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ABSTRACT 

The purpose of this study was to investigate the perceptions 
of post high school Crow Indian students as to the value of 
education. 

Surveys were distributed among 150 post high school Crow 
Indian students assisted by the Crow Higher Education Department. 
The distribution of the survey was among four subgroups from the 
population; administrators, college graduates in other 
professions, current students, and students who did not complete 
col 1ege. 

Conclusions of the survey are: 1) Most of the respondents 
feel a need for education beyond high school, not only from the 
educational standpoint, but also for economic and social reasons. 
2) A large obstacle to obtaining higher education is meeting 
financial needs. 3) The most valuable subjects are Reading, 
Writing, and Speech, in that order. 4) Meeting the cost of 
education is the highest motivator for continuing higher 
education. 5) Family support and the location of the school 
makes a difference in enrollment decisions. 6) Factors that 
influence career decision making is higher with family members 
than high school experiences. 

The recommendations of the study are: 1) Provide good jobs, 
as incentives, for students that graduate from a Higher Education 
Institution and return to the Crow Indian Reservation. 2) 
Develop a program to increase awareness for opportunities and 
societal improvements with additional education. 3) Increase 
funding for students that are attending Higher Educational 
Institutions. 4) Develop a support program to track students 
progress. 5) Become a bigger factor in improving preparatory 
courses for Institutions of Higher Learning at the local high 
schools. 6) Promote Little Big Horn College as a vehicle for a 
better social, economic, and self-development environment for the 
entire Crow Tribal population. 7) Promote, request, encourage, 
and finance research that benefits the Crow Tribe. 



CHAPTER I 

INTRODUCTION 

"Education is our most powerful weapon. With education 
we are the white man's equal. Without it, we are his 
victim." Chief Plenty Coups, Crow Tribe of Indians, 
(Montana's Indian Education, 1992). 

The Crow Tribe of Indians pursuit for economic and social 

stability is not dependent on money alone. The Crow's have land, 

minerals, agriculture, cattle, culture, and human resources in 

abundance. Yet, the resources available have not been enough to 

overcome barriers in reaching economic and social needs. 

The successes in reaching longed for milestones, lie in the 

decisions made by each tribal member. Probability of success 

depends on the ability to pull the resources together. One 

factor that would influence the uses of resources to progress 

towards a viable economy and social environment is education. 

The Need for the Study 

Education was not only Chief Plenty Coups concern, but the 

growing need of quality education has become a major concern for 

many Crow Tribal members. The lack of quality education for Crow 

Tribal members has contributed to the Crow Indian Reservation's 

low socio-economic environment. This situation inhibits a 

perpetual and circular process that keeps the majority of the 

Crow people below the federally established poverty level. The 

majority of tribal members who live below the poverty level 
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struggle to sustain any kind of significant productivity. The 

low productivity usually leads to low incomes, which in turn 

leads to low levels of living. In order for this process to 

change, two things must happen; one, is for the Crow Tribal 

members to become aware of the Tribe's potential, and two, for 

the Crow Tribal members to change their attitudes to embrace the 

potential. The vehicle needed to break the perpetual and 

circular stagnated and sometimes regressive low socio-economic 

environment is in educating Crow Tribal members. Two major areas 

that the Crow's could benefit from with education are in the 

economy and social awareness. 

To meet the needs of having more educated Crow Tribal 

members, interest must first be instilled into the Crow 

population. The next step would be in providing services and 

information for interested tribal members. Once interest is 

obtained from potential students, steps must be taken for 

retention of students at the post high school level. To better 

assist needs of potential students, areas of educational needs 

and concerns must first be identified. Before any considerations 

are made, an evaluation must be made on what has been the past 

major reasons for individual decisions on continued education? 

Were they personal, cultural, financial, or are there other 

situations that must be considered? An evaluation would indicate 

areas that may be of concern and provide information in problem 

areas for Crow Tribal members that have attended or are attending 

educational institutions beyond high school. Assistance of any 
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form can only be given if there is an identified need. An 

identified need or needs can only be found if an evaluation is 

conducted. One evaluation would not be all conclusive/ but would 

provide valuable information if further research is necessary. 

Statement of the Problem 

The purpose of this study is to investigate the perception 

of post high school Crow Indian students as to the value of 

education. 

Questions to be Answered 

The researcher is seeking information as to why more Crow 

students are not pursuing education beyond high school. The 

following questions will help provide this information. 

1. How much importance is placed on obtaining post high 
school education? 

2. What are the barriers to obtaining a college degree? 

3. What subject fields are considered the most valuable? 

4. What would motivate more Crow Indian students to seek 
higher education? 

5. Which high school experiences are factors in career 
decision making? 

Definition of Terms 

Assimilation - The merging of cultural traits from previously 
distinct cultural groups. To make like; cause to 
resemble. 

Bilingual - Able to speak one’s native language and another 
with approximately equal facility. 

Meriam Report - A survey of social and economic conditions of the 
American Indian conducted by the Brookings 
Institution of Washington, D.C.. The research was 
conducted by Dr. Louis Meriam, University of 
Chicago. 



4 

Cultural Shock 

Language - 

Family - 

Finances - 

Alienation - 

Isolation - 

Lifestyle - 

Racism - 

- A situation when a Indian student moves into a 
society that has different values and perceptions 
as they do. 

The spoken tongue of a particular group of people. 

Extended family consisting of immediate, relatives 
and clan. 

Paying monthly bills that they are not accustomed 
to. 

A feeling of not being accepted by the peers and 
also the loss of cultural contact. 

Going from knowing most of the neighbors to being 
alone, not knowing a person. 

A particular choice of how a person conducts 
themself in the life environment. 

