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ABSTRACT

This study investigated the experience and examined retention rates of
students completing the 1993 General Studies Freshman Seminar course (GENS
100V) through qualitative and quantitative forms of inquiry.
The primary analysis was qualitative. The purposive sampling was
designed to examine the experience for the wide range of students enrolled in
the course. Sixteen students (two from each of the small group discussion
sections) were selected for an in-depth interview. Selection criteria included
high school GPA, ACT or SAT scores, residency, size of home town, and course
facilitator. Students were asked to respond to eight questions directed at
understanding their experience.
The secondary analysis was quantitative. Retention data were analyzed
for the following populations of traditional-aged full-time entering freshman
students in 1993: (1) the experimental group (students completing the course),
(2) the control group (students who wanted to enroll in the course but were
unable to due to caps on enrollment), (3) the remaining General Studies cohort,
and (4) the remaining MSU cohort.
Freshman Seminar students had a 2.5% increase in fall-to-fall retention
rates over the control group, a 4.5% increase over the General Studies cohort,
and a 4.2% increase over the MSU cohort. When analyzing retention data at
the end of Fall 1994, seminar students had increased retention of 8.4% over the
control group.
Student comments indicated they felt they belonged to a community of
learners and friends, acquired knowledge of campus resources, felt like they
"mattered" to their instructors, and were assisted in major and career
exploration. Students felt they had a substantive learning experience that
assisted in their transition and subsequent adjustment to MSU.
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CHAPTER 1

INTRODUCTION

Attrition on college and university campuses is a major concern in higher
education. Research indicates nearly 39% of all students leave institutions of
higher education without receiving their four-year degree (Cuseo, 1991).
Researchers including Perry (1978), Tint© (1987, 1993), and Upcraft and Gardner
(1989) agree that adjustment during the first year of college is crucial to college
success. If transition during the first semester of college goes well for the
student, the probability for persistence and further academic achievement
increases. College courses designed to aid in the process of transition and
subsequently promote retention have evolved to meet the needs of students as
well as institutions of higher education. For purposes of this study, this type of
course will be referred to as a Freshman Seminar.
Freshman Seminar courses nationwide typically use a small class
discussion/seminar format in which students are encouraged to explore issues
critical to their goals and objectives in a humanistic setting using a combination of
cognitive and affective experiences. Curriculum typically includes an introduction
to campus policies, procedures, and services; career and major selection; study

2
skills; and an orientation to the nature and purpose of higher education (Shanley
& Witten, 1990).
The General Studies Freshman Seminar, GENS 100V, was designed to
address high school to college transition and career and major exploration for
entering full-time traditional-aged freshman General Studies students at Montana
State University. Students enter the General Studies program when they are
undecided on their choice of major or have deliberately decided not to select a
curriculum upon entering the university but instead choose to explore a wide
range of options. Students may remain in the General Studies program up to
60 credits, but are actively encouraged to search for a suitable degree program.
Although a course designed to help General Studies freshmen had been
implemented at MSU since Fall 1990, the impact this class had on students [who
completed the course] was only known by the narratives of the students and
instructors of the class. There had been no comprehensive study of the effects of
this class. It was not known if this course significantly affected adjustment to
college, aided in career and major exploration, or had an impact on retention.
The course had undergone several modifications over the years based on
extensive suggestions from students and instructors. In 1993, the Freshman
Seminar was designated as fulfilling the general education core requirement for
oral communications as a three-credit-hour graded course. That class is the
subject of the research for this study. The class was subsequently renumbered to
GENS 101V in Fall 1994 and continues to be a three-credit oral communications
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course. The class was designed and intended to be a model for a university-wide
Freshman Seminar course.
General Studies students interested in the course in Fall 1993 enrolled in
one of two GENS 101V Freshman Seminar sections, at either 10:00 a.m. or
3:00 p.m. Approximately 55 students enrolled in each section. They were
subsequently randomly assigned to small discussion groups with 15 students per
group in accordance with their original time (i.e., 10:00 or 3:00). Both morning
and afternoon sections met at their appointed hour as a large group once a week
for lecture (Wednesdays) and in small discussion groups twice a week (Mondays
and Fridays). The facilitators were comprised primarily of General Studies staff
but also drew volunteers from across the campus: the Dean of Students office,
Renne Library, Associated Students of MSU (campus attorney), Counseling and
Psychological Services, and New Student Services.

Purpose of This Study

The purpose of this study was to provide a better understanding of the
effects on adjustment, career and major exploration, and retention of General
Studies students completing the 1993 GENS 100V Freshman Seminar at Montana
State University (MSU). The knowledge gleaned from this study was intended to
play a significant role in future curriculum planning and efforts for expansion.
Noted researchers on student adjustment and retention (Astin, 1975;
Gordon, 1985; Noel, 1985; Pascarella & Terenzini, 1980; Tinto, 1987, 1993) have
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identified several indicators of successful adjustment to college. Based on their
work, for purposes of this study, successful adjustment to college was defined as
(a) belonging to a community of learners and friends, (b) having knowledge of
resources necessary for success, (c) exploring academic and career interests,
(d) feeling as if you matter to the institution, and (e) being retained and
persisting at the University.
This study also examined fall-to-fall retention statistics for the following
full-time traditional-aged populations entering MSU in Fall 1993: (a) students
who completed the GENS 100V Freshman Seminar course (the experimental
group), (b) students who expressed an interest in enrolling in the course but were
unable to get enrolled (the control group), (c) all entering traditional-aged
General Studies students (the generic group), and (d) the remaining MSU
students.
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CHAPTER 2
REVIEW OF LITERATURE
Theoretical Background
This review of literature includes material on the historical development
and theoretical framework of Freshman Seminar courses, student developmental
needs, retention, and reported outcomes of Freshman Seminar courses
nationwide.
Historical Development and Theoretical
Framework
Freshman Seminar courses are not new to higher education but have
experienced a resurgence in popularity in recent years. The increased interest in
the fate of first-year students may be a result of the following: (a) the decline in
number of high school graduates, (b) the high attrition of freshman students, and
(c) the evolution of the student services profession and the holistic approach
taken toward helping the student. A closer look at these concepts aids in the
understanding of the evolution and resurgence of Freshman Seminar courses.
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Changing Demographics
Higher education experienced a major boom after World War II. For the
first time in history, the doors of higher education were open to a larger portion
of the American public. Before World War II higher education had been a
reality for only a small sector of Americans. The massive and rapid expansion of
the public sector of higher education was due to legislative acts making higher
education a possibility for many Americans who otherwise could not have
afforded it. The President’s Commission on Higher Education, in 1937, initiated
the first of these acts when it recommended the removal of racial, ethnic, and
financial barriers and urged the provision of financial aid. The Serviceman’s
Readjustment Act of 1944 (the GI Bill) granted all veterans financial support for
direct college and living expenses while enrolled in college. The Higher
Education Act of 1965 emphasized financial aid assistance. Amendments to the
act in 1972 advocated the new concept of entitlement, namely the Basic
Education Opportunity Grant (later renamed the Pell Grant). Funds were
available to financially needy high school graduates who had been accepted by an
accredited public or private postsecondary education institution (Delworth,
Hanson, & Associates, 1989).
As a result of these government programs, enrollment at colleges and
universities began to climb until finally reaching its peak in the mid-1980s. The
post-war "baby boomers" had been providing a seemingly endless resource of
traditional-aged applicants. Enrollment peaked to an all-time high of
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12.37 million students in 1981, but began to shrink to a total enrollment of 12.2
million students in 1984 (Tinto, 1987). The "seemingly endless" applicant pool
was beginning to dry up. Enrollment has continued to decline since 1984.
Enrollment projections for the future suggest an all-time low in 1995 of 10.5
million, before beginning to increase again at the later part of that decade (Tinto,
1987).
Institutions were faced with both a decline in the number of high school
graduates and an alarming attrition rate for first-year college students. Over the
course of four years, the total rate of completion was estimated at approximately
60% (Tinto, 1987). About one half of all students who drop out of college will
do so during their freshman year, and, of those, many will leave during the first
six to eight weeks (Noel, 1985).

Student Services
While enrollment at colleges and universities was experiencing a massive
expansion, the development of a new profession in higher education also was
evolving. This profession, the student services profession, has since become an
important component of higher education. Student services has subsequently had
a significant impact on Freshman Seminar courses as a result of the profession’s
emphasis on the concept of educating the whole student. According to a report
by the chair of American College Personnel Association in 1937, "this philosophy
imposes upon the educational institutions the obligation to consider the student as
a whole—his intellectual capacity and achievement, his emotional makeup, his
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social relationship, his vocational aptitude and skills, his moral and religious
values, his economic resources, and his aesthetic appreciation" (cited in Delworth
et al, 1989, p. 40).
The declining number of high school graduates, high attrition rate, and the
concern for educating the whole student forced institutions to reassess the
services they provide (Noel, 1985). Institutions were beginning to feel the
financial effects of shrinking enrollments. Even the recent influx of adult learners
has not been sufficient to counter the financial void left by the decline in
enrollments (Tinto, 1987).

