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CHAPTER I

INTRODUCTION

Across the country a sweeping change is taking place in our
schools.

At every level students, parents and educators are demanding

more relevance in curricula offerings.

The stagnant quality of our

neglected educational system, is at last being challenged for its mar¬
gin of error in preparation for life.

The school's hang-up on teaching

the middle class value system (most teachers come from the middle class
with little work experience and an expertise in only one career pat¬
tern: the college route to being a teacher) does not prove out in our
follow-up research on students.

Schools, lacking evaluation of either

process or product, have evolved to a dual track with the positive re¬
inforcement going toward those that aspire toward a college education.
Teachers, counselors, and parents have come to regard college as an end
in itself, rather than a step along the career ladder.

The career de¬

velopment concept seeks to bring education to the reality of the world
of work at all its levels and do it in a non-discriminating way.

It

may be the link that bridges the gap between theory and practice and
allows schools to relate their curriculum to people as they work and
live.
Career development is the integration of self and society,
through work, lasting one's entire life.

(Helling, 1973:1)

Attempts to answer this demand for relevance through the imple-
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mentation of the career education concept is possibly the most powerful
thrust for change our nation's schools have felt in years.

Yet, it has

been difficult to specify exactly what career education means.
there is no universally accepted definition or program.

Actually,

Sidney P. Mar-

land, Jr., career education's strongest booster when he was the federal
government's top education official, deliberately refused to provide a
blueprint for the concept.

The roots of career education, Marland in¬

sisted, are at the local level, and each community must work out its
own programs.

(Changing Times, April, 197^:37)

What career education does is reverse the traditional school
timetable for demonstrating to pupils the utilitarian aspects of their
education.

In the past, say career education advocates, youth have

been fed years and years of reading, writing and arithmetic before they
are exposed in any systematic way to the practical applications of
those subjects to their adult lives.

By turning this around, by expos¬

ing young people to information about work and jobs and careers start¬
ing in the earliest years of school, they can begin to see the relevance
of their education.

The result should be stronger motivation to learn

and stay in school long enough to acquire some basic skills needed to
earn a living.

Another result envisioned is that after exposure to a

variety of options, students will realize they can come back as adults
to continue their studies or prepare for a different career.
It is not just the potential dropouts that career education will
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help.

The program is also aimed at academically-talented students, who

often finish school with little idea of what it’s like to earn a living
by doing the necessary work of our society.
The aim of career education, then, is to equip students with what
they need to make informed occupational decisions by relating much of
the world of learning to the world of work.
The idea is to give all students an opportunity to pursue train¬
ing and study that could lead directly to a job after high school or to
further their training and study at a technical institute, business
school, two-year community college, or four-year university.
Career education is not Just a new course that schools are teach¬
ing.

It is intended to cut across all courses.

Its strongest propo¬

nents originally advocated rewriting the entire curriculum from top to
bottom in order to accommodate the career development concept.
The career development concept is the overall theory dealing with
career development including all components and ramifications thereof.
Helling further described career development as a process of growing
and learning about self and how it relates to the career roles played
out during one's lifetime.

It may be useful for the reader to think of

the career development concept as being represented on a continuum from
content to process.

The content side would represent specific skills

and knowledge relating to Jobs and the world of work.

The process side

represents operations, procedures, and involvements that relate the

h
vorld of work to our association in society and our own self-develop¬
ment.

Work, whether paid for by money or psychological reward, is a

vehicle for the demonstration of who people are in this world.

It is

through work's processes that people achieve a framework for self¬
development and learning of life skills encompassed by the content of
our subject curriculum areas.

The use of career development concept,

then, may range from "content" (teaching the world to work) to "process"
(using the world of work to test and reflect subject content).

(Hell¬

ing, 1973:2)
Career education is the implementation of various elements of
the content and/or process of career development into the educational
system.

The real power of career education is simply that it offers

educators a chance to relate their subject to the world of reality.
Career education involves a comparison of content to reality through
its activities—a change for educators to appeal to the interests and
needs of their students in a real way in the real world.
The intent of this researcher was to study the feasibility of
implementing the career development concept into the curriculum at the
community college level.

Through the implementation of the career

development concept the content of the curriculum offerings would be
more directly related to the world of work.

Students will be able to

associate the contribution of the course content to their individual,
development by being directly involved in exploration and preparation
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in careers that relate specifically to their career objectives or major
course of study.

Statement of the Problem

The purposes of this study were to:
1. Conduct a normative-survey of the community colleges in
the Northwestern region of the United States in an attempt
to ascertain what the philosophy of these college leaders
was in regard to career education.
2. Compile information and materials that experts recommend
for inclusion in a post-secondary career education program.
3. Implement the career development concept into the curriculum
at the community college level.

The Need for the Study

Career education represents a response to a call for educational
reform.

This call has arisen from a variety of sources, each of which

has voiced dissatisfaction with American education as it currently
exists.

Such sources include students, parents, the business-industry-

labor community, out-of-school youth and adults, minorities, the dis¬
advantaged, and the general public.

While their specific concerns vary,

all seem to agree that American education is in need of major reform at
all levels.

Career education is properly viewed as one of several
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possible responses that could be given to this call.

(Hoyt, 1975:1)•

Kenneth B. Hoyt, United States Director of Career Education, out¬
lined eleven (ll) criticisms of American education that career educa¬
tion seeks to correct: (Hoyt, 1975:1-2)
1. Too many persons leaving our educational system are defi¬
cient in the basic academic skills required for adapta¬
bility in today’s rapidly changing society.
2. Too many students fail to see meaningful relationships be¬
tween what they are being asked to learn in school and what
they will do when they leave the educational system.
This
is true of both those who remain to graduate and those who
drop out of the educational system.
3. American education, as currently structured, best meets the
needs of that minority of persons who will someday become
college graduates.
It fails to place equal emphasis on
meeting the educational needs of that vast majority of
students who will never be college graduates.

h.

American education has not kept pace with the rapidity of
change in the post-industrial occupational society.
As a
result when workers qualifications are compared with Job re¬
quirements, we find overeducated and undereducated workers
are present in large numbers.
Both the boredom of the over¬
educated worker and the frustration of the undereducated
worker have contributed to growing worker alienation in the
total occupational society.

5. Too many persons leave our educational system at both the
secondary and collegiate levels unequipped with the voca¬
tional skills, the self-understanding and career decision¬
making skills, or the work attitudes that are essential for
making a successful transition from school to work.
6. The growing need for and presence of women in the work force
has not been reflected adequately in either the educational
or the career options typically pictured for girls enrolled
in our educational system.
7. The growing needs for continuing and recurrent education of
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adults are not being met adequately by our current systems
of public education.
8. Insufficient attention has been given to learning opportuni¬
ties which exist outside the structure of formal education
and are increasingly needed by both youth and adults in our
society.
9. The general public, including parents and the businessindustry-labor community, has not been given an adequate
role in formulation of educational policy.
10. American education, as currently structured, does not ade¬
quately meet the needs of minority or economically disad¬
vantaged persons in our society.
11. Post high school education has given insufficient emphasis
to educational programs at the sub-baccalaureate degree
level.
It is both important and proper that these criticisms be answer¬
ed, in part, through pointing to the significant accomplishments of
American education.

Growth in both the quality and the quantity of

American education must be used as a perspective for answering the
critics.

Such a perspective, of course, is not in itself an answer.

The answers given to such criticisms must take the form of either refu¬
tation of the criticisms or constructive educational changes designed
to alleviate those conditions being criticized.

The prospects of refut¬

ing these criticisms, to the satisfaction of the general public, seem
slight.

Thus, an action program of educational reform appears to be

needed.

Career education represents one such program.

(Hoyt, 1975:2)

If the community college is to provide educational training that
will meet the needs of the students and alleviate those conditions that
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are currently being critized, its programs must be more than courses
that are tailored exclusively to senior colleges.

