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Abstract 

The major purpose of this paper was to determine the lifestyle led 
by Montana high school teachers and whether or not they were 
satisfied with their current lifestyles. 

To collect the data for the study, a questionnaire was sent to each 
of Montana's 171 public high schools. Each questionnaire was 
addressed to the school secretary. A letter to the secretary asked 
him or her to randomly select a teacher from the high school staff 
to complete the survey. Of the 171 questionnaires sent, 139 were 
returned for a 81 percent response rate. 

The findings of the study showed that 78.4 percent of the teachers 
surveyed were satisfied with their current lifestyle. The job they 
held was the reason 57 percent of the respondents felt satisfied. 
Their family was the reason for satisfaction of 36 percent of the 
responding teachers. 

Teaching is a demanding job that requires long hours and numerous 
tasks. Teachers spend time every day preparing for their classes 
outside of school hours, and most teachers have some type of extra¬ 
curricular responsibilities that keep them working well past the 
end of the normal school day. 

Teachers in Montana must also make adjustments for small town life. 
Many jobs are in rural areas of the state, where social and 
recreational opportunities are often extremely limited, and the 
amenities of a larger city may be many miles away. Often the only 
recreational opportunities revolve around outdoor sports, such as 
hunting or fishing. 

Based on the findings of the study, the writer recommends that 
college teacher education programs do a better, more thorough job 
of making future teachers aware of the role a teacher in a Montana 
high school plays. This should include discussions and preparation 
on extra-curricular duties, exposure to life in rural Montana, the 
pay scales of Montana schools, and the pressures and influences 
that small communities often exert on their teachers. 
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Chapter 1 

Introduction 

With great sincerity they believe a teacher should be a 
public servant who serves the community.... and whose 
influence will give their children the characters they 
themselves aspired to and failed to attain. (Beale, 1936: 
407) 

People who are contemplating a career in the education field 

in Montana are faced with the possibility that they will not be 

able to attain the type of lifestyle they would prefer. Typical 

issues to consider before entering the education field are low 

income, living in areas of Montana that are isolated and offer very 

few social activities, and the inability to pursue career 

advancement training without travelling long distances. 

A communities's attitudes towards teacher conduct in their 

personal lives and the time constraints of completing the required 

duties of a teacher can also have an impact on the lifestyle of a 

teacher in Montana. 

All these factors need to be weighed and considered to 

determine whether or not a person can be comfortable and satisfied 

with a career as an educator in Montana. 

Statement of the Problem 

The major purpose of this study was to determine the type of 

lifestyle Montana high school teachers achieve. 

The specific questions to be answered in this study were: 
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1. Are teachers living in rural, suburban, or urban areas? 

2. Do they own homes? 

3. Do they have a spouse, and family? 

4. What are their incomes? 

5. What types of investments do they have? 

6. What type of social activities do they participate in? 

7. What influence does the community have on their 
lifestyles? Do the communities limit what they do? 

8. Are they happy with their lifestyles, or are they 
looking to leave teaching? 

Need for the Study 

This study is important because it will give an overview of 

the lifestyles that high school teachers in the state of Montana 

currently have. This study will give information about income 

level, family status, location> social life, community 

expectations, and satisfaction with career. The study should help 

young adults contemplating a future in education decide if they 

would be happy entering this field and working in the state of 

Montana as an educator. 
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As a high school teacher in the state of Montana for 5 years, 

this researcher has observed the following: Most first year 

teachers must go to a rural area to obtain employment; low 

beginning salaries make it difficult to repay loans, or make major 

purchases such as a car or home? social activities in rural areas 

of the state are very limited; and teachers in the state are 

expected to conduct themselves in a manner which provides a 

positive moral role model for students. To what extent these 

perceptions are accurate will be tested through this project. 

Limitations of the Study 

The following limitations were placed on the study: 

1. Participating teachers were limited to public high 

school teachers in the state of Montana. 

Definitions of Terms 

High School Teacher: Educators who teach in the division 
following the elementary school, comprising most often 
grades 9 to 12 or grades 7 to 12. (Dictionary of Education, 
1973) 

Public School: A school supported and controlled by the 
people, nonsectarian, open to all, and charging no tuition. 
(Dictionary of Education, 1973) 

Rural School: located in an area where people live on 
dispersed farmsteads or in a village of less than 2,500 
people. (Dictionary of Education, 1973) 

Suburban School: schools located in the population centers, 
surrounding a city. (Dictionary of Education, 1973) 

Urban School: In an area as defined by the U.S. census of 
1970, all incorporated and unincorporated places with 1500 
or more persons per mile. (Dictionary of Education, 1973) 
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Summary 

Teachers employed in Montana high schools face the challenge 

of attaining lifestyles that they are satisfied with despite 

numerous factors that work against them. Often they are low paid 

and must try to support a family and plan for their financial 

future with a tight budget. Many teachers must go to very rural 

areas in order to obtain employment. These small communities may 

not offer many social activities and may put very strict standards 

on the behavior of the teacher. Colleges or Universities are often 

to far away to offer teachers a chance to continue their education 

and professional development without travelling and being away from 

home for the summer months. And, time constraints of the job may 

cause the job to be their life, not allowing for many outside 

activities that don't involve the school itself. 
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Chapter II 

Review of Literature 

Teachers in Montana face the same challenge as teachers all 

across the United States, trying to achieve a satisfactory 

lifestyle in the profession of education. 

The purpose of this chapter is to examine the literature 

relevant to teachers and how they live. The literature covers the 

main factors that influence a teacher's ability to achieve a 

satisfactory lifestyle. First, and probably most important, is 

teacher salaries. Second is the availability of social and 

personal activities to the teacher, along with the communities 

attitudes towards their behavior. Third is the time constraints 

placed on the teacher outside school time. 

