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ABSTRACT
In this paper, the researcher has sought to determine the enroll¬
ment motives and the attitude structure of students in secondary and
post-secondary Office and Distributive Education programs in the state
of Montana.
Eight hundred sixty-two (862) responses were received to a ques¬
tionnaire mailed to all currently enrolled Business Education students
in the state.

A T-test of significant difference was administered

against each of the thirty statements on the research instrument in
order to identify differences in motives and attitude amongst students
of different programs, at different education levels and of different
sexes.
It was concluded that secondary Distributive Education students
are more influenced in their enrollment decision by other students, and
less influenced by parents, counselors and teachers, than were secondary
Office Education students or post-secondary Mid-management students.
It was also concluded that secondary Distributive Education students
have a less well-defined career orientation than have secondary Office
Education students, or post-secondary Business Education students.

Male

students exhibited a lower career orientation than did female students,
and post-secondary students indicated a more powerful economic motive
in their enrollment decision than did secondary students.

CHAPTER I
INTRODUCTION
"Is Business Education relevant? This question
should be answered in two ways. The first would
be to determine whether the content of Business
Education courses is in fact relevant to today's
business world. The second would be to determine
whether students feel that it is meaningful."
(McDonald, 1973:115)
This paper was addressed to the student's feelings about coopera¬
tive Office and Distributive Education programs, in an effort to deter¬
mine the relevancy of the programs currently serving secondary and post¬
secondary students in the state of Montana.
Interests have been interpreted to be determinants of success in
learning situations second in importance only to intelligence.
1960:302)

(Super,

Several attempts have therefore been made to base instruction

in differing disciplines on the student's interests.

(Hasan, 1975:256)

This researcher has not, however, identified any studies so directed in
the field of Office or Distributive Education.
This study has sought to determine the needs of enrol lees in both
the Office and Distributive Education programs, at both the secondary
and post-secondary levels.

By comparing composite profiles of student

motivation in these different programs, this paper has arrived at an
evaluation of the comparability, and the divergence, of motives, needs
and attitudes as perceived by the students themselves in each program
and at each level.
In response to the results of this research, actions could be
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taken in one of two areas:
A. The student motivations discovered to be generally unsatis¬
fied may be addressed by modifications of curricula and
teaching methods.
B. The communications of the content of Office and Distribu¬
tive Education programs may be evaluated to reconsider the
means which would attract the students best served by the
courses offered as they stand, and to screen out the
students who would otherwise have enrolled under serious
misconceptions.
Statement of the Problem
The educational effectiveness of Office and Distributive Education
programs is directly dependent upon the degree to which the intended
sector of the student population is attracted to and enrolled in the
courses offered.

In addition, the relative effectiveness of the teach¬

ing methods employed in those courses is dependent upon the sensitivity
of the instructor to the motives, needs and attitudes which the students
bring to class.
This study was, therefore, intended to answer the following questions
toward evaluating that effectiveness:
1. Do the motives for enrollment of students in cooperative
Office Education at the secondary level differ from those
of students in cooperative Distributive Education at the
secondary level?
2. Do the motives for enrollment of students in cooperative
Office Education at the secondary level differ from those
of students in cooperative Office Education at the post¬
secondary level?
3. Do the motives for enrollment of students in cooperative
Office Education at the post-secondary level differ from
those of students in cooperative Distributive Education
at the post-secondary level?
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4.

Do the motives for enrollment of students in cooperative
Distributive Education at the secondary level differ
from those of students in cooperative Distributive Educa¬
tion at the post-secondary level?

Need for the Study
A far-reaching public declaration for relevance occurred in the
Vocational Act of 1963 and its 1968 amendments.

These legislative enact¬

ments constituted a clear mandate to redirect emphasis from planning pro¬
grams that fit the existing organization to planning programs that serve
the needs of the students who will receive the training.

(Maxwell and

Winnett, 1973:283)
C.A. Nolan (1967:564) reminds us that, as the world of business
changes rapidly and society adapts accordingly, research is constantly
needed as a basis for determining not only what we should teach but how
we should teach.

Surveys of students placed on the job assist the school

to keep up-to-date and to meet the needs of those going into the business
world.
Many cooperative training programs are started only because of the
availability of federal and state funds.

Purposes and objectives are

clouded by anticipation of free money and an opportunity to expand the
curricular offerings.

(Ogg, 1975:20)

Developers of curricula have given increasing attention to the
specification of objectives in the affective domain, and educational
researchers engaged in curriculum evaluation have shown a corresponding
interest in devising instruments to measure attitudes in order to dis¬
cover some of the factors which influence their motivation.

(Gardner,
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1976:111)

Research in this area is crucial because many important deci¬

sions which students make, such as subject and career choices, are
strongly bound up with their needs, motives and attitudes.
Limitations of the Study
The survey was conducted by mail, with the exception of the Bozeman
and Missoula school districts.

All students enrolled in high school

cooperative Office and Distributive Education programs within Montana
were asked to complete a questionnaire.

All students enrolled in two-

year post-secondary Office, Distributive or Mid-management programs
within the state of Montana were also asked to participate in the survey.
The questionnaire was limited to Likert Scale responses.

No attempt

was made to inquire whether students felt that their experience in coop¬
erative programs had succeeded in meeting their perceived needs, or had
satisfied their original enrollment motives.
Definitions of Terms
Cooperative Education: Refers to programs integrating classroom study
with planned and supervised experience in vocational situations outside
of the formal classroom environment.
Business Education: Is used as an inclusive term, referring to Distri¬
butive and Office Education, as well as post-secondary mid-management
programs.
Office Education: Is the term used to describe instruction in office
occupations, which include recording and retrieval of data, supervision
and coordination of office activities, internal communications and the
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reporting of information.
Distributive Education: Identifies vocational programs of instruction
in marketing, merchandising and management.
Post-secondary Education: Refers to programs designed for students who
have completed high school, including vocational-technical schools,
junior and community colleges.
Enrollment Motives: Are any impulses, drives or attitudes, whether con¬
scious or not, that arouse and regulate decisions to register for the
purpose of entrance into a program.
Student Needs: Are the intellectual, moral, emotional and social require¬
ments of each student in relation to his or her present interests, abili¬
ties and level of achievement.
Student Values: Are those built-in inner systems of beliefs (whether
social, moral or aesthetic) which offer security and support to the
student's action.

CHAPTER II
REVIEW OF LITERATURE
The purpose of this chapter was to review the most recently pub¬
lished information addressing itself to the subject under study.

There

has been no specific study employed as a model for this paper, since
none of similar scope has been discovered by this researcher.

Sources

of accepted opinion quoted in this chapter have, however, been exten¬
sively utilized in the design of the research instrument and in the
determination of methodology used in the study.
The literature presented in the following pages has been organized
into three sections:
1. ESTABLISHED PRINCIPLES
2. THE NATURE OF MOTIVES
3. THE STUDENT/ESTABLISHMENT INTERFACE
The first section will review the aims and objectives of the voca¬
tional programs under study in order to provide a basis for comparing
student motives to the established expectations:
1-

ESTABLISHED PRINCIPLES
a.

Distributive Education

Crawford and Meyer (1972:26) have suggested the following aims and
objectives to be pursued ideally in a Distributive Education program:
A. To prepare students for gainful employment and for advance¬
ment in the distributive occupations.
B. To engender an understanding and appreciation of the Ameri¬
can private enterprise system as a cornerstone of the Ameri-
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can democracy.
C. To foster an awareness of the civic, social and moral
responsibilities of business to society.
D. To promote the use of ethical standards in business and
industry.
E. To stimulate an interest in the student's chosen distri¬
butive career field by providing an understanding of the
opportunities it offers him to be a contributing member
of society.
F. To prepare distributive personnel to analyze consumer
demand and to satisfy the needs and wants of consumers
intelligently, efficiently and pleasantly.
G. To provide training that results in increased efficiency
in distribution and marketing.
H. To improve techniques in marketing and distribution.
I. To adapt to changes in distributive and marketing
practices and procedures as they are affected by social,
economic, technical and educational developments.
J. To develop among employers, employees and consumers a
wider appreciation of the value of specifically trained
personnel in distribution.
This study has sought to compare the motives of post-secondary
students with those of secondary students.

The objectives outlined by

H.R. Ogg (1975:19) as applicable to post-secondary marketing or mid¬
management programs are, therefore, also presented, as follows:
1. To provide students with basic concepts concerning the
many facets of business and industry commensurate with
their abilities, desires and ambitions.
2. To provide students with specialized learning situations
to qualify them for positions in business and industry
requiring specific knowledge or training and also to
provide a basis and background for additional academic
work toward advanced degrees.
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3.
To assist students in their personal de
exploration and determination, and expansion of their
interests in related fields, the humanities, science
and society.
b.

Business Education

The vocational objective of business preparation has recently been
interpreted to include understandings and competencies which go far
beyond the simple mechanical skills.

(Douglas, 1963:24)

Business

educators have come to believe that business education has an important
contribution to make to the economic literacy of every young adult.
following objectives are to be found in many Business Education hand¬
books issued by the various State Departments of Public Instruction:
1. Vocational Objective: Specifically preparing students for
employment in office jobs or the field of selling and
merchandising.
2. Exploratory Objective: To obtain important guidance infor¬
mation about careers in the business world.
3. Occupational Intelligence: Recognizing that all citizens
should have an intelligent understanding of the various
areas of work in which they and their fellow citizens
earn a living.
4. Economic Understanding: To combat economic illiteracy
by teaching the practical aspects of the American busi¬
ness economy.
5. Consumer Education: Consumers and business have a common
interest, with each being dependent on the other. Thus,
those who aspire to careers in business must understand
the consumer viewpoint and how best to serve the consumer.
6. Personal Use: Various business courses are designed to
prepare students for proper execution of their personal
business affairs.
7. College Preparation: One out of every five students
graduating from college do so with a major in some phase

The
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of business.
8.