Discrimination of an individual or group of others 
that are not like yourself. 
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CHAPTER II 

RELATED LITERATURE 

"I have a vision of my people as they were. Proud and 
self sufficient. Working with and honoring the Earth 
and all that is found upon her. 

I have a vision of my people as they are today. We 
have survived, through determination and adaptability, 
against such formidable trials that a lesser people 
would have been annihilated. 

I have a vision of my people as they will be. My 
people have learned to become educators, lawyers, and 
bureaucrats. And now, my people will become engineers 
and scientists, technologists and technicians." 

Mike Avritt, San Felipe Pueblo, "AISES *85: 
Reflections and Projections," The Minority 
Engineer 6:3 (Spring 1986):19. 

This chapter is a review of literature obtained from Roland 

R. Renne Library, Little Big Horn College Library, the Native 

American Studies Department, from the Crow Education Department. 

Education 

The first school on the Crow Reservation was a boarding 

school opened by the federal government. These schools removed 

students from their families and homes and these type of schools 

operated between 1871-1921. Missionary schools opened by 

Protestants and Catholics began in 1887 with most of the 

missionary schools, including all Protestant schools closing in 

the 1920's (There are two remaining Catholic schools today.). 

Most Crow youngsters did not go to school until 1911 (Bradley, 
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1982) and from 1888 to 1976, Crow Reservation schools had varying 

rates of survival paralleling the economy. World War I and II 

had major impacts on the schools survivals with concern for 

providing education of Crow Tribal member's dwindling during 

these times (Bradley, 1982). 

In 1928 the Meriam Report, the product of an extensive 

survey of social and economic conditions of American Indians 

revealed major findings where Indians were excluded from the 

management of their own affairs and were receiving poor quality 

services. The report was extremely critical of the Bureau of 

Indian Affairs educational system. Educational trainings was 

found to be outmoded and not realistic in meeting the needs of 

Indian people. The system was designed for assimilation into the 

mainstream non-indian culture, not for self-sufficiency of the 

Indian people. In 1969, a study chaired by Robert Kennedy found 

Indian education to be a continued failure reflecting many of the 

same problems the Meriam Report identified (Bill, 1990). 

Tribal leaders have never forgotten the words of Chief 

Plenty Coups. Education has always been a high priority. Since 

1920, the Crow's have not had a federally run Bureau of Indian 

Affairs school on the reservation. Educational schools have been 

public schools, unlike many other reservations. Following are 

some of the important events for Crow education: 

1874 School buildings for 15 Crow Students were built near 
Livingston, Montana which was then the Crow Agency. 

1878 The school was burned down in a skirmish with the 
Lakota (Real Bird, 1994). 
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1887 The Unitarian Church opened a mission boarding school 
near Hardin, Montana. It closed 5 years later. 

Saint Xavier Mission, Saint Anne's in Lodge Grass, 
Saint Charles Mission in Pryor, and a small school in 
Fort Smith were opened. 

A United States Government Boarding School was opened 
in Crow Agency. 

1890 Carl Leider a Crow student graduated from the United 
States Indian School in Carlisle, PA. This school was 
founded by General Richard Henry Pratt. 

1893 Day schools were opened in Dunmore, Garryowen, Lodge 
Grass, Wyola and Pryor. 

1895 George Suis a Crow student is the second graduate from 
Carlisle Indian School. 

1924 The Crow Tribe of Indians granted the State of Montana 
54,000 acres of land for public school education of 
their children in all communities. 

1937 The Crow Tribe had its first tribal member graduate 
from a four-year college. 

1962 Crow Education Committee was formed. 

1970 The Crow's had 35 college graduates to this point. 

1972 Crow Central Education Commission created. 

1978 The Tribally Controlled Community Colleges Assistance 
Act passed. Little Big Horn College was formed. 

1980 Little Big Horn College was charted by the tribal 
council (Smith/Old Coyote, 1993). 

1990 Little Big Horn College gained full accreditation by 
the Northwest Association of Schools and Colleges. 

1994 Congress passed the Land Grant Status for Tribal 
Colleges. 
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As of 1993/ research was compiled by William Stops a Crow 

Indian working for the Crow Tribal Education Department. This 

research indicated that there were 222 college graduates. From 

that number, 196 of those graduates have earned Bachelor 

Degree's. Of the college graduates, 18 have a Masters Degree and 

8 have a Doctorate. The 222 college graduates represent about 

2.5% of the Crow population (Stops, 1994). 

Learning Environment 

Initially the problems with educating Crow students was the 

difference in culture and with English being forced upon Crow 

students while being forbidden to speak their native languages. 

In 1969, bilingual education was introduced to reservation 

schools with the following suggestions: 1) were to focus on the 

Crow language from grades K-2, 2) by third and fourth grade, use 

50% Crow and 50% English, 3) from fifth to eighth grades, use 95% 

English and 5% Crow. The thought behind this was to gradually 

introduce Crow students to English while creating a better 

understanding of the English language. Forcing a foreign 

language on Crow students only frustrated and confused them 

(Stops, 1978). 

Academics, extra-curricular activity achievement, and 

participation for Crow Indian students differed between an 

Indian-controlled reservation school and a non-Indian-controlled 

off-reservation school. Crow students at the Indian-controlled 

reservation school participated in non-athletic activities more 

than the students at the non-Indian-controlled off-reservation 
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school while the off-reservation school Crow students did better 

academically then the on-reservation school students (Lefthand, 

1978). 

In Janine Pease-Windy Boy's Learning in the Social 

Environment: A Crow Perspective, she mentions that the biggest 

test has been the scrutiny of those from mainstream society who 

have a standard model in mind of what the community college ought 

to be. Little Big Horn College was not created in your standard 

model, but was created with the needs of the Crow people in mind. 