Attrition and the Undeclared Student
According to Gordon (1985), college students with unclear academic goals
(undeclared students) have been identified to be at higher risk for attrition.
Identifiable attrition factors include the lack of career objectives and uncertainty
about the career exploration process. According to Beal and Noel (1980), the
programs most related to positive retention of undeclared students are orientation
programs, advising, and career assistance. Gordon (1985) suggests retention
programming remain active until students complete their major selection. It is
essential that undeclared students receive immediate faculty contact upon entering
an institution of higher education. Gordon (1985) claims a freshman orientation
or seminar course may be one of the more effective ways to help entering
undeclared students begin the exploration process for a major and career.
Characteristics of a Freshman Seminar course designed specifically for undeclared
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students provides many advantages. Students receive attention in a structured
format on a regular basis during their first weeks in college; academic advisors
who teach the course have immediate and consistent contact established with
their advisees; undeclared students discover other students who are not ready to
commit to a major and career; and self-assessment strategies for career and major
planning can be done in an organized classroom format (Gordon, 1985);

Retention
As a result of retention research, nationwide recruitment and retention
efforts have ensued to secure and retain students. According to Noel (1985), a
"wise retention strategy is the best alternative to [financial] pressures facing
education" (p. 3),
But, retention "at all costs" should not be the ultimate goal of institutions
of higher education. Pressuring students to stay when it is not in their best
interest is not only ethically wrong, it may also be counterproductive and may
result in an increased attrition rate (Noel, 1985). According to Noel, "students
re-enroll when they are having an exciting substantive learning and personal
growth experience that they can relate to their future development and success"
(p. 2). Additionally, Noel maintains this type of learning can take place in a
classroom, on a stage, on an athletic field, or in a club or organization, anywhere
the institution is responsive to students. A key element to student success is the
degree to which students get hooked into and involved with some significant
individual or group on campus (p. 2).
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According to Noel (1985) the major themes of attrition are academic
boredom, uncertainty about what to study, transition adjustment problems, limited
and/or unrealistic expectations of college, academic preparedness, incompatibility,
and irrelevancy. Astin (1975) also identifies several characteristics associated with
freshman attrition: poor high school academic performance, low aspirations, poor
study habits, uneducated parents, and a small town background. According to
Astin the greatest predictor of attrition is past academic performance such as
average high school grades.
In order to fully understand retention of college students, it is important to
understand what motivates students to attend colleges and universities and why
they depart from those same institutions. It is commonly understood that a
college degree, especially a four-year degree, is an important certificate of
occupational entry to prestigious positions in society (Tinto, 1987). Perhaps this
is why so many students enter colleges and universities after they graduate from
high school. Tinto suggests that students may go to college as much out of a fear
of "not going" to college as in an interest in "going to college."
As a greater portion of the population enters higher education, the
cost of not going to college increases even as the benefits of doing
so diminish. When large numbers of persons go on to college after
high school, college-going is increasingly seen by both employers
and employees alike as the norm for occupational advancement. It
becomes the norm of educational attainment rather than the
exception. But as it does so, the absolute value of higher education
for occupational advancement declines as more people acquire
similar degrees in the marketplace. This gives rise ... to the
possibility that increasing numbers of students enter higher
education as much from a fear of the penalties of not doing so as
from an appreciation of the benefits of that education. Unlike
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other college students, such individuals are likely to see themselves
as captured by external pressures. Rather than take an active part
in their education, they are more likely to be passive and to resist
any efforts to change, (p. 205)

Factors Related to Persistence
The critical time in establishing one-to-one relationships between students
and staff contributing to student success occurs during the first few weeks of the
freshman year (Anderson, 1985; Noel, 1985). Myers (cited in Noel, 1985) reports
that 50% of entering freshman drop out during the first six weeks and further
contends that if students are able to make it through their first year and return
for their sophomore year, the attrition rate begins to drop off nationally by almost
50% each succeeding year. He further comments on a three-year Minnesota
study which concluded that more than 50% of students who did not have
significant contact with an advisor, dormitory counselor, or teacher during the
first three weeks would not be enrolled the succeeding year. It is clear that
conscious efforts must be made to reach students to identify the importance of
their education during the first few weeks.
High school grades, high school GPA, and academic ability as measured by
admissions tests score are measures positively associated with increased student
persistence. Extra-curricular involvement is significantly related to staying in
college (Astin, 1975; Pascarella & Terenzini, 1977; Tinto, 1993). According to
Noel (1985), "the caring attitude of faculty and staff is viewed as the most potent
retention force on campus" (p. 17).
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Tinto’s model (Tinto, 1982; Peterson, 1993) of the dropout process has at
its theoretical core a concept of academic and social integration. Academic
integration is determined by the student’s academic performance and intellectual
development, and social integration is determined by the quality of peer group
interaction and interaction with faculty. All such interactions are associated with
positive increases in retention.
According to Anderson (1985), there are many other institutional means
with which to promote persistence. Institutions can help students identify their
purposes for attending college, provide a source for funding, and provide housing
and student services. Campus resources should include assessment and referral,
comprehensive academic advising, orientation programs and courses to make
students aware of campus resources, and counseling assistance to help students
resolve personal problems and interpersonal conflicts (Anderson, 1985; Astin,
1975). Course work designed to promote academic achievement should focus on
the purposes of higher education, foster exploration of academic interests and
careers, and be consistent with student skills. Student progress and academic
achievement should be monitored by faculty and administrators (Anderson, 1985).
In order for acculturation to occur students need to feel they are members of the
campus community and culture.
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Student Needs: Social-Emotional and
Developmental
Entering college students are faced with a host of financial, social, and
emotional problems. For many, this may be the first experience living without
parental authority. This period may be fraught with intense homesickness,
loneliness, fear, and emotional instability and may also be a time of sexual,
alcohol, and drug experimentation.
Students are also under great pressure to find a major and career.
Developmentally, many are not ready to make this decision. Students graduating
in June are often expected to have attained near adult maturity by their first
semester at college. They are expected to make many decisions, financial,
personal, and social, without the support systems they knew in high school.
Parents, teachers, counselors, and friends are no longer an immediate source for
referral and reflection. Not only are students faced with the loss of their support
systems, they are also thrown into the arena of institutional bureaucracy many
adults find difficult to handle (Anderson, 1985). Many traditional-aged college
students are not mature enough to withstand this assault.
These students may be at opposite ends of the intellectual spectrum. They
may be thinking abstractly and able to ponder possibilities, or they may still be in
Piaget’s concrete operational stage (Ginsburg & Opper, 1988). Many students
will also be in Perry’s stage of dualism, seeing everything as black or white (Perry,
1981). They may be looking for the one right major and career field (Gordon,
1985). Students need to be exposed to curriculum designed to foster critical
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thinking to propel their intellectual development. It is important to give them
situations in an environment in which they can acquire these skills.
When the social, emotional, developmental, and academic needs of the
student are not addressed students are at a much greater risk of attrition.
Institutions have an obligation to provide a substantive learning environment in
which all the needs of the student are met (Noel, 1985).

Wavs to Increase Persistence
Colleges and universities should be asking themselves the following
questions: How can we prepare students for the expectations of college so they
can succeed and persist at our campuses? How can we ease the high school to
college transition? How can we create an environment where students’ talents
can be identified and developed? Perceptive college and university
administrations nationwide, faced with shrinking enrollments, high attrition rates,
and an increased awareness of students’ developmental needs, should be seeking
ways to meet the needs of freshman populations.

Freshman Seminar Courses

Content and Components
Freshman Seminar courses have evolved to meet the needs of first-year
students as well as the needs of the institution. Successful transition courses
incorporate the components associated with positive effects on retention and
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students’ social-emotional, developmental, and academic needs as described in the
previous section.
Upcraft and Gardner (1989) believe success in college is more than
earning enough credits to graduate; they believe it is students making progress
toward fulfilling their educational and personal goals. Table 1 provides key
elements for Freshman Seminar courses derived from Cuseo (1991), Upcraft and
Gardner (1989), and Cohen and Jody (1978). The objectives fall into eight major
content areas: value of a university education, establishing relationships, fostering
self-confidence, major and career exploration, learning skills, goal setting,
wellness, and developing a philosophy of life.

Outcomes of Freshman Seminar Courses
There may be more empirical research supporting the value of Freshman
Seminar than for any other single course offered in higher education (Cuseo,
1991). This may be due to the fact that most traditional courses have not been
subjected to the same scrutiny or had to document their value empirically.
Departmental territoriality has assured a perpetual place for many first-year
courses in college curriculum (Cuseo, 1991; Powell, 1994, Associate Provost for
Academic Affairs, University of Wyoming, personal conversation). What other
first-year college course has ever had to document outcomes on persistence and
retention?
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Table 1. Eight Major Content Areas for Freshman Seminar Courses.

1. Exploring the Meaning, Value and Expectations of a University Education
♦ To generate enthusiasm for higher education and suggest strategies for getting the most
out of the college experience.
♦ To make students more knowledgeable about college policies and better able to use
campus resources.
♦ To believe that the college or university cares about them as individuals
2. Establishing and Maintaining Interpersonal Relationships
♦ To develop interpersonal support systems with fellow students and to foster comfortable
relationships with faculty and staff.
♦ To develop verbal and nonverbal communication skills, and active empathic listening
skills, to improve communication and understanding and to reduce ethnocentrism,
prejudice and discrimination
3. Fostering Self-Confidence, Self-Concept, and Identity Development
♦ To acknowledge the struggles with identity based on gender, sexual orientation, race,
cultural background, ethnic origin or disability.
♦ To acknowledge the importance of self-esteem for academic and personal success and to
learn strategies for maintaining and enhancing self-esteem.
4. Problem Solving and Decision Making: Selection of College Major and Future Career
♦ To acknowledge this period of uncertainty resulting from changes in interest, lack of
academic success, and family pressures.
♦ To consider important factors for selecting major, minor, and elective courses and
recognize the importance of one’s career for personal identity and self-esteem.
♦ To contemplate the relationship between college majors and professional careers.
5. Learning Skills and Strategies: Learning How to Learn
♦ To foster active and cooperative learning.
♦ To teach strategies for lecture and reading comprehension, note taking and studying,
learning styles, library research, term papers and reports.
6. Goal Setting and Motivation
♦ To learn how to set realistic long-term and short-term goals.
♦ To be able to distinguish between intrinsic and extrinsic motivation, to pursue a major
and career for reasons of personal fulfillment rather an expected monetary gain, prestige,
or the expectations of others.
7. Self-management: Managing Time and Stress, Maintaining Personal Wellness
♦ To increase students awareness of how they spend personal time and how this reflects on
individual priorities and values.
♦ To be able to make mature decisions about alcohol, substance abuse, sexual activity,
nutrition and physical exercise habits.
8. Developing an Integrated Philosophy of Life
♦ To devote time to a develop a clearer sense of purpose, and how they fit into the larger
order of things.
♦ To develop skills to become more internally motivated based on own sense of proper
living.
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The 1991 Survey of Freshman Seminar Program (Barefoot & Fidler, 1992)
reported responses from 2,460 institutions surveyed in Fall 1991. The general
findings of that research indicated about 45% of the campuses surveyed, who
offered the seminar, required the course of all freshmen, and over 70% required
some or all students to complete some sort of first-year seminar course. Student
satisfaction is the only outcome reported by a majority of respondents, but
approximately one-third of reporting campuses included sophomore retention
data. Respondents generally attributed student success and increased retention to
the Freshman Seminar course.
Data collected from the University of South Carolina’s University 101
course indicates participation was positively correlated with significantly higher
retention rates in each of the 15 years studied. This data is even more impressive
when observing that University 101 participants were generally considered to be at
greater risk for attrition than nonparticipants. University 101 participants were
less academically prepared and comprised a large number of undeclared and
minority students (Shanley & Witten, 1990).
Studies have also been done on matched control groups. These studies
compared performance levels of Freshman Seminar students to performance
levels of nonparticipating students. These groups were considered matched due
to their similarity on college entry characteristics. Results indicate that course
participants have significantly higher retention rates than nonparticipants (Cuseo,
1991). Freshman Seminar courses have also been credited with positive effects on
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academic achievement. Cumulative GPAs of course participants were reported to
be significantly higher than non-participants with matching college entry
characteristics in several studies (Fidler & Hunter, cited in Cuseo, 1991; Stupka,
cited in Cuseo, 1991; Wilkie & Kuckuck, cited in Cuseo, 1991).
What is beneficial for the student appears also to be beneficial for the
institution. According to Ketkar and Bennett (1989), increased revenue generated
by increases in student retention more than offset course expenditures; therefore,
Freshman Seminars are considered to be cost effective as well as successful in
promoting student retention and academic achievement.