Semi-vocational Objective: Recognizing that many people
who may not wish to use a particular business skill or
knowledge as a full-time means of earning a living may
nevertheless be enabled to progress in their chosen
professions through the use of certain business skills.

In a recent report from the 1973 National Commission on the Reform
of Secondary Schools, certain of these objectives were reiterated and
placed in an interdisciplinary context (Ryeland, 1976:224):
Business education can assume a major responsibility for
helping all students achieve a goal of economic understand¬
ing. Business education curriculums offer multiple options
for teaching students responsibility in terms of personal
finance, taxation, credit and installment purchasing, and
so forth - all aspects of the economic system. Business
education contributes to the goals of secondary education:
a. Achievement of Communication Skills.
b. Aquisition of Occupational Competence.
c. Development of Economic Understanding.
d. Clarification of Values.
e. Knowledge of Self.
c.

Cooperative Education

Given the blossoming interest in career education at all levels in
the public school system, cooperative education will play an increas¬
ingly valuable role by its bringing together of the school and the
community.

If the growth potential of career education is realized, a

major expansion of cooperative education will be mandatory.

Not only

will the demand for career preparation opportunities through cooperative
education grow dramatically, but the diversity of the demands will
increase.

Once a student's career goal has been identified, it is

essential that every effort be made to help the student master the
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necessary skills.

(Ely, 1976:156)

In the areas of Office and Distributive Education, the following
benefits are potentially available to students:
1. The opportunity to see a business in operation and to
know first-hand the qualities necessary for a satis¬
factory working experience.
2. The opportunity to make the necessary social adjustments
before they begin their first full-time job.
3. The opportunity to get a variety of work experience as
a means of self-guidance towards better vocational
choices, thus probably reducing later job separations.
4. The possibility of staying on as full-time employees
after graduation.
5. The opportunity to get work experience, which will
help them in getting their first full-time job if they
do not remain in their cooperative jobs.
6. The motivation which comes from working while they are
studying.
7. The opportunity to remain in school until graduation
if financing their high school education is difficult.
(Ohio, 1966:59)
Having thus outlined the aims of cooperative Business Education,
this review moves to an analysis of the student's outlook on his or her
participation:
2.

THE NATURE OF MOTIVES
a.

Needs, Motives and Values Defined

J.D. Theodore (1973) employed Abraham Maslow's description of
motivation for his research among selected community college students:
"There are two sources of motivation. Intrinsic motivation
comes from drives, psychological and physiological processes,
and needs such as the desire for achievement and self-deter¬
mination. Extrinsic motivation comes from the expectation

n
of rewards, either material or in the form of praise and
admiration."
The questionnaire employed in Chapter Four has attempted to examine
the relative strengths of motives derived from both intrinsic and extrin¬
sic sources, but at the same time the survey has sought to take into
account contrary viewpoints in the current debate within the discipline
of psychology as to the explanatory causes of human behavior.
Thus, whereas a need is defined as a motivational personality
characteristic representing a tendency to move in the direction of cer¬
tain unsatisfied goals, (Gardner, 1976:113) the concept of value is
presented as a replacement for the needs approach to motivation, by
offering a positive explanation of why humans behave as they do.

A

value has been defined as a learned belief so thoroughly internalized
that it colours the actions and thoughts of the individual.

(Barry

and Wolf, 1965:40)
In a needs theory, good is equated with the elimination of a lack.
A man strives for love because he does not have it and needs it.
tially he is struggling to fill a void.

Essen¬

The introduction of the idea

of value, however, changes this interpretation of man's struggle for
a love to a striving for something that he has learned is good or has
value.

This substitution of values for needs supplies a positive

rationale for motivation where formerly there was only a negative one.
(Barry, 1965:40)
b.

Role of Student Needs in Education

The Federal Government, through the 1963 Vocational Education Act
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and the 1968 Amendments, has offered the educational establishment a
clear mandate to judge its vocational curricula in terms of the dis¬
tinctive needs of the students they intend to serve, as well as the
needs of the community to which the programs are oriented.

(Samson,

1969:33)
If we were to take the example of a student's need for autonomy
we can illustrate the potential impact of student oriented curricula.
Where students actually choose and determine what they do in school,
they are more positive about their school experiences and seem to main¬
tain a higher level of interest than do students who cannot exercise
autonomy.

Curiosity implies autonomy.

If learner interest is to be

maintained and to flourish, it should be allowed to orient itself within
appropriate limits.

Students who make choices are more likely to find

school meaningful than those who are told more frequently what to do
and how to learn.

(Dillon, 1975:206)

H.R. Ogg (1975:20) reminds us that many students have not, however,
developed a sufficient awareness of their needs or goals to have a per¬
sonal incentive or the necessary motivation to actively pursue any
particular course of instruction.
Education can hold out some

It is at this juncture that Business

promise for youth who are otherwise not

highly motivated for school attendance.

(Huffman, 1973:186)

If they

were to accept Business Education as not only advantageous but a nec¬
essary pre-requisite for succeeding in the world of work, business
educators would have the animus for planning and implementing school
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programs.

Those programs would, therefore, be designed so that they

are truly responsive to the needs of students.
In establishing goals for Business Education, a variety of
student needs and desires must be kept in mind: vocational
business students desire and need immediate economic satis¬
faction upon completion of the instructional program. Dis¬
advantaged youth or even potential dropouts often find the
real world orientation of the business classes encourages
continued class attendance and all students find the business
subjects helpful in building the competencies needed for
effective economic citizenship. (Maxwell and Winnett, 1973:283)
At the present time, though widely advocated, student-based pro¬
gram objectives have failed to bear fruit in the actual operation of
vocational education programs.

The following section documents the

results of the dichotomies that still exist between current curricula
and students' educational motivations:
3.

THE STUDENT/ESTABLISHMENT INTERFACE
a.

The Conflict between Student Needs and the Establishment

There exists dismaying evidence that the current educational estab¬
lishment is pursuing policies which conflict with the real needs and
motives of the student population.

The following quotation exempli¬

fies the type of position that is liable to challenge on a basis of
relevancy:
We must recognize that all students who have a desire to
earn a living need Business Education. We must not be dis¬
couraged when the "unwanted" end up in our programs. We
have what they need and they can be educated in such a
manner that they can contribute to society. (Brown, 1971:228)
This "Theory X" assessment of the education of low achievers fails
to take account of the likelihood that these students have become
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"unwanted1 because their needs are not being met, and their values are
not being considered.

When the administration imputes 'needs' to these

young adults, it sustains their sense of low esteem.

J. Reed (1973:38)

found that when school staffs analyzed the effectiveness of their own
business curricula, they readily recognized that they were doing a
good job for a few but they were doing a less than adequate job for the
many program dropouts.
A comprehensive educational system that loses contact with
over one-third of the youth of high school age and provides
college preparatory training for eighty percent of those
left, when less than twenty percent of that number will com¬
plete a four-year baccalaureate degree program, certainly
leaves itself open to the question of relevancy.
(Newell and Miller, 1973:3)
In spite of explicit encouragement from the Federal and State
authorities, the educational establishment continues to harbour dreams
of shaping their student consumers into the molds that suit their pre¬
conceptions, rather than actively pursue needs-sensitive curricula
with student participation in their planning and evaluation.
The Fleischmann Report (1973) is the most recent of studies into
the quality of secondary education which have given a stamp of approval
to concern for student perceptions and attitudes.
1975:226)

(Cooper and Petrosky

Amongst the findings therein, the following serves as illus¬

tration:
Teacher's perceptions of the school situation were sub¬
stantially different from those of students. Teachers
appeared largely unaware of the negative feelings of their
students. When asked to rate school morale as "positive",
"average" or "negative", fifty-two percent of the students
picked "negative" while sixty-four percent of the teachers
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picked "positive".
When we narrow the scope of this malaise to the Business Education
environment, we may be somewhat more specific as to the incongruities.
Young people are today desperately in need of education and experiences
that will help them make knowledgeable decisions about roles, morals,
careers, lifestyles and perhaps most important, who they are.

(Hruska,

1975:82)
The Distributive Education program has the necessary components
to assist the young in making the complex, far-reaching decisions
forced on them by the accelerated opportunities brought about by tech¬
nology, wealth, birth control, mass education, mobility and mass com¬
munication.

Cooperative Business Education can overcome the devas¬

tating dichotomies characteristic of so much of the teaching in our
secondary schools.

These dichotomies, dramatized and highlighted by

critics in the past fifteen years, include splits between theory and
practice, between education and schooling, between abstractions and
realities, and, most significantly between what the students feel and
think about in their day-to-day world and what the school cajoles them
to think about.
b.

(Hruska, 1975:83)

Importance of Guidance and Need’s Awareness

When we refer to guidance in this study, it is to call attention
to the role of education as a learning process that assists students
to make their own choices and decisions wisely.

Guidance assists

students to plan and engage in activities designed to develop their
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abilities and remedy weaknesses in order to meet the personal objectives
they have established.
Many young people, even in this day and age when secondary and
post-secondary education is available to every youth who sincerely
desires it, fail to complete their education.
need for guidance.

(Nolan, 1967:426)

age or above average intelligence.

This fact attests to the

Most of the dropouts have aver¬

Apparently too little is being done

to try to identify the needs and desires of young people and to identi¬
fy the programs that meet their needs.