She wrote, another aspect that we looked at was the oddity that 

the Creator gave us many chances to acquire knowledge; not just 

one, not two, not ten, but as many through our life time as we 

wish. We wanted to have a mechanism for students to have not 

one, not two, or not five tries but to have as many tries as they 

wish. Now you know there are admission standards; if you fail 

the first quarter, you are on probation, and if you fail the 

second quarter, you are suspended. Our regulations do not follow 

that. We even went so far as to eliminate the F because we felt 

that no one had to bear the burden of failure. We were close 

enough to our students to understand negating factors but also 

the element of compassion. Knowledge can be acquired, and there 

are many mitigating factors. We can have the compassion as 

educators to give our students a number of tries (Pease-Windy 

Boy, 1994). 



10 

Barriers 

"I was an Indian, when being Indian wasn’t cool." 
Gerard Baker, Billings Gazette, .1993. 

Education becomes an ordeal for Indians when they are not 

socially accepted and for some, it gets to a point where they 

don't want to be^Indians (Montana's Indian Education, pi). 

Even today, some educators still follow Col. Richard Henry 

Pratt's motto "kill the Indian and save the man". Pratt began 

the Carlisle School in Pennsylvania in 1879 with the recruitment 

of Brule Sioux using non-indian curriculum to try and "kill the 

Indian-ness", intending to civilize the Indians (Montana's Indian 

Education, p2). 

One of the devastating facts affecting the Indians today is 

alcoholism. This affects the graduation rate of Native Americans 

(Montana's Indian Education, pl2). 

Barriers to higher education are obstacles that contribute 

to the negative effect of learning. Indian students normally 

have more educational barriers than their white counterparts. 

Following is a list of some of those barriers that Indian 

students face. 

Cultural Shock - When a Indian student moves into a society that 
has different values and perceptions as they do. 

Language - Everybody speaks differently. Speech is conducted 
differently than they are used to. 

Family - Extended family support on the reservation changes 
to a nuclear type of relationship off the 
reservation. 

Finances - Paying monthly bills that they are not accustomed 
to, sometimes become problems. 



Alienation A feeling of not being accepted by the peers and 
also the loss of cultural contact. 

Isolation - Going from knowing most of the neighbors to being 
alone, not knowing a person. 

Lifestyle - Coming from a laid back environment to a very 
competitive atmosphere. 

Racism - Facing dislike or even hate from others that are 
different. 

Some students may face one of these barriers, others may 

face any number of combinations, and still others may confront 

all of these barriers. In any event, the temptation to pack up 

and go home to a familiar environment or the need to find 

employment is a constant reality. More times than not, students 

leave the road to higher education, and for most of them, never 

to return (Yarlott, 1995). 

Tribal Colleges 

To help ease the transition of American Indian students into 

a non-Indian and English dominated nation, the first Tribal 

College was founded in 1968, the Navajo Community College. In 

the winter of 1987, individual learning styles were introduced 

and studied at several tribal colleges, to find what was 

effectively reaching Indian students. One result showed that if 

students were expected to do well, they did do well. Too often, 

students stated that elementary or secondary teachers discouraged 

them, thus leaving the Tribal Community College instructors the 

burden of building self-esteem of the Native American students 

(Atwell, 1989). 
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The 20th Century 

The beginning of the twentieth century was a bleak period 

for Indian education with Indian boarding schools, as well as 

private and mission schools being criticized by the 1928 Meriam 

Report. During this time a shift was taking place in Indian 

student enrollment from federal controlled schools to public 

schools. The forty years between 1930 and 1970 witnessed an 

increase in public school enrollment of Indian children. Even 

with the increase in enrollment of Indian children in public 

schools, there were concerns for students who wished to continue 

their education. In 1959, a Navajo tribal education committee 

became aware of higher education needs, a need in the area of 

cultural differences. Led by Navajo leaders, the first tribal 

controlled college, Navajo Community College was established in 

1968. With this encouragement other tribes chartered their own 

colleges. Today there are 29 tribal colleges in the United 

States (U.S.) and two in Canada. An important part of the 

missions of these colleges are to preserve, enhance, and promote 

the language and culture of the Indians. This has led to 

students in four year colleges, who previously attended tribal 

colleges, claiming success due to their learning experiences at 

the tribal colleges (Stein, 1992). 
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The 31 Tribal Colleges across the U.S. and Canada enroll 

nearly 25,000 students from over 250 different tribes. Tribal 

Colleges are located in 12 different states in the U.S. with 7 

Tribal Colleges located in the state of Montana. 

Montana Tribal Colleges: 

Blackfeet Community College - Browning 
Dull Knife Memorial College - Lame Deer 
Fort Belknap Community College - Harlem 
Fort Peck Community College - Poplar 
Little Big Horn College - Crow Agency 
Salish Kootinai College - Pablo 
Stone Child College - Box Elder 
(AIHEC, 1996) 

Learning Styles 

Non-Indian educators often can not understand why Indian 

students would not participate in class discussions, while to 

Indian students, the classroom has a culture of its own. In the 

home environment of Indian students, learning is done by 

observation, while in the classroom, teachers control the 

teaching mostly through lecture. This means a vast difference in 

learning styles must be overcome by the Indian students (Clark, 

1992) . 

Kee Yazzie, a Navajo student describes his experiences at 

the college level: "Indians cooperate with each other, while 

whites compete with each other; Indians are modest, whites seek 

self-attention; Indians would rather keep quiet, while whites 
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would rather talk; Indians prefer no eye-to-eye contact, whites 

view eye-to-eye contact as important; Indians are cautious about 

themselves, whites are more open about themselves; Indians are 

concerned about now, whites are concerned about the future." 