GENS 100V Freshman Seminar at Montana State University

The 1993 course began on August 25th and concluded on Friday
November 12th. The class was a three-credit graded verbal core course. The
course incorporated experiential activities to maximize student experience and
group interaction. To fulfill verbal core, students gave two longer and four
shorter speeches. The two longer speeches consisted of an informative speech
and a persuasive speech. The informative speech provided an overview of
students' career exploration and the persuasive speech was on a topic of their
choice. The four shorter speeches included a personal introduction, a summary
of a campus resource office, a presentation on a wellness topic, and a summary of
a completed community service assignment.
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The intent of the resource scavenger hunt was to acclimate students to the
campus by becoming more knowledgeable about resources and opportunities
available. Students “found” 20 offices on campus well known for services to assist
students. In each of the small groups one student completed an in-depth
interview with one of the 20 offices. Each student gave a short presentation to
the class, and a discussion ensued on the benefits for students.
Students received a guest lecture from the Provost, Dr. Mark Emmert, on
the value and meaning of higher education and the responsibilities associated with
being an educated person. Students read an excerpt from a Thomas Jefferson
biography and were asked to write a paper discussing our democratic society and
government supported education and students’ responsibilities as a recipient of
that government subsidized education.
Career and major exploration was a major curriculum component of the
course for the noted importance to undeclared students. Students completed the
Myers-Briggs Type Indicator personality inventory and Holland’s Self-Directed
Search and were asked to research a career correlating with their interests,
personality, and natural abilities. The career exploration was completed with the
assistance of the staff at Career Services in their career resource library.
Students were expected to attend a study skills workshop and five extra-curricular
campus activities and to journal on the events. Students also journaled on
traditional first year transition issues: family roles, health and wellness, diversity,
and their experiences and expectations at Montana State. All students were
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required to attend a mandatory overnight outing at Luccock Methodist Camp
early in the fall semester to promote development of interpersonal relationships
and to give students the opportunity to enjoy the beautiful Montana scenery.
Other components of the class included (a) a required four hours of
community service in the Bozeman area, (b) a diversity assignment where students
were paired with a diverse student of another culture, descent, religion, or sexual
preference, (c) a four-year educational plan choosing a hypothetical major, and
(d) a critical thinking component. Attendance was mandatory and students were
deducted 40 points for each unexcused absence. (See Appendix A for the course
syllabus.)
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CHAPTERS
METHODOLOGY OF THE STUDY
This study included both qualitative and quantitative forms of inquiry. The
goal was to conduct research that would provide information for future program
development. The primary analysis was qualitative; a detailed examination of
students completing the course to arrive at a comprehensive understanding of the
effects of the GENS 100V Freshman Seminar. The secondary analysis was
quantitative; examining retention statistics of the four populations noted earlier
(experimental [Freshman Seminar], the control group, General Studies generic,
and the MSU freshman population).
The majority of prior research on Freshman Seminar programs had
focused primarily on the reporting of course content, student satisfaction, and
increased retention generally attributed to the effects of the class (Barefoot &
Fidler, 1992). This study differed in that it sought to examine the effects of the
class on its students and to compare retention data of students of the same cohort
not enrolled in the class. The rich descriptive data was then utilized to explain
the resulting differences in fall-to-fall retention rates.
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Qualitative Analysis

A total of 24 students (three from each of the eight sections) were initially
selected for an in-depth interview. Students were selected for an interview on the
basis of ACT composite scores, high-school GPA, in-state and out-of-state
resident status, and course section number. The selection was done in order to
represent the full spectrum of students enrolled in the course and document the
experiences in each of the sections. This purposive selection process was
designed to obtain meaningful information from the conversations of the students,
in their own words. The interview information was intended to complement the
fall-to-fall retention data.
All students in the GENS 100 class were notified of the possibility of being
contacted for an in-depth interview for this research study. A series of questions
were generated to incorporate the main goals and objectives of the course.
Students were purposively sampled according to the selection criteria, contacted
by phone, and asked to participate in the study. Once students agreed to be
participants in the study, an interview was arranged and the interview questions
were mailed to the participants (see Appendix B). All students did not agree to
participate in the study and the interview list was narrowed accordingly.
Interviews were conducted for approximately one hour during the 1994
spring semester. The interviews were held during office hours in the Office of
General Studies. Prior to the interviews, students granted permission to be tape
recorded and were assured their identity would be kept confidential and responses
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would be collectively gathered. Students were instructed to give honest answers
and assured they were chosen on the basis of the selection criteria. They were
told the researcher was NOT simply looking for positive information but rather
an honest appraisal of their experience in efforts to improve the existing course.
Questions posed at the beginning of the interview were designed to capture
students’ instantaneous responses with regard to actual experiences in the class.
Students were first asked to respond to the following question, "When I say the
word Freshman Seminar to you, what is the first thing that comes to your mind?"
They were then asked to respond to their best, worst, and most important/valuable
experience of the class from a second semester perspective and to comment on
their entire adjustment process since enrolling at MSU. The conversations took
different paths depending on how detailed a student’s response was and how
willing the student was to share information.
The students were then asked to respond to the four main interview
questions they had received prior to the interview (see Appendix B). The
following is a summary of those questions: Did the class assignments help you
form relationships with other students? Did you feel like you mattered? Did the
class aid in the selection of a major and career? Did the class help you to
understand the importance of an education and your responsibilities as an
educated person? (See Appendix C for the complete questions and responses.)
The final two questions asked students to make suggestions for change or to
comment on any portion of the course about which they had not previously been
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asked to respond. Interviews were completed with 16 students when it was
determined the examination of subjects began to be redundant and saturation had
occurred.
Quantitative Analysis
This analysis examined high school achievement and college retention
patterns for full-time traditional-aged freshman for the four targeted populations
entering Montana State University in Fall 1993: (a) students who completed the
GENS 100V Freshman Seminar course (experimental group), (b) students who
expressed an interest in enrolling in the course but did not get enrolled (control
group), (c) all entering traditional-aged General Studies students (generic group)
and, (d) the remaining MSU students (MSU group). Students in the control
group were identified during summer orientation registration sessions. Students
in the experimental group and the control group all indicated an interest in
enrolling in this course on a course selection worksheet utilized for registration
purposes by the General Studies staff. Students were informed enrollments were
limited and every student would not be able to enroll in the course due to caps
on enrollment.
The fall-to-fall retention rates of these four populations were compared in
Fall 1994. Typical college entry characteristics (high school GPA and ACT
comprehensive) were also compared for the populations. The results are
reported in Appendix D.
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CHAPTER 4

RESULTS

Findings of Qualitative Interviews

This section will objectively report and summarize the one-hour interviews
with the 16 students. The complete list of student responses is listed in
Appendix C. It is not the intention to interpret the data at this point. This will
be done in the discussion and recommendations section of this study.

Spontaneous Questions
1. When I say Freshman Seminar to you, what is the first thing that comes
to your mind? When students were asked this question, 5 out of the 16 (31.5%)
said they thought of their small discussion group, "I see the faces in our class."
Another 31.5% thought of how the class helped them to adjust to college their
first semester, "learning anything, and everything about MSU." Other students
commented on the outdoor experience, the resource scavenger hunt, and the
relationships they formed with their facilitator.
2. What was vour best experience in the class? Fifty percent (50%) cited
the small group as their best experience, "I don't think the class nearly would’ve
been what it was if it didn’t have the small groups, sort of a support group."
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Another 21% responded that the hike [overnight outing at Luccock Methodist
camp] was their best experience, "just getting out. . . getting away from school
and just a little bit of a challenge, just to get to know everyone better." The
campus resource scavenger hunt was also mentioned, "I probably would’ve never
found the things if I didn’t have to."
3. What was your worst experience as a result of this class? Three out of
13 (23%) mentioned the issue paper. This paper was designed to have students
contemplate the value of their education and their responsibilities as an educated
person. The majority of student comments were similar to the following: "I
didn’t have any idea what was expected or what we were supposed to do." Five
out of 13 (38%) complained about the amount of homework, "One of the things I
struggled with was the amount of homework that we had." However, one student
responded, "I used to complain [to his facilitator] about the work . . . but now I
realize that it got me ready for classes that are equally as busy. I used to think
that was the worst, but it turned out to be one of the better [experiences]."
4. Now that you are in your second semester, as you look back on the
class, what was your most important or most valuable experience?