The school system loses thirty-

five percent of its enrollees during high school, then forty-five per¬
cent of its high school graduates, and finally forty percent of its
college entrants.

Many of these leave school because they are not

given the guidance they need to follow programs in which they are
interested.

(Nolan, 1967:427)

Students of today are often unable to observe the complex work
environment of business.

They deserve to receive sensitive guidance

in selection of business courses, the relationship of each business
course to their chosen occupations and the usefulness of each business
course in meeting individual and career needs.

(Bieber, 1973:156)

After including the many obligations required and performed by
a cooperative coordinator, not much time is available to advise stu¬
dents adequately.

It is, therefore, imperative that counselors, par¬

ents and others in the business community be well-informed about the
various course offerings in business and what they entail, and the
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vocational opportunities available to meet individual student needs.
(Bieber, 1973:157)
If we were to be more sensitive to student's motives for enroll¬
ment in Business Education courses, we might be better positioned to
structure the educational environment to meet their needs.

Witherow

(1973:142) has reported a finding that several students in his experi¬
ence have indicated that they took courses to learn what they were
1 i ke:
Perhaps we do not look at the selection of courses in a
serious enough light. Rather than have a student take a
year to learn what a course is about, the guidance depart¬
ment could do much to make the information available, or
perhaps we could offer shorter courses. Some schools are
offering mini-courses in the business department on such
practical problems as computing income taxes, buying on
credit, investment programs for beginners, or note-taking
from lectures.
c.

Student Needs in Distributive Education

At the present time Distributive Education programs are designed
to meet only the needs of students who are preparing for entrance into
marketing occupations.

(James, 1976:23)

It remains at issue whether

an occupational or career objective in a distributive occupation should
be required of all Distributive Education students, and indeed, who
should have the power to make final selection of students for the pro¬
gram.

(Weatherford, 1973:45)
Distributive Education seeks to serve the student's needs in voca¬

tional preparation alone, and leaders, therefore, agree that a students
given the least priority for enrollment should be youth whose career
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goals require a four-year college degree.

(Weatherford, 1973:47)

This realistic position is nevertheless insensitive to the broader
gamut of motives that may be justifiable cause for a student to request
entrance into a cooperative program.
This researcher believes that the following guidelines would
serve to insure that a Distributive Education program enrolls the stu¬
dents who will benefit most by its offerings:
1. Develop a systematic method for determining the student's
needs.
2. Insure that the student's choice of program is the best
one that he or she can make.
3. Determine if the student will benefit from the Distri¬
butive Education program to a greater extent than
other curricula in the school. (James, 1976:23)
This review of literature has thus carried us from the specific
objectives of Distributive Education, through the generalized aims of
Business Education and Cooperative Education, into the study of needs
as a source of educational interest and learning.
We then reviewed the potential means by which students' needs
could be incorporated into the educational process, and finally, the
role of guidance in bridging the gap between students' needs and the
establishment's offerings.

The review was concluded with an example

of specific techniques that could be employed to optimize the exploi¬
tation of Distributive Education by those students who need it.

CHAPTER III
PROCEDURES
This study of student's motives for enrollment in Montana's coop¬
erative Office and Distributive Education programs, was completed by
employing the following methods and procedures:
1.
2.
3.
4.
5.
6.

Determination of the problem.
Study of related literature.
Development of the research instrument.
Determination of procedures used in securing data.
Collection of data.
Analysis of data.

The purpose of this chapter was to describe the steps undertaken
in this study, in the order in which they occurred:
Determination of the Problem
Through informal conversations with high school and vocationaltechnical students, this researcher became aware of the diversity of
reasons for which students had entered into Distributive Education
programs.

In order to perform a controlled examination of these

varied motives, it was decided that a survey should be conducted, to
cover students enrolled in the different cooperative programs in Mon¬
tana related to business.

The following Null Hypotheses were formu¬

lated:
1. The motives for enrollment of secondary students in
cooperative Office Education programs in Montana do
not differ from the enrollment motives of secondary
students in cooperative Distributive Education pro¬
grams in Montana.
2. The motives for enrollment of secondary students in
cooperative Office Education programs in Montana do
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not differ from the enrollment motives of post¬
secondary students in cooperative Office Education
programs in Montana.
3. The motives for enrollment of secondary students in
cooperative Distributive Education programs in Montana
do not differ from the enrollment motives of post¬
secondary students in cooperative Mid-management
programs in Montana.
4. The motives for enrollment of post-secondary students
in cooperative Office Education programs in Montana
do not differ from the enrollment motives of post¬
secondary students in cooperative Mid-management
programs in Montana.
5. The motives for enrollment of male student in coop¬
erative Business Education programs in Montana do not
differ from the motives for enrollment of female stu¬
dents in cooperative Business Education programs in
Montana.
Study of Related Literature
The search for supporting information began with an analysis of
pertinent entries in the Dissertation Abstracts International (Section
A - Humanities and Social Sciences) in an effort to identify any simi¬
lar studies to that of this paper.

A thorough research of the abstracts

relating to studies undertaken since 1970 failed to uncover a disser¬
tation similar in scope.
A similar study was then carried to the index of Master's Theses
in Education.

The titles of theses published from 1970 to date did

not, however, suggest that an inter-library loan application was justi¬
fiable on the basis that comparable research had already by undertaken.
The ERIC index was studied intensively from 1975 to the present with¬
out successfully isolating research which might usefully serve as a
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model for this paper.
The Seventh Mental Measurements Yearbook, and the follow-up Tests
in Print, were employed in the search for a reliable testing instru¬
ment to determine student’s enrollment motives.

No such instrument

was forthcoming.
The following resources did, however, provide valuable sources of
information as to published articles pertaining to the problem under
consideration:
Business Education Index
(Gregg Division, McGraw-Hill Inc., New York)
Current Index to Journals in Education
(CCM Information Corp., MacMillan Co., New York)
Education Index
(H.W. Wilson Company, New York)
The articles so utilized, as referred to throughout this text,
are annotated in the bibliography.
The Subject Index catalogues of the Montana State University
Library were referred to in order to obtain textbooks concerning Busi¬
ness Education, motivation, questionnaire design and statistical mea¬
surement.
Development of the Research Instrument
After extensive research concerning the alternative means by which
to elicit responses relating to attitudes, intrinsic and extrinsic
motivation and values, a Likert Scale method of questionnaire design
was selected.
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Thirty self-supporting statements were formulated by reference to
the ideal aims of Office and Distributive Education as expressed in
Chapter II, and addressing the needs and interests of students des¬
cribed by the authors quoted in the review of literature.
Students were asked to respond to the statements by circling a
notation on a six-point scale, ranging from strong agreement to strong
disagreement.

To correct for the effects of acquiescence, some items

were worded negatively.

No neutral ("don't know" or "undecided")

responses were allowed in order to avoid the bias resulting from dif¬
ferent causes for students to select such a 'convenient' category.
The preliminary instrument was evaluated and critiqued by Drs.
D. Hertz, J. Nelson and N. Millikin of the faculty in the School of
Business at Montana State University.

In addition, suggestions were

elicited from fellow graduate students in the department.

The prelimi¬

nary instrument was field-tested in the fourth-year Office Education
projects class for teaching majors at Montana State University.
The questionnaire was finally adapted to permit ease of coding
for computer key-punching, and printed in four colors to distinguish
the major groups surveyed.

The revised instrument was approved by

the Chairman of this researcher's Graduate Committee before mailing.
Determination of Procedures Used in Securing Data
Mr. Ross Wagner, State Supervisor of Cooperative Programs, pro¬
vided a comprehensive list of the names and addresses of all secondary
and post-secondary cooperative program coordinators in Montana.

It
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was decided that all the students enrolled in the eighteen Office Edu¬
cation and thirty-one Distributive Education programs across the state,
would be included in the population to be surveyed.
Packages containing sufficient questionnaires to allow for a
response from each enrolled student were assembled.

After inserting

a letter (Appendix B) introducing the study and setting out instruc¬
tions for the administration of the instrument, the packages were
mailed to each coordinator in the state.
The maximum time requirement for completion of the questionnaire
was approximately fifteen minutes.

The teacher/coordinators receiving

the packages were, therefore, asked to take time out from their rela¬
ted instruction" classes to have their cooperative students complete
one questionnaire each.

Stamped self-addressed envelopes were pro¬

vided for ease of return.
Collection of Data
The first mailing was sent out on March 18, 1977.

The enclosed

letter of transmittal requested that completed questionnaire be
returned no later than April 8, 1977.
dinators had responded.

By that date, twenty-one coor¬

This represented forty-three percent of the

forty-nine coordinators originally asked to participate in the survey.
A follow-up mailing to the post-secondary coordinators was posted
April 15, 1977.

The coordinators were urged to reply by the close of

the month, and by May 2, 1977, thirty-nine packages had been received
representing seventy-nine percent of the recipients of a questionnaire
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package.

Coordinators in the Bozeman and Missoula School Districts

were contacted in person and the survey results were hand-delivered.
From this set of respondents, 862 questionnaires were deemed to
be usable, representing 236 responses from secondary students in coop¬
erative Office Education programs, 571 responses from secondary stu¬
dents in cooperative Distributive Education programs, 29 responses
from post-secondary students in cooperative Office Education programs,
and 26 responses from post-secondary students in cooperative Mid-man¬
agement programs.
Analysis of the Data
The primary purpose of this study was to determine whether enroll¬
ment motives were significantly different amongst students at differ¬
ent levels, of different sexes and in different programs of Business
Education.

The data obtained from the questionnaires were subjected

to the T-test of significant difference amongst the responses to each
of the thirty questions, employing the SPSS computer program (Statis¬
tical Package for the Social Sciences).

