for college or career
exploration.

There is a need to integrate the

literature available relating to adolescent
development, career preparation, college selection
persistence.

The results would prove beneficial to

parents, guidance counselors and college/university
educators.

and
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APPENDIX A
COURSE SYLLABUS

67
PREPARING ADOLESCENTS FOR COLLEGE AND
CAREER OPPORTUNITIES
An Institute for Junior High and
High School Guidance Counselors
The purpose of the institute is to prepare guidance
counselors to work effectively with college bound
adolescents and their parents in investigating career
opportunities, helping in the college selection process and
understanding factors which relate to college persistence.
The transition from high school to college is a critical one
and the counselor's role can be instrumental in the process.
The institute will focus on the developmental stage of
adolescence, environmental factors which influence
adolescent development, academic achievement, career
aspirations, college choice, attendance and persistence.
Participants will have the opportunity to interact with
other helping professionals who work with college bound
youth.
The goals of the institute are as follows:
1- participants will become knowledgeable about
adolescence and the factors which influence this
stage of development
2- participants will become knowledgeable about
issues critical to college guidance
3- participants will become knowledgeable about the
environmental and family factors which influence
adolescent academic achievement, work values and
career aspirations
4- participants will become familiar with career
development theory and the importance of career
exploration programs in the school
5- participants will become familiar with resources
available relating to college, admission,
financial aid and career exploration
6- participants will become familiar with factors
which contribute to a student's persistence in
college
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Format
The institute will be offered as a graduate level
two credit course meeting throughout a fourteen week
semester or as an intensive workshop held during a summer
session. Enrollment will be limited to 20 participants
which will facilitate group discussion and interaction.
Target Audience
The target audience of the course will be junior high
and high school guidance counselors with zero to three years
of experience in the school setting. A mix of rural and
urban school personnel is desired.
Course Content
The following are the units to be discussed throughout
the course:
UNIT I & 2
Adolescence Stage of the Lifecycle
How is adolescence defined? What does this
developmental stage entail? Developmental theories proposed
by Erik Erikson, James Marcia and David Elkind will be
discussed. A profile of the middle school/high school child
will provide counselors with information to understand the
changes taking place during the adolescent years.
UNIT 3 & 4
Career Development During Adolescence
Career development stages will be discussed with
particular attention paid to the adolescent years. Career
options of the future will be explored including the
preparation required to enter future fields of employment.
Participants will have the opportunity to review software
products, books, audio and video tapes and other resources
available for career decision making.
Unit 5 & 6
Factors Which Influence Adolescent Development.
Academic Achievement and Career Aspirations
Environmental factors play a major role in the
development of adolescents and their eventual occupational
choice. The influence of ethnic identity on adolescent
development, gender and sex role on development and career
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aspiration and academic achievement on career opportunities
will be explored. An awareness of the importance of
academic achievement on career aspirations will be
developed. Societal expectations which impact decisions
young people make about their abilities and opportunities
will be identified.
Unit 7-10

Factors Influencing the Decisions of College Bound Youth
Certain environmental factors influence some youth to
seek a college education. Discussion will take place
regarding the family influence on educational levels and
work values of adolescents, the impact mother/child and
father/child relationships have on student's academic
performance and occupational aspirations, college
preparation course requirements and the parental influence
on post secondary educational plans and college choice.
The college selection process will be explored with
participants being introduced to resources available to
assist in making sound educational choices. Parent and
student preferences on college selection will be identified.
Academic major and career choice trends will be discussed.
Unit 11 & 12

Factors Which Influence Persistence in College
Once a student has chosen to attend college new factors
become important to a student's persistence in completing a
degree. Methods of paying for college including parent
and/or spouse support, scholarships, financial aid and
employment and the impact on college attendance will be
explored.
Living arrangements during college can have an
influence on a student's academic pursuit. Living options
provided by residence halls, fraternity/sorority houses and
off campus apartments benefit different students. Typical
campus housing options will be discussed.
The contribution of student involvement on campus to
persistence in higher education will be explored and the
value of extracurricular activities will be discussed. The
meaning of student/institution match will be defined and the
importance of that match identified.
These units will prepare counselors for the nuances
which make a difference to a student completing or dropping
out of college.
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Unit 13
The Counselor's Role in the College Advising Process
Counseling centers, resource materials and guidance
personnel play a critical role in the college going process
for students and families. Discussion will center around
the development of a career/guidance program and methods for
involving parents in the college selection process.
Counselors will be encouraged to investigate, in detail, the
post secondary options available to students. Veteran
school counselors will share ideas on successful college and
career guidance programs.
Unit 14
Why We Do What We Do/Summary/Evaluation
This final session will provide the opportunity for
counselors to reaffirm their importance in the lives of
students. The work that goes into career investigation and
college planning has a long term impact on an individual and
on society. Guidance counselors are critical in this
process. Reflection on that impact will provide motivation
and incentive for the work to be accomplished with
adolescents.
Resources
The course will be facilitated by professionals in the
fields of adolescent development, career exploration,
college selection, and campus student services. Readings,
video media and hands on experiences with college and career
guidance materials relating to specific topics will be
provided.
Evaluation
Students will be requested to complete an evaluation at
the completion of the course. A mid year communication with
each course participant will be conducted in order to
determine the appropriateness of the information presented.
Feedback from these two instruments will be used to make
improvements to the course's content for the future.
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SAMPLE
UNIT LESSON PLAN
Factors Influencing the Decisions of
College Bound Youth
Unit 7
Reading Assignment:
MacDermott, K. # Conn, P. & Owen, J. (1987).
The influence
of parental education level on college
choice. The
Journal of College Admissions. 115. 3-10.
Otto,
L.
B.
(1986).
Families influences on youth*s
occupational aspirations and achievements. In G. K. Leigh
and G. W. Peterson*s Adolescents in families. Columbus:
South-western Publishing Company
Daily Activity
I. Lecture - Family Influence on Children
A.
B.
C.
D.