Six out of 14

(43%) commented the friendships they made with other students in their small
group and with their facilitator was their most important experience, "I’ll see them
[kids from the class] and talk to them, and I got to know her [the facilitator]
really well. . . she acted like she cared what was going on." Another 50%
responded that they felt the resource scavenger hunt and the knowledge about the
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other campus resources was the most important, "The exposure to everything, ’cuz
my roommate didn’t take Freshman Seminar, so all the questions that she asks
me and I know ... I can answer them because . . . [of] all the things we did."
5. Do you feel you are better adjusted to college as a result of this class?
Twelve out of the 14 students (86%) responded yes, they did feel better adjusted
as a result of the class, while the other two students felt the class did help
somewhat with adjustment but felt "it was mainly the process that I went through
on my own" and "it was not the deciding factor . . . but was nice to have the class
where you could relax and voice your opinions and stuff instead of being stuck in
a huge large class."

Interview Questions
6. Did the class assignments, activities, or format (Xe., small group! help
you form relationships with other students and faculty? If yes, how?

All but one

(94%) responded yes. The no respondent said, "You only did one thing, it was
really kind of what I thought we would do [referring to the outdoor experience].
I really enjoyed the hike but I didn’t meet anybody else I didn’t know already."
7. Did you feel like you "mattered" as a result of this class (i.e.. felt as if
the MSU faculty and staff cared about you as an individual)? If yes, how? All of
the students interviewed (100%) responded yes, they felt like they mattered.
Name recognition was the primary indicator of this concept. Five of the students
expressed delight that "you all knew my name."
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8. Did the class help you in the process of the selection of a major and
career? The students (81%) said the class helped them in the selection of a
major and a career. Two responded no, "it seemed to be a waste of time," and "it
got boring."
9. Did the class help you to understand the importance of an education
and vour responsibilities as an educated person? If ves. how? Three out of the
16 students responded to this question with answers that encompassed the depth
of understanding this curriculum component intended. The majority of the other
respondents, however, responded in the following manner: "It just kinda went
over my head ... if people didn’t believe that education was very valuable they
wouldn’t be at college . . . wouldn’t be furthering their education . . . that’s why
I’m here," "I’m kind of confused about. . . where the money comes from, like
federal vs. state and all that private funds and stuff like that."
Students often confused this broader topic with one smaller component of
this topic, the research issue paper. It was hoped students would develop a
broader understanding of the meaning and value of higher education beyond a
job and income.

Additional Comments on Specific
Assignments
Students also commented on the following assignments: community
service, diversity, student interview, and family roles. Comments were also
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received on curriculum changes. These comments are also listed in the
Appendix C along with the other responses to the questions.
Findings of Quantitative Analysis
Examination of fall-to-fall retention rates of the four populations studied
indicated Freshman Seminar students were retained at higher rates than their
cohorts. The retention data were analyzed during the third week of Fall Semester
1994. Retention rates for Seminar students reached 74.4%. The control group
(students who indicated an interest in enrolling in the class but were unable due
to caps on enrollment) were retained at 71.9%, the MSU group at 70.2%, and the
General Studies (generic group) at 69.9%. Retention rates for Seminar students
at the end of Fall 1994 was 73.3%, while the control group was 64.9%. The
nonparametric statistical test Chi Square was utilized to determine significance.
There were no statistically significant differences in the four populations studied.
These results are listed below in Tables 2 and 3.

Table 2. Fall-to-Fall Retention Rates as of the Third Week of Classes.
Group
Freshman Seminar
Control Group
General Studies Generic Group
MSU Group

Retention Rate Fall ’94
74.4%
71.9%
69.9%
70.2%
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Table 3. Fall-to-Fall Retention Rates as of the End of Fall Semester.
Group

Retention Rate Fall ’94

Freshman Seminar
Control Group

73.3%
64.9%

College entry characteristics, high school GPA and ACT composite scores,
were compared for each of the groups when the retention data were analyzed.
These results are represented in Table 4. The experimental (Freshman Seminar)
and the control group were similar in terms of college entry variables associated
with retention and persistence.

Table 4. Prior Academic Achievement.
Group

Freshman Seminar
Control Group
General Studies Generic Group
MSU Group

ACT
Composite

High School
GPA

22.1
21.7
22.1
23

3.045
3.01
3.03
3.19

Academic achievement was also compared for the Freshman Seminar and
the control group in Fall 1993 and Spring 1993. Academic achievement was
higher for students completing the course than for those in the control group.
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Unfortunately, these statistics are not available for the General Studies generic
population and the MSU cohort. The results are listed in Table 5.

Table 5. Cumulative GPAs for Freshman Seminar and Control Group.
Spring 1994

Fall 1993
F.S. Control
Cum GPA
* # on probation
# suspended

2.81
6%

* Or Suspension Warning

2.23
26%

F.S. Control
1 2.675
20%
3%

2.40
29%
6%
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CHAPTER 5

DISCUSSION AND RECOMMENDATIONS

Discussion and Conclusions

The findings reported in this study confirm students completing the GENS
100V Freshman Seminar are successfully adjusted to Montana State University,
are able to articulate their academic and career goals, and are retained at higher
rates than students who do not complete the course. This finding is even more
interesting when noting that undeclared students are known to be at higher risk
for attrition than students who have declared a major.
Based on this study, the GENS 100V course successfully prepared students
for the expectations of a college and eased the high school to college transition in
a personal and caring environment. Students were not only academically but
socially integrated into the university through intentional experiential activities
designed to promote interaction and a sense of belonging to the university and
the community. Course curriculum was carefully planned to meet students’
social-emotional and development needs. It appears.the General Studies
Freshman Seminar, GENS 100V, is an effective first-year adjustment and career
exploration course for undeclared students which is successful in retaining
students to the sophomore year.
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Findings based on the qualitative interviews indicated students completing
this course felt successfully adjusted to college as previously defined in this study.
Students felt they belonged to a community of learners and friends, had
knowledge of campus resources necessary for success, explored academic and
career interests, and felt as if they “mattered” to faculty and staff at MSU.
Students’ comments reflect the depth and intensity with which they
interacted with their peers and their facilitators. This is particularly evident in
student comments of their small discussion groups. Students felt they were
successfully integrated into the social and academic community at Montana State
University. This was accomplished with the overnight outing, extra-curricular
activity assignments, and the community service assignment. The most striking
findings illustrating this point were the responses to question #2, the best
experience of the class, and #7, the mattering question. The small group
atmosphere of the class and the close interpersonal relationships with faculty and
staff and among peers were the strongest findings of this study. The most
impressive finding was the numerous times students mentioned the importance of
name recognition. It was clearly of significance to students to have facilitators
recognize and call them by their first names. Facilitators who encouraged out of
classroom experiences and invited students into their homes clearly gave the
message to the students they were important to them. This finding correlates
with research underscoring the importance of a caring attitude of faculty and staff
as a potent retention force (Noel, 1985). In light of the fact undeclared students
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are often at much greater risks for attrition, this caring attitude by facilitators is
probably of even greater significance (Gordon, 1985). It is critical the undeclared
student establish faculty contact upon entering the institution to reduce this
increased chance of attrition.
Additional findings from the qualitative interviews also underscore the
importance of the small group as well as the familiarity with campus resources.
The small group and the resource scavenger hunt were discussed in six out of the
nine interview questions. The only questions in which they were not discussed
were the questions on the worst experience, value of education, and major and
career selection.
The resource scavenger hunt, the required component for each student to
investigate a campus resource, proved to be one of the more beneficial
components of the class. As a result of the qualitative analysis, students indicated
they were frequently the only ones on their floor who knew the location of the
offices and were often considered to be the "expert" on campus resources as
compared to people who did not take this course.
The value of education topic was not adequately conveyed to the students.
Student responses indicated they missed the depth of understanding intended for
this topic. The purpose of this curriculum component was to help students
understand the value of education beyond the mere value of job and income. It
was hoped they would understand the broader relevance of being educated
persons.
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Students reported the major and career curriculum component was highly
effective. Students were able to articulate academic and career goals based on
their interests and personality. The interest and personality tests were successful
in aiding students in the major and career decision making process. The majority
of freshman (in General Studies and MSU) do not undertake this type of
comprehensive career exploration (personal conversation with the director of
Career Services, 1994). Students in General Studies who do not take the
Freshman Seminar course are encouraged to use the resources at Career Services
but are not required to pursue such intensive career exploration. Many students
are aware they are in need of assistance but do not seek it out on their own
(Frielander as cited in Cuseo, 1991).
Student support programs like the Freshman Seminar should be delivered
intentionally and in an organized approach to be effective in retention efforts
(Cuseo, 1991; Beal & Noel, 1980). According to Beal and Noel, "an active
dynamic approach is necessary to reach the students who might otherwise leave
without ever bothering to consult a college faculty member or official, without
finding the answers that could have made a difference" (p. 94). An often
overlooked advising service for undeclared students is an organized approach to
career exploration (Gordon, 1985). It is clear the major and career exploration
component in the Freshman Seminar offers an effective and organized approach
to major and career exploration for undeclared students.
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The students* comments on the verbal core requirement are interesting and
give credence to inclusion in the Freshman Seminar course. This was the first
year the verbal component of the general education curriculum had been included
in the course. There was concern over whether this verbal component would
diminish the effects on adjustment commonly associated with this type of course.
However, student responses indicated they found it much easier to give a speech
in a group of peers they felt close to and trusted. The ability to integrate
adjustment issues with verbal speaking assignments proved to be a nice affiliation
between these two curriculum components.
Research on Freshman Seminar courses indicates the importance for
students to feel the course has some additional benefit to their college career. By
incorporating the verbal core requirement into the course, Freshman Seminar
students felt they were taking a real course. For many institutions of higher
education, the Freshman Seminar is a required component of the general
education curriculum. At MSU this is not the case. Therefore, by including a
verbal core, students feel they are taking a real course to satisfy core curriculum
requirements.
One student reported a negative experience and another reported a slightly
negative experience as a result of the class. Both students were in sections
facilitated by non-General Studies staff members. This gives rise to the possibility
that volunteer facilitators were given insufficient guidance and direction.
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It is interesting to note that students who reported the best experience, had
the most meaningful responses to the concept of mattering, and developed the
closest interpersonal relationships with their facilitators were students in sections
facilitated by a member of the General Studies staff. The general impression is
that students in sections not facilitated by members of the General Studies staff
may not have had as meaningful an experience as those who were.
Findings based on the quantitative analysis indicated Freshman Seminar
students had higher fall-to-fall retention rates than all other populations in the
study. Freshman Seminar students had increased retention of 2.5% over the
control group, 4.5% increase over the General Studies generic group, and a 4.2%
increase over the MSU group. These data were analyzed during the third week
of the semester. A look at the numbers of students completing Fall Semester
1994 may lend additional insight into the long-term effects of the Seminar. When
analyzing retention data at that time, Freshman Seminar students had increased
retention of 8.4% over the control group. Unfortunately, these data were not
available for comparison in the General Studies generic group and the MSU
population. It appears the effects of the Seminar are consistent over time.
Freshman Seminar students also exceeded their peers (the control group)
in terms of academic achievement during the two semesters studied and were less
likely to be put on probation and suspended. The increased retention rate of
students who took the Freshman Seminar course may be a result of the direct and
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immediate intervention on the part of faculty and staff in establishing caring
relationships and aiding in the major and career exploration process.
A limiting factor in other retention studies on Freshman Seminar courses
has been the lack of a comparison group (Litwin, Burke, & Stoner, 1975). The
inclusion of a comparison group (the control) in this study allows this researcher
to compare college entry variables and subsequent fall-to-fall retention and be
assured increases in retention are not the result of other contributing factors. It
is clear the control group was an excellent group with which to compare retention
data due to their matching college entry characteristics.
Can it be reported there is a statistically significant relationship between
the GENS 100V Freshman Seminar course and the increase in retention? No.
While the analysis does show a numerical increase in the retention of students
completing the course, more research is needed to determine whether this trend
will be stable over time or whether these findings are a result of chance.
However, when one looks at the retention results in combination with the findings
of the qualitative interviews, the indication is the Freshman Seminar played a
significant role in retaining these students to their sophomore year.
A look at retention rates of the Freshman Seminar courses since 1990 does
not assist in the determination of a relationship between the Freshman Seminar
course and retention (see Appendix D, Table 6). Different methodologies were
utilized in the enrollment procedures for students in each of those years and may
have had subsequent influences on retention.
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In 1990, the first class offered in General Studies to aid in transition
consisted of students who were determined to be at higher risk for attrition.
Despite this characteristic, these students are persisting only slightly less than
their MSU cohort at the end of a 4-year period.
In 1991, students who enrolled in the Freshman Seminar course were
students who were determined to be at less risk for attrition. The marked
increase in retention for these students may be a result of that determination.
In 1992, the class was expanded from approximately 30 to 150. This
expansion marked the inclusion of volunteers from across the campus to assist
with facilitation. Students may have had a different experience than in prior years
due to the limited amount of training available for these instructors.
It is difficult to establish a relationship to retention on the prior years of
this course. The lack of a comparison group aids in the difficulty of establishing
this relationship. As with the present study, research should be- done on each of
r>

