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Abstract
The major purpose of this paper was to determine the personal and
professional needs of teachers in Class C schools in Montana, and how college
and universities could better prepare them to teach in these school systems.
To collect the data for the study, questionnaire packets were sent to each of
Montana’s 102 Class C schools. Each packet was addressed to the school
secretary. A letter to the secretary asked him or her to randomly select three
teachers from the school to complete the enclosed questionnaires. It was also
specified that the secretary select one teacher from elementary, middle and
high school if possible. Of the 306 questionnaires sent, 185 were returned for a
60 % response rate.
The findings of the study showed that 72.4 percent of the teachers surveyed
were adequately prepared to teach in the Class C school. Growing up in a
small community and attending a Class C school helped 33 percent of the
respondents be prepared to teach a Class C school. College and university
training helped 30 percent of the responding teachers.
There are adjustments for teachers who chose to live and teach in a small
community Some of these adjustments include: driving for everything,
living in a fishbowl, friends sometimes limited to other staff members,
school activities take up a majority of the teachers time both in and out of
school, and professional development is limited due to isolation.
In regard to the teaching itself, teachers found that the number of
preparations involved for lessons and activities require good time
management skills. Also they must learn to be creative in order to deal with
limited resources.
Teachers in Montana's Class C schools said they could have been better
prepared to handle extra-curricular responsibilities, small town living and
curriculum development.
Based on the findings of the study, the writer recommends that college and
universities better prepare future teachers by giving them realistic exposure to
a teacher's role in the Class C school, addressing curriculum development in
the teacher training programs, creating an awareness of small town living in
their programs, giving some instruction on how to manage a multi-grade
classroom and presenting education students with real exposure to schools of
all sizes.
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Chapter I

Introduction
There is a need to provide unique training for individuals
planning to teach in rural or isolated small schools. Rural
communities and their schools are uniquely different from
their urban and suburban counterparts. Clearly, research
evidence and common sense suggest that rural focused
teacher training is both desirable and necessary for teachers
working in rural small schools. (Miller, 1988: 1)
Teachers employed by small school districts typically class C schools, are
often faced with teaching assignments outside their major and minor areas.
These teachers are also given the responsibility for extra-curricular activities
of which they have little or no preparation. These teachers also must
relocate and live in these smaller towns which offer limited opportunity for
professional advancement, personal growth and entertainment.
Rural communities, no different from the rest, have high regard for
quality education. In order for these communities to provide the type of
quality education they desire for their children, they must hire teachers who
have diverse training. Therefore, teacher preservice training must address
the needs of small schools when training teachers.
In support of the need for preservice training programs for teachers of
rural schools The Rural Educator (Winter 82-83) article "Preservice Training
of Teachers in Oregon" by Hegtvedt-Wilson, Hegtvedt and Bullock states,
"Teacher training institutions and rural school personnel should join forces
for the better preservice education of tomorrow's rural teachers. And
teacher training institutions should seek ways to respond to the needs of
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today’s rural/small school teachers." (Hegtvedt-Wilson, Hegtvedt and
Bullock, 82-83: 27)
Statement of the Problem
The purpose of this study was to determine the personal and
professional needs of teachers in Class C schools in Montana, and how
colleges and universities could better prepare graduates to teach in small
communities.
The specific questions to be answered in this study were:
1. Are teachers being adequately prepared to teach in small schools?
2. In what areas are rural teachers being adequately prepared?
3. What skills do rural teachers think would benefit them in their
training?
4. What personal needs of rural teachers, if any, need to be addressed
in teacher preparation curriculums?
5. Are professional needs of rural teachers being met?
6. What do rural teachers think are the advantages of teaching in a
rural school and living,in a rural community?
7. What are the disadvantages of teaching in a small school and living
in a rural community?
Need for the Study
This study is important because it concerns the personal and
professional needs of rural teachers, particularly those who teach in Class C
schools in Montana because many teachers find employment there.
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Therefore, it is important to find out what teachers think and feel about
teaching and living in these communities.
As a teacher in a Class C school for 10 years the researcher observed the
following: Teachers are assigned to teach classes outside of their
major or minor areas. Teachers are assigned to extra-curricular activities in
which they had little or no preparation. High school teachers upon
accepting a position are finding they are the only teacher in a department,
therefore, the head of the department and responsible for curriculum
decisions for the school regarding that department. Teachers are having to
teach students of a wide variety of ages. Elementary teachers are assigned to
extra-curricular activities for high school students.
Also, as a single teacher living in a small town the researcher was often
delegated extra responsibilities, because the researcher didn’t have a spouse
or family. Therefore, the researcher found a majority of her time was
devoted to school as there were limited opportunities for personal life.
Limitations of the Study
The following limitations were placed on the study:
t