educational level
career aspirations
work values
academic aspirations

II. Group Discussion
Unit 8
Reading Assignment:
Ballou, L. C. & Reeves, C. G. (1987) .
How can they convey
what they cannot imagine?
A study of rural parent
attitudes toward higher education.
National Council of
Educational Opportunity Association.
Leana, F. C. (1981).
Great expectations: Counseling
parents for college.
National Association of College
Admission Counselor Journal. 26, 25-27.
Moll, R. W. (1985).
Pros and cons of parents* involvement
in the college admissions process.
The Admission
Strategist. 5, 29-34.
Daily Activity
I.

Lecture - Parental Influences on Children
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A. mother/child and father/child relationships
1. student academic performance
2. occupational aspirations
B. parents influence on college choice
1. application process
2. college selection
II.

Group Discussion
Unit 9

Reading assignment:
Shields, C. J. (1986).
The college guide for parents.
New
York: College Board.
Chapter 5: Big University/Small
College: What's the Difference? pp 58-67.
Shields, C. J. (1986).
The college guide for parents.
New
York: College Board. Chapter 11: Everything you need to
know about financial aid. pp 120-143.
Keeping the options open - Recommendations
(1989).
Commission of Pre-college Guidance and Counseling.
New
York: College Board.
Daily Activity
I.

Guest Lecture - Admissions and Financial Aid
Director of Admissions
Director of Financial Aid
A. Admission
standards/requirements
around the nation

in

colleges

B. Meeting college costs
1. financial aid/scholarship opportunities
2. applying for financial aid
3. applying for scholarships
C. Institutional characteristics
1. community
college
vs.
baccalaureate
institutions
2. private vs. public colleges
3. in state vs. out of state institutions
4. large vs. small colleges
5. commuter vs. residential schools
II.

Group Discussion
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Unit 10
Reading Assignment:
Cetron, S., Marvin, J., Rocha, W., Luckins, R. (1988, JulyAugust) .
Into the 21st century - long term trends
affecting the United States.
The Futurist, pp. 29-39.
Murphy, P. E. (1981).
Consumer buying roles in college
choice: Parents' and students' perceptions.
College and
University. 56. 140-150.
Shields, C. J. (1988).
How to help vour teenager find the
right career.
New York: College Entrance Examination
Board.
Daily Activity
I. Lecture - College Selection
A. college characteristics important to parents
B. college characteristics important to students
C. selecting an academic major
II. Group Discussion
III. Guest Lecture - Career Choice Trends for the 90's
Director of Career Services
IV. Panel - College From a Student's Viewpoint
A. college selection process
B. campus life
C. counselor/student
interactions
helpful
college selection process.
V.

Group Discussion

to

the
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PREPARING ADOLESCENTS FOR COLLEGE AND
CAREER OPPORTUNITIES
An Institute for Junior High and
High School Guidance Counselors
Resource Guide
College Choice. Student Choice.
New York: The College Board.

(1988).

College Cost Explorer.
(1990).
York: The College Board.
College Explorer. (1990).
The College Board.
College Planner. (1990).
The College Board.
Farrar, R. T.
Guide.

(1989).

VHS videotape.

Computer software.

Computer software.
Computer software.

College 101.

New

New York:
New York:

Princeton: Peterson’s

Gelband, S., Kubale, C., Schorr, E. (1986).
Application. New York: The College Board.

Your College

Hayden, T. C. (1989).
Handbook for College Admissions - A
Family Guide. Princeton: Peterson's Guide.
Miller, G. P. (1990). Choosing a College: The Student's
Step-bv-Step Decision Making Workbook.
New York: The
College Board.
Mitchell, J. S. (1990) . Jobs and Career Planning.
York: The College Board.

New

Moses, H. C. (1990). Inside College: New Freedoms.
Responsibility. New York: The College Board.

New

Peterson's Guide to Four Year
Princeton: Peterson's Guide.

Colleges.

1991. (1990).

Schneider,
Z. D.
(1987).
Campus Visits
Interviews. New York: The College Board.

and

College

Shields, C. J. (1986) .
How to Help Your Teenager Find The
Right Career. New York: The College Board.
Test Sense: Preparing for the PSAT/NMSOT.
Computer software. New York: The College Board.

(1985).

77
The College Cost Book. 1991. (1990).
Board.

New York:

The College

The College Handbook. 1991. (1990).
Board.

New York:

The College

The 1991 College Money
Peterson*s Guide.

(1990).

Handbook.

Princeton:

