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CHAPTER I 

INTRODUCTION 

The American people are becoming unhappy with the educational system 

in our country. This is shown in the great number of school bond issues 

that are being voted down each year. This is not only true in the ultra¬ 

conservative communities but also in those that in the past would pass 

the bond issues without giving them a second thought. In the past they 

seemed to operate on the theory that if it is for education then they 

were for it. 

A much used word that is applied to governmental funds is "account¬ 

ability" and this is what the people want from their schools. A high 

school in California is currently involved in a law suit brought by a 

student that was graduated from the school and yet he cannot read. The 

student and his parents are suing the school and the school board (5-81). 

Are our schools doing the job they are supposed to do? One of those 

that does not think so is Sidney P. Marland, Jr., Past United States 

Commissioner of Education. In 1971 he stated, "Of those students cur¬ 

rently in high school, only 30 percent will go on to academic college 

level work. One third of them will drop out before earning a baccalau¬ 

reate degree. That means that 80 percent of the present high school 

students should be getting occupational training of some sort—but only 

about a quarter of them are." (4-19) 
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We are doing a grave injustice to over 50% of our high school 

students based on the Commissioner's figures. What have our schools 

provided for the majority of our high school students? Again quoting 

the Commissioner, "Half of our high school students, a total of approxi¬ 

mately 1.5 million a year are being offered what amounts of irrevelent, 

general education pap." (4-20) 

Fortunately, the government and many educators have come to the 

realization that this general education idea is wasting the time and 

talent of our students and teachers as well as the time, money and 

energy of the educational system. Their only contribution is that they 

do aid the Gross National Product because of the buying of gifts and 

paying of fees that are involved in ceremonies that make up a high 

school graduation. "Central among the inadequacies of our educational 

system is the failure to prepare relevantly and effectively for the 

world of work, the arena of endeavDr where their most important life 

contributions - or lack of them - will occur." (4-22) 

For the most part, students that have set their goals on a college 

education before entering the world of work do not have a problem in 

selecting courses that qualify them for entrance. There have been 

studies made that show what the relationship is between school curric¬ 

ulum and the student's choice of occupation. 

Larry Johnson and Ralph H. Johnson did a follow-up study of 1,191 

high school students three years after they graduated from Minneapolis 



3 

area schools. "The results of this study show there is a definite rela¬ 

tionship between high school preparation and a graduate’s job situation. 

More than 50 percent of the males and 75 percent of the females were em¬ 

ployed in occupations that were related to their high school course of 

study." (3-287) This study was limited to those students that were em¬ 

ployed full time. 

This information points out the need for a curriculum that provides 

courses that show students the occupations they have to choose from, what 

the duties and benefits of the job are and then provide classes that will 

prepare the student for entry level employment in the occupation he 

selects. "Educators and labor market experts point out that barely two 

out of ten jobs will require a four year college degree by the end of the 

1970*s. As for the rest, a great many will be well paid positions with 

bright futures for the qualified men and women who set their sights on 

them. The key word is ’qualified* though and too many youngsters are 

missing the boat in that regard." (3-290) This simply reinforces the 

/ 
/findings of the Johnsons’ study in which they found there is a correlation 

between high school studies and the work that the person performed. 

So while there is a movement under way to gear the schools to make 

students employable upon graduation, it is not intended to cut short the 

offerings necessary for the college bound student. By taking some of 

these classes, it may help to narrow down the uncertainty that some of 



4 

these people have in making the final decision of what field of work 

they will be happy in when they complete college. 

What we do have to keep in mind is that only 20 percent of our 

students finish college and that we must provide the remaining 80 percent 

with the knowledge, skills, attitudes and understandings necessary for 

entry-level employment. 

Statement of the Problem 

After completing a Career Education Institute administered by Dr. 

Cliff Helling at Montana State University, the writer determined in his 

own mind that there was a need to do research with the students at Hardin 

High School, where he is employed. He set out to see if this school was 

doing an adequate job of aiding students in making their career choice. 

The problem was further broken down to see if both Indian and white 

students were provided equal opportunities of pursuing the career of their 

choice. 

/ . 

/ Need for the Study 

During the past school year, 1972-1973, the term career education 

was used by admininstrators, teachers, and even a few students. The 

teachers had a one-day indoctrination into the matter. Some teachers in 

the academic area were less thrilled by the entire matter and some others 

did feel a real need and still others were actually educating students 

toward career selection. As the school had classes in Vocational 
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Agriculture, Woodworking, Metals, Auto Mechanics, Home Economics, Office 

Education, and Distributive Education, some felt that the job of Career 

Education was being accomplished. 

The terms Career Education and Vocational Education were used inter¬ 

changeably and this alone points out the need for Career Education among 

the teachers. No matter what courses they teach, these instructors should 

be able to relate the content to work and if they canft, then they should 

consider a change of content. 

A more visible evidence for the need for Career Education is the 

number of unemployed students that have graduated or those that have jobs 

that depend on legislative action for a raise. That is to say those jobs 

that pay the minimum wage and the only raise they get is when the legis¬ 

lature raises the minimum wage requirement. 

While there is some courses in the curriculum that do prepare 

students for immediate employment, we still have those that fall into the 

’’general education pap” that commissioner Marland speaks of. Up to this 

/ 
/point, we have not actually found out what the student wants to do for a 

living and if we are providing the vehicle to get there. Hopefully this 

study will aid us in streamlining and supercharging the vehicle we now 

have. 

Limitations 

The review of literature was restricted to the library at 
Montana State University. 

1. 
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2. To be classified as Indian' students had to have one-quarter or 
more Indian blood. 

3. The study was limited to students in grades 10, 11, and 12 of 
Hardin High School during the academic year 1973-1974. 

4. Not all Indian or white students were interviewed but only a 
sample from each population. 

5. An even distribution of males and females were used in the 
interviews. 

6. Owing to the inherent problems of personal interviewing, an 
honest effort was made not to influence respondents in any 
manner. 