1. Participating teachers were limited to teachers in Class C schools of
Montana.
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Definitions of Terms
Rural School: A school that may include the elementary grades or high
school grades, or both, under the administrative supervision of county,
district, or other superintendent of schools and that is located in the open
country or in a village or town of fewer than 2,500 population. (Dictionary
of Education, 1959)
Schoolmarm: A school-mistress. Now frequently implying the
conventionally prim and correct behavior of a school-mistress. (Dictionary
of Education, 1959)
Curriculum: a systematic group of courses or sequences of subjects required
for graduation or certification in a major field of study. (Dictionary of
Education, 1959)
Teacher Education Curriculum: the total experiences provided for the
college student studying to be a teacher for the purpose of training to meet
the needs of the classroom. (Dictionary of Education, 1959)
Preservice Education: the academic and professional work in high school,
normal school, college, teachers college, or university that a person has
done before employment as a teacher. (Dictionary of Education, 1959)
Class C School: a classification established by the Montana High School
Association regarding participation in extra-curricular activities. School
enrollment for class C is approximately 150 students in grades K-12, but it
varies depending on location within the state. (MHSA handbook)

i
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Summary
Teachers employed in small rural schools must make personal and
professional adjustments to live and work in rural communities. Many of
these teachers move into these communities unaware of what living in a
rural community is like and suddenly realize they are very visible in the
public eye. Everyone knows the teacher and is aware of what he or she is
doing. Also teachers find they are somewhat isolated and now must travel
several miles for medical attention, to attend movies or go out to eat. In
some cases they may even find there is no store and must also drive to the
nearest town for supplies. At work they are faced with combined
classrooms, limited resources, and a wide range of students and classes.
Chances for professional enrichment and advancement are also limited.
Therefore, it is necessary to inform future teachers of the limitations
involved with teaching in small schools.
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Chapter II
Review of the Literature
Teachers of rural communities face situations unique to rural living.
Therefore, they need to be prepared for the unique lifestyle, expectations and
responsibilities they will encounter as a teacher in rural communities.
The purpose of this chapter is to examine the literature relevant to
rural teachers and their needs. First, to establish the background of rural
teachers, a history of rural schools and teachers will be presented. Second,
the present rural school teacher’s needs and responsibilities will be
evaluated. Third, the teacher preparation program for rural teachers will be
examined. Finally, a look at why teachers choose and teach in small schools
will be reviewed.
Rural School History
The building of the school and the arrival of the teacher served
as the critical turning points in the history of western frontier
communities. (Gulliford, 1984: 63)
As the western frontier opened for settlement, pioneers made their way
t