(White, 1991). 
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CHAPTER III 

RESEARCH PROCEDURES 

Procedures 

This chapter outlines the procedures used to obtain needed 

information from post high school Crow Indian students. 

Problem Statement 

The purpose of this study was to investigate the perceptions 

of post high school Crow Indian students as to the value of 

education. 

Population 

The population chosen for this study was post high school 

Crow Indian students assisted by the Crow Higher Education 

Department. 

Sample Size 

The minimum size of the sample chosen was 50. The 

population of this study is approximately 400 students. Having 

50 students respond to the study would be adequate and 

representative of the population. 

Sampling Procedure 

Method of selection will be done by obtaining a mailing list 

of all students assisted by the Crow Higher Education Department. 

From this list, four separate random samples will be selected 

from subgroups. The separate subgroups are administrators. 
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college graduates in other professions, current students and 

students who did not complete college. 

Research Instrument 

After discussions with Crow students about educational 

progress by Crow students, areas of concern were selected to be 

included in a survey. The survey was presented to and critiqued 

by the Business Education Research Class at Montana State 

University in July, 1994. The class provided suggestions in how 

to improve the survey. 

Final drafts of the survey were presented to Dr. Norm 

Millikin this researcher's advisor for final approval. After 

receiving approval, the survey was distributed to the sample 

population. 

Interviews were conducted with no formal format. Students 

were asked to reflect on their college experiences and their 

perceptions on how much importance they placed on higher 

education. 

Data Analysis 

With information obtained from the survey, each area will be 

analyzed. Information will be utilized to identify areas of 

concerns. WordPerfect, and data tables will be used to make 

findings more understandable. 
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Time Line 

Final approval of instrument March 1995 

Pre-test October 1995 

Mail cover letter and instrument April 1996 

Return date of instrument May 1996 

Completion of report August 1996 

Analysis of information will be conducted when all returns 

are in. 

Summary 

The research procedures used in this study of Perceptions of 

Post High School Crow Indian Students on the Value of Education 

are discussed. Definitions of population, sample size, sampling 

procedure, research instrument, data analysis, and time lines are 

presented. 
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CHAPTER IV 

FINDINGS 

Introduction 

A survey was distributed among 150 post high school Crow 

Indian students assisted by the Crow Higher Education Department. 

Survey's were distributed among four subgroups from the 

population, they are; administrators, college graduates in other 

professions, current students, and students who did not complete 

college. The distribution of the surveys for the subgroups were, 

50 for current students, 50 for students who did not complete 

college, 25 for administrators, and 25 for college graduates in 

other professions. The results of the survey will be used to 

determine the perceptions on educational values of post high 

school Crow Indian students. 

Personal interviews were also conducted with four Crow 

Indian students; a student who left college and returned, an 

administrator with a Master's Degree, a current student, and a 

spouse of a current student. The interviews were based on their 

college experiences and perceptions. 

Of the 150 surveys distributed to post high school Crow 

Indian Students, 68 of them were returned, for a 45% response 

rate. Of the 68 surveys returned, 59 were usable for a 39% 

response rate. The current student distribution had a return of 
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25, for a 50% response rate. The students who did not complete 

college had 16 returned, for a 32% response rate. The 

administrators returned 13, for a response rate of 52%. The 

college graduates in other professions returned 14 surveys, for a 

response rate of 56%. 

Responses to the survey were analyzed in the same order they 

appeared on the survey. The responses are in table form with 

interpretations following. 

Data Analysis and Interpretation 

Question 1. How much importance do you feel education beyond 
high school helps in getting better jobs? 

Table 1 

Feel Education is Important 

STATUS VERY SOMEWHAT LITTLE 

Current Student 100% 0% 0% 
Did Not Complete 94 6 0 
Administrative 100 - 0 0 
Other Graduates 93 7 0 

Table 1 shows that the majority of respondents felt that 

education beyond high school is very important in getting better 

jobs. The students that did not complete college and other 

graduates besides those in the administrative positions, mostly 

said education beyond high school is very important in getting 

better jobs. Six (6%) percent of respondents that did not 

complete college and 7% of other graduates said that education is 

somewhat important in getting better jobs. 
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Question 2. Would additional education beyond high school...? 

Table 2 

Improvements with Education 

CONDITION YES NO 

Improve your self-esteem 97% 3% 
Improve Tribal Government 88 12 
Improve the Tribal Economy 91 9 
Reduce Social Barriers 78 22 
Reduce Cultural Barriers 66 34 

Table 2 shows that respondents view education beyond high 

school would improve self-esteem. Tribal Government, and the 

Tribal Economy. The majority feel that education beyond high 

school would also reduce social and cultural barriers, but a 

fairly large number responded that it would not reduce social and 

cultural barriers. 
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Question 3. Check the appropriate box for each of the 
following that you perceive a barrier for you in 
obtaining a college degree. 

Table 3 

Barriers to Education 

BARRIERS HIGH MEDIUM LOW NOT A BARRIER 

Financial 70% 22% 5% 3% 
Family Ties 33 19 15 3 
Grades 23 34 17 26 
Cultural Differences 18 27 19 36 
Language Barriers 20 16 12 52 
Support/encouragement 27 26 9 38 
Religious Reasons 11 14 9 66 
Other 6 3 0 1 

Table 3 shows that financial barriers rated the highest from 

respondents. The religious reasons and language barriers were 

considered the least obstacles to obtaining a college degree. 