Definition of Terms 

Career Education means education embracing all occupations and pro¬ 

fessions including their technical skills and the association work atti¬ 

tudes and can include any individuals or work settings in or out of 

school. 

Career choice is the selection of any job, occupation or profession 

that the student plans, at this time in his life, to pursue for his lifefs 

/Work. 
i 

Indian student refers to the students at Hardin High School in 

grades 10, 11, and 12 that have one quarter or more Indian blood. This 

is the requirement set by the Bureau of Indian Affairs and used by the 

Crow tribe. The State Department of Education describes an Indian as a 

person "having any degree of Indian blood." 

Non-Indian means any student not classed as being Indian, 
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Organization of the Study 

Chapter I is the introduction and statement of the problem. It also 

includes limitations, need for the study, and definition of terms. 

Chaptef II is a review of the current related literature. This 

covers information issued by the government, periodicals, and student 

theses. 

Chapter III describes the procedure by which the data was gathered 

for this study and includes a copy of the instrument used. 

Chapter IV is an analysis of the data gathered. 

Chapter V presents the summary, recommendations, and remarks of the 

t 

author. 

Summary 

It is abundantly clear that our educational system must change so 

that it meets the needs of all of the students and not just those that are 

college bound. A trend has been started in this direction and career ed¬ 

ucation courses are showing up in all areas. These will benefit all 

students, the so called vocational students, and those that will finish. 

College. 

This study was made to try and determine if Hardin High School is 

providing career education and career choice. The study was divided to 

see if equal treatment is given to both Indian and non-Indian students. 
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There is an ignorance among some of the teaching staff of how they 

could relate their class to the world of work. In addition, there are 

many students that are unemployed or in jobs that have no future. These 

are some of the main reasons for undertaking this study. 



CHAPTER II 

REVIEW OF RELATED LITERATURE 

“ Introduction 

To do. proper research for a study of this type, it is necessary to 

read periodicals, Government publications, and studies of a similar or 

related nature so that a feel for the problem can be developed. By re¬ 

viewing the works of others and then by conducting personal research, the 

author can then state with some authority what his findings are and how 

they relate to the situation investigated. 

After doing a good deal of this reading, it is evident that the ed¬ 

ucational institutions are under attack from just about every direction 

possible. Many educational leaders must feel like the early day settlers 

when they came under attack from the hostile* Indians, They have allowed 

themselves to become surrounded by not keeping up with our drastically 

changing world. They did not fill student needs and became alienated 

from the working world. Once in this defensive circle, they became tar*- 

/gets for arrows of relevance, tomahawks of needs, and bullets of Mnot 

qualified for work or more schooling.” 

Their past experience told them that if they could hold out long 

enough, they would be rescued. This would either come on a grand scale 

by Federal funds or a stop gap defense in the form of a local bond issue. 

Recently, however, the calvary of money coming to their aid had serious 

problems. There has been a shortage of ($) troops. There was also the 
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/ • 
qualified for work or more schooling.” 
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Idea that we have sent enough extra ($) troops for them to be taking care 

of themselves by now. It is indeed difficult for some levels of education 

to account for the funds they have received and why they are graduating 

students that are not qualified either to to on to higher education of 

some type or qualified for entry level employment. A recent book title 

states "Custer Died for Our Sins." If nothing else, the Indians ful¬ 

filled a revenge motive When they retaliated to Custer^ attack, but 

schools simply teach students how to graduate and do not fulfill the 

needs of anyone. 

This review of literature will cover an overview of all education in 

the country. It was organized into covering ideas of governmental agencies 

and the Commissioner of Education. Then there are reports of educational 

leaders and panels. Then there are views obtained from recent periodicals 

and recent professional papers from college graduates on the Masters 

level. 

The last portion of this chapter covers similar areas relating to 

/ 
/ education relating only to the American Indian. 

Government and Recognized Leaders 

In reviewing literature in this study area, there is ample evidence 

that we are at least aware of the problems of education and are now 

working to solve them. "One of the goals toward which the educational 

system must direct itself is the provision for every student to acquire 
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the skills which will allow him to make a livelihood for himself and for 

his future family, no matter at what level of the educational system he 

leaves.” (9-3) To get students to this level of competency, many changes 

will have to occur. "To make public education more relevant according 

to today’s needs and the needs of the future, the entire school system 

must be restructured; and it is becoming increasingly evident that public 

education should be focused around the theme of career education." (9-2) 

Dr. Cliff Helling goes on to define career development as "the integration 

of self and society, through work, lasting one's entire life." (2-4) 

Literature from various governmental education divisions indicates 

that career education is the vehicle for rescuing our outdated schools. 

It is not a problem to be solved with a single semester class for the 

graduating seniors. In a draft issued for discussion purposes, the U.S. 

Office of Education points out that it is a kindergarten through 12th 

grade program at the very least. It should also be carried on in post¬ 

secondary schools and on the job for those that are employed. 

' "In grade school, students are informed of the wide range of jobs 

in our society and the roles and requirements involved in them. In junior 

high, students explore several clusters of occupations through hands on 

experiences and classroom instruction. In senior high school, they pursue 

their selected occupational area by following one of three options. They 

prepare for entry level employment or for post-secondary occupational 

education or finally they can prepare for college." (9-3) 
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Individuals and study groups recognized as well-versed or even expert 

have studied education and in some cases have made projections. Dr, Cliff 

Helling of Minnesota sees a dual school system evolving—one for voca¬ 

tional students and one for those more academically inclined. He points 

out that this is not necessary. Students in either category can study the 

related class material together in all the basic concepts. This is the 

cluster concept. 

In a career education workshop in Bozeman, Montana, in June, 1973, 

Helling pointed out the fact that there is no reason why students with dif^- 

ferent jobs, such as orderly, nurse, lab technician, and doctor could not 

have all been in the same cluster studying this area in high school. 