In May of 1990 David Henderson, of Sam Houston State 

University, in Houston, Texas, completed a study of Texas teachers 

to determine the profile of an average Texas teacher. His study 

included several questions that are similar to the ones used in 

this questionnaire, and thus the Texas study is interesting to look 

at for comparative purposes. Henderson's questionnaire was sent to 

560 members of the Texas State Teacher's Association. He obtained 

a 40% rate of return, 87% of which were female, and 78% white. In 

addition 72% of the responders were between the ages of 30 and 50. 

(Henderson, 1991: 1-4) 
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Teacher Pay 

As young adults enter college and make a decision on what 

field they will enter to make a living, money is often a major 

factor. When a career in education is considered, this is 

certainly an important factor, and usually a negative one, 

especially in Montana, where the pay is below the national average 

for teachers. 

In 1989 the average beginning salary for a Montana teacher was 

$15,797 per year, and the average top end of the salary scale was 

$31,923, for a teacher with 19 y&ars of experience and a 

masters degree plus 30 credits. (MEA, 1989: 155) This can also be 

compared to the average non-education fields that also require a 

bachelors degree for entry-level employment, such as accounting, 

business administration, sales and marketing, engineering, and 

computer science. The average beginning salary for those, and 

other fields requiring a bachelors degree was $23,696 per year in 

1989, a difference of $8,031. (MEA, 1989: 192) 

This pay differential has the ability to discourage otherwise 

interested teacher candidates from pursuing a career in the field 

of education. 

There is also a wide discrepancy in pay among the different 

schools in Montana. In 1989 the lowest starting pay at a Montana 

public school was $13,300 per year, and the highest starting pay 

was $18,900 per year, a difference of $5,600. (MEA 1989: 146) 

In 1990 Richard Murnane and Randall Olsen, in the Journal of 

Human Resources, published a study on the effect of salary and 
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opportunity costs on the length of time a teacher stays in the 

education field. They found that beginning teachers who are paid 

more stay teaching longer. They also found that teachers with high 

opportunity costs, as measured by their subject field or score on 

the NTE exam spent a shorter time in the field of education than 

teachers with lower opportunity costs. (Murnane and Olsen, 1990: 

107) 

Murnane and Olsen also found, however, that the later the year 

a teacher began his/her career the longer the duration as a 

teacher he/she lasted. Their research measured the impact of 

salary on a teacher entering the field in 1979 to be half that of 

a teacher who had entered the field in 1975, just four years 

earlier. (Murnane and Olsen, 1990: 120) 

Another finding from their research showed a $3,200 increase 

in real starting salary between the years 1982 and 1987, as 

measured in 1987 dollars, for public school teachers across the 

United States. (Murnane and Olsen, 1990: 122) According to Murnane 

and Olsen in this study, their opinion is that this increase in 

salary will significantly reduce the number of teachers who leave 

the field. This author tends to agree. 

On the other side of the issue, recent rises in teacher pay 

have drawn more students into the teaching field. The average 

American teacher now makes $28,031 per year, double the salary 

level of a decade ago. Even after inflation, teacher salaries have 

risen 20 percent since 1981. (Times, 1988: A17) A recent 

survey showed that 8.1 percent of university freshmen now plan to 
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become teachers. That is far short of the 25 percent who aimed for 

a teaching career in the late 1960*3, but is considerably higher 

than the low of 4.2 percent in 1982. (Times, 1988: A17) 

Teacher salaries for the 1990's also appear to be much more on 

the upswing than they did in the early 1980's. There has been a 

7.3 percent increase in real income over the last decade, and some 

districts in the United States allow experienced teachers to earn 

$40,000 to $50,000 per year. (Ornstein, 1990: 21) 

But while a teacher at the top of a salary schedule can earn 

an attractive salary, many starting salaries still tend to be low. 

In his article on teacher salaries, Allan Ornstein states that he 

finds it difficult to see how beginning teachers can support a 

family or finance graduate education on an annual salary of $18,000 

a year. (Ornstein, 1990: 22) 

In the October 1989 issue of NEA Today. Mary Rowland examined 

the cash flow situation of Gregg and Nancy Montgomery, both of whom 

teach in Missouri and have 2 children. In assessing their 

financial situation it was found that they bring home $2880 a month 

between them, and spend $2474 in expenses. That leaves barely $400 

a month to invest or put towards a large, future purchase. 

(Rowland, 1989: 34) 

In David Henderson's Texas Teacher study he reported that 89% 

of the responders live in a house, 82% of whom are buying it, 10% 

rent an apartment, and 11% rent or own a mobile home. In addition, 

10% drive a new car, but 21% drive a car that is at least 6 years 

old. Ninety-one percent of them have a savings account, and only 
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12% of them felt that salary was a major issue in education right 

now. (Henderson, 1991: 2-4) 

Social and Personal Activities 

Because Montana is a mostly rural state, the effects on the 

social life of a teacher are two-fold. First, due to the 

remoteness of many of the schools, the opportunity to participate 

in social activities may be severely limited. Often the 

opportunity to attend movies, shop, attend musical or dramatic 

performances, or date may not be closely available. 

Secondly, because the town may be very small, thus making the 

teacher an easily identified member of the community, and an 

expected role model for the students, he or she may be expected to 

not participate in many activities that other members of the 

community feel free to engage in. 

A person who accepts a teaching position willingly places 
himself and his conduct in the arena of public attention. 
What may be acceptable in other walks of life takes on an 
entirely different aspect when engaged in by a teacher. 
A teacher accepts a special place within the 
community....A teacher is a role model for students to 
emulate... .Both the teachers private life and public life 
are the sum total of that person. One does not exist in 
the absence or exclusion of the other. (Shanker, 1980: 9) 

Such reasoning would appear to uphold the rights of a 

community to dismiss any teacher who acts in a manner deemed 

contrary to community norms. To date the courts have not spoken in 

a definitive way to the issue of how much a teachers 

constitutional rights may be abridged by a community striving to 

protect it*s belief system. Until they do, it would appear that 
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many teachers must live with the possibility that they are not as 

free as other citizens. (Duke, 1984: 63) 

Prior to 1960 the control of a community over teachers was 

very pervasive. 