Even though the percentages are low in the areas of grades, 

cultural differences, language, and support/encouragement, there 

is a separation of perceptions between current students, those 

who did not complete college, other graduates in other 

professions, and administrators. Other graduates and 

administrators tended to give a higher rating in these areas over 

the current students and those who did not complete college. 

Tabie 3A indicates percentages from the High category in each 

subgroup. 
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Table 3A 

Barrier Perceptions 

BARRIER CURRENT QUIT GRADS ADMIN 

Grades 16% 19% 35% 23% 
Cultural Differences 12 13 29 23 
Language Barriers 16 13 43 23 
Support/encouragement 24 25 29 38 

Question 4. How much importance would you place on 
following subjects? 

Table 4 

Important Subjects 

the 

SUBJECTS VERY SOMEWHAT LITTLE NO IMPORTANCE 

Math 75% 21% 4% 0% 
Speech 85 12 2 1 
Writing 87 12 1 0 
Science 65 32 3 0 
Reading 93 7 0 0 
History 60 34 6 0 
Physical Education 37 38 18 7 
Art 34 31 28 7 
Other 0 0 0 0 

Table 4 shows that Reading is considered the most important 

subject, followed closely by Writing and Speech. Respondents 

indicate that Math, Science, and History have some importance 

placed on them, but not at the level of the other three. 

Physical Education and Art drew little support of having any 

importance or value for respondents. However, as Table 4A below 

indicates, other Graduates and Administrators placed a higher 

value of importance on Physical Education and also on Writing 
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than did current students and those who did not complete college. 

Graduates and Administrators overwhelmingly responded with a 100% 

very important, on the subject of Writing. 

Table 4A 

Important Subject Perceptions 

SUBJECTS CURRENT QUIT GRADS ADMIN 

Physical Education 20% 38% 57% 46% 
Writing 84 69 100 100 

Question 5. How much value would you place on the following 
that might motivate you in enrolling at a 
college/vocational school? 

Table 5 

Enrollment Motivation 

MOTIVATOR HIGH MEDIUM LOW NONE 

Cost of education met 80% 13% 7% 0% 
Family Support 69 20 5 6 
Expectation of others 27 41 14 18 
Peers 25 27 33 15 
Location 66 19 8 7 
Other 0 0 0 0 

Table 5 shows that the cost of education being met is the 

highest rated motivator for enrolling at a college/vocational 

school. Family support and the location of the Institute also 

drew high marks as being motivators for enrollment. 
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Question 6. How much did the following factors influence your 
decisions for a career after high school? 

Table 6 

What Factors Influenced the Decision 

FACTORS HIGH MEDIUM LOW NONE 

Family 80% 13% 3% 4% 
Teachers 47 31 11 11 
Counselors 44 25 17 14 
School Mates 20 38 23 19 
Grades 44 36 13 7 
Athletics 16 25 17 42 
Scholarships 41 20 9 30 

Table 6 shows that family influence is the highest rated 

factor in making decisions on a career after high school. 

Teachers, Counselors, and grades are also factors in influencing 

decisions for a career after high school , although over 50% said 

that they were not high factors • 

Question 7. How important are the following professions to the 
Crow Indian Reservation? 

Table 7 

Important Professions on the Crow Indian Reservation 

PROFESSIONS HIGH MEDIUM LOW NONE 

Accountant 67% 30% 3% 0% 
Administrator 84 16 0 0 
Business 81 16 3 0 
Counseling 75 20 5 0 
Education 86 11 3 0 
Health Care 91 6 3 0 
Other 0 0 0 2 
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Table 7 shows that Health Care is considered the most 

important profession on the Crow Indian Reservation, 91% of the 

respondents gave it a high level of importance. People in the 

field of Education, Administrators and Business fields also were 

considered important professions on the Crow Indian Reservation. 

Question 8. How many years of education beyond high school 
have you had? 

Table 8 

Years of Education 

STATUS < 1 YEAR 1-2 YEAR 3-4 YEAR 4 > 

Current Student 19% 46% 31% 4% 
Did Not Complete 25 58 17 0 
Administrators 0 15 8 77 
Other Graduates 0 43 57 0 

Table 8 shows that of the current Students, the majority are 

in the 1-2 year or 3-4 year category. Not as many current 

students are at 1 year or less, and the drop is more significant 

for those that currently have more than 4 years of education. 

Those that did not complete college tend to drop out for whatever 

reason before completing 2 years of education. The majority of 

people in administrative positions attend more than 4 years of 

education. The exceptions are the 15% that are in Administration 

after attending 2 years at an educational institute. There was 

not a big difference in percentages between the graduates from 

either a 2 year Educational Institute or a 4 year college. 
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Question 9. What is your gender? 

Table 9 

Gender 

STATUS MALE FEMALE 

Current Student 24% 76% 
Did Not Complete 44 56 
Administrators 23 77 
Other Graduates 29 71 

Table 9 shows that across the board. those that responded to 

the survey, females outnumbered the males by a significant 

margin. No real evidence at this point was found by the 

researcher to why more females than males responded to the 

survey. The results may be from, more females having attended 

Higher Education Institutions or that more females were selected 

by chance from the random selections. 

Question 10. What age category are you in? 

Table 10 

Age 

STATUS 18-24 25-34 35-44 45+ 

Current Student 44% 32% 24% 0% 
Did Not Complete 19 19 43 19 
Administrators 8 15 38 39 
Other Graduates 0 21 36 43 

Table 10 shows that most of the current students tend to be 

younger than the other subgroups. and those that did not complete 

college tended to be in the 35-44 age category. The number of 
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Administrators and Graduates in other professions tended to 

increase with age. This indicates, that in order to obtain 

better paying jobs, an individual needs both education and 

experience. 