'

the prior years to determine whether retention and academic achievement are in
accordance with college entry variables (Astin, 1971).
The present study, the 1993 course, enrolled approximately 100 students.
The facilitators included volunteers from the campus, and no new facilitators were
added. This model was to be the model for future General Studies Seminar
courses and also to serve as the baseline for a longitudinal study determining the
effects on retention.
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The GENS 100V Freshman Seminar is also in harmony with the mission of
the University as outlined in the Long Range Planning Document (1994) and the
mission and goals of the Office of General Studies as outlined in the Self-Study
Accreditation Report (1990).
The mission of MSU, according to the Long Range Planning Document
(1994), is education, broadly defined to encompass teaching, research and creative
activities, and outreach. The teaching component of the mission is:
To develop and graduate a student population with a sound
knowledge base in their chosen disciplines; with well-developed
skills in oral, written, and interpersonal communication and in
critical, analytical, and creative thinking; with multi-cultural and
global awareness, and with character traits such as leadership,
responsibility, honesty, objectivity, and collegiality. (p. 2)
Additionally, according to the MSU Self-Study Accreditation Report
(1990), the mission of the Office of General Studies is:
To provide high quality academic advising for students who have not
decided on a major field of study. Students in General Studies
explore a variety of career and academic options and develop insight
into their goals, interests, and abilities while they fulfill core
curriculum requirements. The advisors help students consider
appropriate career options and degree programs. Advisors also
acquaint students with special services and programs on campus that
can help meet individual needs and help with career planning.
(p. 262)
Goals for the General Studies program are:
1. To improve the advising process for our students.
2. To support the quality and availability of classes for our
freshmen and sophomores.
3. To encourage and assist the university in developing
necessary computerized data to ensure the accuracy of
advising.
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4. To continue close association with core curriculum activities
and faculty.
5. To increase contact with academic departments regarding
curricular trends and requirements.
6. To continue to participate closely with academic and student
affairs to ensure integrated retention efforts.
7. To persist in obtaining funding for advising support services.
8. To continue liaison activities with other state institutions to
facilitate the transfer process.
9. To encourage continued staff development, (p. 265)
It is clear the mission and goals of the University and of the General
Studies program are in concert with the mission and objectives of the Freshman
Seminar course. In sum, the placement of the Freshman Seminar course in the
academic department of General Studies is an excellent match. The course is
fulfilling the mission of MSU and General Studies by helping to graduate broadly
educated, professionally competent, and socially responsible students and by
attracting and retaining an academically qualified student population.
It is clear Freshman Seminar students are being taught in a manner which
helps to develop skills in oral, written, and interpersonal communication; critical
and creative thinking skills; and multi-cultural and global awareness. Curriculum
components promote leadership, responsibility, honesty, objectivity, and
collegiality.
Seminar students are also receiving high quality academic advising and are
exploring a variety of career and academic options while developing insight into
their goals, interests, and abilities as they fulfill core curriculum requirements.
Seminar students are acquainted with special services and programs on campus
that can help meet their individual needs and aid in career planning to ensure
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retention efforts. It can be concluded that the Seminar is in keeping with the
mission of General Studies and fulfills the objectives to ensure retention efforts,
to improve the advising process, to acquaint students with special services and
programs on campus that can help meet their individual needs, and to assist with
career planning.
Additionally, the student population in General Studies has steadily
increased in the past decade. In 1985, a total of 833 undergraduate students were
served. The number of students increased to 954 in 1989, to the current
enrollment in 1994 of 1250 students. The increasing enrollment coupled with
budgetary conflict and crisis has placed an added burden on the Office of General
Studies to adequately serve the needs of its students. The Seminar offers an
efficient and effective way to meet the needs of the student, the General Studies
office, and the University.
The Freshman Seminar complements the current advising process.
Students in the course have closer interaction with faculty than students who are
not enrolled in the class. Students not enrolled in the class are required to meet
one time a semester for advising help during registration. Students in the course
have three contact hours a week with facilitators in groups of 15 for the first 1214 weeks of their initial semester at MSU. Students who complete the Seminar
are much better prepared to make major and career selection based on their
interests and abilities.
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While the results of the statistical portion of the class indicate the
Freshman Seminar did not have a statistically significant relationship on retention,
the voices of the students in the qualitative portion may be the more accurate
determinant of significance. The active and experiential mode of GENS 100V,
which promotes integration into the institution through direct connections to
student services and campus activities, offers evidence of student self-reported
success. It is clear the General Studies Freshman Seminar course is successfully
assisting students in their transition to college and has a subsequent effect on
retention and academic achievement for students completing the course. The
course is successful in meeting the needs of undeclared students and the financial
needs of Montana State University.

Recommendations

Higher education in the United States must continue to make changes in
the direction of student development if it is to survive. Fewer students are
completing college degrees due to the declining number of high school graduates
and the high attrition rate. Therefore, all efforts must be made to provide
entering college students with the skills necessary to ensure successful adjustment
to the university and persistence to graduation.
Efforts should be made to continue the course in the same manner in the
future. The out-of-class activities fostered the development of close interpersonal
relationships with staff and other students. These are central experiences for this
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class and should be continued. The small group format is definitely the most vital
component of this course. All efforts should be made to continue this component
and keep faculty involvement at current levels. The resource scavenger hunt was
an essential component in acclimating students to the benefits and opportunities
on the campus and as such should be continued. The student comments which
reflect the ease with which they speak publicly to a group they trust support the
inclusion of this course in the verbal core requirement. The additional benefits of
the speaking and outlining skills were a real asset to students and would be
i

.
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beneficial to keep as a component of the class. The value of education topic
needs to be revised. Additional readings aimed at students’ developmental level
and further discussion need to be incorporated to help students discern the value
of their education. Discussion should center on helping students to determine
their motivation for attending college.
The students reporting a negative experience were students in sections not
facilitated by a member of the General Studies staff. These findings necessitate
the recommendation for more extensive instructor training in order to present
more complete information on assignments, homework, activities, and group
facilitation techniques. The course evaluation should also include a place for
students to evaluate their course facilitators.
The generic group of students in General Studies could benefit from the
explicit major and career exploration of the class. As we know from prior
research, the students most in need of this assistance are often the least likely to
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seek it (Cuseo, 1991). Career exploration and advising should be available to all
General Studies students in the intrusive manner which the Seminar provides.
Due to the overwhelming positive responses as well as the probability of
increased retention and the implications for General Studies students for major
and career exploration, the recommendation of this study is that this model be
available for all General Studies students. However, a comprehensive evaluation
should be conducted and a recommendation about the effectiveness of the effort
be forthcoming after the third year of implementation. The course should be
subjected to intense scrutiny and evaluation, and retention rates should be
carefully monitored.
The increase in retention rates should more than pay for the additional
resources needed to implement the course for all General Studies students. It
will be important, however, to compute the break-even point for the university.
It is clear that this course would be an asset to all students enrolled in the
General Studies program. The question remains how to offer this course to all
General Studies students without compromising the quality. Efforts must be
made to ensure that all the components associated with the success of the class
remain. Questions posed prior to implementation are outlined below.
1. How can adequate funding be secured to implement this course?
2. How can the integrity of the small group format be continued for the
large number of entering students?
3. In what manner could the outdoor experience continue?
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4. Could the Bozeman community handle approximately 600 students
doing community service during fall semester?
5. How would the weekly Wednesday lecture be done with 600 students?
Would guest lecturers be willing to give their lecture 4-5 times a day to ensure the
small group format? Would that be too much to ask?
6. What would the effects of being in a lecture group of 150-300 students
be? Would it negate the effects of the small group experience?
7. Would students be better served by limiting enrollment so that half the
entering population would take the course in the fall and the remaining half in
the spring?
8. How would staff be secured to teach the class?
9. What kind of remuneration would facilitators receive?
10. What kind of extended faculty training could be made available?
Specific recommendations for implementation are:
1. Each General Studies advisor should oversee several Seminar
sections to include all students in their summer orientation groups, thus ensuring
continuity of contact with one individual on campus.
2. The students in their sections would comprise the General Studies
advisees for Fall. Students could change advisors after the first semester if so
desired.
3.