The .01 level of significance

was used for all tests.
The characteristics of the responding population and the findings
associated with each of the thirty statements on the questionnaire
were displayed independently in Chapter IV of this paper.

The Null

Hypotheses were accepted or rejected according to the indication of
the T-test of significant difference between the mean responses of
paired groups, as scored on a one-through-six continuum representing

25

strong agreement through strong disagreement.

Conclusions and recom¬

mendations were drawn from this analysis of the data, and presented
in Chapter V of this paper.

CHAPTER IV
ANALYSIS OF THE DATA
This chapter was prepared to present and analyze the results of
the survey conducted according to the methods explained in Chapter III
The data in this chapter have been separated into two sections:
1. The characteristics of the population surveyed.
2. The responses to questions on the research instrument.
It was the purpose of this chapter to illustrate the data col¬
lected in such a manner as to allow for the arrival of conclusions
which will be of value to business educators, and will confirm or
reject the Null Hypotheses proposed in Chapter III:
Characteristics of the Population Surveyed
a.

Overview
Of the 862 respondents, 623 were female and 239 male.

The age

of respondents varied from 15 to 45 years old, with a mean of 17.6
years of age.
The size of the classes in which respondents received “related
instruction" accompanying the cooperative program, varied in size
from 5 to 30 students.

Over half the respondents, however, were

enrolled in classes of sizes 15 to 20 students, and in total the
sample averaged a class size of 16.9 students (the mode was 18 stu¬
dents per "related instruction" class).
Five hundred ninety-eight (598) respondents were attending the
AA class of secondary schools, with 202 enrolled in A class secondary
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schools, 7 at a B class high school and 55 at a post-secondary level
b.

Segmented Population Groups
The major characteristics of the population surveyed are illus¬

trated in the following table:

Office Education

Distributive Ed.

SECONDARY
4 Males

POST-SECONDARY
1 Male

232 Females

28 Females

236 Total

29 Total

228 Males

16 Males

343 Females

10 Females

571 Total

26 Total

A total of 597 Distributive Education students and 265 Office
Education students thus responded, of which 807 were enrolled in sec
ondary cooperative programs, and 55 were enrolled in post-secondary
programs.
Between Distributive Education and Office Education students,
the following tables indicate no significant differences in class
sizes or school sizes.

The comparisons of their responses to the

questionnaire are not, therefore, biased by the possibility that one
or another of these factors have caused a significant difference in
the mean responses of either group:
Class Size
No. of Students Office Education
1 - 14
27.5%
15 - 20
50.0%
21 - 30
22.5%

rarw

Distributive Ed.
27.2%
51.9%
20.9%

1WM
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School Size

c.

Classification

Office Education

AA
A
B
Post-Sec.

75.5%
10.9%
2.6%
10.9%
100.0%

Distributive Ed.
66.7%
29.0%
0
4.4%
100.0%

Biases in the Sample
By attempting to contact all the students enrolled in both sec¬

ondary and post-secondary Business Education programs this researcher
sought to avoid any source of sampling error.
There remained, however, two significant sources of bias in the
responses collected.

The first was unavoidable; namely, the probabil¬

ity that the coordinators who did not cooperate in the study would
share a common attitude which would have been reflected in the responses
of their students had they had an opportunity to complete question¬
naires.
The second risk of bias resulted from the fact that students
were asked to react to statements concerning their motives and values
at the time of their original enrollment, although this may have been
as much as two years earlier.

To test this "forgetful factor", a

group of initiates, who had just been recruited into the 1977/78 Dis¬
tributive Education program at Bozeman Senior High School, were asked
to respond to the research instrument.

Their aggregate replies were

compared to the rest of the Distributive Education respondents.
Of the thirty questions asked, only three

were answered in a

manner that was significantly different to that of the larger group
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(as established by a T-test at a 99% level of confidence).

The ini¬

tiates were strongly oriented to the prospects of owning their own
businesses.

The initiates did not feel that business classes were

easier than other classes, and they expressed greater enthusiasm for
the Youth Club than did the whole Distributive Education population
surveyed.
It may be concluded that these three exceptions are due to local
factors (e.g. the attitude of the coordinator who had recruited and
selected the initiates); the time lag between the act of enrollment
and the completion of the questionnaires has not, therefore, intro¬
duced a bias in the responses of the 834 "veterans" of at least one
quarter of cooperative Business Education classes.

RESPONSES TO QUESTIONS ON THE RESEARCH INSTRUMENT
The following pages summarize the nature of responses to
each of the thirty attitude statements on the questionnaire.
Where a T-test of significant differences, at the .01 level
of significance, identified a rejection of the Null Hypotheses,
the case is described in the analysis:
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Statement;

Education is of no help in getting a job.

No. of Responses Percentage
532
204

62.2
23.9

3 = Disagree a Little
4 = Agree a Little

23

2.7

30

3.5

5 = Agree

34

4.0

6 = Strongly Agree

32

3.7
Mean Response;

1 = Strongly Disagree
2 = Disagree

Total;

855

SECONDARY
Office
Education

T

Distributive

T

Education

Analysis;

"
n «
’
n *

i 74

POST-SECONDARY

1,7

x'

233

n »

1 8

T

-

567

“
n -

1 4

29

2.0
26

There were no significant differences between groups;

All felt that education did help to get a job.

An analysis of age

groups revealed that 18 year-olds were significantly less negative
(-^ = 1.9, n = 313) than those of 17 year-old respondents
n = 352).

=

l.£
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Statement: I enrolled in a business program because my counselor
suggested the program.
No. of Responses 1
2
3
4
5
6

=
=
=
=
=
=

Strongly Disagree
Disagree
Disagree a Little
Agree a Little
Agree
Strongly Agree

226
350
62
103
90
19
850

Total:
SECONDARY
Office
Education

T ’
n =

Distributive
Education

2 3
T
n = 565

Percentage

26.6
41,2
7.3
12.1
10.6
2,2
Mean Response: 2
POST-SECONDARY

2 6

230

T ’
n «

3-0
29

T “ 3.5
n * 26

Analysis: The responses of post-secondary students were significantly
less negative than those of secondary students.
The responses of Office Education students were significantly
less negative than those of Distributive Education students.
The responses of post-secondary Mid-management students were
significantly less negative than those of secondary Distributive
Education students.
The responses of students at class AA secondary schools were
significantly less negative than the responses of students at class
A secondary schools.

33
Statement;

1
2
3
4
5
6

=
=
=
=
=
«

I chose a business program because I thought I would
enjoy the class.

Strongly Disagree
Disagree
Disagree a Little
Agree a Little
Agree
Strongly Agree
Total;

Percentage
No. of Responses
20
2.4
53
6.2
39
4.6
118
13.9
443
52.1
178
20.9
Mean
Response;
4
851

SECONDARY POST-SECONDARY
Office
Education

T* 4-9
n - 231

T “ 4.6
n ■ 29

Distributive
Education

X ■a 4-7
n
565

X " 4.3
n B 26

Analysis;

The responses of secondary Office Education students

were significantly more positive than those of secondary Distribu¬
tive Education students.
The responses of students at class AA secondary schools were
significantly more positive than those of students at class A
secondary schools.
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Statement: I enrolled in a cooperative education program because
I wanted to study a subject that would help me get a
job when I graduate.
Percentage
No, of Responses
1
2
3
4
5
6

=
=
=
=
=
=

Strongly Disagree
Disagree
Disagree a Little
Agree a Little
Agree
Strongly Agree
Total:

19
57
44
142
324
270
856

2.2
6.7
5.1
16.6
37.9
31.5
Mean Response: 4

SECONDARY POST-SECONDARY
Office
Education

T = 5'1
n ■ 233

T “ 5-°
n « 29

Distributive
Education

T * 4-6
n = 568

X ° 4-9
n B 26

Analysis: The Office Education respondents were significantly more
positive than the Distributive Education respondents.
The responses of secondary Office Education students were sig¬
nificantly more positive than those of secondary Distributive Educa¬
tion students.
The responses of female Office Education students were signi¬
ficantly more positive than those of female Distributive Education
students.
The responses of female students were significantly more posi¬
tive than those of male respondents.
The responses of students in class AA secondary schools were
significantly more positive than those of students in class A seconcary schools.

35
Statement: I chose a business program because I was curious about
the subject.
No. of Respons es Percentage
1
2
3
4
5

= Strongly Disagree
= Disagree
a
Disagree a Little
® Agree a Little
= Agree
6 = Strongly Agree

23
116
82
250
303
81
855

Total:

2.7
13,6
9.6
29.2
35.4
9.5
Mean Response: 4

SECONDARY POST-SECONDARY
Office
Education

T = 4.0
n « 233

X
n

a

Distributive
Education

T 3’ 4.2

T

a

n

8

n

567

a

3.5
29
4.0
26

Analysis: The responses of Distributive Education students were
significantly more positive than those of Office Education students.
The responses of students in class AA secondary schools were
significantly more positive than those in class A secondary schools.
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Statement: A high school education makes a person a better citizen.