Question 11. What type of educational institution(s) did you 
attend (check all that apply)? 

Table 11 

Institutions 

STATUS TCC VOC 2 YEAR 4 YEAR OTHER 

Current Student 61% 6% 14% 19% 0% 
Did Not Complete 20 15 30 30 5 
Administrators 11 5 11 58 15 
Other Graduates 24 36 24 12 4 

Table 11 shows that the majority of Current Students 

attended Little Big Horn College or another Tribal College at 

some time. For those that did not complete college, there was 

lesser variance in the percentages between which type of 

Educational Institute they attended. For the Administrators, 

over half attended a 4 year Institute and 15% attended an 

Institute that was in the category. Other. This shows that in • 

order to become an administrator, an individual needs to focus on 

attending an educational institution for a longer period. The 

15% in the Other category, may be students who continue in 

Graduate Programs. Graduates in Other Professions, attended more 

of the 2 Year Community type or Vocational Institution than they 

did a 4 year Institute. Eighty-four (84%) percent of those in 
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other Professions did not attend a 4 year Institute. These 

people may be at the first-line supervisor stage or 

secretarial/clerical professions. 

Question 12. .What other comments do you have on education 
beyond high school? 

Comments From Respondents 

Being Native American, I feel it is very important. 

You can never get enough. You should always take brush up 
courses to keep up with change. 

Parent training on non-dysfunctional living. 

Education has no limitation, unless you allow it. 

It is a must in this day and age. 

The importance of education beyond high school is the advancement 
of technology and not to be left behind in the past. 

It is very difficult to leave the reservation to go to school. 
The teachers in high school offered very little encouragement to 
further out education. They expected us to be stupid, 
expectations of us were very low. I believe that there were a 
lot of underachieving students. 

It is important to the future of our reservation. 

Just being outside of the reservation and with other people is an 
education. 

Need college level to get a better job. 

Financial/living expenses. Grants are not enough. 

Very Important! 

Make a goal as to what you want to become, commitment, don’t 
break between high school and college. 

Do not confuse identity between paternal and maternal values, but 
incorporate positive values from each to have a healthy and 
productive life. 

Indian students seem to lack determination and not enough 
realistic planning. 
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Crow Indians need to work in groups to succeed. My idea is to 
have group scholarships or program circles, where 4 or 5 Crow 
students work together to complete their program. 

Need education - it's most important, need to survive through 
education. 

It should be mandatory! 

Be absolutely ready before you start - any type of interference 
causes problems. 

Success depends on the individual. 

Go to college, and even further if you can. Hang in there, it 
pays off in the end. 

Very important, this is just a stepping stone int the right way 
of life. In order to have balance, you must have the tools to 
live among the white people. 

Need it to have a comfortable living in today’s economy. 

Very important to succeed in white world. 

To all students, finish you education, for it is very important 
to you and your future. Finish your education. 

A higher education is the key to open doors that would be closed 
if you did not have one. Higher Education en-lightens the 
individual to the world. 

Attaining an education provides endless opportunities to support 
one’s self. 

Education beyond high school is very important to live a better 
life anywhere. 

Interviews 

Mary Garcia, a sophomore student majoring in Human 

Development at Montana State University-Bozeman, reflected on her 

experiences at MSU. She felt that the reservation high school 

she graduated from didn't prepare her for the college level. The 

major problems she had were with reading and vocabulary. 
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Vocabulary used in college courses was hard for her to 

understand, thus she couldn't keep up with the course work. She 

worked at improving her basic education through the Career 

Transition Program and has re-entered college again. With her 

perseverance and some luck in finding funding, she has completed 

a full year of courses satisfactorily. She feels that she is 

better prepared for the demanding schedules and course work 

required through her past experiences. 

Charlene Johnson, a Dietician for the Indian Health Service 

has a Master's Degree in Food and Nutrition from the University 

of North Carolina. She was asked to reflect on her higher 

education experiences and her memory of the reasons she decided 

to pursue more education. Her response was that she felt that 

was the thing to do. She had two brothers that went to college 

and felt that her parents expected her to do the same. Even 

though there was no pressure or mention of her continuing 

education, she knew that higher education was the ticket for a 

better life. Her decision was based on knowing that family 

encouragement and support would always be there. Later on she 

married and her husband along with his family also gave plenty of 

encouragement and support to continue with her education. She 

remembered choosing Food and Nutrition for a major from reading 

labels off food products while working as a janitor. She began 

reading the labels to see what was in the food products because 

she was concerned about her weight. 
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When asked about educational barriers, Ms. Johnson mentioned 

the feeling of isolation when she first moved away from home. 

Other experiences were in hearing negative comments about Indians 

from other students. Other negative comments about Indian 

students that effected her were from faculty members, even though 

they were not directed at her. From the comments, she felt 

pressured to perform better than the white students. The 

comments were that Indians weren't very bright, so the 

expectations were higher just to prove that they belonged. 

Feelings of having to do more work and doing it better to get the 

same grade as other students added unjust stress to her worries. 

All during the time of her undergraduate work, she felt the 

constant pressures of instructors expecting her to do poorly. 

She was relieved to graduate with her Bachelor's and continue 

into her Master's Program where she was accepted for her work, 

not what she was. 

Dominic Meyers, a .senior student at Montana State 

University-Bozeman decided to go to college because his father 

did and made it. He also saw a better life in the future with 

education. Classmates, friends, his father and Native American 

Studies Directors at University of Montana and Yakima Valley 

Community College encouraged and supported his educational goals. 