west in hopes of a better life, a better future, and fulfillment of dreams. Once
settled, the work began. Parents and their sons and daughters of all ages
shared in establishing a new life on the frontier. The responsibility for
"book learning" usually fell in the mother's hands, and most often was done
in evenings or during the winter months. The arrival of other
homesteaders created a need for a formal school. With a desire and respect
for learning, schools were built and the search for a teacher began. John C.
Charyk, upon a visit to the Canadian community he once taught, found the
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one-room school he had managed there converted to a granary and the
families he had known gone. Disappointed he returned home and the
desire to bring the old one-room school back to life evolved. It was part of
Canadian history he wanted children to know. His book. The Little White
School House, in regards to the new teacher states, "The impending arrival
of a new teacher always created more than a passing interest. Everyone
speculated. What would she be like? Would she be pretty? Would she be a
good teacher? Which young homesteader would she like? Could she play
the piano?" (Charyk, 1977:181)
Upon arriving and residing in these remote settlements many of these
young women adapted and learned to endure the harshness of pioneer life.
Others found it difficult to cope with the isolation and lack of privacy and
moved on. Teachers were held in high esteem on the frontier so those who
stayed became loved and respected members of the community. Many of
these women married and made their homes in the district.
In his book Charyk addresses the success of these teachers when he
states, "More than one rural school district in Western Canada can trace it’s
present high scholastic attainments to these fine and intelligent women"
(Charyk, 1977: 181). The stereotype of the rural school teacher is typically the
single woman, the schoolmarm. Although women primarily dominated
the teaching profession, some men were employed and were oftentimes
preferred, especially during the winter months because of the extra work
involved around the school. It was also believed they could maintain better
control of the bigger boys.
Many times the arrival of the woman teacher meant the arrival of a
wife for a young single man in the community. Some single men would
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work hard to get elected to the school board, so they could have a say in the
selection of the new teacher. Because it was the custom not to allow married
women to teach, many single teachers arrived, then married and the search
for another teacher resumed. In America^ Country Schools, Andrew
Gulliford, regarding living conditions of the teacher, states in the chapter
"Teachers Lives", "Usually teacher’s pay included room and board; the
teacher would shuttle form home to home, sharing a bed with one or more
children. He or she stayed longest with families with the greatest number of
children and frequently, the least privacy and provisions" (Gulliford, 1984:
68).

Teachers living under such conditions found they had little freedom.
They were restricted to a limited number of visitors and had to participate in
quiet activities.
"Perhaps no other single characteristic did more to give country school
education a bad reputation than did the deliberate stinginess of the local
school board" (Gulliford, 1984: 68). Due to the stinginess of the school
boards, teachers had limited supplies and often times had no books. Other
restraints resulting from frugal school boards involved lumber for the wood
stove arriving in lengths so the,teacher would have to have older students
chop it or do it herself. If a coal stove was the heating source used, the coal
for the stoves would not be purchased until after the first heavy frost.
Other hardships the teachers had to endure were traveling to and from
school in adverse weather conditions, nursing sick or injured children,
facing and dealing with emergencies, and deciding to keep children at the
school or send them home during uncertain weather conditions. In some
instances teachers even faced threatening animals and snakes.

9
The responsibilities of the teacher were not just limited to the children
and their education. They also involved community activities as well.
"Young and old alike looked up to the teacher, whether man or woman, to
fulfill specific community roles, organize social events, plan debates, create
special programs and exemplify virtue, temperance and respectability"
(Gulliford, 1984: 63).
The teacher was always in the public eye and there was often little
chance for privacy. As stated by Gulliford, "citizens kept their country school
teachers under close surveillance to ensure that they followed a stern moral
code" (Gulliford, 1984: 73).
In examining the rural school teachers of the frontier it can be
determined they had to endure many hardships and were responsible for a
great deal of the community activities as well. They had limited personal
lives as they were always in the public eye. The need to survive the
elements of nature, in addition to the need to survive such scrutiny from
the community, were attributes to the character of these dedicated educators.