No. of Responses Percentage
8.1
69
12.1
103
10.8
92
23.4
200
25.6
219
20.0
171
854
Mean Response: 4

1 = Strongly Disagree

2 =
3 =
4 =
5 =
6 =

Disagree
Disagree a Little
Agree a Little
Agree
Strongly Agree
Total:
SECONDARY

4-2

POST-SECONDARY

Office
Education

T

n = 233

n a

Distributive
Education

T " 4-°

T “ 4'°

=

n * 566

T ° 3’9
29

n « 26

Analysis: There were no significant differences between groups:
All felt that a high school education does make a person a better
citizen.
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Statement:

i chose a cooperative program because I wanted to spend
less time in school.
Percentage

No. of Responses
1
2
3
4
5
6

=
=
=
=
=
=

Strongly Disagree
Disagree
Disagree a Little
Agree a Little
Agree
Strongly Agree

188
275
105
121
91
72
852

Total:

22,1
32.3
12.3
14.2
10.7
8.5
Mean Response: 2

SECONDARY POST-SECONDARY
Office
Education

T
n

=
a

2.7
232

T
n

Distributive
Education

T *
n =

3.0
565

T
n

B
B

2.5
29

B

2,3
B

Analysis: Office Education respondents were significantly more
negative than Distributive Education respondents.
The responses of secondary Office Education students were
significantly more negative than those of secondary Distributive
Education students.
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Statement: I enrolled in a business program because it was a
required course.
Percentage

No. of Responses
1
2
3
4
5
6

=
=
=
=
=
*

Strongly Disagree
Disagree
Disagree a Little
Agree a Little
Agree
Strongly Agree

430
354
30
22
10
6
852

Total:

50.5
41.5
3.5
2,6
1,2
0,7
Mean Response: -j

SECONDARY POST-SECONDARY
=

Office
Education

T

Distributive
Education

T *

Analysis.

n »

n =

1.6
231

X

a

n

a

1.6
566

T

a

n

a

2.1
29
2,1
26

The responses of all groups were more skewed than responses

to any other question in the study.
required course in Montana's schools.

Business is evidently not a
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Statement: I chose a cooperative program because I wanted to get
credits for the time that I work on the job.
No. of Responses Percentage
1
2
3
4
5
6

=
=
=
=
=
=

Strongly Disagree
Disagree
Disagree a Little
Agree a Little
Agree
Strongly Agree

83
180
73
166
230

9.7
21.1

8.5
19.4
26.9
14.3
Mean Response:

122

Total:

854

SECONDARY

POST-SECONDARY

=

3.5
* 232

T “ 4.2
n 0
29

=

3-8

T

567

n

Office
Education

T

Distributive
Education

X

n

n

3

3

B

4.7
° 26

Analysis: Distributive Education students were significantly less
negative than were Office Education students.
The responses of secondary Distributive Education students were
significantly less negative than those of secondary Office Education
students.
Post-secondary students were significantly more positive than
secondary students.
The responses of post-secondary Mid-management students were
significantly more positive than those of secondary Distributive
Education students.
Eighteen-year-old respondents were significantly less negative
(y = 3.9, n = 313) than were 17-year-old respondents (T = 3,6,
n = 352).
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Statement;

I enrolled in a business program because my parents
suggested the class.
No. of Responses .

1
2
3
4
5
6

236
414
59
92
42
12
855

* Strongly Disagree
= Disagree
a
Disagree a Little
= Agree a Little
= Agree
= Strongly Agree
Total;
SECONDARY

Office
Education

T
n

Distributive
Education

T ’a
n

*

2.5

a

232
2.1
567

Percentage

27.6
48.4
6.9
10.8
4.9
1.4
Mean Response; 2
POST-SECONDARY
T
n
T
n

a

1.6

H
a
a

29
2.2
26

Analysis;
Office Education respondents were significantly less
negative than were Distributive Education respondents.
The responses of secondary Office Education students were sig¬
nificantly less negative than those of secondary Distributive Edu¬
cation students.
The responses of post-secondary Mid-management students were
significantly less negative than those of post-secondary Office
Education students.
Secondary respondents were significantly less negative than
post-secondary respondents.
The responses of secondary Office Education students were sig¬
nificantly less negative than those of post-secondary Office Educa¬
tion students.
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Statement;

A person learns more by working for four years than
by going to high school.
Percentage

No, of Responses
1
2
3
4
5
6

*
=
*
=
=
=

Strongly Disagree
Disagree
Disagree a Little
Agree a Little
Agree
Strongly Agree

214
270
170
123
42
33
852

Total:

25.1
31.7
20.0
14.4
4.9
3.9
Mean Response: 2

SECONDARY POST-SECONDARY
Office
Education

T
n

2.5
231

T
n

Distributive
Education

T ^ 2.6
n = 566

T
n

Analysis;

=
H

a
a
a
a

2,4
29
2.4
26

There were no significant differences between groups:

All felt that a person does learn more by going to high school
than by working for four years.

42
Statement:

I enrolled in a business program because I thought
that would help me in running my own business.
No, of Responses Percentage

1 = Strongly Disagree
2 = Disagree
3 ® Disagree a Little
4 » Agree a Little
5

a

Agree

6 = Strongly Agree
Total:

38

4.4

149

17.4

79

9.3

223

26.1

235

27.5

130

15.2
Mean Response:

854

SECONDARY POST-SECONDARY
Office
Education
Distributive
Education

s
T
n ■

3.7

s
T
n s

4.1

231

568

a
T
n a
a
T
n a

3.6
29
4.7
26

Analysis: Distributive Education respondents were significantly
more positive than were Office Education respondents.
The responses of secondary Distributive Education students
were significantly more positive than those of secondary Office
Education students.
The responses of post-secondary Mid-management students were
sifnificantly more positive than those of post-secondary Office
Education students.
Male respondents were significantly more positive (*y = 4.6)
than were female respondents (-y = 3.8).

.00

43
Statement:

I chose a cooperative program because I wanted experi¬
ence on the job to see if I would like a career in
that field of work.
Percentage

No. of Responses
Strongly Disagree

21

2.5

Disagree

60

7.0

Disagree a Little

48

5.6

Agree a Little

170

20.0

Agree

349

41.0

Strongly Agree

204
Total:

23.9
Mean Response: 4

852

SECONDARY POST-SECONDARY
Office
Education
Distributive
Education

T '
n ■
T ’
n 3

5.1
230
4.5
567

T
n
T
n

■

4.4

n

29

a

4.5

a

26

Analysis: Office Education respondents were significantly more
positive than Distributive Education respondents.
The responses of secondary Office Education students were sig¬
nificantly more positive than those of secondary Distributive Educa¬
tion students.
Female respondents were significantly more positive (y = 4.7)
than were male respondents (y = 4.3).
The responses of female Office Education students were signifi¬
cantly more positive than those of female Distributive Education
students.

44
Statement: I enrolled in a business program because I thought
it would be easier than other classes.

1
2
3
4
5
6

No. of Responses
135
354
153

« Strongly Disagree
= Disagree
a
Disagree a Little
= Agree a Little
= Agree
* Strongly Agree

112

71
28
Total:

853

SECONDARY
Office
Education

T *
n a

Distributive
Education

T
n

=
a

2.2

231
2.9
567

Percentage
15,8
41.5
17.9
13.1
8.3
3.3
Mean Response: 2

POST-SECONDARY

x

■
n «

T “
n »

2.2

29
2.2

26

Analysis: Distributive Education respondents were significantly
less negative than Office Education respondents.
The responses of secondary Distributive Education students
were significantly less negative than those of secondary Office Edu¬
cation students.
Secondary respondents were significantly less negative than
post-secondary respondents.
The responses of secondary Distributive Education students
were significantly less negative than those of post-secondary Midmangement students.

45
Statement;

I chose a cooperative program because I wanted the
money that I could earn on the job.
No. of Responses Percentage

1 * Strongly Disagree
2 s Disagree
3 a Disagree a Little
4 a Agree a Little
5 * Agree
6 = Strongly Agree

49
162
77
216
239

no
Total;
SECONDARY

853

5.7
19.0
9.0
25.3
28.0
12.9
Mean Response;
POST-SECONDARY

Office
Education

T ' 3.7
n * 231

T " 4.6

Distributive
Education

T “ 3.9
n a
567

T ° 3.5
n 0
26

Analysis;

3

n »

29

The responses of post-secondary Office Education students

were significantly more positive than those of secondary Office
Education students.
The responses of post-secondary Office Education students were
significantly more positive than those of post-secondary Mid-manage¬
ment students.
The respondents in class A schools were significantly more
positive than were respondents in class AA schools.

46
Statement: I enrolled in a cooperative program because it was
required.

1
2
3
4
5
6

=
=
*
=
=
=

Percentage
No. of Responses
407
48.0
374
44.1
42
5.0
10
1.2
12
1.4
3
0.4
Mean Response: i, 65
848

Strongly Disagree
Disagree
Disagree a Little
Agree a Little
Agree
Strongly Agree
Total:

T
n

CT>

Distributive
Education

II

Office
Education

H

SECONDARY POST-SECONDARY
n » 226
1 6
a

'
567

T “ 2.1
n ** 29
T ° 2-2
n « 26

Analysis: Post-secondary students were significantly less negative
than were secondary respondents.

47
Statement: I chose a business program because one of my teachers
suggested the program.
Percentage

No. of Responses
1
2
3
4
5
6

*
=
*
=
=
*

Strongly Disagree
Disagree
Disagree a Little
Agree a Little
Agree
Strongly Agree

19,2
40,7
8.1
15.9
13,7
2.2
Mean Response: 2

163
345
69
135
116
19
857

Total:

SECONDARY POST-SECONDARY
Office
Education

T ‘
n ■

3.1
227

T
n

Distributive
Education

T ‘
n =

2.5
565

T
n

B
B

B
a

2.7
29
3,4
26

Analysis: Office Education respondents were significantly less
negative than were Distributive Education respondents.
The responses of secondary Office Education students were sig¬
nificantly less negative than those of secondary Distributive Edu¬
cation students.
The responses of post-secondary Mid-management students were
significantly less negative than those of post-secondary Office
Education studnets.
The responses of female Office Education students were signi¬
ficantly less negative than those of female Distributive Education
students.