His experiences included struggles with alcohol which caused 

class absences, unfinished homework, embarrassment of behavior 

under the influence of alcohol and unsatisfactory grades. To 

begin with, Mr. Meyers had academic deficiencies in math and had 
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to play catch up. Subtle feelings of racism caused him to try 

and assimilate into the mainstream society. He tried to overcome 

his own prejudices and learn that it was not us against them 

(White’s). This was by trying to forget who he was, forget where 

he came from and trying to fit in. This did not work because of 

the stereotypes placed on the Indians. His cultural values, 

respect for others and understanding of communication was not 

valued. He found out that others had lost their identity and 

decided he didn’t want to lose his. 

Mr. Meyers knew that he had to work harder to make up for 

his deficiencies, but experienced negative feedback on his work 

due to him being Indian. Requests of attending additional help 

sessions, pressures from instructors to complete work constantly, 

negative comments of productive work by Indians and higher 

expectations of proving to the instructor his capability were 

constant reminders of subtle differences in treatment from 

professors. 

Rozelia Stewart, is the wife of a Engineering student at 

MSU. She has 10 children, 5 living with them on campus. Her 

husband has been in school since 1988. The need to survive and 

wanting a better life for their children has kept Mr. Stewart in 

college through many adversities. 

Financial hardships, deaths in the family, her illnesses, 

and cultural differences have all contributed to her husband 

being suspended or placed on probation for not meeting University 

degree objectives. She tries to make life revolve around her 
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husbands education, but becomes difficult when family situations 

arise and need to be addressed. She mentioned that when her 

husband is feeling stress from school work, the whole family 

feels it. Difficulties in their domestic life overshadows all 

other obstacles that arise from school. Mrs. Stewart wants her 

husband to complete his education, understanding that his 

completion means something better for her and their children. 
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CHAPTER V 

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 

Introduction 

The purpose of this study was to investigate the perceptions 

of post high school Crow Indian students as to the value of 

education. 

The survey instrument used in seeking information to why 

more Crow students are not pursuing education beyond high school 

was developed after discussions with Crow Indian students. The 

first draft was revised after being critiqued by the Business 

Education Research Class at Montana State University-Bozeman and 

input was received from Dr. Norm Millikin, this researcher's 

advisor and professor. Surveys were distributed among 150 post 

high school Crow Indian students assisted by the Crow Higher 

Education Department. The distribution of the survey was among 

four subgroups from the population; administrators (25), college 

graduates in other professions (25), current students (50), and 

students who did not complete college (50). The number of 

surveys returned was 52% from administrators, 56% from college 

graduates in other professions, 50% from current students, and 

32% from students who did not complete college. The total number 

of surveys returned was 68 or 45%. Of the 68 surveys returned, 

59 or 39% were usable. 
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Summary 

Post High School Crow Indian Students for the majority feel 

that higher education will give them opportunities for better 

jobs. Former and current students feel that additional education 

would improve self-esteem, improve Tribal Government, improve the 

Tribal Economy, reduce social barriers, and reduce cultural 

barriers. The biggest barrier for most of the students is in 

meeting financial needs. 

The subjects that were considered the most important, in 

ranking order are; Reading, Writing, Speech, and Math. Ninety- 

three (93%) percent of the respondents marked Reading as very 

important, 87% for Writing, 85% for Speech, and 75% for Math. 

Motivation factors for enrolling at a college/vocational school 

were of cost of education being met. Most of the influence in 

making a career decision for beyond high school was from the 

family, with a 80% response for a high influence factor. High 

School related factors rated lower than 50% response for high 

influence factor. Health Care was seen as the most important 

profession on the Crow Indian Reservation with Education also 

high on the list. 

Those that have education beyond high school have been put 

into subgroups, to determine years of education. Forty-six (46%) 

percent of the current students have 1-2 years of education and 

another 31% that have 3-4 years. Of those students that did not 

complete college, 58% of them do have 1-2 years of education. 

For the Administrators, 77% have over 4 years of education and 
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the rest have at least 1-2 years. Graduates in other professions 

are all grouped in the 1-2 or 3-4 years of education, 43% have 1- 

2 years and 57% have 3-4 years of education. Of all the 

students, over 70% are female, 22% are between the ages of 18-24, 

23% between 25-34, 35% between 35-44, and 20% over 45 years of 

age. In the type of Institutions they have attended, 61% of 

current students have attended a Tribal Community College and 58% 

of the Administrators attended a 4 year Institute. 

Summing up the comments from the respondents, get an 

education, it is very important. 

Individuals interviewed saw a need to further education for 

a better life for themselves. Barriers they faced varied, from 

lack of basic education, funding, isolation, low expectations 

from professors, alcohol, racism, assimilation, illnesses, and 

domestic expectations. They all individually showcased 

perseverance to overcome obstacles to obtain education beyond 

high school, understanding that without education, they become 

victims of society. 

Conclusions 

Conclusions were drawn from the 59 respondents of the survey 

distributed among the 150 Post High School Crow Indian Students. 

Overall, most of the respondents feel there is a real need for 

education beyond high school, not only from the educational 

stand-point, but also for economic and social reasons. The 

largest obstacle for Crow students in obtaining additional 

education beyond high school is finances. The subjects 
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considered the most valuable are in the communication fields 

Reading, Writing, and Speech, in that order. Math drew some 

support, but was a distant fourth. Motivational factors for Crow 

Indian students to seek higher education again reflected on 

finances, with cost of education being met considered the highest 

motivator. Family support and the location of the educational 

institute makes a difference also in making a decision for 

enrollment. Family influence in decision making reflects the 

importance of traditional values. In factors that influence 

career decision making, high school experiences rated fairly low 

compared to a fairly high influence from family members. 
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Recommendations 

The following are the recommendations for the Crow Tribe of 

Indians derived from the results of the survey: 

1. Provide good jobs, as incentives^ for students that graduate 
from a Higher Education Institution and return to the Crow 
Indian Reservation. 