Parents who smoked, drank, gambled, lied, and committed 
adultery demanded that a teacher's conduct be above their 
own. (Demitchells, 1990: 382) 

In an article titled "Teacher as Exemplar", Nicholas Melnick 

and Linda Twyman point out some of the major morality issues of a 

teacher's private life that may cost him/her employment. Most 

states have statutes that contain grounds for dismissal for immoral 

conduct, and most frequently the issue involves the sexual conduct 

of the teacher. Homosexual behavior, sexual advances towards 

students, or adulterous relations with non-students have all been 

consistently held as sufficient cause to dismiss a teacher by the 

court systems. Some school systems have also attempted to dismiss 

teachers who are unwed mothers or who cohabitate with a person of 

the opposite sex without actually being married. However, these 

cases are not always looked on in agreement by the courts. The use 

of illegal drugs, even away from school hours or school property, 

and the conviction of a criminal felony are also often reasons for 

teacher dismissal. (Melnick and Twyman, 1986: 301-304) 

In rural and small town America, teacher's personal lives 
were carefully proscribed because communities believed 
teachers should be examples to their students of high 
moral standards and impeccable character. Restrictions 
ranged from promises to abstain from drinking, dancing, 
and falling in love, to requirements 
of Sunday school work and of sleeping eight hours a 
night. Although current restrictions on teachers are not 
as stringent as in earlier times, teachers are still 
expected to be role models for their students and to 
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behave in an exemplary way. Teachers remain vulnerable 
to dismissal under immorality statutes which often 
involve their domestic lifestyles. (Melnick and Twyman, 
1986: 301) 

In terms of a social make up, the Texas study showed that 72% 

of the teachers had 2 or 3 kids, and 25% belong to a civic club in 

their town. Eighty-eight percent do not smoke, and 52% do not 

drink alcohol. Only 3% have ever been arrested for any crime, and 

21% report someone in their school building has a drinking problem. 

Their were no questions related to dating or sexual activity. 

(Henderson, 1991: 2-4) 

Many activities such as dancing, smoking, drinking, divorce, 

dating, pregnancy, and union affiliation were looked at askance by 

school authorities and frequently brought about a teachers 

dismissal. (Demitchells, 1990: 382) While a teacher in 1991 is 

not held to such high moral standards, the basic belief that a 

teacher should be a positive role model for students in and out of 

the classroom still exists, especially in small towns. 

Time Constraints 

A third factor that has a major influence on a teachers 

lifestyle is the large amount of time needed to complete the tasks 

for which a teacher is responsible. While many people in the 

American labor force are able to leave their job after an 8 hour 

day, free to do non-work related activities that they choose until 

the next work day, a teacher often has many time consuming 

activities to complete once the school day is over. These 

activities include coaching, grading, lesson planning, sponsoring 
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school activities, and student or parent meetings. 

In a study done by Donald Willower of Penn State University in 

1987, five teachers from five different school districts were 

monitored for a full five day school week. These five teachers 

averaged working 37.5 hours in school for the week, plus an average 

of 6.6 hours spent just on grading papers and planning 

lessons after the school day was over. (Bracey, 1988: 255) 

In the Texas study 54% of the teachers said they spend 6 or 

more hours a week grading papers at home. (Henderson, 1991: 2) In 

a 1987 NEA study, 16% of teachers responding spend less than 4 

hours a week at home grading school work, 21% spend 4-7 hours, 13% 

spend 7-10 hours, 27% 10-13 hours, and 23% spend over 13 hours. 

(NEA, 1987: 139) 

If these out of school responsibilities take over too much of 

a teachers "free" time their personal life will be left unattended. 

A lack of relaxing social activities can cause poor classroom 

performance by the teacher and can lead to teacher "burnout". 

(Long and Williams, 1982: 214) 

Another crucial facet of the non-teaching hours is 

relationships with significant others. Teachers who become deeply 

immersed in their professional life have a tendency to neglect 

spouse, family, and friends. (Long and Williams, 1982: 225) 

Summary 

Teachers in Montana face the challenge of attaining a 

comfortable lifestyle that they can find satisfaction in, both 



13 

professionally and personally. Salary, or lack of it tends to have 

the biggest impact on reaching that lifestyle. 

However, the availability to participate in social activities, 

and the communities attitude towards their behavior can also have 

a large impact on a teachers satisfaction with his or her life. In 

the NEA study, 53% of the responders reported coming to the 

community they now teach in as adults and now feel that they 

belong. Thirteen percent report they have been in their teaching 

community for some time, but still do not feel as if they belong, 

and 6% report they have only been in the community for a short time 

and expect to belong eventually. (NEA, 1987: 172) 

While time constraints of being a teacher, and the amount of 

out of school responsibilities, may have a lessor effect on a 

teachers life, it is still an important factor in determining what 

a teacher is able to do as a person. 

In the Texas study 55% of the responders said they feel life 

is exciting, and 96% said they were happy or very happy. In 

addition, 75% said they expect to teach until retirement, however, 

only 40% said they would chose teaching as a career if they had it 

to do over again. (Henderson, 1991: 2-4) 

In Montana, all of these factors play an important role in 

determining the lifestyle of a teacher. Anyone considering a 

career in this field must take a look at how all these things 

will effect his or her life, and if they will be satisfied with a 

career in education. 
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Chapter III 

Research Procedures 

Introduction 

The purpose of this study was to determine the lifestyles 

attained by high school teachers in Montana, and whether or not 

they were happy with their lifestyle. 

This chapter outlines the procedures to be followed to obtain 

the needed data from teachers in Montana high schools. 

1. Sources of Data 

2. Construction of Data Instrument 

3. Administration of the Survey Instrument 

4. Analysis of Data 

5. Participant Selection 

Sources of Data 

The data for this study were obtained by a questionnaire sent 

to all public high schools in Montana. One teacher in each school 

was randomly chosen by the high school secretary to complete the 

questionnaire. 