48
Statement: School training helps students meet the problems of
real life.
Percentage

No. of Responses
1 * Strongly Disagree

26

3.1

2 * Disagree

44

5,2

57

6,7

197

23,3

352

41,6

170
846

20.1

3

s

Disagree a Little

4 = Agree a Little
5

a

6

= Strongly Agree

Agree
Total:

Mean Response:

4

SECONDARY POST-SECONDARY
Office
Education

T *
n -

Distributive

X ‘ 4.5
n
= 566

Education

4-7

T "

4,6

225

11-29

T ” 4,5
n
“ 26

Analysis: There were no significant differences between groups:
All felt that school training does help students meet the problems
of real life.

55

49
Statement;

I chose a cooperative program because I wanted to gain
self-confidence by holding down a job.
Percentage
3.9

No. of Responses
33

Strongly Disagree
Disagree
Disagree a Little
Agree a Little
Agree
Strongly Agree

102

12.1

61
227
293
129
845

Total:

7.2
26.9
34.7
15.3
Mean Response:

SECONDARY POST-SECONDARY
Office
Education

T *

Distributive
Education

T ■a

Analysis;

n ■
n

4.3
226

T

■

n

n

4.2
564

T

a

n

R

4.2
29
4.1
26

There were no significant differences between groups:

All wanted to gain self-confidence through having a job.

4

22

50
Statement: I enrolled In a business program because other students
had suggested the program.
Percentage

No. of Responses
1
2
3
4
5
6

* Strongly Disagree
* Disagree
a
Disagree a Little
= Agree a Little
= Agree
= Strongly Agree
Total:

67
215
79
213
200
74
848

7.9
25.4
9.3
25.1
23,6
8.7
Mean Response: 3

SECONDARY POST-SECONDARY
=

Office
Education

T

3.2
n ■ 227

T

B

n

B

Distributive
Education

T ‘ 3.8

T

a

n = 566

n

a

2.4
29
3.0
26

Analysis: Secondary respondents were significantly less negative
than were post-secondary respondents.

This applied to both Office

Education students and Distributive Education students.
Distributive Education respondents were significantly less
negative than were Office Education students.

This applied to both

secondary and post-secondary levels.
*

The responses of students of 17 to 19 years old were signifi¬
cantly less negative

= 3.6) than were those of students of 20

years and older (-^ = 2.4).

51
Statement: I chose a cooperative program because I wanted work
experience to use in job application after I graduate.

1
2
3
4
5
6

*
*
*
*
=
*

Percentage
No. of Responses
2.8
24
10.4
88
44
5.2
23.3
197
41.0
347
17.4
147
Mean Response: L
847

Strongly Disagree
Disagree
Disagree a Little
Agree a Little
Agree
Strongly Agree
Total:

SECONDARY POST-SECONDARY
Office
Education

T

Distributive
Education

T

Analysis:

s

n ■
n

B
a

4.6
226

X

a

n

a

4.3
566

T

a

n

a

4.6
29
4.6
26

There were no significant differences between groups:

All agreed that they wanted work experiences to use in job appli¬
cations after they graduate.
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Statement: A person would be foolish to go to school if he/she
could get a job instead.
No. of Responses Percentage
1 = Strongly Disagree

402

47.5

2 = Disagree

292

34.5

3 = Disagree a Little

93

11.0

4 = Agree a Little

36

4.3

5 = Agree

12

1.4

6 = Strongly Agree

11

1.3
Mean Response:

Total:

846

SECONDARY POST-SECONDARY
Office
Education
Distributive
Education

T =
n ®
T *
n =

1.8
227
1.8
564

T
n
T
n

B

2.4

B

29

a

1.8

B

26

Analysis: The responses of post-secondary Office Education stu¬
dents were significantly less negative than those of secondary
Office Education students.
The responses of male Distributive Education students were
significantly less negative (y = 1.9) than those of female Dis¬
tributive Education students.
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Statement: I chose a business program because I wanted to see if
I would like to have a career in business.
Percentage

No, of Responses 1 = Strongly Disagree

16

1.9

2 = Disagree

56

6.6

3 = Disagree a Little

44

5.2

4 = Agree a Little

193

22.8

5 = Agree

382

45.1

6 = Strongly Agree

156
18.4
847 Mean Response: /\ .58

Total:

SECONDARY POST-SECONDARY
Office

T

=

5.0

T

B

4.2

227

n

B

29

Education

n

a

Distributive

T

=

4.4

T

a

4.7

Education

n =

565

n

B

26

Analysis:

Office Education respondents were significantly more

positive than Distributive Education respondents.
The responses of secondary Office Education students were sig¬
nificantly more positive than those of post-secondary Office Educa¬
tion students.
The responses of secondary Office Education students were sig¬
nificantly more positive than those of secondary Distributive Edu¬
cation students.
The responses of female Office Education students were signi¬
ficantly more positive than those of female Distributive Education
students.
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Statement:

1
2
3
4
5
6

=
*
*
=
=
=

I enrolled in a cooperative program because I wanted to
find a part-time job that would become full-time upon
graduation.
No. of Responses Percentage
72
8,5
194
22.9
132
15,6
26.4
223
162
19.1
63
7.4
Mean Response:
846

Strongly Disagree
Disagree
Disagree a Little
Agree a Little
Agree
Strongly Agree
Total:
SECONDARY

POST-SECONDARY

Office
Education

T =
n «

3.6
226

X “
n «

3,3
29

Distributive
Education

T 58
n =

3.4
565

X H
n «

3.5
26

Analysis: Female respondents were significantly more positive
= 3.6) than were male respondents {-j

3.2).
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Statement:

I chose a business program because I wanted to con¬
tinue developing a business skill I had already
learned.
No. of Responses

Percentage

25

3.0

149

17.7

96

11.4

4 = Agree a Little

229

27.2

5 = Agree

263

31.2

81

9.6

1 = Strongly Disagree
2 = Disagree
3 = Disagree a Little

6 = Strongly Agree
Total:

843

Mean Response: 3.95

SECONDARY POST-SECONDARY
Office

Y

=

4.6

Education

n

« 226

Distributive

Y

= 3.6

n

= 562

Education

4 3
Tn « 29

T 4-5
n = 26

Analysis: Office Education respondents were significantly more
positive than Distributive Education respondents.
The responses of secondary Office Education students were sig¬
nificantly more positive than were those of secondary Distributive
Education students.
Post-secondary respondents were significantly more positive
than secondary respondents.
The responses of post-secondary Mid-management students were
significantly more positive than those of secondary Distributive
Education students.
The responses of students in class AA schools were signifi¬
cantly more positive than those of students in class A schools.
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Statement:

A person has to go to college in order to be a success
in life.
Percentage

No. of Responses
Strongly Disagree
Disagree
Disagree a Little
Agree a Little
Agree
Strongly Agree

368
263
115
65
30
6
847

Total:

43.4
31.1
13.6
7.7
3.5
0.7
Mean Response:

SECONDARY POST-SECONDARY
Office
Education

T

Distributive
Education

T

“
n «

2.1
226

T

=

1.9
566

x

n =

"
n ■

1.9
29

H

2.3
26

n »

Analysis: There were no significant differences between groups:
All disagreed with the proposition that success in life depends
on a college education.
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Statement: I enrolled in a vocational program because I wanted
to join a Youth Club.
No. of Responses .
1
2
3
4
5
6

=
=
=
=
=
=

Strongly Disagree
Disagree
Disagree a Little
Agree a Little
Agree
Strongly Agree

146
333
94
149
98
27
845

Total:

Percentage
17.2
39.3
11.1
17.6
11.6
3,2
Mean Response:
.77

SECONDARY POST-SECONDARY
Office
Education

T

"
n *

2.7
225

T

"
n «

1.7
29

Distributive
Education

T

2.9
567

T

2.1
26

‘
n =

“
n ■

Analysis: Secondary respondents were significantly less nega¬
tive than post-secondary respondents. This was confirmed amongst
both Office Education and Distributive Education students.
Female students were significantly less negative (y = 2.8)
than were male students (y = 2.6).
The responses of female Distributive Education students were
significantly less negative (y = 3.0) than those of male Distri¬
butive Education students.
The responses of students at class A schools were signifi¬
cantly less negative than those of students at class AA schools.
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Statement:

I chose a business program because I thought I would
gain knowledge that would be useful to me in earning
a living.
No. of Responses

1 * Strongly Disagree

Percentage

7

0.8

2 « Disagree

26

3.1

3 * Disagree a Little

25

2.9

4 = Agree a Little

152

17.9

5 = Agree

390

45.9

6 = Strongly Agree

249

29.3

Total:

849 1Mean Response:

SECONDARY POST-SECONDARY
Office
Education
Distributive
Education

T " 5-2
n « 227

T ’ 5-6
n ■ 29

T " 4,8
n = 567

T " 5-2
n ■ 26

Analysis: Post-secondary respondents were significantly more posi
tive than were secondary respondents.

This was confirmed by both

Office Education and Distributive Education students.
Office Education respondents were significantly more positive
than were Distributive Education students.
The responses of secondary Office Education students were sig¬
nificantly more positive than those of secondary Distributive Educa¬
tion students.
Female respondents were significantly more positive (y = 5.0)
than were male respondents (y = 4.7).
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Statement: I enrolled in a cooperative program because I wanted
to prepare myself in the career that I'd already
decided to enter.
1
2
3
4
5
6

No. of Responses.38
157
135
212
194

* Strongly Disagree
a
Disagree
s
Disagree a Little
* Agree a Little
= Agree
* Strongly Agree

m
847

Total:
SECONDARY

Percentage
4.5
18.5
15,9
25.0
22.9
13.1
Mean Response:
.83

POST-SECONDARY

Office
Education

T “
n ■

4.3
225

T "
n «

4.0
29

Distributive
Education

T ’
n ■

3.6
567

T "
n ■

4.6
26

Analysis:

Office Education respondents were significantly more

positive than were Distributive Education respondents.
The responses of secondary Office Education students were sig¬
nificantly more positive than those of secondary Distributive Edu¬
cation students.
The responses of post-secondary Mid-management students were
significantly more positive than those of secondary Distributive
Education students.
The responses of female Office Education students were signi¬
ficantly more positive than those of female Distributive Education
students.
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Statement: Vocational education should only be offered to students
who are not planning to go on to college.