"Students turn on when they see school work related to the real world 

and, in turn, that excites teachers. Once started, career education is 

self-perpetuating," (2-3) 

He made a strong point that teaching concepts in school is necessary, 

but we cannot leave the concept hanging in mid-air, "The dual mission of 

' education is (1) teaching concepts and (2) relating the concept to life," 

(2-4) 

Periodical Literature 

Most magazines have caught onto a hot item in the disagreements sur^ 

rounding education. Career education and year-around school are two items 

of most interest at this time. This paper will completely avoid the 

latter of these two. 
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It has been found that the classes that a student took in high 

school helped to determine if that student went on to higher education or 

entered into the world of work, Johnson and Johnson (3-287-290) made a 

study which indicated there is a direct relationship between courses 

taken and the jobs that students choose. Results and population studied 

were mentioned in the first chapter of this study. 

This study poses some unanswered problems and the need for further 

study. "Are students satisfied with the type of preparations that in¬ 

dividual courses offer? Are individual courses related to the occupa^ 

tional field? This information could be used to change or develop a high 

school curriculum to meet the needs of its employment seeking graduates," 

(3-290) 

Byron L. Friend points out that an area often overlooked, primarily 

due to poor counseling, is the entering of an apprenticeship. This should 

simply be the extension of any good vocational class in the school. 

Basically, the apprentice is paid a reduced rate to learn the trade he 
! 
i has chosen. "Journeymen have a higher income than starting college grad¬ 

uates, the benefit of the union, and generally have job security with the 

company with they they trained." (3-289) 

Changing Times magazine carries a related article in its September, 

1972, issue. It points out the coming need of people that are qualified 

to fill the many jobs that do not require a college education. It makes 
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a rundown of various vocational training that is now available in high 

schools and goes on to talk about area vocational schools, commercial 

schools and junior colleges. It points out that "Montana has only five 

area vocational schools, though each serves all levels-’-high school, 

graduates and adults." (6-10) This article goes on to recommend testing 

of students for interest and abilities and suggests that the good life 

can be had by all, not just college graduates, 

Mr. Barney Old Coyote is the Director of Indian Studies at Montana 

State University and is a Crow Indian. Being Indian, he knows the problem 

from both sides. He wrote an article for the Montana Business Quarterly 

concerning Indian education (6~36-40). He states that Indians are aware 

that their education has been poor, but new programs by schools and new 

awareness by the Indians is making headway for a better education, Indian 

parents are now being involved and improvement of early Indian education is 

being stressed. He says he must use Indian people and a system that does 

not compromise the Indian to do this. "After all, it is their situation 

/ 

/and their statistics that we use to demonstrate the depth and breadth of 

the Indian problem.1 It is time that we also use their thinking," (6~40) 

Indians and Education 

Up to this point the review has covered education for all people and 

problems facing them as a whole. As a large section of this study is con¬ 

cerned with the education that Indian students do or do not receive, a 
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review of some material that is pertinent to the problems these people 

face is in order. According to The Status of American Indian Education. 

u60 percent of our Indian population is on or adjacent to a reservation,” 

(1-106) Most reservations are not located in urban areas or those having 

industrial or distributive centers of goods. For various reasons, Indians 

prefer to be on or near the reservation, and so staying in these areas of 

low economic development simply compounds the job problems for these 

people. They have completely saturated the market for jobs they are 

qualified for. In some cases, there are people that are qualified for 

specific jobs, but they go unemployed because there are no jobs of this 

type near the reservation. Because of the high dropout rate, many of 

these Indians are not qualified for any work other than labor jobs or 

seasonal agricultural work. The high school rate is dropping and "there, 

is an estimated 6,000 Indian students in college today," (1-88) The 

Bureau of Indian Affairs maintains a scholarship program for post high 

school schooling and in 1969, 3,500 grants were awared totaling over 

$2,500,000. 

Another study that sheds light on the activities of Indian students 

after they graduate from high school is "The American Indian Graduate: 

After High School, What?" This study was done by Alphonse D. Selinger 

of the Northwest Regional Education Laboratory. 

A post high school study of Indian high school students was made 

covering the states of Montana, Idaho, Washington, Oregon, North Dakota, 
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and South Dakota. This study defined an Indian as "anyone who, regardless 

of the degree of Indian blood, considers himself Indian and whose life 

style and associations were such that others perceived him as being 

Indian." (7-6) Hardin High School students were included in this popula¬ 

tion (7-114). The study was made of the students graduating in June, 1962, 

and was done five years after they graduated, 1967, 

This report covers a variety of areas in the individuals lives ranging 

from parents* education to size of families to employment status to favo¬ 

rite school activity to their idea of what it means to be successful. 

The population was broken down to studies of two main groups, perr' 

sisters and non-persisters. A persister was defined as "a student who, 

after graduating from high school, continued his education or training 

whether academic or vocational or technical in nature, although not neces¬ 

sarily to completion." A non-persister was defined as "a student who, 

after graduating from high school, became unemployed or accepted employ¬ 

ment but did not pursue further training or continue formal education.’* 

/ (7-11) 

According to this study almost three-fourths of the graduates go on 

for more education or training but only half of those complete the course. 

No graduates in the study went on to professions in such status occupa¬ 

tions as doctors, lawyers, or engineers. 

"Approximately six years after graduation, slightly less than one- 

half of the females and slightly more than half of the males were 
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employed for pay or profit. The majority were employed in low skill, 

low pay, low interest, non-permanent jobs. Three-fifths of these young 

people were living on or near reservations.n (7-78) 

Compared to Johnson and Johnson’s study of graduates in Minnesota, 

fewer Indian students work in areas related to their training, "Two- 

thirds of the males and one-third of the females accepted employment un¬ 

related to their training. Most who accepted this type of employment 

did so because they wanted to remain on or near their reservation, 

(These figures referred to persisters.) The same attitudes characterized 

the job holding non-persisters of whom 90 percent lived on or near 

reservations. For these people there is a very limited choice of employ^ 

ment." (7-78-79) 

Other conclusions that were drawn from this study that had relevance 

to this author's study: 

/ 

1. Encouragement to continue in education comes mostly from 
parents followed by counselors and teachers (11-55), 

2. Athletics for boys and social activities for girls are the 
areas they favored in high school (11-46), 

3. As far as classes are concerned, males prefer mathematics 
with social studies second. Females favored Business 
Education with English second (11-47), 

4. The group had views of change they would like to see made 
in the high schools. More adequate teachers was number one 
and more emphasis on academic studies was second (11-64), 

A family, good education and to some extent, personal possessions 

seem to be what most white people look to as an indication of being 
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successful. Perhaps one of the reasons why Indians do not live in the 

same style as white people is that they seem to have different values. 