Responsibilities and Needs of Rural Teachers Today

Although technology, architecture and transportation advances have
made living in rural communities today much easier and more enjoyable,
many similarities of the rural teachers today and of yesteryear exist.
Teachers in rural communities today are still "in a conspicuous
position in the community". Also they find that resources may be limited.
As quoted in Bruce Miller's article, "Teacher Preparation for Rural Schools"
"schools often serve as the center of events in small, rural communities and

10

the supervisors of these events usually falls to the school personnel"
(Miller, 1988: 47).
Many rural communities today are also isolated, especially during the
winter months, and teachers find they have less exposure to current trends
in education and opportunities to attend educational seminars. Another
similarity to teachers of one-room schools is that many rural teachers today
teach more than one grade level, especially those who teach elementary. "In
small, rural schools teachers may find themselves in the enviable position of
having a smaller class size than a teacher from an urban district" (Miller,
1988: 2). As advantageous as a small class size may seem, many times these
classrooms contain combined classes which increases the teachers daily
preparation and work load.
At the high school level the teacher may be called upon to teach a
subject outside of his or her major or minor areas, and he or she may have
to teach a class which contains both junior and senior high students. Many
times these teachers have 5 to 6 preparations per day.
Another difficulty faced by rural teachers is "resources may be limited.
Teachers must contend with limited and/or dated equipment and
curriculum material (Miller,!988: 4). Because materials are not always
obtainable teachers must be creative and flexible. Often if a teacher wants a
particular item for a project, they will either have to cancel the project or
purchase the materials himself/herself.
It is also common to find both elementary and secondary teachers in
charge of extra-curricular activities for both elementary and secondary
students. In some cases one teacher may be responsible for several
additional activities outside the classroom such as the play, the yearbook, the
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cheerleaders, the prom, class sponsors, pep club, honor society and the school
carnival.
While today's rural teachers may find the physical state of survival
improved, they are faced with similar challenges and responsibilities of
teachers of the frontier.

Preservice Training Programs
The responsibilities and challenges of the small school teacher require
additional expertise and experience of that teacher. Therefore, "if
prospective teachers are not adequately prepared to deal with those factors
that are unique to the rural teaching, they may never come to realize the
positive aspects of small rural schools and communities" (Miller, 1988: 1).
Bruce Barker and Weldon Beckner in their article, "Preservice Training
for Rural Teachers: A Survey" found "approximately two-thirds of the 15,600
school districts located in the United States are in areas classified as rural.
Only nine of 306 public, four-year colleges/universities reported teacher
training courses devoted to study or rural/small schools" (Barker and
Beckner, 1987: 1). Due to the unique lifestyles and responsibilities of rural
teachers, teacher preparation programs should provide some type of rural
teaching awareness program. In The Rural Educator (Winter 82-83)
the article "Preservice Training of Teachers in Oregon" addresses the need
for preservice training for rural teachers by stating:

The job of a teacher in a small/rural community, while once
considered the norm in a new and ever-expanding country, is
now deemed the non-typical teaching experience. For the most
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part teacher training institutions have generalized their
preservice programs and focused on the situation and needs of
the suburban or urban teacher.. . .many teacher graduates find
their first positions in situations different from those in which
they were trained (Hegtvedt-Wilson, Hegtvedt and Bullock, 8283: 22).
The Small School Forum (Fall 84) issue further identifies a need for a
rural education program stating: "Among the examination of the assets and
liabilities of rural schools, its teachers and pupils, must be the opportunity for
the preservice teachers to realize that "book smart" training is not enough to
ensure successful teaching" (Martin and Wood, 1984: 27).

Benefits of Teaching in Rural Schools
Although isolation, lack of supplies and opportunities are
disadvantages teachers in rural school face, there are advantages to teaching
in these schools that cannot be overlooked. In her article "An Eagerness to
Survive" Lynne Gentry describes her 16 years of experience teaching in a
"tiny" school in Iowa. Upon signing her contract to teach she found in
addition to teaching grades 6-12 English, she had also been assigned the
dubious honor of junior high track coach with jogging her only experience in
this area.