This study was begun in July 1991 by looking for related 

information through searches on Infotrac, Catlink and ERIC 

databases at the Roland R. Renne Library, Montana State University 

at Bozeman, Montana. Further research of related information was 

done in July, 1992 at the Renne Library, by reviewing current 

journal articles. 
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Construction of the Instrument 

After a review of the literature, which identified elements to 

be considered important to the study, a questionnaire (see 

appendix) was constructed. The questionnaire was developed by the 

researcher with the assistance of Dr. Norman Millikin of Montana 

State University. A draft of the questionnaire was reviewed by the 

Business Education Research class at Montana State University, in 

July, 1991, for suggestions in wording, additions and deletions. 

Final drafts of the questionnaire, cover letter and follow up 

letters (see appendix) were presented to Dr. Norman Millikin for 

approval. 

Upon approval the instrument was mailed to all public high schools 

in Montana for the study. 

Administration of the Survey 

The questionnaire was sent to all Montana public high schools 

in the Fall of 1993. A cover letter explaining the purpose of the 

study was sent along with each questionnaire to the secretary of 

each high school. A self-addressed stamped envelope was also 

attached to each questionnaire. A three week deadline was set for 

return of the instrument. Based on the number of responses after 

the three week period it was determined a follow up letter was not 

needed. 

Analysis of Data 

Data obtained from the survey was tabulated, compiled 
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and summarized. Responses were divided based on the areas of; 

place of residence, family size, income, investments, social 

activities, and personal satisfaction. 

Tables were constructed to present information in a readable, 

understandable form. These tables are presented in Chapter 4, 

along with personal interpretations by the researcher on what the 

data means. 

From the study and analysis of the findings presented in 

Chapter 4, conclusions were drawn about the lifestyle achieved by 

Montana high school teachers and their satisfaction level with that 

lifestyle. These conclusions are presented in Chapter 5 along with 

specific recommendations. 

Participant Selection 

The researcher chose to use all Montana public high school 

teachers as the population for this study. The minimum sample was 

set at 59% of 171 high school teachers selected, which represents 

one from each of the public high schools. Fifty-nine percent meant 

the minimum sample size would be 100 high school teachers. 

It was the feeling of the researcher that 100 high school 

teachers is representative of the population. 

Summary 

Chapter 3 has outlined the procedures used to conduct this 

study of the lifestyles of Montana high school teachers. This 

included data sources, how the instrument was developed and 
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administered, how the data were analyzed, and how the population 

and sample were chosen for the study. 

Chapter 4 will give the analysis of the data presented in 

tables, along with personal interpretations of what was learned 

from the data. 
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Chapter IV 

Findings 

Introduction 

This chapter provides the tabulation and analysis of data 

obtained from the survey of teachers in Montana high schools. 

A questionnaire packet with attached cover letters was sent to 

the secretary at each of Montana*s 171 public high schools. The 

letter addressed to each secretary asked him/her to randomly select 

one teacher from the teaching staff. There were a total of 171 

questionnaires sent and 139 were returned for a 81% return. 

Table 1 
Demographics of Respondents 

Teachers Responding Amount Percent 

Male 67 48.2 
Female 72 51.8 

Single 28 20.1 
Married 104 74.8 
Single, 

Head of Household 7 

o
 • 

in 

20-29 26 20.9 
30-39 45 32.4 

AGE} 40-49 55 39.6 
50-59 13 9.4 
60+ 0 0. 

Table 1 presents the data concerning the demographics of the 

teachers who responded. It can be concluded from this table that 

the majority of the respondents were married, in one of two age 

groups. These age groups being 30-39 and 40-49. The respondents 

were split almost evenly between males and females. 
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Table 2 

College Degree Held 

College Degree Amount Percent 

Bachelors 
Masters 
Doctorate 

103 74.1 
36 25.9 
0 0. 

As shown by Table 2 approximately 74% of the respondents 

held a bachelors degree. Masters degrees were held by only 25.9 

percent of the respondents. The results seem to imply that it is 
difficult for working teachers to continue their education 

towards an advanced degree. 

Table 3 

Teaching Experience 

Years of Teaching Experience Amount Percent 

0-5 29 20.9 
6-10 28 20.1 
11-15 29 20.9 
16-20 30 21.6 
21+ 23 16.5 

Table 3 illustrates that respondents of the survey equally 

represented the five divisions of years of teaching experience. 

Forty-one percent of the respondents have taught 1-10 years, 

while 42 percent of them have taught 11-20 years. Sixteen 

percent have over 20 years of teaching experience. Therefore 

Montana high schools have teachers with a mix of experience on 

their staffs. The results of this question show an excellent 

cross section of respondents which lends validity to the study. 
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Table 4 

Length of Time at Present School 

Years at Present School Amount Percent 

0-3 
4-6 
7-10 
11+ 

42 
17 
20 
60 

30.2 
12.2 
14.4 
43.2 

Table 4 shows that over 43 percent of the respondents have 

been teaching at their present schools for more than 10 years. 

Thirty percent of the respondents have been at their present 

schools 0-3 years, and 26 percent have taught in their system for 

4-10 years. A comparison with Table 3 shows that of the 59 percent 

of teachers with over 10 years of experience, 43 percent of them 

have been at the same school for 11 or more years. This seems to 

imply that most teachers who stay at a school for 10 years don't 

move to another system. 

Table 5 
Curriculum Area Currently Teaching 

Area Teaching Amount Percent 

Art 
English 
Social Studies 
Science 
Music 
Special Education 
Business 
Math 
Physical Education 
Computers 
Foreign Languages 
Home Economics 
Industrial Arts 
Counselor 
Library 

2 
47 
20 
13 
1 
2 

30 
13 
15 
20 
14 
10 
4 
7 
6 

1.4 
33.8 
14.4 
9.4 
0.7 
1.4 

21.6 
9.4 

10.8 
14.4 
10.1 
7.2 
2.9 
5.0 
4.3 
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Table 5 illustrates that 55 percent of the respondents teach 

in 2 areas, English and Business. Six other areas are taught by at 

least 9 percent of the respondents. Social Studies and Computers, 

with 14 percent of the respondents each; Physical Education and 

Foreign Languages at 10 percent? and Science and Math at 9 

percent. The results shown in Table 5 demonstrate the cross 

section of respondents to the survey, giving the study good 

validity. 