The first choice of Indians as a definition of what constitutes success is 

achieving personal happiness. Setting a goal and reaching it was second. 

Holding a good job was third (11-75). 

Less than 50 percent of the entire group felt they had attained 

success (7-76). 

In conclusion, this report indicates that Indians seem to want white 

manfs modern advances and a better life for themselves, but they also want 

to stay with their own culture, which holds back their progress. In 

effect, they want the best of both worlds and this just cannot be. 

Another major problem comes from the Indians not wanting to leave the 

reservation. No matter how good the training, you simply cannot be em¬ 

ployed in a region that does not have the jobs for which people have been 

trained. 

Professional Papers 

Watts study of the current status of Indian education in Montana 

(12) was pretty much limited to cataloging existing research. It also 

covered known services existing specifically for Indians. 

Among her findings were "a lack of certified counselors in predomin¬ 

ately Indian schools and only 5 out of 31 schools used culture free in¬ 

telligence tests." (12-41) She found vocational counseling adequate, 
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health services available and 17 of 31 schools had psychologist or 

psychiatric aid. She also felt a positive feeling concerning the in¬ 

volvement of school and the Indian community (12-42), 

The most important study in the related literature, as far as the 

author's own work, is one done by Sietwende Hermberg Visscher at Montana 

State University in 1970. She investigated ’’Cultural and Educational 

Conflicts of Indian Children in Montana.” (11) 

She covered numerous items that are seen quite differently by whites 

and Indians. In the matter of time, whites seem to run by their clocks 

and are constantly working for the future. Indian people pay little 

time to clocks in general. Meetings and get togethers are usually 

scheduled for a certain time but seldom if ever start "on time,” These 

functions start "when everyone gets there," This is often two or three 

hours after the announced time. The Indians think nothing about it, but 

to white people who seem to run on a schedule, it is frustrating until 

they simply come later than the announced time and with a bit of luck 

/ they may be there for the start of the festivities. 
t 

When an Indian is engaged in some activity, he sees little reason 

to discontinue what he is doing just because he is 'supposed' to be 

somewhere else, even if he had previously told someone that he would 

meet him. Other Indians understand this and there is no hard feelings 

for being stood up. 
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On the matter of Indian students excelling in class, Euna-Rose He- 

Does-JLt, one of the women in the study, termed it a difference in how the 

Indians look at things and then went on to express her feelings, MThe 

Indian tends to see the world as a whole and himself as a part of it, 

while the white man tends to see himself as an individual pitted against 

his environment and even against other people with whom he is in competi¬ 

tion. Most of the people in our discussion agreed that this leads the 

Indian community to exercise strong sanctions against an individual brag¬ 

ging or trying to put himself above or ahead of the group in any way. 

Teachers run into this with the Indian children who do not wish to excel 

because they know they will be shamed for it. The same deep difference 

in outlook also leads to what white teachers often see as the Indian 

childfs lack of self-assertation," (11-38) 

There is also a cultural hangup of never questioning an older person. 

This leads to problems of communication when Indian students have a view 

that is different than the teacher, but will not make it known. 

In her summary, Mrs. Visscher brings out a strong logical con¬ 

clusion. She states the Indian student has many problems and so far the 

conflicts have been left up to the child. She recommends UA11 possible 

effort be made to enable Indian parents and non—Indian educators to com¬ 

municate, to understand each other and to arrive at a mutually acceptable 

educational goal for the Indian children in present day America,” (11-48) 
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Summary 

All of the literature reviewed for this study shows there is a 

realization that modern educators have numerous problems. It touches 

administrators, teachers, students, curriculum, changing times, old and 

new ideas, and the inevitable money problem. 

While the problems are large, they are not completely overpowering. 

Strides are being made to meet the needs of the student and the working 

world in both the academic and vocational field. But after all, is it 

not the goal of both these appraoches to get people ready for the world 

they will live and work in for the rest of their lives? The readings 

show that both areas are necessary and both should be given their proper 

place in the school. 

/ 
/ 
/ 



CHAPTER III 

PROCEDURE 

Introduction 

This study is basically an inquiry into career choice and career 

education of the students attending Hardin High School during the school 

year 1973-1974. Is the school system aiding the students as it should in 

these two areas? The enrollment of the school is composed of approxi¬ 

mately 15 percent Indians and 85 percent whites, and so part of the study 

is to see if each of these groups is provided the same opportunity of 

career choice. 

The remainder of this chapter will cover the interview method used 

to gather the data from which the conclusions were made. There is also a 

description of the population studied and how it was broken down for the 

study. The final portion of the chapter discusses the manner in'’which 

the data was used to draw conclusions of the entire group and of the two 

groups. 

Population and Sampling Procedure 

It was not felt feasible or necessary to interview the entire 

student body of the school for the study. There was a total enrollment 

in the three grades of 325. The following table shows the numbers and 

percentages of whites and Indians in each of the three grades studied and 

totals for the school. 
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Population Studied 

Grade 
Number 

Non-Indian 
Percent 

Non-Indian 
Number 
Indian 

Percent 
Indian 

10 103 85.1 18 14,9 
11 82 83.7 16 16.3 
12 90 84.9 16 15.1 

TOTAL 275 84.6 50 15.4 

Method of Collecting Data 

To obtain the data for this study, a ten-item questionnaire was 

assembled by the author with input and advice from other graduate 

students and faculty members at Montana State University. A copy of 

the tool is included in Appendix A of this paper. 