*

After two years of teaching in this small school she took a liking to her
new lifestyle and home, it was at this time she "began to understand that in a
tiny district, the students and faculty were"family." This family atmosphere
stemmed from the unity of students, faculty and staff while working on
school productions such as the play, prom, or skits for the pep assemblies. By
closely sharing in every day learning experiences there is a strong sense of
support and encouragement within the school.
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Gentry further explains the "family" in regard to the other teachers
when she states, "We are interested in each others problems and triumphs
both in school and out. Each of us knows that the other is just as burdened in
our do-it-all setting. We feel great respect for one another, and the respect
flows over to the students"
Due to shared responsibilities between faculty members and students
their is a strong sense of pride in these schools. Teachers are proud of their
students, fellow teachers and their work. Students are proud of their teachers,
fellow students and their school. Perhaps no other time is this pride more
evident than during athletic tournaments. For these "big events" students,
teachers and community members go to the city or largest neighboring town
to support their team in competition. It is not uncommon to see students,
faculty, janitors, cooks, bus drivers, parents, grandparents, friends and
relatives rising to their feet to cheer their team on to sometimes victory,
sometimes defeat. Despite winning or losing community pride shines
through. This sense of belonging, supporting and sharing in something
special is another advantage of teaching in these small schools.
In explanation of her staying in a "tiny" district and teaching for 16 year
Gentry states,

t

Unlike many teachers in large districts, I have the most nearly
ideal teaching experience in the world of teaching. In a days
time, I have contact with only 83 students spanning five grade
levels. For at least five years I get to follow a students
development as a writer and a reader. There is enough class
time to allow my students to write every day. I get to listen to
them talk about their writing, about their reading and about
themselves. I really can work individually with students. My
students are not merely writers and readers. They are people
struggling to find themselves and their directions in life. I know
their wins and their loses. I watch them grow and have the rare
privilege to participate in their changing. (Gentry, 1986: 54)
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The advantages of teaching in small school districts are often
overlooked. Perhaps it is necessary to experience the sense of "family"
common to small schools, to see students grow physically, scholastically and
emotionally, or to be a part of community and sharing in the pride of its
school.
In summary of her article Gentry presents the reasons for her staying in
a "tiny district" and staying "Eager to survive" as,
I see my students not only as beginners but also as finished
products. I do not have to give them my best one year and send
them on. Colleagues share with me what my students are doing
in their classes. I watch my students as awkward novices in
sports, dramatics and music, and I know how they turn out... I
feel an important need in the lives of young people I know.
That's the reason, after 16 years in a "tiny" district, I stay eager to
survive. (Gentry, 1986: 54)
Teacher Preparation Programs for Rural Schools
In their survey in 1987 on teacher education programs Bruce Barker
and Weldon Beckner found the following topics receive the most attention
in teacher education programs:
1. Practical methods courses.
2. Training to recognize and refer exceptional children.
3. Better preparation in 2 or more subject fields.
4. Training that helps teachers understand the role of the
community in American Society.
5. Learning to teach with limited resources.
6. Preparation in guidance and counseling."
(Barker and Beckner, 1987)
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Also identified by this survey were the skills that are valuable to rural
teacher preparation programs. Student teaching in a rural school,
multigrade level teaching, rural school teaching course work and exposure
to rural communities were identified as the activities most useful to rural
teachers. When these skills are compared to the skills most empahsized by
teacher preparation programs, it can be determined that these are lowest on
the list.
Although teacher preparation programs offer many valuable courses
that adequately prepare teachers, there does exist a need for awareness and
skills necessary for teachers in rural schools. One teacher preparation
program that addresses these needs is offered at Western Montana College
(WMC) in Dillon, Montana.
The Rural Education Improvement Project offered at WMC offers
three specific courses directed toward teaching in the rural school. An
introductory course gives students background information on the
foundation of American education (and specifically Montana's schools)"
(Barker and Beckner, 1987,27). By giving students this knowledge and early
exposure to rural education, the students can determine if they want to
become teachers.