Table 6 
Responsibility for Extra-Curricular Activities 

Number of Activities Responsible for Amount Percent 

0 
1 
2 
3 
4 
5 
6 

17 12.2 
31 22.3 
45 32.4 
29 20.9 
12 8.6 
4 2.9 
1 0.7 

Table 6 illustrates that 54 percent of the teachers who 

responded to the survey were responsible for 1 or 2 extra¬ 

curricular activities. Those accountable for 3-4 assignments were 

represented by 29 percent of the respondents. Extra-curricular 

duties of 5-6 activities were held by 3.6 percent of the teachers. 

Twelve percent of the teachers responding did not have any extra¬ 

curricular responsibilities. Eighty-eight percent of the 

respondents had some extra-curricular responsibility. Therefore, 

teachers in Montana high schools should be prepared to supervise 

some extra-curricular activities. 
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Table 7 
Number of Extra-Curriculars you Assist: 

curriculars assist with Amount Percent 

0 60 43.2 
1 33 23.7 
2 27 19.4 
3 7 5.0 
4 6 4.3 
5 4 2.9 
6 2 1.4 

Table 7 shows that 43 percent of teachers who replied to the 

survey do not assist with any extra-curricular activity. Forty- 

three percent assist with 1 or 2 extra-curricular activities. 

Those assisting with 3 or 4 activities were represented by 9.3 

percent of the respondents. Five and 6 extra-curricular assistant 

duties were held by 4.3 percent of responding teachers. 

The response to this question further strengthens the implication 

of Table 6 that Montana teachers should expect to be involved with 

extra-curricular activities. 

Table 8 
Hours a Week Spent on Teaching Job out of School 

Number of Hours Amount Percent 

0-5 31 22.3 
6-10 54 38.8 
11-15 33 23.7 
16+ 21 15.1 

Table 8 shows 22 percent of respondents spend 5 or less hours 

a week out of school doing work related to their teaching job. 

Sixty-two percent spend between 6 and 15 hours a week. Only 15 

percent spend over 15 hours a week doing teaching activities away 

from school hours. These results suggest that a teaching job is 
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very demanding on a teacher's free time. 

Table 9 
Hours a Week Spent on Extra-Curricular Activities 

Number of Hours Amount Percent 

0-5 
6-10 
11-15 
16-20 
20-25 
26+ 

43 30.9 
35 25.2 
21 15.1 
16 11.5 
8 5.8 

16 11.5 

Table 9 shows that 56 percent of respondents spent 10 or less 

hours a week on extra-curricular activities. Twenty-six percent 

spent 11-20 hours and 17 percent spend over 20 hours a week on 

extra-curriculars. As the table illustrates, over half the 

teachers surveyed spend less than 2 hours a day, on the average, on 

extra-curricular duties. 

Table 10 
Where do Teachers Reside 

Area Live At Amount Percent 

Urban 21 15.1 
Suburban 23 16.5 
Rural 95 68.3 

Table 10 illustrates that 68 percent of teachers responding to 

the survey live in a rural area of Montana, over 15 miles from a 

city or large town. Only 31 percent live in an urban or suburban 

area of Montana. The table indicates that most teaching jobs in 

Montana are in rural areas, and teachers entering the Montana 

education system should expect a high possibility of working in one 

of these rural areas. 
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Table 11 
Living Residence 

Type of Home Amount Percent 

Own a House 80 57.6 
Own a Mobile Home 13 9.4 
Rent a House 
Rent a Mobile Home 

35 25.2 

or Apartment 11 7.9 

Table 11 shows that 57 percent of teachers responding to the 

survey live in a house that they own, and another 9 percent live in 

a mobile home they own. Only 33 percent of respondents rent, 

either a house, mobile home, or apartment. This seems to imply 

that teachers are able to afford the American dream of home 

ownership, which surprised the researcher. 

Total 
Table 12 

Household Income Level 

Total Income Amount Percent 

Less than $15,000 0 0. 
$15,001-$20,000 8 5.8 
$20,001-$25,000 24 17.3 
$25,001-$30,000 34 24.5 
$30,001-$35,000 21 15.1 
Over $35,000 52 37.4 

Table 12 illustrates that only 23 percent of the respondents 

have a household income Of $25,000 or less. Thirty-nine percent 

have a household income of $25,001 to $35,000, and 37 percent have 

an income level over $35,000. The results to this question suggest 

that most teachers are living above the state average household 

income level of $17,000. 
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Table 13 
Type of Investments Held 

Investment Amount Percent 

Savings Account 108 77.7 
Tax Sheltered Annuity 70 50.4 
Stocks 33 23.7 
Bonds 20 14.4 
Life Insurance 104 74.8 
Retirement Package 80 57.6 
Real Estate 50 36.0 
Mutual Funds 6 4.3 
IRA 3 2.2 
Diversified Fund 1 0.7 

Table 13 shows that there were 10 different 

investments held by teachers surveyed. Four of the 10 investments 

were held by at least 50 percent of the respondents. Savings 

Accounts and Life Insurance were the most popular, both held by at 

least 75 percent of those surveyed. The results to this question 

imply that Montana high school teachers are making financial plans 

for their futures. 