A questionnaire was given to each student in the English classes 

at Hardin Senior High School. The students were told this form was to be 

completed to the best of their ability, and it concerned their career 

choice and career education. Students were instructed to complete the 

form in silence and not to confer with anyone concerning their answers, 

/ If there were any questions, students were to raise their hand and the 

/ 
teacher would aid the student in completing the form. Upon completing 

the form, students were to place the form on a desk in front of the room 

face down. 

Indian and non-Indian students are randomly mixed in the English 

classes and no conditions were set up to sway the responses of any 

student. 
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English classes at Hardin High School are taught on a quarter basis. 

Students can take as many or as few English classes as they like provided 

they take the minimum number necessary to fulfill graduation requirements. 

Students are allowed to skip English during a quarter and to take as many 

as three during another quarter when offerings more to their liking are 

available. As a result of this situation and normal absenteeism, the 

entire student body did not have the opportunity to complete a question¬ 

naire. 

A total of 241 questionnaires were completed. The school has an 

enrollment of 325, giving a return of 74.2%. Twenty-four of the question¬ 

naires were not properly completed in the upper right-hand corner con¬ 

cerning race, sex, and grade and so were not included in the analysis. 

The questionnaire was given to studertts in grades 10, 11, and 12. 

Care was taken to see that no student filled out more than one question¬ 

naire. 

j „ Analysis of the Data 
f 

After the questionnaire was given to the students and returned, they 

were reviewed and those that were improperly done and could not be grouped 

were discarded. Those to be used were divided into Indian and non-Indian 

and according to grade levels. The two groups were then compared and com¬ 

bined for a look at the class as a whole. Finally, the results of the 

total school were looked at and analyzed. 
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The comparisons for each of the ten questions on the tool of inquiry 

and the associated arithmetic are presented in Chapter IV of this paper. 

Summary 

This chapter covers the population tested. The numbers and percent¬ 

ages of the groups involved is detailed, the method of gathering the data 

is described, and a brief description of how the data was analyzed is in¬ 

cluded. The findings from the study are covered in Chapter IV. 

/ 



CHAPTER IV 

FINDINGS 

A total of 325 students were enrolled in grades 10, 11, and 12 at 

Hardin High School in the 1973-1974 school year. A total of 217 returned 

useful information on the questionnaire used in this study. This repre¬ 

sents over 74 percent of the population. Twenty-four questionnaires were 

improperly filled in, so the race and grade of the students could not be 

identified and were diregarded. 

This study concerns career education and the career choice among 

Indian and non-Indian students. Responses were received from 41 of 50 of 

the Indian students, which is 82 percent. Of the non-Indian students, 

replies were from 176 out of 275, which is 64 percent. 

The questionnaire that was developed for this study sought informa¬ 

tion on why students were in school, their career choice, courses offered 

in the school, career information and guidance, school career experience, 

and willingness to relocate to seek employment. A copy of this tool is 

;in Appendix A. 

/ 
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TABLE I 

POPULATION STUDIED 

Students 
Enrolled 

Ques tionnaires 
Returned % returned 

Total Students 325 217 74.2 

Total Indians 50 41 82.0 

All Indian Sr. 15 12 80.0 

All Indian Jr. 16 11 68.8 

All Indian Soph. 18 17 94.4 

Total non-Indians 275 176 64.0 

Total non-Indian Sr. 90 50 55.6 

Total non-Indian Jr. 82 37 45.1 

Total non-Indian Soph. 103 89 87.2 

Why Are You Going to School? 

Students were asked to indicate the reasons they were attending high 
i 
t 
' school and were free to designate as many reasons as they wished. Some 

marked only one, while others all of them. The average non-Indian marked 

2.01 selections and the average Indian student marked 1.73. 

The number one reason for attending school was "to be educated" and 

this was true in every group. Indian students then indicated wanting to 
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be able to go to college and parental pressure as their reasons, while 

non-Indian students indicated because their friends were there and to be 

able to attend college. 

Miscellaneous reasons given in the *Other1 column ranged from "I like 

it” to "...nothing else to do" to "to get out of the house." 

TABLE II 

WHY ARE YOU GOING TO SCHOOL? 
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Total Students 1-151 2-69 3-71 4-55 5-44 6-24 7-13 

Total Indians 1- 30 2-10 5- 6 2-10 2-10 7- 2 6- 3 

Total non-Indians 1-121 3-59 2-65 4-45 5-34 6-22 7-11 

Indian Seniors 1- 10 2- 6 4- 4 6- 1 3- 5 5- 2 7- 0 

Indian Juniors 1- 8 2- 3 6- 0 3- 1 3- 1 6- 0 3- 1 

Indian Sophomores 1- 12 6- 1 4- 2 2- 8 3- 4 7- 0 4- 2 

Non-Indian Seniors 1- 32 3-14 2-15 4- 8 7- 3 6- 4 5- 6 

Non-Indian Junirs 1- 28 2±13 2*13 4-11 5- 7 6- 3 7- 0 

Non-Indian Sophomores 1- 61 2-32 2-37 2-26 5-24 6-15 7-10 

First number is rank, second number is frequency, + shows tie 
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Do You Have a Career Planned For Yourself? 

Of the students that responded to this question, a little more than 

half indicated they have made a career choice at this time in their lives. 

The author realizes that many, if not most, will change their minds before 

they settle into their life^ work. It is noted that only 35 percent of 

the total Indian students have made a choice, while 63 percent of the non- 

Indian students have done so. It is also noted that the percentage in 

both groups drops from sophomore to junior and then in the senior year 

rises higher than it had been in the sophomore year. So, while the per¬ 

centage does increase from the time students start school, it does not do 

so progressively. 

The group that had the highest percentage with a career choice is the 

non-Indian seniors, and the lowest was in the Indian juniors. 

What Career Have You Selected? 

Students were asked to give their career choice at this time in their 

/lives.. As shown on Table IV, there is very slight, if any, difference be- 
/ 
/ 

tween the choices of the Indian and non-Indian respondents. In their or¬ 

der of ranking, the most popular fields are Mechanic, Secretary, Teacher, 

Rancher, and Nurse. These five areas combine to make up 64 percent of the 

Indian replies, 41 percent of the non-Indian replies and a total of 

45 percent of the entire population. Some responses could possibly have 

have been lumped together, such as biology, science, and ecology. Also, 
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TABLE III 

DO YOU HAVE A CAREER PLANNED FOR YOURSELF? 