Program offerings

ranging from simple job skills and basic literacy all the way through
associate-degree or certificate programs in areas like nursing, auto
mechanics, electronics, legal and medical secretaries, and mid-manage¬
ment must be made available.
"The national need for technical skills arising from expanding
technology is growing at least twice as fast as the need for profes¬
sional skills.”

(McClure, 1973:11?)

The occupational areas listed above and many other technical,
paraprofessional or middle-manpower positions in industry, and govern¬
ment require training and education beyond the conventional high school
level.

The programs that provide the training for these occupations

are found largely at the postsecondary level.

(McClure, 1973:122)

Since career education encompasses education for job competency,
along with social and personal competency, it appears to be an ideal
vehicle through which to fulfill the promises of the community college.

Limitations of the Study

The following limitations were inherent in this study:
1.

The population sample was limited to the community colleges
in the Northwestern region of the U.S. that are accredited
by Northwest Accreditation Association.
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2. The reported data was limited to the responses to the
questionnaire sent to the Presidents of the community col¬
leges in the Northwestern region.
3. The information used in the introductory comments of Chapter
I and the review of related literature in Chapter II was ob¬
tained from the Montana State University Library, literature
made available during the career education workshop during
the 1975 Summer Session at Montana State University, and the
personal libraries of this writer and Dr. Norman Millikin of
Montana State University.

Definition of Terms

To assist the reader with the terminology used in this study,
the following definition of terms are presented:
1. Advisory Group.

A group of persons, including businessmen,

teachers, and students, whose purpose is to act as an advi¬
sory body to an educational program.
2. Associate-degree.

A degree that is granted for completion

of a specific post-secondary program which is usually two
years in duration.

Two variations of the associate degree

are awarded—Associate of Arts, and Associate of Applied
Science.
3. Career Development Concent.

The concept which attempts to
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relate all education to life and the world of work by human¬
izing instruction and training.
Career Education.

Is the implementation of various elements

of career development concept into the educational system.
(Helling, 1972:15)

It includes training in public high

schools;

in Junior and community colleges and technical

schools;

in private vocational schools;

dustry, and government;

in business, in¬

and in union apprenticeship programs

5. Certificate. An award that is granted for completion of a
specific post-secondary program which is usually one year in
duration.
6. Community College.

A two-year post-secondary educational

institution.
7. Northwestern Region.

The Northwestern region is comprised of

the following states: Alaska, Idaho, Montana, Nevada, Ore¬
gon, Utah, and Washington.
8. Senior College.

A four-year post-secondary educational in¬

stitution.
9*

Traditional School.

One with an educational philosophy

which places emphasis on the basics of Reading, Writing, and
Arithmetic.
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Organization of the Study

This study was organized to facilitate presentation of informa¬
tion related to implementation of career education into curriculum at
the community college level of instruction.

First, the needs for the

study, limitations of the study, and the definition of the problem
were determined.

Terms peculiar to the study were also defined.

Next,

an extensive review of literature pertaining to career education and
the career development concept was conducted.

A questionnaire was

developed based on important findings in the literature.

An explana¬

tion of the sampling procedures was followed by a review of the re¬
sponses to the questionnaire.

The presentation of the study was com¬

pleted by listing conclusions and recommendations.

CHAPTER II

REVIEW OF LITERATURE

In order to deal with the problem of this study in the proper
perspective, it was first necessary to establish a framework of
general information about career education.
Career education restructures basic school subjects around the
theme of career development.

It is designed to assure that all students

who graduate from high school will have a salable job skill or be pre¬
pared for further education.

It also requires significant changes in

curriculum and educational practices.
In his first major address after becoming United States Commis¬
sioner of Education, Sidney P. Marland, Jr. called for the abolition of
the general education curriculum, and its replacement by career educa¬
tion.

(Worthington, 1972:38)
Adding to this statement, it is clear that career education is

not a synonym for vocational education, or for academic, or pre-college,
or general education.

Rather, it is a blending and restructuring of

all of these into an entirely new curriculum with vocational and occu¬
pational skill training playing a new, key role.

The fundamental con¬

cept of career education is that all educational experiences, curriculum
instruction, and counseling must be geared to preparation for economic
independence, personal fulfillment, and an appreciation for the dignity
of work.

Ideally, under career education, every student would leave
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the school system with at least an entry-level job skill or the capa¬
bility of continuing his or her education in an institution which is
technologically or academically oriented.

(Worthington, 1972:38)

Career education is not a program, a course, a method, or a
specific educational reform
problems.

that will save education or solve all its

It is a concept, an approach to learning that represents

expanded options for youth in school and renewal, opportunities for
those who have stopped school or are employed.

It is a way to provide

actual experience in real life situations, relating education to our
future careers and offering motivation for learning in school while
developing skills which are salable.

(Venn, 1973:12)

The career education concept boils down to an attitude.
It is a way of thinking, a point of view which holds that learn¬
ing cannot be seen as an abstraction, divorced from the realities of
life, and that the commitment must be to the learner.
interest, goals, and abilities come first.

The student's

(Pierce, 1973:5)

Despite the degree of interest and attention and the funds
available from federal and state sources, the major strength of the
career education movement is the power of the concept.

Its greatest

assets are the fresh hopes it can bring for curriculum improvement, and
the new approaches it can provide for revitalization of the instruc¬
tional program.

(Miller, 197U;l48)

When one examines the goals of career education and the methods
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which are suggested, it quickly becomes evident that what is being
sought is what curriculum people have been trying to encourage for
some time.

That is, the development of relevant, appropriate, exciting,

and activity-oriented instruction in a rich learning environment.
(Miller, 197^:^8)

The Traditional System

Education has become one of the nation’s largest enterprises.
In 1972, education costs were approaching

$85

billion a year.

This

surpasses defense outlays by some $9 billion, which figures out at
about eight percent of the gross national product.
was approximately

Our per-pupil cost

$1,000 a year, or $12,000 to $13,000 to get each

youngster through the first 12 grades.
somewhere in the neighborhood of

Higher education costs were

$2,000 to $U,000 a year.

(Yforthing-

ton, 1972:39)
Parents and other taxpayers have the right to assume that their
educational tax dollar is buying appropriate, self-sustaining career
skills that will enable all young people to be economically independent
when they leave the school system.
that assumption.

However, statistics do not support

Of the approximately 3.7 million young people leaving

formal education in 1970-1971, nearly 2.5 million were lacking skills
adequate to enter the labor force at a level commensurate with their
academic and intellectual promise.

These 2.5 million students, dropping

out of school at various levels, cost the nation upwards of $30 million.
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This combined outlay represented about one-third of the entire amount
spent on education in this country in 1971*

(Worthington, 1972:39)

There are too many urban and rural systems that have too many
young people who are scoring 12-18 months below grade level in basic
skills.

Dropout rates are too high.

Absenteeism is too prevalent, and

vandalism and violence are no longer rarities.

Parents have begun to

have doubts about the efficiency of the public school system.

Taxpay¬

ers continue to vote down school bond issues with increasing frequency,
often knowing it will mean closure of the systems or a severe curtail¬
ing of school programs and activities.

(Worthington, 1972:39)

In 1973 the Shawnee Mission School District, Unified School Dis¬
trict 512 of Kansas City, Kansas conducted a follow-up study as a means
of improving accountability for guidance and counseling services.

Four

hundred (1+00) area residents were selected at random and 283 question¬
naires were completed and returned.

The poll showed that 62 percent of

the people surveyed agreed with a statement that not enough attention
was given to preparing students for occupations which did not require a
college degree.

Although the number of graduates attending college has

remained about the same, the number of parents who see a need for im¬
proved career counseling is growing.

This concern on the part of the

parents may be due to the failure of our traditional education system
which has not adequately met the needs of all our young people.
ard, 1975:1*0

(Jack-
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The Era of Change

Advances in science and technology have created imbalances in
the nation's social, economic, and educational institutions in the last
two decades.