Table 14 
Activities Participate in Within 25 miles of Home 

Activity 

Movies 
Night Clubs 
Tennis 
Shopping 
Restaurants 
Health Club 
Hunting, Fishing, Camping 
Boating or Waterskiing 
Snow Skiing 
Golf 
Other 

Amount Percent 

106 76.3 
51 36.7 
43 30.9 
80 57.6 

110 79.1 
26 18.7 
99 71.2 
44 31.7 
30 21.6 
55 39.6 
16 11.5 

Table 14 shows that at least 71% of all respondents were able 

to spend time at movies, restaurants, or hunting, fishing, 
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or camping. Fifty-seven percent of the respondents had shopping 

available within 25 miles, and almost 40 percent of the teachers 

surveyed had a golf course close by. Night Clubs, tennis, and 

boating or waterskiing were the only other activities participated 

in by at least 30 percent of the respondents. The results to this 

question imply that most Montana high school teachers are unable to 

participate in more than a few social or recreational activities 

that are not outdoor sports in nature. 

Table 15 
Influence of the Community on your Personal Conduct 

Influence Amount Percent 

None 34 29.8 • 
Great Deal 14 12.3 
Must be a Role Model 12 10.5 
Must be Conservative 12 10.5 
Very Little 11 9.6 
Ca^t go in Bars 7 6.1 
Moderate 5 4.4 
Few Social Opportunities 5 4.4 
Other 14 12.3 

There were 114 responses to this question from the 139 

teachers who responded to the survey. 

Table 15 illustrates that 29 percent of the teachers 

responding to this question felt the local community had no 

influence on how they conducted their personal lives. Twelve 

percent felt the local community had a great deal of influence on 

their personal conduct. Ten percent of the respondents felt they 

must be a role model, and 10 percent felt they must be conservative 

in their personal lives. The results to this question seem to 

imply that very few Montana high school teachers feel a strong 
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community pressure on how they conduct their personal lives. This 

surprised the researcher. 

Table 16 
Level of Satisfaction with Lifestyle 

Satisfaction Level Amount Percent 

Very Satisfied 36 25.9 
Satisfied 73 52.5 
Somewhat Dissatisfied 27 19.4 
Very Dissatisfied 3 2.2 

Table 16 shows that 78 percent of teachers surveyed feel 

satisfied, or very satisfied with their present lifestyle. Twenty- 

one percent of the respondents feel dissatisfied with their current 

lifestyle. It is clear from the table that the majority of 

teachers responding to the survey feel satisfied with the lifestyle 

their career offers. The results to this question also were a 

surprise to the researcher, who expected a much lower level of 

satisfaction. 
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Table 17 
Reasons for Satisfaction with Current Lifestyle 

Reason Amount Percent 

Teaching Job 62 56.9 
Family 39 35.8 
Area where Live 33 30.3 
Community 28 25.7 
Co-workers 11 10.1 
Pay 10 9.2 
Recreation 10 9.2 
Security 8 7.3 
Friends 7 6.4 
School System 5 4.6 
Financial Security 5 4.6 
Students 5 4.6 
Other 48 44.0 

There were 109 respondents who listed reasons for satisfaction 

with their current lifestyle. There were 271 responses to this 

question, which indicates each respondent gave an average of 2.5 

answers. 

Table 17 illustrates that their teaching job was the response 

given by 56 percent of teachers responding as the reason they were 

satisfied with their lifestyle. Family was given by 35 percent as 

a reason for satisfaction. Thirty percent gave the area they live 

as their reason for satisfaction, and the community was given as a 

reason by 25 percent of the respondents. 

The results to this question suggest that money and material 

possessions are not considered the major factors to a satisfying 

lifestyle by Montana high school teachers. 
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Table 18 
Reasons for Dissatisfaction with Current Lifestyle 

Reason Amount Percent 

Pay 25 83.3 
Teaching Job 11 36.7 
No Free Time 9 30.0 
No Social Opportunities 7 24.3 
Community 6 20.0 
State Funding of Education 4 13.3 
Area where Live 4 13.3 
No Recreation 4 13.3 
Other 31 103.3 

There were 30 respondents who listed reasons 

dissatisfaction with their current lifestyle. There were 101 

responses to this question, which indicates each respondent gave an 

average of 3.3 answers. 

Their pay was the reason listed for dissatisfaction with their 

lifestyle by 83 percent of the respondents to this question. Their 

teaching job was the reason given by 36 percent of the respondents, 

and 30 percent listed no free time as the reason for their 

dissatisfaction. 

It appears that low pay and a demanding job are the primary 

reasons some teachers were dissatisfied with their current 

lifestyle. 
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Table 19 
Factors Most Important for a Satisfying Lifestyle 

Factor Amount Percent 

Family 66 47.5 
Good Job 64 46.0 
Money 54 38.8 
Friends 29 20.9 
Area Live 21 15.1 
Recreation 20 14.4 
Free Time 15 10.8 
Community 15 10.8 
Health 13 9.4 
Religion 11 7.9 
Self Worth 8 5.8 
Co-workers 7 5.0 
Security 7 5.0 
Other 49 35.3 

tre were 379 responses to this question, for 

2.7 answers per respondent. 

Of the 139 respondents, 47 percent listed family as an 

important factor to a satisfying lifestyle. Forty-six percent 

listed a good job as a factor, and 38 percent of those surveyed 

listed money as important to a satisfying lifestyle. 

Friends was a factor listed by 20 percent of those 

responding to the survey. The area you live was given as a factor 

by 15 percent of the teachers surveyed, and recreation was an 

important factor for 14 percent. Free time and community were the 

only other factors listed by at least 10 percent of teachers 

responding to the survey. 

The results to this question seem to conflict with what the 

respondents said made their current lifestyle satisfying in table 

17, since money came in as the third most listed factor. 
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Table 20 
Reason Planning to Move to another School 

Reason Amount Percent 

Live in a larger city 13 30.2 
More Money 6 14.0 
Move closer to home 3 7.0 
So spouse can work 3 7.0 
Live in a different state 2 4.7 
Get a coaching job 2 4.7 
Become an administrator 2 4.7 
Other 12 27.9 

There were 43 responses to this question, out of the 139 

respondents to the survey. This level of response indicates that 

30.9 percent of the teachers responding to this question are 

planning to move to another school. 