Group Yes % No % 

No 
Response 

Total Students 122 58.6 88 41.4 42 

All Indians 14 35.6 25 64.4 12 

All non-Indians 108 63.5 62 36.5 5 

. Indian Seniors 6 50.0 6 50.0 1 

Indian Juniors 3 20.0 8 80.0 6 

Indian Sophomores 6 35.2 11 64.8 30 

Non-Indian Seniors .33 71.7 13 28.3 6 

Non-Indian Juniors 19 48.6 18 51.4 8 

Non-Indian Sophomores 54 63.5 31 36.5 20 

the reply of 'business* is one that could have been combined with several 

of the other replies if the person had indicated which business he planned 
/ 

' to enter. Items listed as math, art, and biology are general listings 

that could fit in teaching, professional fields, or in business. 

However, to show how the students replied, no changes were made, and 

the 37 categories were listed with the most popular first and the least 

popular last. 
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TABLE IV 

'WHAT CAREER HAVE YOU SELECTED FOR YOURSELF? 

CAREER INDIAN NON-INDIAN TOTAL 

Mechanic 2 13 15 
Secretary 3 10 13 
Teacher 1 11 12 
Rancher 1 8 9 
Nurse 2 3 5 
Housewife 0 4 4 
Writer 1 3 4 
Art 0 4 4 
Military 0 4 4 
Lawyer 1 2 3 
Pilot 1 2 3 
Policeman 0 3 3 
Veterinarian 0 3 3 
Biology 0 3 3 
Business 0 3 3 
Social Worker 0 3 3 
Stewardess 0 3 3 
Electronics 0 2 2 
Engineer 0 2 2 
Truck Driver 0 2 2 
Rodeo 0 2 2 
Science 0 2 2 
Dental Assistant 0 2 2 
Welder 0 2 2 
Ecologist 0 2 2 
Bookkeeper 0 1 1 
Physical Therapist 0 1 1 
Doctor 0 1 1 
Math 0 1 1 
Music 0 1 1 
Game Warden 0 1 1 
Fashion 0 1 1 
Forestry 0 1 1 
Architect 0 1 1 
Psychologist 0 1 1 
Public Relations 0 1 1 
Draftsman 1 0 1 
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Does Hardin High School Provide the Necessary Classes 
You Need to Obtain Your Career? 

It is the opinion of the respondents that the school does provide 

them with the courses that they will need to enter into the world of work 

in the area of their choice. Three-fourths of the students were of this 

opinion. There is some inconsistency among the students1 replies, however. 

One hundred thirty-seven indicate they are getting the classes they need, 

yet only 132 of them have made a career selection. Eight of the group 

averages were within eight percentage points of the mean, and the remain¬ 

ing group was 13 points from the mean. 

TABLE V 

DOES HARDIN HIGH SCHOOL PROVIDE THE NECESSARY CLASSES 
YOU NEED TO OBTAIN YOUR CAREER? 

Group Yes % No % No Reply 

Total Students 137 78.4 37 21.3 42 
All Indians 23 82.1 5 17.9 12 
Indian Seniors 6 85.7 1 14.3 5 
Indian Juniors 8 80.0 2 20.0 1 
Indian Sophomores 9 81.8 2 18.2. 6 
All Non-Indians 114 78.1 32 21.9 30 
Non-Indian Seniors 36 81.8 8 18.2 6 
Non-Indian Juniors 19 65.5 10 34.5 8 
Non-Indian Sophomores 58 80.6 14 19.4 20 
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Classes Needed That Are Not Provided 

In Table V, it was shown that the majority of students thought they 

could take the classes they needed to reach the career goal they had set 

for themselves. The next item on the questionnaire asked the students 

what items should be added to the class offerings so they would be able 

to attain their goal. 

There were only 24 suggestions of additons to the current classes 

offered, and two of the students that replied said they were *not sure* 

of what classes should be offered. Advanced Science and Rodeo were the 

only replies that were indicated by more than one student. 

It should be pointed out that three of the classes suggested are, 

in fact, taught every year in the school at this time. They are Welding, 

Public Speaking, and Objective Writing. While there is no Rodeo class, 

as such, there is a high school Rodeo Club that can be joined by any 

student; and it has adult supervision. Rodeo is a sport that is not sane 

tioned by the Montana High School Association; and, therefore, cannot be 
/ 

/ school sponsored. 

Some of the suggested classes do not seem to the author to be high 

school level classes and would generally be taught in a post secondary 

institution. These include anatomy, aviation, and airplane mechanics. 

Table VI lists in alphabetic order the suggested classes. 
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TABLE VI 

CLASSES NEEDED THAT ARE NOT PROVIDED 

Airplane Mechanics 
Ancient Studies 
Anatomy 
Art-Advanced 
Aviation 
Chemistry II 
Cycle Repair 
Fashion 
German 
Mechanics-Advanced 
Military Course 
Outdoor Work 
Public Speaking 
Rodeo 
Science-Advanced 
Sociology 
Trucking 
Welding 
Writing-Obj ective 
Not Sure 

1 

1 

- 1 1 
1-11 
-1-1 
1-11 
- - 1 1 
1-11 
- - 1 1 
1-11 
1-11 
1-11 
- - 1 1 
1-11 
- - 1 1 
1-22 
1-33 
1 - 1 1 
1-11 
- - 1 1 
-1-1 
--22 
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Source of Career Information 

The respondents were asked to show the sources of their career infor¬ 

mation. They were to list three sources in their order of importance. 

Most important was shown as 1, second most important shown as 2, and third 

most important shown as 3. Eight areas were listed for them to choose 

from, and then they were free to list any other source not listed. 

Parents are the obvious most listed choice. Friends were shown as 

second choice and work experience third. The survey points out that 

students do not list the school system counselors above fifth except for 

the Indian seniors. Collectively, the students list the counselors 

seventh and eight out of nine possibilities. 