We are experiencing manpower shortages in skilled and

technical occupations, surpluses in certain professional fields, high
unemployment during high prosperity periods, and the largest youth un¬
employment rate of any country.

(Venn, 1973:15)

The traditional formal education struction has provided exten¬
sive preparation for work in certain occupations and little or none in
most occupations.

Few opportunities are available for preparation for

work in occupations requiring less than a four-year college degree for
entrance.

Although only 20 percent of Jobs require the baccalaureate,

more than half of high school students are preparing for college work,
and only 25 percent of high school students receive preparation through
vocational education for the remaining 80 percent of the Jobs.

(Venn,

1973:18)
Changing conditions in our society have created an entirely new
environment;
objectives.

new aspirations, new Jobs, new careers, and new national
Our educational structure must also change if we are to

adequately prepare our youth for the ever-changing society.
The unemployment rate for our youth gives further reason for
being concerned about our present educational system.

The national unem-
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ployir.ent rate for non-vocationally trained graduates, ages 18 to 24,
was reported to be 2b percent as opposed to 5.2 percent for the same
age group of vocationally trained graduates.

(Holler, 1973:10)

Marland is quoted as saying "America, richest of all nations,
has the additional crude distinction of having the highest youth un¬
employment rate in the world."

(Boutwell, 1971:69)

Unless our young students receive at least some exposure to the
many occupations that are available for exploration, the average stu¬
dent will continue to matriculate through an educational program which
does not adequately prepare him or her for the world of work.

Philosophical Basis for Career Education

Cliff Helling, vocational director of Independent School District
281 of Minnesota and a strong career education advocate, justifies the .
need for acceptance of the career education concept in the following
words:
The schools at this time concern themselves with affairs of
the head (cognitive) to create and support the cult of more
education equals a better person.
The reasons for this are
evident in the make-up of teachers.
They are products of a
typical middle class society that has enabled them to achieve
whatever success and status they enjoy through education, with
emphasis on the cognitive domains.
In their love for students,
they use an inappropriate delivery system for their content,
one based on their own one route to success: college.
We
have not considered the whole child.
He has a heart and hands,
yet the alternatives he has been exposed to through various
content areas primarily emphasize the head.
It is the writer's
firmest conviction that the individual, human person is the
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most important element in the educational system.
He should
be able to have exposure and experience in affairs of the
head (cognitive), the heart (affective), and the hands (psycomotor) in relation to the content . . . if he is to become
who he really is ... . We discriminate against these
students by not allowing equal weight in the curriculum to
the heart’s and hand's involvements ....
In effect, we
are programming for failure.
(Helling, 1972:1)
Teachers often become so involved with presentation of subject
matter that they often forget that they are working with a group of
unique individuals.

Each student brings to the classroom a unique ex¬

periential background, feelings and abilities.

We, as teachers, must

recognize this fact and work toward the needs of each student, consid¬
ering his development in the affective and psychomotor areas, as well
as the cognitive area.

When this occurs, preparation for life will

begin.
Education is often symbolized as a funnel through which a wide
body of academic material is poured into a person, but we must now turn
that funnel upside-down.

A wide variety of knowledge and experience

should be poured into the narrow end, expanding and offering the stu¬
dent an increasing number of alternatives for success.

This approach

to education could represent a major step in the self-actualization
process of the student.
Dr. Sidney P. Marland, United States Commissioner of Education,
has frequently voiced concern about the failure of general education.
According to Marland, "We have on our hands an entire generation of
boys and girls who are rapidly becoming men and women and who fail to
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understand vhat they are to do when the transition to adulthood is com¬
plete."

(Marland, 1973:503)
Marland feels that the purpose of elementary and secondary edu¬

cation in the United States is to prepare all students as well devel¬
oped people to successfully enter adulthood, either in the form of a
job or further education, whichever they choose, as soon as they leave
the elementary-secondary school system.

(Marland, 1972:35)

But this

purpose is often overlooked by educators in their concern with the cog¬
nitive domain.
In January 1971, in a move to reorient our educational system
toward its purpose, as stated by Marland, he proposed, and the United
States Office of Education undertook as a high-priority activity, a
total confrontation with this concern for meaningful education.
result was the concept "career education."

(Marland, 1972:35)

The
And

this concept is presently making quite an impact on our educational
system.
Career education is designed to aid individuals in meeting life
roles: economic, community, home, avocational, and aesthetic.

It

recognizes that a career determines or limits where we work, where we
live, our associates and other dimensions significant in defining our
life style.

Marland states that, considering its broad implications,

career education must encompass the entire school program, K-12, and
extend beyond.

(Marland, 1972:35)
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According to Keith Goldhammer and Robert E. Taylor, the educa¬
tional program should be sequenced and postured to optimize career
development and include a basis for self-understanding and an under¬
standing of the world of work.

Students should be made aware of the

options of continuing education or employment at several levels: at the
end of their high school career, before completion of high school, or
perhaps many years after graduation from high school.

It builds on the

strong motivation of career interest, career development and prepara¬
tion.

It stimulates student interest in other elements of school by

emphasizing their importance in career development.
applicable.

Knowledge becomes

(Goldhammer, 1972:6)

Most studies on K-12 career education curriculum seem to agree
that self and career awareness should be emphasized in the elementary
grades.

Most model career education programs suggest a focus on job

families and broad interest areas, rather than specific occupations.
Educators in Oregon believe that about 97 percent of the approximate
25,000 occupational titles can be grouped into a few major areas.
tion’s Schools, 1971:^)

(Na¬

These occupational clusters serve as the nu¬

cleus for development of career education units of instruction.

For a

breakdown of the 15 occupational clusters as proposed by the United
States Office of Education, see Figure 1.
The concept that exploration and self-assessment are a primary
need of the early adolescent is the key to development of a complete
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1. Business and Orrice Occupations.
2. Marketing and Distribution Occupations.
3. Communications and Media Occupations.
U.

Construction Occupations.

5. Manufacturing Occupations.
6. Transportation Occupations.
7. Agri-Business and Natural Resources Occupations
8. Marine Science Occupations.
9. Environmental Control Occupations.
10. Public Services Occupations.
11. Health Occupations.
12. Hospitality and Recreation Occupations.
13. Personal Services Occupations.
ll*.

Fine Arts and Humanities Occupations.

15.

Consumer and Homemaking-Related Occupations.

Figure 1
USOE Occupational Clusters*

#Taken from U.S. Office of Education.
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career education program.

Exploration of occupational alternatives or

specific knowledge of Job content is important but the student must
understand the broader implications of a career.

Every occupation

carries with it more than pay, working conditions and certain perfor¬
mance requirements.

Each occupation involves implications of where one

will live, the friends one will have, values,prestige, standards of
living and amount and type of leisure activities.
person's lifestyle.

In other words, a

All of these are part of the range of considera¬

tions in choosing the occupations which make up a career.

Therefore,

the emphasis in career exploration should be on which life-style is
most suitable for the individual.

In carrying out this emphasis, the

student can learn more about himself.
Ideally, at this point the concept would be totally integrated
into all classes, rather than a separate class.

In this way, the stu¬

dent can better understand relevance that the knowledge and skills
learned have for the student's future work and total career.

There is

no subject matter included in school curricula which does not contri¬
bute in some way to the career potential of the student, and the stu¬
dent must be made to understand this.

Educators can accomplish this in

many ways, including application of class exercises to real life, field
trips, use of resource people, or simulations.
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Structure and Models of Career Education

Various educational systems are designing and adopting their own
career education programs.

"Career Education - The Oregon Way" is

based upon a model which provides for comprehensive program develop¬
ment at the elementary, mid-school, secondary and post-high school
levels.

The articulated, continuous curriculum design is based upon a

strong emphasis on guidance and counseling at every level.
Workshop for Career Education, 1975)

(Handout,

For a breakdown of "Career Educa¬

tion - The Oregon Way", see Figure 2.
Although no one means can be proclaimed as a universal vehicle
to implement the career development concept, the United States Office
of Education has proposed four models of career education.