Table 20 shows that 30 percent of the respondents to this 

question listed living in a larger city as the reason they were 

planning to move to another school. Fourteen percent of the 

respondents listed money as the reason for planning to move. To 

move closer to home, and so their spouse can work were both listed 

as the reason for planning to move by 7 percent of the teachers 

responding to this question. 

The results to this question imply that overall, teachers are 

happy with their current job, and plan to stay where they are. 
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Table 21 
Reasons for Planning to Leave the Teaching Field 

Reason Amount Percent 

Low Pay 14 28.6 
Retire 12 24.5 
New career 4 8.2 
State of Education 4 8.2 
Burnout 3 6.1 
Other 12 24.5 

Forty-nine of the 139 teachers who responded to the survey 

answered this question. This indicates that 35.3 percent of the 49 

respondents were planning to leave the field of teaching. 

Table 21 shows that low pay was given as the reason by 28 

percent of those teachers planning to leave teaching. Twenty-four 

percent gave retirement as the reason they were planning to leave 

the field. Trying a new career, and the current state of education 

were both given as the reason by 8 percent of those teachers 

responding to the question. 

This question seems to further suggest that Montana teachers 

overall, are happy with their present job and lifestyle. 

In summary, this chapter represents the findings of the survey 

conducted on teachers lifestyles in Montana public high schools. 

These findings will be applied to help future students considering 

a career in teaching in Montana determine whether they would be 

comfortable with the lifestyle the job offers. 
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Chapter V 

Conclusions and Recommendations 

The purpose of this study was to determine the lifestyles led 

by Montana high school teachers and whether or not they were 

satisfied with their lifestyles. 

To achieve this purpose questionnaires were sent to all 171 

public high schools in Montana. One hundred and thirty-nine 

useable returns were received. Responses from these questionnaires 

were tabulated and analyzed in chapter 4. The findings were then 

applied to the review of literature and recommendations are made in 

this chapter. 

Conclusions 

The research findings have led to the following conclusions 

concerning teachers' lifestyles in Montana high schools. 

1. A large majority of Montana high school teachers are involved 
with some type of extra-curricular activity. 

2. Montana high school teachers spend some time every day doing 
schoolwork outside of normal school hours. 

3. Almost seventy percent of Montana high school teachers reside 
in a rural area of Montana, at least 15 miles from a town 
large enough to need even a class "A" size high school. 

4. Two-thirds of Montana high school teachers own their own home. 

5. Almost two-thirds of Montana high school teachers live on a 
household income of less than $35,000 a year. 

6. Teachers in Montana high schools have some type of 
investment set up for their future. 

7. There are few social or recreational activities other than 
outdoor recreation, available to the majority of Montana high 
school teachers. 
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8. Less than a third of Montana high school teachers feel that 
their community has a strong influence on how they conduct 
themselves in their personal lives. 

9. Overall, teachers in Montana high schools are satisfied with 
their lifestyles. 

10. Overall, teachers in Montana high schools can have an 
enjoyable lifestyle no matter where in the state they live and 
teach. 

11. Teachers who are planning to leave their current school are 
looking for things offered by a larger town. 

12. Teachers who are dissatisfied with their lifestyle to the 
point of planning to leave the field of teaching, are doing 
so mostly for more money. 
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Recommendations 

Bases on the findings of the study and the review of the 

literature, the writer makes the following recommendations: 

Recommendation 1 

Teacher education programs should make future Montana teachers 

aware of the probability of the teacher being involved in some type 

of extra-curricular activity. 

Most Montana high schools are small, but support numerous 

extra-curricular activities. Due to a small staff, most teachers, 

especially those who are young or new to the school, are given some 

type of extra-curricular responsibilities. 

Often times college teacher education programs do not spend 

time discussing the role of extra-curriculars in a school system, 

even though they are a very large part of the high school education 

system. 

Recommendation 2 

Teacher education programs should make future Montana high 

school teachers aware of the high probability of the teachers 

working in a rural area of Montana, especially when they are just 

starting their careers. 

Smaller schools, those with 300 or fewer students, outnumber 

larger schools 135 to 36 in Montana. Almost all of these small 

schools are over 15 miles from the few cities in Montana, 
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Missoula, Billings, Great Falls etc. Some of these small schools 

are over a hundred miles from even a moderately populated town. 

New teachers must also realize that most teachers would prefer 

to teach in one of the larger cities in the state, so the jobs at 

those schools are very hard to obtain, especially for beginning 

teachers. 

Recommendation 3 

Teacher education programs should make future Montana high 

school teachers aware of the salary structures of Montana high 

schools, and what they can expect to earn as a teacher. 

Most Montana high school salary scales start at under $19,000 

a year, and top out at the low $30,000s. 

While this certainly is not poverty level, in order to achieve 

the American dream of home ownership and raising a family, it is 

almost a necessity that a teacher be a member of a two income 

family. 

Recommendation 4 

Teacher education programs should make future Montana high 

school teachers more aware of the role they will play in the 

community in which they teach, and of the possible pressures and 

influences these communities may put on the teachers. 

In many communities, especially smaller ones, teachers are 

looked upon as important role models for students, expected to 

teach them values or morals, and inevitably are heavily 
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scrutinized on their behavior and held to higher standards and 

expectations than other members of the community. It is often a 

controversial topic as to whether or not this type of public 

influence and pressure is fair to teachers. 

While most teacher education programs do spend time on this 

subject, it is important that future teachers are made acutely 

aware of the important role they will play in both their students 

lives and their communities structure. 

Recommendation 5 

High school counselors should stress the positive aspects of 

a career in education to top level students who are interested in 

a career in teaching. 

Recently the trend of counselors has been to guide top 

students towards careers in engineering, computers, law, medicine, 

etc., while guiding them away from education. All the fields 

mentioned are certainly both rewarding and important, but teaching 

also can offer bright young people a satisfying career and 

lifestyle. 