t

After an introductory course, students are given real life experience
in the rural school with the Exploratory Field Experience course. During a
week long observation of the rural school, students live with host families
and are involved with the school's learning activities and extra-curricular
activities as well. They also get exposure to rural community living. To
complete this project students are given a workbook which asks specific
questions about the school, community and teaching. In answering these
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questions students evaluate the school, community, personnel, learners,
curriculum and philosophy (teachers, rules, and school). The real life
experience of living and working in a rural school and an extensive
evaluation done in the workbook gives the student insight into the
responsiblilities and lives of teachers in these communities. Therefore, it
gives them an even better idea if they would like to teach in a similar
situation.
At the 400 level Rural Education I-ED is offered. This course focuses on
"unique instructional methods applicable to small elementary and
secondary schools" (Barker and Beckner, 1987, 27). Teaching multigrade
levels, working with limited supplies and materials, and how to use local
resources are some of the topics examined by this course.
Overall, the Rural Education Project provides students with valuable
insight as well as useful skills for teaching in rural schools and
communities. By giving students the opportunity to evaluate and
experience teaching in rural communities and later addressing skills
necessary for this type of teaching situation, this program better prepares
education students to become successful rural teachers.
t

Summary
Teachers in rural schools face unique situations in teaching and living.
Teachers of the frontier endured many hardships associated with pioneer
life. Rural teachers today find they too must adapt to rural living and deal
with limited sources, combined classrooms and extra-curricular
assignments. Therefore, their preservice training should be diverse and in
some way address skills necessary to teach in these schools. Also they
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should be made aware of the conditions they may face living in rural
communities. Benefits of teaching in these areas should be addressed as
well.

t
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Chapter III
Research Procedures
Procedures
The purpose of this study was to determine what professional and
personal needs of teachers in Class C schools need to be addressed in the
teaching preparation program.
This chapter outlines the procedures to be followed to obtain the
needed data from teachers in Class C schools.
1. Sources of Data
2. Construction of Data Instrument
3. Administration of the Survey Instrument
Sources of Data
The data for this study were obtained by a questionnaire sent to all
Class C schools in Montana. Three teachers from each school were randomly
selected by the school secretary to complete the questionnaire.
This study was begun in October 1989 by looking for related
information through searches on 'Infotrac and Eric databases at the Roland R.
Renne Library, Montana State University at Bozeman, Montana. During the
time of the study the researcher continued to review current journals and
other sources for information.
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Construction of the Survey Instrument
After a review of the literature, which identified elements to be
considered important to the study, a questionnaire was constructed, the
questionnaire was developed by the writer with assistance of Dr. Norman
Millikin, Dr. Nancy Dodd and Pam Crawford of College of Business at
Montana State University. A rough draft of the questionnaire was reviewed
by the Business Education Research Class at Montana State University for
suggestions in wording, additions and deletions.
Final drafts of the questionnaire, cover letter and follow up letters were
presented to Dr. Norman Millikin for approval. Upon approval the
instrument was mailed to all Class C schools in Montana for the study.

Administration of the Survey
The questionnaire was sent to all Class C schools in Montana. A cover
letter explaining the purpose of the study with 3 questionnaires attached was
sent to the school secretary at Class C school.. A cover letter was attached to
each of the questionnaires explaining the purpose of the study. A self
addressed stamped envelope was also attached to each questionnaire. A two
t

week deadline was set for the return of the instrument. Based on the
number of responses after the two week period it was determined a follow¬
up letter was not needed.
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Analysis of Data
Data obtained from the survey were tabulated, compiled and
summarized. Responses were divided based on the professional needs and
personal needs of the teacher.
Tables were constructed from the compiled information to present
findings in readable and understandable form. These tables are presented in
Chapter 4 along with explanations.
From the study and analysis of the findings presented in Chapter 4,
conclusions were drawn about the professional and personal needs of
teachers in Class C schools in Montana. These conclusions are presented in
Chapter 5 along with recommendations.