Those four

models are as follows: (Holler, 1973:11-12)
1. School-Based Model.
This model is basically concerned
with elementary and secondary schools and their students.
In the elementary grades, wide-ranging information about
careers (awareness stage) and their relationship to society
is given.
During the junior high levels, students begin
to select certain clusters for purposes of exploration
(exploration stage).
In senior high, the student gradu¬
ally narrows his preparation to certain clusters and
their sub-groups (preparation stage).
The above model
is the most common.
2. Employer-Based Model.
This is basically to support
the school-based model by using a consortium of public
and private employers (unions, community groups, private
firms, etc.) to provide "significant alternatives" to
current schools.
It is basically to help unmotivated
students, ages 13 to 18 years.
The employer-based model
provides year-around enrollment, work experience, and
academic fundamentals.

POST-HIGH SCHOOL and ADULT: CAREER SPECIALIZATION
Includes programs in: 13 community colleges
apprenticeship
private vo-tech schools
U-year colleges & universities,
where students will:
-be involved in developing specific occupational knowledge and prepara¬
tion in a specialized Job area.
-have opportunity to form meaningful employer-employee type relationships,
-be provided necessary re-training or up-grading skills.

GRADES 11-12: CAREER PREPARATION
Centers on Career Cluster programs at 11-12 grades where students will:
-acquire occupational skills and knowledge for entry level employment
and/or advanced occupational training.
-tie a majority of high school experiences into generalized career
goals.
-develop acceptable job attitudes.
-be involved in cooperative work experience and have opportunity to be
a member of a vocational youth organization.

GRADES 7-10: CAREER EXPLORATION
Programs in the mid-school years, usually grades 6-7 through 10, where
students will:
-explore key occupational areas and assess own interests and abilities,
-become familiar with occupational classifications and clusters,
-develop awareness of relevant factors to be considered in decision
making.
-gain experience in meaningful decision making.
-develop tentative occupational plans and arrive at a tentative career
choice

GRADES K-6: CAREER AWARENESS
Includes programs in the elementary grades, where students will:
-develop awareness of the many occupational careers available.'
-develop awareness of self in relation to occupation in their potential
careers.
-develop foundations for wholesome attitudes toward work and society.
-develop attitudes of respect and appreciation towards workers in all fields,
-make tentative choices of career cluster to explore in greater depth dur¬
ing mid-school years.
Figure 2
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,

3.

Home-Based Model.
Although not limited to this age group,
this model primarily serves young adults who have left
school.
Media used includes television, radio, recordings,
and printed materials.
Activity takes place mainly in
the home.

U.

Institutional Model.
A rural residential career education
program in which entire families are relocated for inten¬
sive training.
An example of this system is the Mountain
Plains Regional Educational Center located at Glasgow,
Montana.

To meet local needs, it may be necessary to design one’s own

program, or at least to localize those used elsewhere.

By careful

structuring of the career education model, whether it be one of the
above or of different format, the student learns how to interrelate
knowledge of himself, his career preparation, and the world of work.
(Holler, 1973:12)

Career Education and The Community College

Marland has made it clear that elementary and secondary educa¬
tion should be reoriented along career lines.

However, the role of

post-secondary education is less clear, both in terms of how it should
be reoriented and what role it may play in the reorientation of all
education.

In an effort to provide justification for implementation of

career education at the post-secondary level, Dr. John F. Grede, ViceChancellor for Career and Manpower Programs for the City Colleges of
Chicago, has outlined three factors which make career preparation be¬
yond the high school level increasingly important.

118)

(McClure, 1973:117-
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1. Many of the "nev careers" feature technicians, the
paraprofessional or middle-manpower positions in in¬
dustry, business, health, and government that require
training and education beyond the conventional high
school level. The national need for technical skills
arising from expanding technology is growing at least
twice as fast as the need for professional skills.
And the programs to prepare these technicians, as well
as the professionals, are found largely at post-secon¬
dary or higher education levels.
2. The high school level of Job preparation historically
has been closely associated with the term vocational
and runs the risk of retaining its low status if left
without an effective bridge to higher education.
Status
may be enhanced by internal improvements in careeroriented education at the high school level.
Status
may be enhanced even more if such education is not con¬
ceived of as an end in itself nor as an alternative to
further formal education, but rather as one possible
breakout point in a planned system of career education
that encourages the student to follow to the fullest
a career line compatible with his interests, abilities,
and placement probabilities.
3. The higher education component of a system of career
education is important - perhaps crucial - if for no
other reason than that much motivation in the American
educational hierarchy derives from the upward social
and economic mobility associated with going to college.
Although the prestige of higher education is somewhat
diminished by the current inability to deliver adequate¬
ly on the implied promise of Jobs, its influence never¬
theless so thoroughly permeates the lower levels of
education that it cannot be ignored.
Furthermore, the
public and student concept of the primary mission of
the university is that it provides an entry to wellpaid and prestigious Jobs.
Students go to college to
further careers.
It may take a public confession to
bring home the fact that providing "union cards" to
better Jobs is really what higher education is all about,
particularly with the move toward mass public higher
education.
Community colleges are increasingly moving toward the career
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lattice concept, a concept that assumes a freedom of movement of stu¬
dents from one level of institution to another with full credit given
for the formal education received at the lover level.

The career lat¬

tice concept also assumes a cooperative relationship in program devel¬
opment among the senior institutions, the community colleges, and the
high schools.

This concept assumes the kind of progression wherein a

high school student, for example, may have been exposed to the health
occupations in elementary school and then during his high school career
may have taken a short program to become a certified laboratory assis¬
tant.

His high school work, with or without the supplement of addition¬

al work experience, is accepted by the community college, which adds
work largely in laboratory sciences, communications skills, and liberal
arts and makes him eligible to take his medical laboratory technician
examination.

At the same time he receives an associate degree.

Then,

with or without any employment in his specialty (which he may elect if
he wants some realistic experience plus additional income), he may ap¬
ply to a senior institution that may add additional components, possibly
including management techniques and supervised work experience as well
as more refined practices in medical laboratory specialties.

At the

end of this career line he is a full medical technician with a bacca¬
laureate degree.

This type of structure assumes that each institution

plays a significant role in the total career education of the indivi¬
dual.

It does not assume that any institution has a monopoly, but that

all share in providing an effective, accessible, and flexible career
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line as part of a career lattice.

They all share in the recognition

and status since they are integral parts of a process producing quali¬
fied job-ready people at several points rather than only at the end of
the career line.

(McClure, 1973:120-121)

Summary

This review of literature has discussed the restructuring of our
traditional educational process into a new, more relevant curriculum
which emphasizes career development.
The new career education concept is not a course, a method, or a
specific educational reform that will save education or solve all its
problems.

It is a concept, an approach to learning that represents ex¬

panded options for youth in school and renewal opportunities for those
who have stopped school or are employed.

It is a way to provide actual

experience in real life situations, relating education to our future
careers and offering motivation for learning in school while developing
skills which are salable.
The greatest strength of career education is in the fresh hopes
it can bring for curriculum improvement, and the new approaches it can
provide for revitalization of the instructional program.

CHAPTER III

PROCEDURES

The purpose of this study was to determine the following: (l)
conduct a normative-survey of the community colleges in the Northwestern
region of the United States in an attempt to ascertain if any of these
colleges were implementing career education into their two-year pro¬
grams, (2) compile information and materials that the experts recommend
for inclusion in a post-secondary career education program, and (3) im¬
plement the career development concept into curriculum at the community
college level.
The purpose of this chapter is:
data;

(l) to define the sources of

(2) to examine the construction of the questionnaire;

(3) to

discuss the procedure of gathering data, by administering a question¬
naire;

and (U) to examine the procedures used in reporting the data.

Sources of Data

The population of the sample was composed of the sixty (60) com¬
munity colleges in the Northwestern region of the United States that
are accredited by the Northwestern Accreditation Association.