With the current regressing image of education as a whole, it 

is more important than ever to have as many good young teachers as 

possible entering the field, since education molds our future as a 

state, and a nation. 
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Appendices 



September 10, 1992 

Dear Secretary: 

Anyone in the education field knows how valuable the school 
secretary is. Having taught in a Montana high school for the past 
5 years, I know the secretary is the one to count on. I am making 
a special request for your help. 

I am a graduate student at Montana State University in the summer 
months. Presently I am completing research on my professional 
project. The focus of my research is Lifestyles of Montana High 
School Teachers. With your help I can obtain the information I 
need to complete the study. 

Will you please take a few minutes to: 

-Randomly select 1 teacher from your high school staff, 
preferably someone you think would be willing to 
complete a short questionairre. 

-Give that teacher the enclosed packet. (Return envelope) 

I have asked the teachers to respond by October 1, so please 
distribute the packet as soon as possible. 

Thank you for helping me. Your time and effort is greatly 
appreciated. 

Sincerely, 

Todd J. Lucier 
Graduate Student MSU 
Montana High School Teacher 



September 10, 1992 

Dear Fellow Teacher: 

As a Montana High School Teacher you are a valuable asset to your 
state, and the students and community that you serve. As it 
becomes more difficult to make a living in the education field in 
Montana, it is important to find out what you feel about your 
career choice. 

I am a graduate student at Montana State University and am 
presently completing research on my professional project. I am 
also a Montana High School Teacher, currently in my sixth year on 
the job. My research is Lifestyles of Montana High School 
Teachers. 

Perhaps you are satisfied with your job and lifestyle. However 
your salary may not be large enough to support your family. Social 
or professional opportunities may not be available in the immediate 
area. Out of school preparation or extra-curricular duties might 
use up too much of your "free" time. 

Your input is needed and will be valuable to this research. 
Please take a few minutes to: 

-Fill out the enclosed short questionnaire by October 1. 

-Return it in the self-addressed, stamped envelope. 

Your answers will be confidential! Thank you for your time and 
effort, your assistance is greatly appreciated. 

Sincerely, 

Todd J. Lucier 
Graduate Student MSU 
Montana High School Teacher 

P.S. As you remember college classes, you remember the importance 
of meeting deadlines, therefore please reply by October 1. 



QUESTIONNAIRE 

LIFESTYLES OF MONTANA PUBLIC HIGH SCHOOL TEACHERS 

Please answer each of the following questions by checking the 
appropriate space. 

1.  Male 
 Female 

2.  Single 
 Married 
 Single, head of household 

3. Number of Children 
 0 
 1-2 
 3-5 
 5+ 

4. Age 
 20-29 
  ^30-39 
 40-49 
 50-59 
 60+ 

5. College Degree-check highest one held 
 Bachelors 
 ^Masters 
 Doctorate 

6. Years of total teaching experience 
 0-5 
 6-10 
 11-15 
 16-20 
 21+ 

7. Length of time at present school 
 0-3 years 
 4-6 years 
 7-10 years 
 11 or more years 

8. Curriculum area in which you teach in at present school 
 Art  Business 
 English  Math 
 Social Studies  Physical Education 
 Science  Computers 
 Music  Foreign Language 
 Special Education 



9. How many extra-curricular activities are you responsible for? 
 0 
 1 
 2 
 3 
 4 
 5 
 6 

10. In addition to those you are responsible for, how many do you 
assist with? 
 0 
 1 
 2 
 3 
 4 
 5 
 6 

11. How many hours a week do you spend on teaching activities 
after school hours? (i.e. grading, lesson plans, meetings) 
 0-5 
 6-10 
 11-15 
 16+ 

12. How many hours a week (average for the year) do you spend in 
extra-curricular duties? 
 0-5 
 6-10 
 11-15 
 16-20 
 20-25 
 26+ 

13. Where do you live? (Not necessarily where you teach) 
 Urban (Missoula, Billings, Butte, Great Falls, Helena, 

Bozeman, Kalispell or Havre) 
 Suburban (Within 15 miles of an urban city, or in Miles 

City, Glendive, Sidney, Laurel, Glasgow, 
Anaconda, Dillon, Lewistown, Livingston, 
Hamilton, Columbia Falls, Libby, Poison, 
Whitefish or Stevensville) 

 Rural (Over 15 miles from any urban city and not in a 
suburban town) 

14. Living Residence 
 Own a house 
 Own a mobile home 
 Rent a house 
 Rent a mobile home or apartment 



15. Your total household Income level (include all extra¬ 
curricular pay) 
 under $15,000 a year 
 $15,001-$20,000 a year 
 $20,001-$25,000 a year 
 $25,001-$30,000 a year 
 $30,001-$35,000 a year 
 Over $3^5,000 a year 

16. Check all types of investments listed below that you have. 
 Savings account 
 Tax Sheltered Annuity 
 Stocks 
 Bonds 
 Life Insurance 
 ^Retirement Package 
 Real Estate 
 Other, what it is   

17. Check all activities listed below that are within 25 miles of 
your home in which you participate. 
 Movies  ^Hunting, fishing or camping 
 ^Nightclubs  Boating or waterskiing 
 Tennis  Snow skiing 
 Shopping  Golf 
 ^Restaurants  Other (explain)  

Health Club 

18. What influence, if any, does the local community have on how 
you conduct your personal and social life? 

19. Lifestyle Satisfaction 

a. Rate your level of satisfaction with your present 
lifestyle. 
 Very satisfied 
 Satisfied 
 Somewhat dissatisfied 
 Very dissatisfied 

b. Give 3 reasons for your level of 
satisfaction/dissatisfaction. 

1. 

2. 

3. 



c. Please list the 3 factors that you consider most 
important for a satisfying lifestyle. 

1. 

2. 

3. 

d. If you are planning to move to another school, 
please explain why? 

e. If you are planning to leave teaching, please explain 
why? 

Please feel free to make any comments about teachers lifestyles 
that might help with this study. 

Thank you for your time and effort!!! 
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