Sections should be limited to 15-18 students.
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4. The verbal component should be kept until such time that the
University requires Freshman Seminar as part of the general education core
requirement.
5. The content area should be kept very similar.
6. Upper-class peer mentors should be utilized to assist in the course
and during the advising process.
7. Parents should be included in the design of the course; including
assignments to parents about the difficulties associated with the first year of
college. Parents could be invited to attend class in conjunction with Parent’s Day
on campus.
8. Recruit and fund faculty committed to excellence in first-year
programming to facilitate the course.
9. Offer extensive training to facilitators before school is released in
May. Allow facilitators to personalize the course, while also following course
requirements as determined by the director.
10. Staff one full-time director and one part-time assistant director to
coordinate assignments and activities, along with the addition of administrative
help such as work-study employment.
11. Continue research on the course outcomes. Complete annual as well
as longitudinal studies to determine the effectiveness of the course.
12. Revise and update the course in keeping with national trends.
13. Support continued staff development.
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When making further recommendations for this study it is important to be
aware of the institutional climate and culture at MSU as well as the long-range
plans and mission of both Montana State University and the General Studies
program. The charge given to the Long Range Planning Committee by the
President of the University in February of 1992 lends an insightful look into the
current climate and culture of the University. President Malone commented,
"Montana State University has been in an extremely tight fiscal environment with
declining support per PTE student, salary erosion, inadequate operating budgets,
lack of capital and severe fiscal uncertainty--for almost a decade."
This research definitely supports Freshman Seminar courses for all
entering MSU Freshman. However, it is the opinion of this researcher that the
institutional climate is not such to support institutional implementation at this
time. Departments have been under severe budgetary restraints in the past
several years and may need any additional funds to improve their own existing
course offerings. Other colleges in the university should be encouraged to offer
their own version of a Freshman Seminar course tailored to meet the needs of
their individual college. However, if other colleges should decide to implement a
Freshman Seminar course, they should incorporate the components associated
with positive effects on retention and students’ social-emotional, developmental,
and academic needs. Institutionalization should not be forced on departments
who do not wish to implement the course at this time. If increased retention is a
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result of the General Studies course, other departments will have the impetus to
implement their own Freshman Seminar course.
The research from this study indicates a need for first-year programming in
efforts to "front-load" services for students to increase retention and persistence
rates. This study raises many questions, perhaps more than are answered by the
study itself. More research is needed to continue excellence in this area.
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APPENDIX A
COURSE SYLLABUS
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COURSE SYLLABUS
GENS 100 V - FRESHMAN SEMINAR
FALL SEMESTER 1993
Monday/Wednesday/Friday 10:00-10:50 a.m. or 3:10-4:00 p.m.

Course Purpose:

Research has shown that Freshman Seminar courses significantly enhance students’ ability
to succeed in college. In addition to helping you succeed, this course is designed to
convey to you the excitement and possibilities of your learning experience at MSU. A
discussion/seminar format encourages you to explore the issues that are critical to your
own goals and objectives, such as academic success, educational and career planning,
personal wellness, and relationships with others. Speaking assignments will boost your
self-confidence and help you to become a college-level communicator of your ideas.
Personalized interaction with faculty, staff, and other students will help you to understand
the responsibilities and rewards that are part of a university education.
Course Mission and Objectives: Why are we doing this?

* To get students involved in their own education. To encourage individual initiative
and encourage academic success.
* To develop a community of learners who are also friends. To increase students’
awareness about MSU’s people, services and resources.
* To enhance student knowledge of career planning, academic decision making, and jobrelated skills.
* To provide students with a working knowledge of various degree programs, academic
requirements, policies, and procedures of MSU and the individual colleges.
* To encourage intellectual growth as demonstrated by a greater tolerance for diverse
kinds of people, ideas, and values, and a willingness to look beyond simple
explanations to complex problems.
* To help students become competent communicators, including being able to listen with
comprehension and retention, exercise critical thinking, prepare and deliver public
speeches, work cooperatively in a group, and participate in public group discussions.
* To inform students of the history and purpose of higher education and the roles, rights
and responsibilities of students and faculty.
* To encourage life-long learning as a pursuit of university educated individuals.
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Course Director and Coordinaton
Director:
Dr. Margaretha Wessel
418 Reid Hall, tel. 3532

Coordinator:
Mr. Jeffrey King
429 Reid Hall, tel. 3532

Teaching Methods:
The course will use active modes of teaching that will maximize student involvement.
Seminar groups will focus on critical analysis and experiential applications of ideas
developed by speakers and reading materials. Seminar groups will also be the forum for
individual and team oral presentations by all group members. The seminar relies on
student involvement for spark and momentum. You will be active at every class meeting
- this will not be a lecture and listen type of course!
Attendance and Expectations of Students:
Though what follows may sound rigid at first, it is our experience that clear expectations
at the beginning of the semester help to set a cooperative tone for the class, and
encourage the level of commitment and involvement needed for the course to succeed.
Attendance is required at all lectures, recitation sections, and at the course outing on
September 10th and 11th. Roll will be taken at all class meetings. Each missed class
period not excused in writing by the course director will result in the loss of 40 points
from your final course grade. Only bona fide illness, serious injury, or emergency
situations should be reason for missing class, (i.e., Sports, Greek Events, etc. are not
considered excused absences.) The outing on September 10-11 counts as two class
periods.
You must be in class every day, not only to hear lectures, give speeches and participate in
group activities, but to turn in assignments on time. Generally, speeches and
presentations cannot be made up and all assignments are due at the beginning of class on
their assigned date. In exceptional circumstances, late work must be cleared with your
recitation instructor or the course coordinator. Class time will not be used to complete
out-of-class assignments.
It is assumed that you have enrolled in The Freshman Seminar because you believe it will
help you succeed at MSU. Since fifty percent of success is showing up, you are expected
to be in class on time. If you are late during a round of speeches, wait outside the door
until the speaker finishes. Never walk into a classroom in the middle of another student’s
speech. Be on time for lectures as they will contain vital information to be used in your
writing, speaking and group assignments.
The communication element of this course emphasizes both speaking and listening. An
important part of the class is listening to the speeches given by your group-mates. You
will be evaluated on the attention, questions and feedback that you give to your peers.
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Tentative Schedule
(Subject to Change)

Date

Topic

Wednesday, August 25

Welcome

Friday, August 27

Group Introductions

Monday, August 30

Introductory Speeches

Wednesday, September 1

Speech Lecture #1

Friday, September 3

Resources Hunt

Monday, September 6

Holiday

Reading & Assignments
(Due at the beginning of class)

Short Speech #1, Introduction

Quiz on 9/1 lecture material
Journal #1, Reaction to MSU
No Class

Wednesday, September 8

Value of Higher Education

Pre-Class reading on Higher
Education

Friday, September 10

Discussion

Journal #2, Reaction to 9/8
Co-Curricular Assignment #1

Fri-Sat, September 10-11

Class Outing

Everyone Must Go

Monday, September 13

Resource Presentations

Short Speech #2, Campus Resources
Student Interviews

Wednesday, September 15

Careers/ Majors

Self-Directed Search

Friday, September 17

Introduction to Service

Career Day Assignment

Monday, September 20

Open

MSU Catalog Quiz

Wednesday, September 22

Personality Strengths

Myers-Briggs Self Assessment

Friday, September 24

Service Presentations

Co-Curricular Assignment #2
Journal #3, Myers-Briggs Reaction

Monday, September 27

Outlining

Pre-Class Reading

Wednesday, September 29

Speech Lecture #2

Pre-Class Reading

Friday, October 1

Career Speeches

Class Write-up #1, Outline of 9/29
Lecture
Quiz on 9/29 Lecture Material
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Dale

Topic

Reading & Assignments
(Due at the beginning of class)