The

Northwestern region is comprised of the following states: Alaska, Ida¬
ho, Montana, Nevada, Oregon, Utah, and Washington
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Construction of the Questionnaire

A questionnaire (Appendix C) was constructed to gather informa¬
tion from the population surveyed, and was designed so that it could be
presented to the entire population at one time.

The questionnaire was

patterned after a survey instrument used by School District #1 in Hele¬
na, Montana in 1971.

In comparison to that survey instrument, this

questionnaire was made shorter, easier to answer, and a variation on
the format was instituted.

Additional items included on the original

and subsequent revisions of the questionnaire were compiled from a re¬
view of relevant literature prepared by the writer and presented in
Chapter II of this professional paper.
Revision and subsequent trial testing altered the original ques¬
tionnaire considerably.

Every item which was included in the question¬

naire was discovered through the review of literature to be signifi¬
cant to the study.

The group which was used to trial test the revised

version of the questionnaire consisted of the following individuals:
1. The members of the writer's graduate committee at Montana
State University.
2. Participants in the course, BuED 52^: Research in Business
Education, offered at Montana State University during the
Summer quarter of 1976.
A copy of the final revision of the questionnaire employed in
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this study appears in Appendix C of this paper.
Following the evaluation of the questionnaire, a finalized for¬
mat was determined consisting of: (l) one limited free response ques¬
tion to introduce the instrument (Fox, 1969:535)* and (2) the remainder
of the questions of the totally structured response format (Fox, 1969:
537).

This design readied the questionnaire for circulation to the

sample.

Administration of the Questionnaire

(l) A cover letter (Appendix A), (2) direction sheet (Appendix
B), (3) questionnaire, and self-addressed, stamped return envelope were
sent to each of the individuals in the population to be surveyed on
October 1, 1976.

Follow-up letters including a second questionnaire

and a self-addressed, stamped envelope were mailed to those individuals
who had not yet responded to the first mailing.
The questionnaire solicited the opinions of the respondents
about career education at the community college.

The data was used to

implement career education into the curriculum at the community college
level of training.
Those responding to the questionnaire were asked to check a
"desirable" column if the statement made about career education was
considered to be a desirable education activity in their respective
school.

If the statement made about career education was considered to
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be an educational activity that was currently being applied in their
school, the respondent was asked to check an "exist” column.

Analysis of the Data

A questionnaire was composed and mailed to sixty community col¬
leges in the Northwestern region of the United States.

After a follow¬

up letter was sent, fifty-three of the sixty questionnaires were re¬
turned.

This represented an 88.33$ return.

The data was then compiled

so that it could be logically analyzed and conclusions drawn.

In com¬

piling the data, responses for each question were tallied and were re¬
ported in the following manner:
1. Number of responses made for each option given, with the
percentage of total response for each.
2. A table depicting the number of responses made for each op¬
tion given, with the percentages of total responses for
each.
3. Number and proportionment of omits due to the structure of
the questionnaire, from the individual answering the ques¬
tionnaire.
U.

A graphic illustration summarizing the total number of re¬
sponses for each option given.

The actual analysis of the data, and the conclusions drawn from
the data compiled for this study will be presented in Chapter IV.

CHAPTER IV

PRESENTATION OF DATA

The questionnaire solicited the opinions of the respondents
about career education at the community college.

Those responding to

the questionnaire were asked to check a "desirable” column if the
statement made about career education was considered to be a desirable
education activity in their respective school.

The questionnaire con¬

sisted of twenty questions, which will be presented in number!cal order
in the following analysis.
The first question asked the respondent if the school's state¬
ment of goals should include career.education.

This question revealed

the following: 50 (9^$) believed that it would be desirable for the
school's statement of goals to include career education;

1+6

{£>7%)

stated that this was an educational activity that existed at their
school;

1

{2%)

indicated that the school's statement of goals should

not include career education; and 5 (9$) said that the school's state¬
ment of goals did not include career education.
spond to this question.
Table I.

One

{2%)

did not re¬

The data for this question are presented in

3U
Table 1.

The School’s Statement of Goals Should Include Career
Education.

No

Yes

(2%)

Desirable

50 (9W

1

Exist

U6 (8750

5 (9?)

This question illustrates that career development is desirable
training at the community college level of instruction, and is an inte¬
gral part of many of the school's goals.
The second question asked the respondents if they believed that
business and industry should have input into the school's curriculum.
Fifty-two (9W believed that this was a desirable practice and 52
(98$) stated that this practice did exist at their school.

One (2$)

indicated that this practice did not exist.
The data for the second question are presented in Table 2.

Community Business, Industry and Other Employers Should Be
Able to Have Input Into the School's Curriculum.

Yes

52 (98?)

Exist

52 (98?)

-0h-'

Desirable

No

ro

Table 2.
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The results of this question clearly illustrate the importance
of utilizing resource people in the development of curricular offer¬
ings.
Question number three asked if the school should arrange for onthe-Job work experience which is supervised by school staff in coopera¬
tion' with employers.

Fifty-one

(96%)

believed that this was a de¬

sirable practice, and U8 (91/0 stated that this activity did exist at
their school.

One

{2%)

stated that it was not desirable for the

school to arrange for on-the-job supervised work experience, and five

(9%)

indicated that this educational activity did not exist.
The data for question number three are presented in Table 3.

Table 3.

The School Should Arrange For On-The-Job Work Experience
Which is_ Supervised By School Staff Cooperating With Employees

Yes

No

Desirable

51 (96)5)

1 (2)5)

Exist

U8 (91$)

5 (9)5)

This data demonstrates strong support for cooperative education
programs which provide each student with an opportunity to receive ac¬
tual work experience in their respective career areas.
Question number four asked if the school should arrange for onthe-job work experience which is not supervised by school staff.
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Twenty-three (U3$) indicated that this was a desirable activity, and
23 (U3^) indicated that this activity existed at their school.

Twenty*

seven (51/0 stated that it was not desirable to arrange for on-the-job
experience which is not supervised by the school staff, and 27 (51$)
stated that this activity did not exist.

One (2$) did not respond to

question number four, and 1 (2/5) was undecided.
The data for the fourth question are presented in Table

Table U.

The School Should Arrange For On-The-Job Work Experience
Which is Not Supervised By School Staff.

Yes

No

Desirable

23 {h3%)

27 (51?)

Exist

23 (k3%)

27 (51?)

While on-the-job work experience through cooperative education
is very valuable (Table 3), it is not desirable to conduct such a pro¬
gram which is not supervised.
The fifth question asked the respondent if they believed that
the school’s curriculum should contain elements designed to orient or
acquaint all students with career opportunities and job characteristics:
1*8 (91$) of the respondents believed that this was a desirable charac¬
teristic, and 31 (60$) stated that this did exist at their school.

Four

(8$) said that this was not desirable, and 21 (h0%) said that this did
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exist at their respective school.

One

{2%) was undecided on question

number five.
The data for question number five are presented in Table 5.

Table 5»

The School's Curriculum Should Contain Elements Designed To
Orient Or Acquaint All Students With Career Opportunities And
Job Characteristics.

No

Yes

(91%)

Desirable

1*8

Exist

31 (60%)

U

(8%)

21 (b0%)

Ninety-one percent of the respondents indicated that the school's
curriculum should contain elements to introduce students to the world
of work.

In the career lattice concept, post-secondary emphasis should

be on preparation.

Why, with the national emphasis on career education

for K-12, does this large a percentage of college leaders feel it is
still necessary to provide introductory courses to the world of work?
The sixth question asked if the school's curriculum should be
designed primarily to meet the needs of students in the transfer pro¬
grams.

Four (8/S) stated that this did exist.

Forty-seven (89$) said

that it was not desirable for the school's curriculum to be designed
primarily to meet the needs of students in the transfer programs, and
U6

(8j%) stated that this did not exist.

question number six, and 1

One

(2%) was undecided.