Strongly Disagree
Disagree
Disagree a Little
Agree a Little
Agree
Strongly Agree
Total:

Percentage
No. of Responses
42.0
356
325
38.4
62
7.3
35
4.1
38
4.5
31
3.7
Mean Response:
847

SECONDARY

POST -SECONDARY

Office
Education

T “ 2-1
n ■ 225

T " 1-3
n - 29

Distributive
Education

T “ 2-°
n ■ 567

T " 2.0
n - 26

Analysis: Post-secondary respondents were significantly more
negative than were secondary respondents.
The responses of post-secondary Office Education students
were significantly more negative than were those of post-secondary
Mid-management students.

CHAPTER V
SUMMARY, CONCLUSIONS AND RECOMMENDATIONS
This study has sought to determine the nature of student's enroll¬
ment motives on entering cooperative Office and Distributive Education
programs in the state of Montana.

To this end, the five Null Hypotheses

proposed in Chapter III have been tested against aggregate responses
to each of thirty statements, as illustrated in Chapter IV.
This chapter has presented a summary of the findings, then offered
conclusions, recommendations and implications based on the results of
the research study:
SUMMARY OF THE FINDINGS
The first Null Hypothesis, concerning secondary Office Education
students versus secondary Distributive Education students, was accepted
with the following exceptions:
a. Office Education students proved to be more frequently
influenced by counselors in their decision to enroll
in cooperative programs.
b. Office Education students were more positive in their
belief that they would enjoy their classes, than were
Distributive Education students.
c. Office Education students were motivated more fre¬
quently by the belief that a cooperative program
would enable them to find work after they graduate,
than were Distributive Education students.
d. Distributive Education students were more frequently
motivated by curiosity in their decision to enroll
in a cooperative program than were Office Education
students.
e. Distributive Education students were more influenced
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by the prospects of spending less time in school if
they enrolled in a cooperative program, than were
Office Education students.
f. Distributive Education students were more motivated
by the opportunity to get credits for the time that
they worked on the job, than were Office Education
students.
g. Office Education students were more frequently influ¬
enced by their parents in their decision to enroll
in a business program, than were Distributive Edu¬
cation students.
h. Distributive Education students were more strongly
oriented to knowledge that would help them in running
their own businesses, than were Office Education
students.
i. Office Education students were more motivated by the
prospects that they could explore a field of work,
than were Distributive Education students.
j. Distributive Education students were more frequently
influenced by the hope that their classes would be
easier if they enrolled in a cooperative program,
than were Office Education students.
k. Office Education students were more often guided into
cooperative programs at the suggestion of a teacher,
than were Distributive Education students.
l. Distributive Education students were more often guided
into cooperative programs at the suggestion of other
students, than were Office Education students.
m. Office Education students were more interested in
exploring business careers than were Distributive
Education students.
n. More Office Education students had already developed
a business skill that they wished to improve upon,
than had Distributive Education students.
o. Office Education students were more influenced by the
belief that cooperative education would be useful to
them in earning a living, than were Distributive Edu¬
cation students.
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р. More Office Education students had decided to enter
specific careers and sought additional preparation,
than had Distributive Education students.
The second Null Hypothesis, concerning secondary Office Education
students versus post-secondary Office Education students, was accepted
with the following exceptions:
a. Secondary students were more influenced by their parents
in their enrollment decision, than were post-secondary
students.
b. Post-secondary students were more motivated by the earn¬
ings they would receive on the job, than were secondary
students.
с. Secondary students were more influenced by other students
in their enrollment decision, than were post-secondary
students.
d. Post-secondary students more frequently agreed with the
proposition that school was a foolish choice if a job
was available, than did secondary students.
e. Secondary students exhibited more interest in exploring
careers than did post-secondary students.
f. Secondary students were more influenced by the allure
of a Youth Club, than were post-secondary students.
g. Post-secondary students indicated a stronger orientation
to the economic value of cooperative education, than did
secondary students.
The third Null Hypothesis, concerning secondary Distributive Edu¬
cation versus post-secondary Mid-management students, was accepted
with the following exceptions:
a.

Post-secondary students were more influenced by counsel¬
ors in their enrollment decision than were secondary
students.
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b. Post-secondary students were more motivated by the
opportunity to gain credits for their time on the job,
than were secondary students.
c. Secondary students were more influenced by the thought
that their cooperative classes would be easier than
others, than were post-secondary students.
d. Post-secondary students were more frequently guided
into business programs by their teachers, than were
secondary students.
e. Secondary students were more influenced by their fellow
students in their enrollment decision, than were post¬
secondary students.
f. More post-secondary students had already developed a
skill that they wished to enhance, than had secondary
students.
g. Secondary students were more influenced by the allure
of a Youth Club, than were post-secondary students.
h. Post-secondary students indicated a stronger orienta¬
tion to the economic value of cooperative education,
than did secondary students.
i. Post-secondary students had more frequently chosen a
specific career for which to prepare, than had secondary
students.
The fourth Null Hypothesis, concerning post-secondary Office Edu¬
cation students versus post-secondary Mid-management students, was
accepted with the following exceptions:
a. Mid-management students were more influenced by their
parents in their enrollment decision, than were Office
Education students.
b. More Mid-management students had expressed interest in
running their own businesses, than had Office Education
students.
c. Office Education students were more influenced by the
prospects of earning money on their cooperative jobs,
than were Mid-management students.
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d. More Mid-management students agreed with the proposition
that vocational education should be limited to non-college
aspirants, than did Office Education students.
The fifth Null Hypothesis, concerning male students versus female
students in cooperative Business Education programs, was accepted with
the following exceptions:
a. More male students had expectations of running their
own businesses than had female students.
b. Female students were more motivated by the desire to
find a job, than were male students.
c. Female students were more influenced by the opportunity
to explore a specific career through work experience,
than were male students.
d. Female students were more motivated by the hope of
finding a part-time job that would become full-time on
graduation, than were male students.
e. Female students indicated a stronger interest in Youth
Clubs than did male students.
f. Female students expressed more orientation to the eco¬
nomic value of cooperative education, than did male
students.
CONCLUSIONS
The results of this study, as detailed in Chapter IV and summa¬
rized in the previous section, lead this researcher to the following
conclusions:
A.

A recruitment drive aimed at potential Distributive
Education students in secondary cooperative programs
will have its maximum effect if it is concentrated on
student interests and directed toward personal contact
with sophomores in senior high schools and junior high
students.
On the other hand, potential secondary Office Education
enrol lees have shown themselves to be susceptible to
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advice from teachers, counselors and parents. A
recruitment drive will, therefore, be most effective
if it is designed to attract the attention of these
resources as well as the students to be served.
B. Potential recruits to a cooperative Distributive Educa¬
tion program are most susceptible to the prospects of
less time in school, credits for on-the-job time, a
relatively less difficult subject matter and knowledge
that is useful in self-employed situations.
On the other hand, potential recruits to a cooperative
Office Education program will be attracted by the offer
of an opportunity to try out a job in a possible career
area, to employ a skill they have already acquired, and
to improve their prospects for employment after gradua¬
tion.
C. Potential recruits to a post-secondary Office Education
program are attracted by publicizing the opportunities
offered by cooperative education for earning wages while
acquiring knowledge that will have significant dollar
value in the working years ahead. They are not effec¬
tively reached through parents or other students, nor
have they a strong interest in career exploration or
membership in a Youth Club.
D. Potential recruits to a post-secondary Mid-management
program are susceptible to appeals aimed at their
desire to continue developing skills that have already
been acquired in chosen careers, or to acquire knowl¬
edge of proven economic value, particularly in selfemployed situations. Teachers, parents, and counsel¬
ors can serve as useful recruitment resources.
E. Male students indicate that their dominant enrollment
motive is a desire to run their own businesses, whereas
female students are oriented to job seeking, career
exploration and Youth Clubs.
IMPLICATIONS
The results of this study, as summarized in previous sections of
this chapter, lead this researcher to the following implications,
although the data in Chapter IV does not of itself provide conclusive
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proof:
a. The inadequate participation of teachers, counselors
and parents in the enrollment decisions of secondary
students in cooperative Distributive Education pro¬
grams implies that the title "Distributive Education"
so disguises the subject matter of the course that
non-participants are too ignorant to confidently make
a recommendation one way or the other.
In addition. Distributive Education students were more
often curious about course content, and less sure that
they would enjoy the classes, implying their uncer¬
tainty about the nature of the program.
These perceptions appear to be supported by the fact
that other students (presumably with first-hand knowl¬
edge of the program), are the most influential sources
of advise to potential Distributive Education recruits.
b. The comparative responses of secondary Distributive
Education students to those of other groups studied
indicate a lower orientation to specific careers, to
the need for development of already acquired job skills
or even to try out certain fields to clarify career
objectives.
This fact implies that the requirement of many schools
that cooperative education students state their career
ambitions before entering a Distributive Education
program, serves the unfortunate end of forcing poten¬
tial enrol lees to fabricate a field of marketing inter¬
est.
c. The comparative responses of post-secondary students
in both Office and Mid-management programs to those
of secondary students in the two programs, indicate
a stronger orientation to the dollar earnings avail¬
able, to work rather than further education and to the
economic value of enrollment in a cooperative program.
This pattern implies that post-secondary should not be
expected to complete their programs of instruction if
a lucrative alternative is available nor should the
curriculum be structured toward utility only upon
receipt of a two-year degree.
d. The comparative responses of male students to those
of female students enrolled in both Office and Dis-