Monday, October 4

Critical Thinking

Career Library Assignment
Journal #4, Open Reaction

Wednesday, October 6

Cultural Myopia

Pre-Class Reading

Friday, October 8

Debate

Class Write-up #2, Outline and
React to 10/6
Co-Curricular #3

Monday, October 11

Columbus Holiday

No Class

Wednesday, October 13

Family Stereotypes

MSU Library Assignment
Issue Paper Outline

Friday, October 15

Discussion

Journal #5, Reaction to 10/13

Monday, October 18

Persuasive Speeches

Wednesday, October 20

Wellness

Journal #6, Open

Friday, October 22

Discussion

Co-Curricular #4
Journal #7, Wellness Topic
Pre-Class Reading

Monday, October 25

Persuasive Speeches

Journal #8, Wellness Topic

Wednesday, October 27

Diversity

Pre-Class Reading

Friday, October 29

Discussion

Class Write-up #3, Diversity
Issue Paper final copy

Monday, November 1

Persuasive Speeches

Wednesday, November 3

Majors Panel

Friday, November 5

Personal Action Plan
Speeches

Personal Action Plan
Co-Curricular #5

Monday, November 8

Service Speeches

Service Write-up

Wednesday, November
10

Advising

Course Evaluation

Friday, November 12

Group Finish

Course Evaluation
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GRADING POLICY FOR FRESHMAN SEMINAR
GENS 100V
Since the Freshman Seminar is a three-credit course, you may expect an average of 6-9
hours of out-of-class study per week. Though the assignment list below may appear long,
it is quite manageable for students who plan ahead and keep on schedule. Details of the
assignments will be provided to you in a timely manner.
All assignments are due at the beginning of class on the due date. You can earn up to
620 assignment points as follows:
Quantity
Short Speeches/Presentation and Others
Resources Hunt Assignment
Co-curricular Activities
Study Skills Workshop
Speech Lecture Quizzes
Student Interview
MSU Catalog Quiz
"Quality Entry" Journal Assignments
Careers Packet
Myers-Briggs Assessment
MSU Library Assignment
Community Service Project
Issue Paper - Outline
Personal Action Plan & Presentation
Persuasive Outline & Speech
Issue Paper
End of course Evaluation
Class write ups
Class participation
Evaluation you give to other students

6
1
5
1
2
1
1
8
1
1
1
1
1
1
1
1
1
3

Total

Points
10
20
5
20
25
10
15
5
50
15
20
30
20
50
50
50
30
5
25
25

-

60
20
25
20
50
10
15
40
50
15
20
30
20
50
50
50
30
15
25
25

Total Assignment Points 620
For each unexcused absence, 40 points will be deducted from your Total Assignment
Points to arrive at your Final Grade Total. Final grades will be based on the breakdown
listed below. There is no extra credit available and no incompletes will be given. Please
note that there are no ,,+" orgradations. Be warned that those who receive D’s or F’s
cannot use this course to fulfill Verbal Core Credit.
620-560
559-500
499-440
439-380
379- 0

A
B
C
D
F
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More About Co-curricular Activities
To assist with your acclimation to MSU, you are required to attend five different
kinds of university/campus activities (i.e., concert, play, lecture, sports event, museum
visit, art opening, club activity, volunteer activity). Each of these activities will count as
five points toward your final grade.
To get credit for an activity, you should freewrite for 20 to 30 minutes about what
you did. Describe the event in the first half of your writing. Use the rest of your time to
talk about your impressions of the event. What did you think? What did you feel? How
did you react? Make this a "quality" writing according to page 3 of the "Journal Guide"
handout.
These activity summaries may only be turned in on the following dates.
#1,
#2,
#3,
#4,
#5,

September 10
September 24
October 8
October 22
November 5

Plan your activities so that you can complete each summary on time.

Details on Study Skills Workshops
Among the major barriers to your success in college are poor or underdeveloped
study skills. All students at MSU could benefit from information and practice to make
them better readers, listeners and test-takers. To enhance your skills, and to connect you
with people who will help you in the future, you are required to attend one Study Skills
Workshop during the first six weeks of the semester.
There is a pink sheet in your seminar binder that lists the workshops from which
you may choose. They begin on Wednesday, September the 1st, and run through
Wednesday, September 29th. All workshops are from 4:05 - 5:00 pm. There is a
different topic covered each week, thus, you may choose the session which best fits your
individual needs. Since there is limited space in each workshop, it is advised that you
choose one early, rather than waiting until the last workshop, simply due to poor
planning.
This assignment is worth 20 points toward your final grade. To earn full credit, you
must attend the workshop of your choice, sign the registration sheet at the door to
document your attendance. Then, freewrite for 20 minutes about the workshop, your
study skills and your plan to use the information you gleaned at the workshop. You must
attend the workshop of your choice by September 30th and must hand in your paper By
October 1st. No late papers will be accepted and no other workshops are currently
planned beyond those listed on the pink sheet.
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Speaking Assignment #1, Introductory Speech, August 30th
During this semester, you will speak formally in your discussion section seven times.
Six of the seven speeches will be 2-3 minutes in length and the final speech will be 6-8
minutes in length. The more you speak, the more confident you will become. As a result,
the last, longest talk will seem easy compared to this first, brief speech. Everybody is
nervous when in front of a crowd, so you are in good company if you too feel jittery as
you address your group. You’ll find that the effort spent pushing through the fear now
will be enormously beneficial in the future. Hey, what’s the worse that can happen?
In this assignment you are asked to introduce yourself to the class. Tell your name
and something about you that will help everyone remember your name. Tell something
you have done in the last year about which you are proud. Tell any special skills or
abilities you have. Try to answer some of these questions: Why did you come to MSU
and what do you hope to get out of it? What was your greatest fear in coming to school
here? What has been your biggest surprise during your first week at MSU? If a movie
were made about you, what actor or actress do you want to play you? Why? Tell us
anything else that you want us to know about your past, present or future.
We will each speak for a minimum of two minutes. We will do our introductions
from the comfort of our seats. After each speaker finishes, the next speaker must ask
them a question which helps the class know this person better. The idea is to be relaxed
and friendly about the whole thing. After the first person is finished, the second person
will begin their talk by saying the name of the first person. The third speaker will say the
names of the first two, and so on, until the last speaker, who must try to remember all of
the names. Who wants to go last?
You may not use notes of any kind, either in your presentation or in your questions
to the presenters. So spend time prior to your presentation to get ready. This
presentation is worth 10 points toward your final grade. If you speak for two minutes,
ask good questions of other speakers, and remember most of the other people’s names,
you will get full credit.

62

APPENDIX B
INTERVIEW QUESTIONS
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FRESHMAN SEMINAR:
VICKI ORAZEM’S MASTER’S PROJECT

Introduction
I am very interested in discussing your experience in the Freshman Seminar
course. I have selectively chosen students from each group that I feel best
represent the vast array of students enrolled in our course.
Purpose of This Study
I am interested in learning what impact you feel this class has had on your
adjustment to Montana State University, and if you feel the Freshman Seminar
class helped to create a healthy and positive social community for you at Montana
State University.
Please thoughtfully consider the questions below, and think of your
response. These questions will be the basis for our discussion. I look forward to
meeting with you, and appreciate the opportunity to visit with you.

QUESTIONS

1. ESTABLISHING AND MAINTAINING INTERPERSONAL
RELATIONSHIPS: Did the class assignments, activities, or format (i.e.,
small group) help you form relationships with other students and faculty? If
yes, how?

2. MATTERING: Did you feel like you "mattered" as a result of this class (i.e.,
felt as if MSU faculty and staff cared about you as an individual)?

3. MAJOR AND CAREERS: Did the class help you in the process of the
selection of a major and career? If yes, how?

4. VALUE OF EDUCATION: Did the class help you to understand the
importance of an education and your responsibilities as an educated person?
If yes, how?
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APPENDIX C
STUDENT COMMENTS FROM INTERVIEW QUESTIONS
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Question #1: When I say Freshman Seminar... what comes to mind?
Additional Responses
Small Discussion Groups:
• Getting together with other freshman and just experiencing how they
feel and how you feel about college.
• I think of my small recitation group .. . there were so few people in it.
It was casual more like high school setting for me, so I felt more
comfortable.
• It reminded me of our group.
• I see the faces in our class.
Helping Adjust to College:
• I associate it with General Studies in that I learned a lot about the
college.
• Met a lot of people, that helped me adjust to college life, *cuz I came
from a small town . . . when I got here there was a lot of people ... so
that treasure [Resource Scavenger] hunt really helped me learn where
everything was.
Other:
•
•
•
•