(2%) had no response to
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The data for the sixth question are presented in Table 6.

Table 6.

The School's Curriculum Should Be Designed Primarily To Meet
The Needs Of Students In The Transfer Programs.

Yes

Desirable
Exist

No

-0-

1*7 (89?)

U (8$)

U6 (87$)

This data seems to indicate that the school's curriculum should
be designed to meet the needs of all students, not a select group of
students.
The seventh question asked if the school's curriculum should be
designed primarily to meet the needs of students not in transfer pro¬
grams.

Sever (13$) believed that this was a desirable activity, and

6 (11$) indicated that this did exist at their school.

Forty-three

(8l$) stated that it was not desirable for the school's curriculum to
be designed primarily to meet the needs of students not in transfer
programs, and k3 (8l$) stated that this did not exist.

Two (k%) had no

response to this question, and 1 (2$) was undecided.
The results of question number seven are presented in Table 7.
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Table 7.

The School's Curriculum Should Be Designed Primarily To Meet
The Needs Of Students Not In Transfer Programs.

Yes

No

Desirable

7 (13?)

*t3 (81?)

Exist

6 (112)

13 (81?)

Question number eight stated that school should assume some re¬
sponsibility to assist all students who leave the school to locate em¬
ployment or to continue their education.

Forty-eight (91$) of the re¬

spondents believed that this was a desirable activity, and 32 (60$)
stated that this did exist at their respective schools.

Two {h%) indi¬

cated that it was not desirable for the school to assume some responsi¬
bility to assist students in locating employment or continuing their
education, and 21 (1*0$) of the respondents stated that this activity
did not exist at their school.
The results of question number eight are presented in Table 8.

Table 8.

The School Should Assume Some Responsibility To Assist All
Students Who Leave The School (Via Graduation Or Dropout)
To Locate Employment Or Continue Their Education.

Yes

No

Desirable

18 (91?)

2 (1?)

Exist

32 (60?)

21 (k0%)

hO
This data illustrates that there is need for more community
colleges to provide a placement service for its students.
Question number nine stated that the community college should be
primarily concerned with preparation of students to attend a four-year
college and acquire a baccalaureate degree.

None of the respondents

believed this to be desirable, and none indicated that it exists.
Fifty

(9h%) stated that it was not desirable for the community college

to be primarily concerned with preparation of students to attend a fouryear college, and U9
at their school.
1

Two

{92%) indicated that this practice did not exist
{h%) had no response to question number nine, and

{2%) was undecided.
The data for the ninth question are presented in Table 9«

Table 9»

The Community College Should Be Primarily Concerned With
Preparation Of Students To Attend A Four-Year College And
Acquire A Baccalaureate Degree.

Yes

No

Desirable

-0-

50 (9W)

Exist

-0-

lt9 (92?),

The tenth question asked if the school should maintain adequate
records on the placement and progress of students to facilitate evalu¬
ation of career education in the community college.

Forty-nine

{92%)

Ul
of the respondents believed that this was a desirable practice, and 33
(62#) stated that this practice did exist at their school.

Two (U$)

indicated that it was not desirable for the school to maintain records
on placement and progress of students, and 20 (38/0 stated that this
practice did not exist.
The results of question number ten are presented in Table 10.

Table 10.

The School Should Maintain Adequate Records On The Placement
And Progress Of Students (While In College And In Employ¬
ment) To Facilitate Evaluation Of Career Education In The
Community College.

Yes

No

Desirable

U9 (92%)

2

Exist

33 (62%)

20

(h%)
(3Q%)

During the early part of this century, the role of the community
college was primarily to prepare students to transfer to a four-year
school.

Placement records were not necessary at that time.

The data

presented in Table 10 shows the changing role of the community college
and the importance of placement records today.
Question number eleven stated that the school should have a re¬
alistic picture of Job opportunities and consider this in planning

(91%) believed that this was

career education offerings.

Forty-eight

a desirable activity, and U3

(Ql%) stated that this practice did exist

h2
at their school.

None of the respondents believed it vas not necessary

for the school to have a realistic picture of Job opportunities in plan¬
ning career education offerings, and 7 (l3/«) stated that this practice
does not exist at their school.

Three

(6%)

had no response to question

eleven.
The data for the eleventh question are presented in Table 11.

Table 11.

The School Should Have A Realistic Picture Of Job Opportuni¬
ties And Consider This In Planning Career Education Offerings.

No

Yes

Desirable

**8 (91?)

-0-

Exist

1*3 (81?)

7 (13?)

A large percent of community college leaders believe that educa¬
tional institutions should provide students with training that is re¬
alistic.
Question number twelve stated that school staff should communi¬
cate and cooperate among all areas of study to insure that career edu¬
cation offerings meet the needs of all students.
lieved that this was a desirable practice, and
practice did exist.

Two

{h%)

Forty-six (87$) be¬

29 (55/0 said that this

indicated that it was not desirable for

school staff to communicate and cooperate among all areas of study to
insure that career education offerings meet the needs of all students,

and 20 (38$) stated that this practice does not exist.

Four (8$) had

no response to this question.
The results of question number twelve are presented in Table 12.

Table 12.

School Staff Should Communicate And Cooperate Among All
Areas of Study To Insure That Career Education Offerings
Meet The Needs Of All Students.

Yes

No

(Ql%)

Desirable

U6

Exist

U9 (55?)

2

(k%)

20 (38$)

The career development concept is intended to encompass all
areas of education.

To achieve this goal, it is necessary for all fac¬

ulty in every curricular area to cooperate with each other in attempt¬
ing to meet the needs of all students.

A majority of the community

college presidents surveyed believed this to be a desirable activity.
However, only about half stated that all of their faculty cooperate in
all areas.
Question number thirteen asked the respondents if the content of
career education offerings should be based on tasks employees' currently
do on the Job.
practice, and 3^+

Thirty-nine

(6h%)

(lk%)

stated that this was a desirable

indicated that this practice did exist.

Eleven

(21$) believed that it was not desirable for career education offerings
to be based on tasks employees currently do on the job, and 15 (28$)

hh
stated that this practice did not exist.

Four (8$) did not respond to

this question.
The data for question thirteen are presented in Table 13.

Table 13.

Content of Career Education Offerings Should Be Based On
Task Employees Currently Do On The Job.

Yes

Desirable

39 (7W

Exist

3^

No

11

(6h%)

(21%)

15 (28?)

While 91# of the respondents believed that the school should
have a realistic picture of job opportunities and should consider this
in planning career education offerings, only 7^# believed that career
education offerings should be based on task employees currently do on
the job.

This data would seem to indicate that educators should look

to the future and attempt to prepare students for future job need.
The fourteenth question asked the respondents if they believed
that persons recognized and employed as experts in their occupations
should be utilized as resource people in career education programs.
Forty-eight (91#) indicated that this was a desirable practice, and ^5
(85#) stated that this practice did exist.

One

(2%) believed that it

was not desirable for persons recognized in their field to be utilized
as resource people in career education programs, and

k (8$) indicated

that this practice did not exist.

Three (6%) did not respond to this

question.
The results of question fourteen are presented in Table lU.

Table lU.

Persons Recognized And Employed As Experts In Their Occupa¬
tions Should Be Utilized As Resource People In Career
Education Programs.

Yes

No

Desirable

1*8 (91%)

X (2?)

Exist

U5 (85?)

1+ (8$)

Since it is difficult for any one instructor to be an expert in
all areas in which he/she teaches, it is very important that resource
people be utilized in career education programs.
The fifteenth question stated that career education instructors
should periodically work in industry to maintain current skills and
knowledge.

Forty-nine (92$) believed that this was a desirable prac¬

tice, and 26 (U9$) indicated that this practice did exist.

None of

the responses indicated that it was not desirable for career education
instructors to periodically work in industry to maintain current skills
and knowledge, and 23 (1+3$) stated that this practice did not exist.
Three (6$) did not respond to this question.
The results of question fifteen are presented in Table 15.