68

tributive Education programs indicate less orientation
to finding a job, to exploring careers or to the eco¬
nomic value of their participation in a cooperative
program.
This pattern implies that, at a younger age (note that
post-secondary males were career oriented) males retain
more of the idealism that holds the belief that society
owes them a job than do the females. It is, therefore,
incumbent upon a Distributive Education coordinator to
prove that there will be a long-term dollar value, and
increased personal satisfaction, through the acquisition
of marketable skills in the business world.
RECOMMENDATIONS
On the basis of the above summary of the findings of this study
and the conclusions and implications drawn therefrom, the following
recommendations are made:
1. Teachers and counselors at all high schools and junior
high schools in a school district where a cooperative
Distributive Education program is operative, should be
indoctrinated with an awareness of the aims and objec¬
tives of the course.
This could be accomplished through including teachers
and counselors in class and Youth Club activities (as
guest speakers, judges, role players, or members of a
Team Teaching panel for a specific unit of instruction),
and through distribution of a program handbook outlining
program philosophy, curriculum, past achievements and
current calendar of events.
2. An on-going system of communication between parents and
the coordinator is an essential pre-requisite to effec¬
tive recruitment. In order to be sources of encour¬
agement to young people struggling with career deci¬
sions, parents must be well-informed about all the
enrollment options available to their children. Never¬
theless parents only discover the objectives of Distri¬
butive Education after their child's enrollment deci¬
sion, if at all, when they become signatories to a
Training Agreement.
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An effective coordinator must, therefore, seek to con¬
sistently employ public relations activities which
might include tours of the program's facilities, bul¬
letin board displays in public places, exhibits at
county fairs and parades, and public speaking engage¬
ments at community meetings.
3. Distributive Education students displayed a broad
diversity of motives for their enrollment in coopera¬
tive programs, sharing only one common ambition: to
be self-employed. In addition, respondents to the
study overwhelmingly rejected the proposition that
admissions be restricted to non-college aspirants.
It is, therefore, recommended that the curriculums
and recruitment efforts for cooperative Distributive
Education programs be designed to attract and serve
students of all aspirations (and not only the entrylevel distributive occupations job-seekers), given
that they share a desire to understand, through prac¬
tical experience, the business world.
4. The pattern of responses of post-secondary Mid-manage¬
ment students with those of secondary Distributive
Education students, clearly establishes that teachers,
counselors, parents and potential students were more
comfortable with their understanding of the aims and
objectives of the former program rather than the latter
The curriculum proposed in the 1975 Montana Curriculum
Guide needs to be taught under a different title. The
author recommends that the term "business administra¬
tion" be applied across the state. There would be no
change necessary in the name or function of the highly
successful DECA youth club, whose participation in a
national youth organization is thus assured continuity.
5. The scope of this research study has been limited to
a specific inventory of student enrollment motives.
The conclusions and implications drawn therefrom lead
to questions which would need further research for
solution. It is, therefore, recommended that studies
be done to determine:
a.

What are the reasons that teachers, counselors
and parents are reluctant to guide students into
Distributive Education?
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b. What values and motives among teachers, coun¬
selors and parents would be most responsive to
recruitment efforts by a Distributive Education
coordinator?
c. What would be the most effective curriculum to
balance both the "core" established by business
education leaders and local Advisory Committees,
with the preferred emphasis indicated by students
in this study?
d. How accurately do the perceptions of coordinators
match the actual attitudes and enrollment motives
of their cooperative Distributive Education stu¬
dents?
e. Do the differences in attitudes between male and
female Business Education students exist to the
same extent in other high school and post-secon¬
dary programs? Is there a difference between
vocational and non-vocational programs?

APPENDIX

STUDF.NT OIIEST10NNAIRE
Please take a few minutes to respond to the followlnR statements.
It isn't necessary to spend much time on any one item; if in doubt,
choose the column which seems most nearly to express your present reaction.
PLEASE READ EACH ITEM CAREFULLY AND CIRCLE THE RESPONSE
WHICH EXPRESSES YOUR OWN FEELINGS.
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1)

Education is of no help in getting a job

SA

A

AL

DL

D

SD

2)

I enrolled in a cooperative program because my counselor
suggested the program.

SA

A

AL

DL

D

SD

I chose a business program because 1 thought I would
enjoy the class.

SA

A

AL

DL

D

SD

4)

I enrolled in a cooperative program because I wanted to study
a subject that would help me get a job when I graduate. . .

SA

A

AL

DL

D

SD

5)

I chose a business program because I was curious about the
subject.

SA

A

AL

DL

D

SD

SA

A

AL

DL

D

SD

1

3)

6)

A high school education makes a person a better citizen. .

7)

I chose a cooperative program because I wanted to spend less
time In school.

SA

A

AL

DL

D

SD

8)

I enrolled in a business program because it was a required
course.

SA

A

AL

DL

D

SD

.
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9)

I chose a cooperative program because I wanted to get credits
for the time that I work on the job.

SA

A

AL

DL

D

SD

10)

I enrolled in a business program because my parents
suggested the class.

SA

A

AL

DL

D

SD

11)

A person learns more by working for four years than by
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going to high school.

SA

A

AL

DL

D

SD

Tf
12)

I enrolled in a business program because I thought 1 would gain
knowledge that would help me in running my own business. . .

SA

A

AL

D

SD

A

AL DL n

SD

DL
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13)

I chose a cooperative program because I wanted experience on
the job to see if I would like a career in that field of work.

SA

”n
14)

I enrolled in a business program because I thought it would
be easier than other classes.

SA

A

AL

DL

D

SD
14

15)

I chose a cooperative program because I wanted the money
that I could earn on the job.

SA

A

AL

DL

D

SD
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16) I enrolled in a cooperative program because it was required.

SA

A

AL

DL

m m

D

SD
"Te

17) I chose a business program because one of my teachers
suggested the program.

SA

A

AL

DL

D

SD
~v

18)

School training helps students meet the problems of
real life.

SA

A

AL

DL

D

SD

I chose a cooperative program because I wanted to gain
self-confidence by holding down a job.

SA

A

AL

DL

D

SD

~l8
19)

~19
20)

I enrolled in a business program because other students
had suggested the program.

SA

A

AL

DL

D

SD
~20

21)

I chose a cooperative program because I wanted work experience
to use in job applications after I graduate.

SA

A

A person would be foolish to go to school if he/she could
get a job instead.

SA

A

AL

DL

D

SD

AL

DL

D

SD

IT
22)

~22
23)

24)

I chose a business program because I wanted to see if I
would like to have a career in business.

SA

A

AL

DL

D

SD

I enrolled in a cooperative program because I wanted to find
a part-time job that would become full-time on graduation.

SA

A

AL

DL

D

SD

I chose a business program because I wanted to continue
developing a business skill that I had already learned. .

SA

A

AL

DL

D

SD

SA

A

AL

DL

D

SD

24
25)

.

“25
26)

A person has to go to college In order to be a success In life.

27)

I enrolled in a vocational program because I wanted to Join
a Youth Club (OEA, DECA, etc.)

~26
SA

A

AL

DL

D

SD
27

28)

I chose a business program because I thought I would gain
knowledge that would be useful to me in earning a living.

.

.

SA

A

AL

DL

D

SD
Is

29)

I enrolled in a cooperative program because I wanted to prepare
myself in the career that I had already derided to enter.
. .

SA

A

AL

DL

D

SD
“29

30)

Vocational education should only be offered to students who
are not planning to go to college.

SA

A

AL

DL

D

SD
30

Identifying Information:

ACE:

SEX (circle one):
31-32

(1)

(2)
33

No. of students In your class:
33-34
Var002:

PLEASE DO NOT WRITE IN THIS SPACE: VarOOl:
36

Var003:
37

38

March 18, 1977

Rowland P.J.Divers,
1919 Spring Creek Drive
Bozeman, Montana 59715.

Mrs. Kay Ann Tippett,
Bozeman High School,
Bozeman, Montana.

Dear Mrs. Tippett
RE: QUESTIONNAIRES FOR COOP STUDENTS
I have enclosed copies of a questionnaire that is to be administered
to cooperative Office and Distributive Education students throughout
Montana. The responses will be analysed in the Professional Paper which
I am writing as a part of the Master's program in Business Education at
Montana State University.
You could be of service to our profession, and especially to me, if
you would set aside fifteen minutes during one of your classes of related
instruction in the cooperative program under your coordination, in order
to have each coop student complete the enclosed questionnaire. You are,
of course, welcome to examine the content of the survey,and I trust you
will agree that the intent of the research in no way reflects on the
individual coordinators or their programs.
I am seeking to obtain completely honest responses from students of
all types in an effort to determine the relevancy of today's cooperative
programs in relation to the needs and attitudes of the enrolled students.
In handing out the questionnaires to your class, I would ask therefore
that you inform your students that the results are anonymous, but the
responses must be serious if they are going to serve a useful purpose.
I have enclosed a stamped self-addressed envelope for your convenience
in returning the completed questionnaires. Please mail them back before
the Easter break if it is at all feasible.
Thank you, in all sincerity, for your much needed cooperation in
this research.

Sincerely,
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