<
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Chapter IV
Findings
Introduction
This chapter provides the tabulation and analysis of data obtained from
the survey of teachers in Class C schools in Montana.
A questionnaire packet containing 3 questionnaires with attached
cover letters was sent to the secretary at each of Montana's 102 Class C
Schools. The letter addressed to each secretary asked him/her to randomly
select three teachers from the teaching staff. It was also indicated in this letter
that there should preferably be one teacher selected from each elementary,
middle and high school. There were a total of 306 questionnaires sent and 185
were returned for a 60% return.
The following table presents the data concerning the demographics of
the teachers who responded. It can be concluded from this table that the
majority of the respondents were married females who were in one of two
age groups.These age groups being 30-39 and 40-49.
Table 1
Demographics of Repondents
Teachers Responding
Amount

AGE

Percent

Female
Male

117
68

63.2
36.8

Single
Married

32
142

17.3
76.8

34
70
68
13

18.3
37.6
36.6
7.0

0

0.

20-29
30-39
40-49
50-59
60+
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Table 2
College Degree Held
College Degree

Amount

Percent

Bachelors
Masters
Specialized

159
25
1

85.9
13.5
0.5

As shown by Table 2 approximately 86 percent of the repondents held a
bachelors degree. Masters degrees were held by only!3.5 percent of the
respondents.
Table 3
Teacher Certification
Teacher Certification

Amount

Secondary
Elementary
Administrative

117
68
4

Percent
61.9
35.9
2.1

Table 3 identifies the majority of the respondents as having a bachelors
degree in secondary education.
4

Table 4
Teaching Experience
Years of Teaching Experience
0-5
6-10
11-15
16-20
20+

Amount

Percent

38
44
45
34
24

20.4
23.7
24.2
18.3
12.9

23

Table 4 illustrates that respondents of the survey equally represented
the four divisions of years of teaching experience. Almost 45 percent of the
respondents have taught for 1 -10 years, while 42 percent of them have
taught for 11 to 20 years. Thirteen percent have over 20 years of teaching
experience. Therefore Class C schools have teachers with a mix of teaching
experience within their districts.
Table 5
Teaching Experience in Class C School

Years of Teaching in Class C
0-5
6-10
11-15
16-20
20+

Amount

Percent

49
43
31
22
16

26.3
23.1
16.7
11.8
8.6

Approximately 50 percent of the respondents have taught in a Class C
school for 1 to 10 years as demonstrated by Table 5. Those having taught for
11-20 years were represented by 28 percent of the respondents, and 8.6 percent
have more than 20 years of Class C school teaching.
1

Table 6
Length of Time Employed at Present School

Years emploved at present school
0-3
4-6
7-10
10 or more

Amount

Percent

45
29
44
67

24.2
15.6
23.7
36.0

24

Table 6 depicts that almost 50 percent of the respondents have been
employed at their present school for more than 7 years. Thirty-six percent of
the respondents have been employed for more than 10 years, and 24 percent
have taught in the system for 0-3 years. Sixteen percent of the teachers have
been employed in their present school for 4 to 6 years. An interesting
comparison between Table 5 and 6 shows a difference in the findings in
regards to the 4-6 years of teaching experince. Table 5 shows that there are an
equal amount of experience levels of the teachers , while Table 6
demonstrates a drop in the amount of teachers with 4 to 6 years of experience
in a Class C school
Table 7
Teaching in Major

Teach Class Pertaining to Major Amount Percent
No
Yes

8 4.3
177 95.7

Table 7 illustrates that 95 percent of the teachers responding teach
classes in their major area. Only 4 percent do not teach in their major area of
concentration.
Table 8
Teaching in Minor

Teach Class Pertaining to Minor Amount Percent
No
Yes

115
70

62.2
37.8
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Table 8 indicates that almost 38 percent of the respondents teach in
their minor area, while 62 percent do not teach in their minor field of study
Table 9
Teach Other

Teach Classes Pertainine to Other
No
Yes

Amount

Percent

147
36

79.5
19.5

Table 9 shows that 80 percent of the respondents do not teach in an area
other than their major or minor. However, 20 percent of them do teach in
areas other than their major or minor. In examining Tables 8 and 9 it is
evident that teachers in Class C schools should be prepared to teach outside of
their major area.
Table 10
Extra-Curricular Activities