1*6
Table 15.

Career Education Instructors Should Periodically Work In
Industry To Maintain Current Skills And Knowledge.

Yes

No

Desirable

**9 (92?)

-0-

Exist

26 (lt9?)

23 (1(3?)

Ninety-two percent of the respondents believed that career edu¬
cation instructors should periodically work in industry to maintain
current skills and knowledge, but only 14952 of the respondents indicated
that this practice actually existed.

Since a greater percentage of

those surveyed believed this to be an important activity, what are the
reasons for this activity not existing in more colleges?

If instruc¬

tors are required to work in industry to remain current in their re¬
spective areas, should the hours of additional work experience be ap¬
plied to advancement on the salary schedule?

The theory of this research¬

er is that many of the college instructors are utilizing the summer
months to return to school to meet requirements for advancement on the
salary schedule.

Further research may reveal that actual work experi¬

ence hours could be equated to earned credits of advanced study.
The sixteenth question stated that counseling and guidance ser-'
vices should provide assistance which enables students to plan realis¬
tic careers.

Forty-nine (77$) stated that this practice was desirable

at their school.

None of the respondents believed that it was not de¬

sirable for counseling and guidance services to provide assistance
which enables students to plan realistic careers, and 9 (l6/S) stated
that this practice does not exist.

Three (6$) did not respond to this

question.
The data for question sixteen are presented in Table 16.

Table 16.

Counseling and Guidance Services Should Provide Assistance
Which Enables Students To Plan Realistic Careers.

Yes

No

Desirable

It9 (92%)

-0-

Exist

111 (77?)

9 (1650

Question number seventeen stated that the school should teach
all students about the world of work (such as how to apply for a job,
how to dress, punctuality, responsibility, and good work habits).
Forty-three (81/0 indicated that this was a desirable activity, and 18
(3W. stated that this activity did exist.

Six (11$) believed that it

was not desirable for the school to teach all students about the world
of work, and 31 (58$) stated that this activity did not exist.

Four

(8$) did not respond to this question.
The results of question seventeen are presented in Table 1?.
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Table 17.

The School Should Teach All Students About The World Of Work
(Such As How To Apply For a Job, How To Dress, Punctuality,
Responsibility, And Good Work Habits).

Yes

No

Desirable

*43 (81$)

6 (1150

Exist

18 (3h%)

31 (58/5)

While 8l# of the respondents believed that the school should
teach all students about the world of work, only
practice actually existed.

indicated that this

More emphasis should be placed on the world

of work, and teaching students how to apply for a job.
Question number eighteen stated that the school's curriculum
should equip students to cope with the probable need to change occupa¬
tions one or more times.

Forty-eight

(91%) of the respondents indi¬

cated that this was a desirable practice, and 26
this practice did exist.

One

(b9%) indicated that

(2%) believed that it was not desirable

for the school's curriculum to be designed to equip students to cope
with the probable need to change occupations one or more times, and
(*45$) stated that this practice did not exist.

2h

Three (6/0 did not re¬

spond to this question.
The data for question eighteen are presented in Table 18.

Table 18.

The School’s Curriculum Should Equip Students To Cope With
The Probable Need To Change Occupations One Or More Times.

Yes

No

Desirable

us (91?)

1 (2?)

Exist

26 (k9%)

2h (1)5?)

We now live in a very mobile society and people do change careers.
At this writing, the average American changed occupations five times
during his working career.

It is then imperative that educators equip

students to cope with this situation.
Question number nineteen asked if the educational philosophy
should be different for career education programs and programs designed
for transfer.

Eighteen (3^%) believed that this was a desirable prac¬

tice, and 18 (3^#) indicated that this practice did exist.

Thirty-one

(58$) believed that it was not desirable for the educational philosophy
to be different for career education programs and programs designed for
transfer, and 30

(57/0

stated that this practice did not exist.

(8$) did not respond to this question.
The data for question nineteen are presented in Table 19.
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Table 19.

Should the Educational Philosophy Be Different For Career
Education Programs And Programs Designed For Transfer.

Yes

No

Desirable

18 (3W

31 (58)5)

Exist

18 (3W

30 (57?)

Question number twenty asked the respondents if they believed
that funding should have equal emphasis for liberal arts programs and
for career education programs.

Thirty-five (66$) indicated that this

would be a desirable practice, and 27 (51$) stated that this practice
did exist.

Twelve (23$) believed that it was not desirable for funding

of liberal arts programs and career education programs to have equal
emphasis, and 20 (38$ stated that this practice does not exist.

Six

(11$) did not respond to question number twenty.
The data for question twenty are presented in Table 20.

Table 20.

Should Funding Of Liberal Arts Programs Have Equal Emphasis
As That Of Career Education Programs.

Yes

No

Desirable

35 (65?)

12 (23?)

Exist

27 (51?)

20 (38?)

51
Career education programs will, in some instances, be more ex¬
pensive than liberal arts programs.

This is true in technical areas

where equipment costs are much higher.
The graphs on the following pages present a summary of the total
responses to each of the questions.

Number of Responses

Career Education Characteristics That Were Considered
To Be Desirable

Questions
Career Education Characteristics That Exist
In the Community Colleges Surveyed

6o

5^

1

2

3

k

56

7

8

9 10 11 12 13 1U 15 16 1718 19 20
Questions

Career Education Characteristics That Were Considered
To Be Not Desirable
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Number of Responses

-

Questions
Career Education Characteristics That Did Not Exist
In The Community Colleges Surveyed

CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary

Career education is the implementation of various elements of
career development into the educational system.

The career education

concept offers educators a chance to relate all subject areas to the
world of work.
This study was undertaken to determine guidelines for implement¬
ing the career development concept into the various programs at the
community college level.

The primary objective was for the students

to be able to associate the contribution of the course content to their
individual development by being directly involved in exploration and
preparation in careers that relate specifically to the students’ indi¬
vidual career goals.
The specific purposes of this study were to:
1. Conduct a normative-survey of the community colleges in the
Northwestern region of the United States in an attempt to
i.

ascertain what the philosophy of these college leaders was
in regard to career education.
2. Compile information and materials that the experts recommend
for inclusion in a post-secondary career education program.
3. Implement the career development concept into the various
segments of training programs at the community college level.
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The population sample for this study was limited to the presi¬
dents of the community colleges in the Northwestern region of the United
States that are accredited by the Northwest Accreditation Association.

Conclusions

The normative-survey of the community college presidents in the
Northwestern region of the United States revealed that the philosophy
of these community college leaders reflected, to a great degree, the
views being expressed by national educational leaders.
The data presented in Chapter Four of this study reflects the
changing role of the community college.

During the early part of this

century (1901-1902), William Hopper, President of the University of
Chicago, worked to reorganize the University.

Hopper believed that the

first two years of post-secondary work should be called Junior College,
and that it would be at this point that the student would be primarily
concerned with preparation to enter the serious academic work required
during the latter two years at the university.
With the advent of a national emphasis on vocational education,
the role of the community college has changed from being entirely prep¬
aration for advanced academic study to one of preparation for the world
of work.
The results reported in this study seem to indicate that the
philosophy of the community college leaders of today is consistent with
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the career education concept as we now know it.

Only

Q%

of the presi¬

dents surveyed believed that the school’s curriculum should be designed
for students in transfer programs, only 13# believed that the curriculum should be designed for students in non-transfer programs, and none
believed that the primary concern was with preparation to attent a fouryear college.

Ninety-four percent of those surveyed believed that the

school's statement of goals should include career education.

These re¬

sults would indicate that there is currently less emphasis being placed
on transfer and terminal programs, and more emphasis being placed on the
development of each student and providing more extensive service to the
community through career education.
To further illustrate the changing role of the community college,
91# of the respondents believed that the school's curriculum should con¬
tain elements to introduce students to the world of work, 91# believed
that the school should assist the student in finding employment, and 92#
believed that the school should maintain records on placement and prog¬
ress of the students.
In the early part of this century the educational emphasis was
academic in nature.