The non-Indian sophomores come closest to matching the average of 

the total population. They alternate the ranking of relatives and 

hobbies and were consistent with all other listings. This information is 

broken down in Table VII. 

Have You Had a Class or School Experience that 
Helped in Deciding your Career Choice? 

Table VIII shows that without exception, students do not believe 

that school experience was helpful in making their occupational choice. 

Sixty-three percent of the students do not believe they receive career 

aid from the school. 
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TABLE VII 

SOURCES OF CAREER INFORMATION 
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Parents 1 1 1 1 1 2 2 1 1 

Teachers 3 2 3 2 4 4 4 4 4 

Jr. High Counselor 8 8 9 8 8 9 9 9 8 

Sr. High Counselor 7 7 2 5 7 8 6 7 7 

Friends 4 3 4 4 2 3 3 3 2 

Relatives 5 4+ 6 6 6 5 7 5 5 

Hobbies 6 6 7+ 7 5 6 5 6 6 

Work Experience 2 4+ 5 3 3 1 1 2 3 

Other 9 9 7+ 9 9 7 8 8 9 

+ Indicates tie 
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TABLE VIII 

HAVE YOU HAD A CLASS OR SCHOOL EXPERIENCE THAT 
HELPED IN DECIDING YOUR CAREER CHOICE? 

Group Yes % No % No Reply 

All Students 71 36.6 123 63.4 22 

All Indians 11 32.4 11 67.6 6 

All Non-Indians 60 37.5 100 62.5 16 

Indian Seniors 3 33.3 6 66.7 3 

Indian Juniors 4 40.0 6 60.0 1 

Indian Sophomores 4 26.7 11 73.3 2 

Non-Indian Seniors 19 47.5 21 52.5 10 

Non-Indian Juniors 17 45.9 20 54.1 0 

Non-Indian Sophomores 24 28.8 59 71.2 6 

School Aid Listed as Helpful 

/ While most students did not believe that school or class experiences 

/ 
were helpful in making career choice, there were a number of them, 36 per¬ 

cent, that did believe it did. Table IX shows what these experiences or 

classes were and the number of students in each group that selected 

them. 

, Shop classes were selected most often by both Indian and non-Indians, 

with Simulated Office in second place. Tied for third place were Teacher 
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CLASS OR SCHOOL EXPERIENCE LISTED AS HELPFUL 
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All Classes 1 1 1 1 2 
Art - - — — - — 1 1 1 
Basketball Coach 1 - - 1 — - — — — 

Biology - - - - - 1 1 2 2 
Bookkeeping - - - - - 1 - 1 1 
Business Classes - 1 - 1 - 1 1 2 3 
Business Law - - - - - 1 1 2 2 
Business Math - - - - 1 - - 1 1 
Candy Striper - - - - 1 - - 1 1 
Chemistry - - - - - 1 1 2 2 
Drafting 1 - - 1 1 - - 1 2 
Distributive Education - - 1 1 - - 2 2 3 
English - 1 - 1 - - - - 1 
Flandreau School 1 - - 1 - - - - 1 
Guest Speaker - - - - 1 - 1 1 
Home Economics - - - - - 2 1 3 3 
Math - - - - 1 1 - 2 2 
Mechanics - ■ - - 1 - - - - 1 

/ Metals - - - - 1 - - 1 1 
Nurses Aid - - - 1 1 - - 1 2 
Physical Education - 1 - 1 1 - - 1 2 
Psychology - - - - - - 1 1 1 
Shop 1 - - 1 3 2 5 10 11 
Simulated Office - - - - - - 5 5 5 
Sports - - 1 1 - 1 - 1 2 
Teacher - - - - - 1 - 1 1 
Teacher Aid - - - - 1 1 2 4 4 
Travel - - - - 1 - - 1 1 
Typing - - - - 4 - - 4 4 
Vocational Agriculture - - - - 1 2 1 4 4 - 
Welding — 1 1 1 
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Aid, Typing, and Vocational Agriculture. There were again some general 

answers such as Business and Sports that some other replies could be 

lumped with; however, this was not done because the author wanted to list 

the replies in the same manner they were given by the students. Also, the 

reply of ’guest speaker* did not indicate which class the speaker was in; 

and the reply of ’Flandreau Indian School* gave no further information. 

c 

Are You Willing to Leave the Hardin-Billings Area 
to Secure Employment? 

More than 6 percent of all but one group, Indian Juniors, indicated 

a willingness to relocate for working purposes. For this study, reloca¬ 

tion means leaving the Hardin-Billings area. Willingness of the entire 

population was 88 percent, non-Indian 92 percent, and Indian 70 percent. 

The group most willing to leave was the non-Indian Juniors at 100 percent, 

and the group with the lowest figure was the Indian Juniors at 45 percent. 

It is the author’s opinion that the figure of Indian students willing to 

leave, as found in this study, is higher than what will actually occur. 

/ 
./ And with this reluctance to leave the reservation area, their chances of 

securing the job of their choice will be diminished to some degree. 

Table X shows the number and percentages of the various groups 

concerning their willingness to relocate. 
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ARE YOU WILLING TO LEAVE THE HARDIN-BILLINGS AREA 
TO SECURE EMPLOYMENT? 

Group Yes % No % No Reply 

Total Students 182 88.8 24 11.2 10 

All Indians 26 70.3 11 29.7 3 

All Non-Indians 156 92.3 13 7.7 7 

Indian Seniors 10 83.3 ->2 16.7 3 

Indian Juniors 5 45.5 3 27.3 0 

Indian Sophomores 11 64.8 6 35.2 3 

Non-Indian Seniors 41 85.4 7 14.6 2 

Non-Indian Juniors 36 100.0 0 00.0 1 

Non-Indian Sophomores 41 85.4 6 71.3 4 

Representative Comments 

The last item on the questionnaire asked Students to make any com¬ 

ments concerning their schooling they felt were important that had not 

been mentioned. For the most part, this part was left blank. Only two 

Indian students replied in this section: "The school needs more art 

classes." and "School helps me face my problems and gives me a better 

outlook on life." 