Fun.
Camping trip.
Not a pleasant site.
The class I took first semester.
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Question #2: What was your best experience?
Additional Responses
Small Group:
• Sitting and having group discussions with our small group ... it was
open, everybody was comfortable with each other.
• Got to know people pretty well. . . comfortable atmosphere and
because it was comfortable, we learned a lot.
• Getting to meet all the new people ... it helped ease the, you know,
not knowing anybody thing.
• I really liked the discussions ... it was just nice after the first couple
of weeks ... all of us felt really close and open to each other.
Outdoor Experience (Luccock Overnight Outing):
• Had fun on the hike, met a lot of people there.
Other:
• The personality tests.
• I was glad to get a chance to get to know an advisor . . . that was
really important to me, because I was lost, she really helped me a lot.
• The thing I probably enjoyed the most was the journals.
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Question #3: What was your worst experience as a result of this class?
Issue Papen
• Not looking forward [to Issue Paper], since the thing was supposed to
be a speech credit, and yet we ended up writing a lot of papers.
• It was a very confusing topic for me . . . but it was on democracy and
it just didn’t interest a lot of people.
Amount of Homework:
• Probably all the work we had to do.
Other:
• I didn’t even know when the assignments were [due].
• The attitude [of the professor]. . . they were really nice but they tried
to be like, push, kind of an attitude or an idea.
• Speeches . . . mostly ’cuz I need to get over the stage fright... I think
it’s a good idea, ’cuz a lot of people that I talked to didn’t even have
to take speech to graduate from high school.
Forcing me to choose a career.
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Question #4: Now that you are in your second semester, as you look back on the
class, what was your most important or most valuable experience?
Additional Comments
Friendships:
• The friendships, and just to make me feel comfortable at the
university, and you feel like you have a place here kinda, and it was
nice that way . . . you weren’t just here wandering around and not
knowing anyone and feeling lost
• Just being able to meet so many different people from all over the
country . . . the class was one way to relate to them, it helped me
make a lot of new friends.
Scavenger Hunt:
• Just familiarity with the campus ... a lot of things I learned, like with
that scavenger hunt, I know what the offices are for.
• It seemed like horrible busy work at the time, but it is really nice to know
where the STEPS office is or whatever, without having to ask someone.
• Glad I was familiarized with a lot of the services ... on campus
because basically of my entire floor . . . I’m the only one who knows
where a lot of the things are and what kind of services they provide
. . . they [the other students on her floor] don’t know any of this stuff
and I’m just reeling it off.
Other:
• I would . . . relate . . . with why I would encourage someone to take
this class, I don’t think I would know myself as well as I do now, and I
don’t think I would be as confident in college.
• I really didn’t know what I wanted to do, this really made me focus in
on elementary education . . . that’s what helped me decide the MyersBriggs [MBTI personality inventory].
• The career goals . . . the personality survey using the careers, that
really helped me a lot ’cuz I knew what I wanted to do when I got
here, and then I changed my mind, and that kinda solidified back to
what I wanted to begin with.
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Question #5: Do you feel you are better adjusted to college as a result of this
class?
Additional Comments
• I was your normal scared freshman, and once I got into class
[Freshman Seminar] it was nice to know that if I ever had a problem,
if I ever found something I couldn’t think of ... I could always come
in [to General Studies] and talk to somebody.
• It helped me adapt to college . . . like the resources that the college
has.
• The relationship with the facilitator and other kids in the small group
. . . much more than I did in any of my other classes, that’s for sure.
• The class helped me just in narrowing down what major.
• Class helped a lot, fraternity helped just as much.
• Definitely.
• Think it helped in just having to get to know people, to sit down and
say who you are an have to make yourself get to know people, which
helped ’cuz now it’s a lot easier for me to meet people.
• I had a much more difficult time than I thought I would . . . coming
from a small place, where everybody knew me, and knew what to
expect out of me . . . the class helped me a lot personally . . . because,
I don’t know . .. you know I feel dumb, like everyone else knows how
to use the library, I’m not even going to try, ’cuz I’ll look stupid.
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Question #6: Did the class assignments, activities, or format (i.e. small group)
help you form relationships with other students and faculty? If
yes, how?
Additional Comments:
• At one point.. . [my roommate] and I had at least half of our class at
our room at opinions and stuff instead of being stuck in a huge large
class.
• I was your normal scared freshman, and once I got into class
[Freshman Seminar] it was nice to know that if I ever had a problem,
if I ever found something I couldn’t think of . . .1 could always come
in [to General Studies] and talk to somebody.
• It helped me adapt to college . . . like the resources that the college
has.
• The relationship with the facilitator and other kids in the small group
. . . much more than I did in any of my other classes that’s for sure.
• The class helped me just in narrowing down what major.
• Class helped a lot, fraternity helped just as much.
• Definitely.
• Think it helped in just having to get to know people, to sit down and
say who you are an have to make yourself get to know people, which
helped ’cuz now it’s a lot easier for me to meet people.
• I had a much more difficult time than I thought I would . . . coming
from a small place, where everybody knew me, and knew what to
expect out of me . . . the class helped me a lot personally . . . because,
I don’t know . . . you know I feel dumb, like everyone else knows how
to use the library, I’m not even going to try, ’cuz I’ll look stupid.
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Question #7: Did you feel like you mattered as a result of this class (i.e., felt as
if the MSU faculty and staff cared about you as an individual)? If
yes, how?
Additional Comments:
• [My facilitator] made me feel like that.. . took us to lunch . . . that
was nice.
• Definitely . . . none of the other professors know your name. It's
really nice to have someone out there that can say hi, you know, how
you doin’ today, and they remember something you told them
yesterday.
• [On going to facilitators house for dinner], we got to know him more
personal, you know, instead of just a teacher or just a professor, he’s a
person.
• [About facilitator] I was terribly homesick and my advisor was very
interested, she let me cry on her shoulder, she took me out to lunch
one day and let me come to her house and have tea with her once . . .
made me feel like I mattered the most, that little extra, I knew I could
walk upstairs [to the General Studies office] and you guys would all
know my name, which was pretty spectacular to think about,
considering the number of students you guys deal with.
• I liked the course ’cuz you could actually feel like you had somebody
to talk to and somebody would listen and actually try to help you out
and that was the great part of it, a big plus.
• We all went to the coffee bar, and on more than one occasion, I would
get to class and we’d collect money and I’d run over to the SUB and
we would have coffee and cookies and donuts . . . none of my other
classes I’d walk in and have the teacher ask how the skiing was, or
what I did over the weekend or stuff like that so they seemed to know
each individual and what their likes and dislikes were.
• I think ... it is going to be in the hands of the instructor ... if the
students get along with that instructor, if they bond with them initially
then I think it will be accomplished. My [facilitator] did it, she gave
really good feedback on our journals ... I know that some people in
other groups just weren’t as close to their instructors ... as we were,
but I think as a whole group everybody liked [facilitator] and just got
along really well.
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Question #8: Did the class help you in the process of the selection of a major
and career?
Additional Comments:
• Liked SDS (Holland’s Self-Directed Search) but not as much as the
Myers-Briggs.
• Personal action plan was really cool.
• It helped me narrow it down to the one that I actually wanted to go in
to.
• [The personal action plan] I would have to say that this was one of the
better ones [assignments].
• At first, felt like I should pick a major . . . but then realized it wasn’t
that big of a deal.
• At the career library I actually looked at a career, you do find out a
lot of things about a career that you, like being a doctor isn’t just going
through the day seeing patients, it’s all this other stuff, so gives you a
lot more idea.
• That was good [career library], let you take something that you are
thinking about and find out more about it, find out what it would take
to get there and what the . . . how many people were doing it and what
the employment rate is, and just all the important factors you need to
know . . . that was helpful.
• I didn’t even have the slightest idea, when someone said a major, I
didn’t even know what a major was, and now I know that you need to
graduate a certain number of credits.
• Showed you what you were good in and what you could do and not
feel. . . never found something that I really wanted to do.
• [Major and career panel] I think it helped me a lot to have [person on
the panel], we went to the same high school. . . and she was in the
Freshman Seminar last year.
• Always like learning about myself . . . still pretty lost with what I want
to do with my life, that’s something the class really helped me with
lessening the pressure of needing to declare right away.
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Question #9: Did the class help you to understand the importance of an
education and your responsibilities as an educated person? If yes,
how?
Comments:
• To get a better job . . . just to be able to live comfortably ... do find
that it’s beneficial in other ways, not just so you can make more
money, there’s a lot of social aspects, and everybody always feels that
their college years, were the best years of their life, so I kinda wanted
to make something out of that, too.
• It just kinda went over my head ... if people didn’t believe that
education was very valuable they wouldn’t be at college, you know they
wouldn’t be furthering their education . . . that’s why I’m here.
• I’m kind of confused about all, you know, where the money comes
from, like federal vs. state and all that private funds and stuff like that
... I’m kind of confused about the whole thin. They was I was
thinking about it is you know they give you your fee statement, and I’m
thinking. . . I’m paying for all this, but [is it] what’s not on the fee
statement?
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Additional Comments on Specific Assignments
Community Service:
• At the very beginning of class, we kind of looked at each other and
went, we have to do community service for the class? But I think ... I
really appreciated it... I think it's important. . . every once in a while
I have a confidence problem and it seems like I wouldn’t go out and
do something like that by myself ... so now that I’ve done it, I feel
like I could volunteer at other places and stuff . . . the people that I
thought weren’t going to like it, came back with really good responses
• I worked with the blood drive ... I also feel extremely compelled to
give blood when there are blood drives, now just because I know how
much time and preparation and how much work goes into it.
• Got me into something that I probably will keep doing ... I helped my
physics teacher from high school coach a fifth and sixth grade soccer
team ... it was really fun.
• I loved the community service ... it makes you feel really good about
yourself.
• It was just a wash out... I contacted the Girl Scouts and it was really
cool, and then they asked for a donation of money, and I was like, well
isn’t time [a donation]? I was going to go there on a weekly basis and
help out for an hour for a few months and they said ’will a donation of
$6 be okay?’ ... I didn’t go back.
Diversity:
• It was really good ... I talked with a guy from Lambda Alliance [gay
organization], and that was really interesting, because in a small town
you don’t see gays ... he came to my dorm and spoke for a program
there, and he recognized me, so afterwards we talked some more.
• I met an Indian, a Native American, and just learned a little bit about
their group . . . there were a few people in our group who were
matched with some people they were totally incompatible with . . . was
good so they see for an hour what they had been discriminating
against. I think it was really a good idea for that and there should’ve
been more.
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Student Interview;
• That was something that was very, very good.
Family Patterns:
• Where you found out if you were the rebellious one [in your family].

Changes and Other Comments:
• ... be helpful to start each class with a discussion everyday, no matter
what the topic, you know just to get people going, get them talking,
*cuz I think that was one of the most important parts of the class, and
most beneficial just being there to discuss . . . just tell stories and stuff
like that, we don’t get enough of that in the other classes.
• I think it [the amount of homework] frustrated a lot of people, too,
’cuz they wanted to slow it down and have time to go over stuff more
than we did.
• There wasn’t enough discussion ... I mean eveiyone was willing . . .
but we didn’t do it as much as I think we should have . . . the
facilitator was pretty much busy explaining our homework and . . .
helping us just keep up with the class.
• Just more group things.
• Time management.
• [On exposure to alternate activities] that really helped a lot, ’cuz living
in a dorm you tend to isolate yourself to say the girls in my hallway, or
... I did go to Night Court and stuff like that.
• My parents had heard that most students do go through General
Studies, so that you know kind of eased their mind.
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APPENDIX D
RETENTION AND PERSISTENCE

Fall-to-Fall Retention 1993 Cohort
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Retention Rate Fall '94
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Table 6. Freshman Seminar College Persistence Patterns, Fall to Fall, 1990-1994.

Fall ’91

Fall ’92 Fall ’93 Fall ’94

Graduation
Rate

Class of 1990
ICS 280
"Freshman Experience"

59%

48%

48%

45%

3%

MSU

69%

59%

55%

41%

9%

ICS 280 "Let’s Talk"

91%

71%

67%

MSU

70%

58%

53%

GENS 280
"Freshman Experience"

67%

51%

MSU

69%

57%

Class of 1991

Class of 1992

Class of 1993
GENS 100V
"Freshman Seminar"

74.4%

MSU

70.2%

2 people
graduated