The community colleges were not required to pro¬

vide Job placement services as their primary purpose was one of prepara¬
tion for advanced study.

The results of this study illustrate a dif¬

ferent responsibility of the present-day community college.
After presenting information and materials that experts recom-
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mend for inclusion in a post-secondary career education program (Chap¬
ter Two), and after compiling data which reflects the views of various
community college leaders (Chapter Four), this writer concludes that a
comprehensive plan for post-secondary career education should make the
following assumptions:
1. The community college should provide an educational program
which will allow each individual to reach his/her full po¬
tential.
2. That all forms of work in our society has worth and dignity.
3. That change in our society is constant and schools must
prepare each student to change occupations one or more times
during his/her working career.

k.

That educational institutions must be available for all
members of society and not merely a select few.

5. That not all career development will take place on the cam¬
pus or will be under the complete control of the educational
institution.
6. That career education must be a continuous process and the
student should have access to the educational institution
throughout his/her life span.
7. That career education is a part of the total process of edu¬
cation and that it is difficult to separate general educa¬
tion from vocational education.

6o
8. That the emphasis must shift from teaching to learning.
9. That individuals learn hy different means and have different
learning styles.
10.
teacher.

That not all learning h

The teacher is also more than a dispenser of in¬

formation and controller of students.

Recommendations

The data presented in Chapter Four of this study reflects that
there is a place for career education in the community college, and
also indicates that there is a need for increased emphasis on career
development in all areas of education in the future.
The reader should keep in mind that career education is not
meant to be a specific class, but should be an integral part of all
classes.

All faculty should cooperate to assure that all students

learn about the world of work, regardless of what their major course of
study is.
This writer is presently working with the administration and
faculty at Miles Community College in Miles City, Montana, in an attempt
to incorporate career education into the curriculum.
this program has not been completely successful.

At this writing,

Miles Community Col¬

lege does now offer an "Introduction To Careers" course which seems to
be a positive move on the part of the administration and faculty alike.

6l
Although there is currently a national emphasis on career edu¬
cation, one will find that a majority of the students entering the com¬
munity college have not been exposed to career exploration or instruc¬
tion on selecting a career.

It is then important for the community

college to assist students in making career selections, prepare the
student to work in their selected career, and assist in the placement
of the student in the world of work.'
This researcher recommends that the following should exist in
regard to career development in the community college:
1. Career development should be an integral part of the total
community college program.
2. Career development in the community college should include
on-the-job work experience through cooperative education
programs.
3. Career education should be made available to students in all
areas of study.
U.

The community college should provide a Job placement service
for those students completing training and preparing to enter
the world of work.

5. Faculty from all areas of the educational institution must
cooperate to insure that the needs of all students are met.
6. The content of career training should be based on projections
of future job market needs.
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7. Resource people from private industry should he utilized in
the career education programs.
8. Career education personnel should periodically work in
industry to maintain current skills and knowledge.
9. More emphasis should be placed on the world of work, and all
students should be taught how to apply for a Job.
10.

Counseling and guidance

assist students in making realistic career plans.
The conclusions that were drawn, and the recommendations made in
Chapter Five of this paper were formulated from an analysis of the data
presented in Chapter Four.

This data was based on the responses of

community college presidents in the Northwestern region of the United
States.

In an attempt to develop a more realistic picture of what does

exist in the area of career development, this researcher intends to sur¬
vey the vocational education directors at the same school represented
in this study.

The intent of the second study will be to determine

what differences, if any, exist from what the college presidents believe
exist in regard to career education and what vocational personnel be¬
lieve exist in career education.
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APPENDIX A

Letter Sent To Community College Presidents

March 9, 1977

Mr.
Community College

Dear Mr.

,

During the past three years, I have worked as coordinator of the Coopera¬
tive Vocational Education Program at Miles Community College.
Through
this program, students in Mid-Management, Secretarial Science, Auto¬
motive Mechanics and Electronics are provided an opportunity to obtain
laboratory and actual work experience in their respective area of career
preparation.
In an effort to better serve our total student population, we plan to
expand our cooperative education program to include career development
training and career placement.
The enclosed questionnaire is designed to provide the information needed
for the development and subsequent implementation of a career develop¬
ment program. The questionnaire should take approximately fifteen (15)
minutes to complete and a self-addressed, stamped envelope has been
provided.
If you wish to receive the results of this survey, please feel free to
contact me.
Thank you.
Sincerely,

Les Mahon, Coordinator
Cooperative Education
Miles Community College
Miles City, MT 59301
Enclosures
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APPENDIX B

Directions For Completing Questionnaire

SURVEY INSTRUMENT FOR COMMUNITY COLLEGE CAREER EDUCATION PROGRAMS
CAREER EDUCATION: Is the implementation of various elements of the
career development concept into the educational
system.
It includes training in public high schools
in junior and community colleges and technical
schools; in private vocational schools, in business,
industry, and government; and in union apprentice¬
ship programs.
The career development concept is a
concept vhich attempts to relate all education to
life and the world of work by humanizing instruction
and training.
DIRECTIONS: 1.

For each of the statements which follow, you are
asked to give two (2) reactions:
(a) First, pleast indicate whether or not you
consider this to be a desirable educational
activity in your school by placing a mark under
yes or no in column #1 after each statement.
(b) Second (and regardless of your response in
column #1), please indicate by placing a mark
under yes or no in column #2 whether or not you
believe that the statement reflects a condition
that currently exists in your school.

2.

If for some reason you feel that you cannot
respond to this questionnaire, please comment
below and return the materials in the stamped,
self-addressed envelope provided.
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APPENDIX C
Questionnaire Sent to Community College Presidents

SURVEY INSTRUMENT FOR COMMUNITY COLLEGE CAREER EDUCATION PROGRAMS
Column HI
(Desirable)
Yes
No
1. The School's statement of goals should
include career education
2. Community business, industry and other em¬
ployers should be able to have input into the
school's curriculum
3. The school should arrange for on-the-job
work experience which is_ supervised by school
staff cooperating with employers
U.

The school should arrange for on-the-job
work experience which is not supervised by
school staff
. .

5. The school's curriculum should contain
elements designed to orient or acquaint all
students with career opportunities and Job
characteristics. . .
6. The school's curriculum should be designed
primarily to meet the needs of students in
the transfer programs
7. The school's curriculum should be designed
primarily to meet the needs of students not
in transfer programs
8. The school should assume some responsibility
to assist all students who leave the school
(via graduation or dropout) to locate employ¬
ment or to continue their education
9. The community college should be primarily con¬
cerned with preparation of students to attend a
four-year college and acquire a baccalaureate
degree

Column H2
(Exist)
Yes
No

TO
Column Column #2
(Desirable)
(Exist)
Yes
No
Yes
No
10. The school should maintain adequate records
on the placement and progress of students
(while in college and in employment) to fac¬
ilitate evaluation of career education in the
community college
11. The school should have a realistic picture of
job opportunities and consider this in plan¬
ning career education offerings
12. School staff should communicate and cooperate
among all areas of study to insure that career
education offerings meet the needs of all
students
13. Content of career education offerings should
be based on tasks employees currently do on
the job
lU.

Persons recognized and employed as experts in
their occupations should be utilized as
resource people in career education programs.

15. Career education instructors should periodically
work in industry to maintain current skills
and knowledge
16. Counseling and guidance services should provide
assistance which enables students to plan
realistic careers . .
17. The school should teach all students about the
world of work (such as how to apply for a job,
how to dress, punctuality, responsibility, and
good work habits)
18. The school’s curriculum should equip students
to cope with the probable need to change occu¬
pations one or more times
19. Should the educational philosophy be different
be different for career education programs and
programs designed for transfer?
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Column til
(Desirable)
Yes
No
20.

Should funding of liberal arts programs
have equal emphasis as that of career
education programs?

Column ti2
(Exist)
Yes
No