The non-Indian students made more replies, but many of them were 

simply complaints, such as "We need a student lounge." and "Omit study 
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halls." However, there were some that were concerned with curriculum. 

Some examples were: 

"We need to add another shop teacher and more shop classes." 

"We need more shop tools." 

"More guest speakers should be brought in." 

"The classes have to be more challenging." 

"Why do^t we have more individualized (sic) classes?" 

"We should have more field trips." 

Two other comments concerning school-career relations had exactly 

the opposite view of the same situation with one saying, "High school 

only prepares you for work and not for college," and the other saying, 

"Schools don*t teach you what you need for life." The author believes 

that all too many cases the latter view hits the nail on the head. The 

’general education pap* that Ex-Commissioner Marland speaks of is being 

taught at the expense of usable skills and knowledge people need to find 

the work they want. 



CHAPTER V 

SUMMARY 

This study was conducted to determine if Hardin High School was pro¬ 

viding the same career education and career choice to the Indian and non- 

Indian students in the school. A ten-item questionnaire was implemented 

to obtain information from students in grades 10, 11, and 12 during the 

1973-1974 school year. From the information gathered, an effort was made 

to evaluate career education of the school and career choice of the 

students. 

Summary of Findings 

Responses came from 66.5 percent of the population and indicated that 

slightly over half of the students have made a career choice. The most 

popular careers are mechanic, secretary, teacher, rancher, and nurse. 

Seventy-eight percent of the students were of the opinion the school 

offered the classes they needed to obtain the career of their choice. 

Parents were the most important influence in career information among 

both groups. For Indian students, the next three sources, in order of im¬ 

portance, were teachers, work experience, and friends. For non-Indian 

students, they were work experience, friends, and teachers. 

All students agreed that class or school experience played a small 

part in helping them to make a career choice. Those areas that were 

listed as being important were the areas that most students had pre¬ 

viously indicated they planned to select a career. 
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Ninety-two percent of the non-Indian students said they were willing 

to leave the area to seek employment, while only 70 percent of the Indian 

students were willing to do so. 

Conclusions 

The conclusions drawn from the study were based on the information 

gathered in the questionnaire. The conclusions are: 

1. Students attend high school to be educated with the expectation 

of going on for further education. 

2. Approximately one-third of the Indian students and two-thirds of 

the non-Indians in the school have made a career choice. 

3. There is not a percentage increase among the students that have 

made a career choice as they progress in school. The author concludes 

there is not sufficient guidance and counseling. 

4. There is very little difference in the aspirations of both groups 

concerning their career selection. 

5. Generally, students indicated they were satisfied with the class 

offerings as they were set up. 

6. Parents are the number one source of career information. Coun¬ 

selors in the school system ranked seventh and eighth out of nine choices, 

the ninth being miscellaneous sources. 



i 

44 

7. Most students do not feel that class or school experience helps 

them in career selection. However, those areas that were indicated as 

helpful were the areas out of which most students did make their 

selections. 

8. As a group, nine out of ten students are willing to leave the 

Hardin-Billings area to seek work. A much lower number, 70 percent, of 

Indian students were willing to leave the area. The author concludes 

this is one of the reasons there is such a high rate of unemployment on 

the reservation. 

9. Hardin High School does provide the same career education and 

career choice for both Indian and non-Indian students. Basically, there 

is no difference in the career selections of each group. 

10. The career education and career choice which Hardin High School 

provides is inferior to what it should be. No career education is taking 

place in a normal progressive way. 

11. Students are not using the guidance service that is in the high 

/ 

j school and the junior high school. 

Recommendations 

After studying the problem of career education in Hardin High School, 

reviewing the related literature, gathering and evaluating the data, the 

author recommends: 
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1. A coordinated career education program be introduced that will 

span kindergarten through grade twelve. The following plan of implementa¬ 

tion is suggested: 

K - 6 Career awareness level 

7 - 8 Exploring various job clusters 

9-10 Career orientation 

11 - 12 Career preparation 

2. Teachers of traditional academic classes such as English, 

History, Math, and Science emphasize careers that exist in these areas of 

study. 

3. Counseling in the junior and senior high must be changed. With 

only 325 students, each student should be able to have at least two pri¬ 

vate counseling sessions. Additional counseling could be made available- 

with the cluster concept in mind. A small group of students and the 

counselor could meet and have a guest from the area of interest in for 

advice. 

4. A follow-up study of the high school graduates and dropouts be 

made at two or three year intervals to determine what the actual career 

choice of these individuals is.. 

5. Set up an in-service training in career education for the 

faculty in elementary, junior high, and senior high to be held on the 

first P.I.R. day in Autumn, 1974. 
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QUEST IONITAIRE 

1. Why are you going to school? 
  My parents make me go. 
  My friends are there. 
  Because of the social activities. 
  So I can take part in sports. 
  So I can go on to college. 
  To be educated. 
  Other (specify)   

Indian White 
Female     

Male     

Grade 10 11 12 

2. Do you now have a career planned for yourself? 
Yes No 

3. If yes, what career have you planned for yourself? 

4. Does Hardin High School have the high school courses you need to ob¬ 
tain the career you have chosen? 
  Yes   No 

5. If no, what courses do you need that are not provided? 

6. Please indicate the sources of career information or guidance that 
helps you the most. Select three and show the most important as //l, 
second most important as #2, and third most important as #3. 
  Parents 
  Teachers 
  Junior high counselor 
  Senior high counselor 
  Friends 
  Relatives 
  Hobbies 
  Work experience 
  Other (specify)      

7. Have you had any class or school experience that has played an impor¬ 
tant part in helping you to decide on the type of work you plan to 
enter? 
  Yes   No 

8. ' If yes, indicate what this aid was.    
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9. Are you willing to leave the Hardin-Billings area to secure employ¬ 
ment? 
  Yes   No 

10. Please make any comments concerning your schooling that have not 
been mentioned and you feel are important. 