2. Develop a program to increase awareness for opportunities 
and societal improvements with additional education. 

3. Increase funding for students that are attending Higher 
Educational Institutions. 

4. Develop a support program to track students progress. Have 
an informed outreach person(s) accessible for assistance and 
information periodically at every campus site. 

5. Become a bigger factor in improving preparatory courses for 
Institutions of Higher Learning at the local high schools. 

6. Promote Little Big Horn College as a vehicle for a better 
social, economic, and self-development environment for the 
entire Crow Tribal population: 

7. Promote, request, encourage, and finance research that 
benefits the Crow Tribe. 
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April 15, 1996 

Enclosed is a survey as to the extent that you value post high 
school education. 

I am a member of the tribe and will use this research for my 
Master of Business Education degree at Montana State University. 
The purpose of this study is to investigate the perceptions of 
post high school Crow Indian students as to the value of 
education. All responses will be strictly confidential. 

As a member of the Crow Tribe who received post high school 
assistance through the Crow Higher Education department. You 
have been selected to participate in this study. My interest is 
to encourage more Crow’s to obtain education beyond high school. 
To provide encouragement and assistance, needs and perceptions 
need to be known. I am conducting a survey of Crow Indian 
students that have attended an educational institute beyond high 
school. Your experiences and perceptions are important 
ingredients to this study. I would appreciate a few minutes of 
your time in filling out the enclosed survey and returning it in 
the enclosed stamped envelope by May 5, 1996. 

Thank you for assisting with this survey. 

Sincerely, 

David Yarlott, Jr. 
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SURVEY 

This survey is part of a study being conducted by David E. 
Yarlott, Jr., a Crow Graduate student at Montana State 
University-Bozeman. The purpose of this survey is to investigate 
the perception of post high school Crow Indian students as to the 
value of education. The study itself is a Profession Paper 
project, a partial fulfillment to meet degree requirements for a 
Master's Program at MSU-Bozeman. 

1) How much importance do you feel education beyond high school 
helps in getting better jobs? 

Very Important Somewhat Important Little Importance 

2) 

3) 

4) 

[ ] [ ] [ 1 

Would additional education beyond high school.. • 

Improve Your Self-esteem Yes [ ] No [ ] 
Improve Tribal Government Yes [ ] No [ ] 
Improve the Tribal economy Yes [ ] No [ ] 
Reduce Social Barriers Yes [ ] No [ ] 
Reduce Cultural Barriers Yes [ ] No [ ] 
Check the appropriate box for each of the following that 
perceive a barrier for you in obtaining a college degree. 

High Medium Low Not A Barrier 
Financial [ ] [ ] C ] [ 1 
Family Ties [ ] [ ] [ ] c ] 
Grades [ ] [ ] [ 1 [ ] 
Cultural Differences [ ] [ ] [ ] [ ] 
Language Barriers C 1 [ 1 [ ] [ ] 
Support/encouragement [ ] C ] [ ] [ ] 
Religious Reasons [ 3 [ ] [ ] [ ] 
Other C ] [ ] [ ] [ ] 
How much importance would you place on the following 
subjects? 

Very Somewhat Little No Importance 
Math [ ] [ ] [ ] [ ] 
Speech [ ] [ ] [ 1 [ ] 
Writing [ ] C 1 [ ] [ ] 
Science [ ] [ 1 [ ] L ] 
Reading [ ] [ ] C ] [ ] 
History [ ] [ ] [ 1 [ ] 
Physical Education [ ] [ ] [ ] [ ] 
Art [ ] C ] C ] c ] 
Other . [ ] [ ] [ ] [ ] 
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5) How much value would you place on the following/ that might 
motivate you to enrolling at a college/vocational school? 

High Medium Low None 
Cost of education being met [ ] [ ] [ ] [ 1 
Family Support [ ] [ ] C ] [ ] 
Expectation of others [ ] [ ] [ ] [ ] 
Peers C ] [ ] [ ] [ ] 
Location of School [ 1 [ ] [ ] [ ] 
Other [ ] [ ] [ ] [ ] 

How much did the following factors influence your decisions 
for a career after high school? 

High Medium Low None 
Fami1y [ ] [ 1 C ] [ ] 
Teachers [ ] [ 1 [ ] [ 1 
Counselors [ ] [ 1 C ] [ ] 
School Mates [ ] [ ] [ ] [ ] 
Grades C 1 [ ] [ ] [ ] 
Athletics [ ] [ ] [ ] [ ] 
Scholarships [ ] C ] [ ] [ ] 

How important are the following professions to the Crow 
Indian Reservation? 

High Medium Low None 
Accountant [ ] [ ] [ ] [ ] 
Administrator [ ] [ ] [ ] [ 1 
Business [ ] [ ] [ 1 [ ] 
Counseling [ 1 C ] [ ] [ ] 
Education [ ] [ ] [ ] [ ] 
Health Care [ 1 [ ] [ ] [ ] 
Other C ] C ] [ ] [ ] 

8) How many years of education beyond high school have you had? 

Less than 1 year [ ] 1-2 [ ] 3-4 [ ] 4> [ ] 

9) What is your gender? Male [ ] Female [ ] 

10) What age category are you in? 

18-24 [ ] 25-34 [ ] 35-44 [ ] 45+ [ ] 
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11) What type of educational institution(s) did you attend 
(check all that apply)? 

Tribal Com. Col. Vocational 2 Year 4 Year Other 
[ ] L ] [ ] [ ] [ ] 

12) What other comments do you have on education beyond high 
school?    