Number of Extra-Curricular Activities
0
1
2
3
4
5
6+

Amount
36
50
42
31
21
3
3

Percent
19.3
26.9
22.6
16.7
11.3
1.6
1.6

Table 10 illustrates that almost fifty percent of the teachers who
responded to the survey were responsible for 1 or 2 extra-curricular activities.
Those accountable for 3-4 extra-curricular assignments were represented by
28% of the respondents. Extra-curricular duties of 5-6 were held by 3.2% of the
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teachers. Nineteen percent of the teachers did not have any extra curricular
responsibilities. Eighty percent of the teachers responding have some extra¬
curricular responsibility. Therefore, teachers in Class C schools should be
prepared to supervise some extra curricular activity.
Table 11
Assist with Extra-Curricular

Number of Extra-curricular Assistants

Amount

Percent

0
1
2
3
4
5
6

70
52
33
13
2
3
4

42.5
28.0
17.7
7.0
1.1
1.6
2.2

Table 11 shows 36 percent of the teachers who replied to the survey
assist with 1-2 extra-curricular activities. Those assisting with 3-4 were
represented by 8.1 percent of the respondents. Five and six extra-curricular
assistant responsibilities were held by 3.8 percent of the responding teachers.

-

Table 12
Extra Curricular Duties
Drama
«

Involved With Amount Percent
No
Yes
Previous

169
15
1

91.4
8.1
0.5

27
Previous Experience in Drama
170
3
12

No Response
No
Yes

91.9
1.6
6.5

Table 12 illustrates that of the 185 respondents 8.1 percent are
responsible for drama as an extra-curricular assignment. Of the 15 involved
with drama 80 percent had previous experience in that area.
Table 13
Yearbook
Amount

Involved With
No
Yes
Previous

Percent

165
19
1

89.2
0.3
.5

Previous Experience with Yearbook
No Response
No
Yes

169
6
10

91.4
3.2
5.4

Table 13 depicts 19 of the 185 or 10.3 percent of the responding teachers
were involved with the yearbook as an extra-curricular activity. Only 12 of
the 19 or 53 percent of those involved with the yearbook had previous
experience in that area.
(
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Table 14
Class Sponsor
Involved

Amount

No
Yes
Previous

Percent

165
77
2

89.2
41.6
1.1

Previous Experience As Class Sponsor
No Response
No
Yes

119
36
30

64.3
19.5
16.2

Table 14 demonstrates that 41 percent of the respondents were class
sponsors. Almost 47 percent of those class sponsors had previous experience.
However, 53 percent of the class sponsors did not have previous experience.
Table 15
Speech
Involved

Amount

No
Yes

<

177
8

Percent
95.7
4.3

Previous Experience with Speech
No Response
No
Yes

177
2
6

95.7
1.1
3.2

Table 15 indicates that of the!85 teachers responding to this question 4.3
percent were involved with speech as as an extra-curricular responsibility.
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Seventy-five percent of those involved had previous experience with the
activity.
Table 16
Cheerleaders

Involved

Amount

No Response
No
Yes
Previous

1
161
19
4

Percent
.5
87.0
10.3
2.2

Previous Experience with Cheerleaders

No Response
No
Yes

162
11
12

87.6
5.9
6.5

Table 16 shows 10 percent of the respondents were cheerleader
advisors. Twelve of the 19 who were responsible for this extra-curricular
activity or 63 percent had previous experience.
Table 17
< Pep Club

Involved
No Response
No
Yes
Previous

Amount
1
166
15
3

Percent
.5
89.7
8.1
1.6

30
Previous Experience with Pep Club
Activitv

Amount

No Response
No
Yes

167
8
10

Percent
90.3
4.3
5.4

Table 17 illustrates that 15 or 8.1 percent of the teachers were involved
with pep club as an extra-curricular assignment. Sixty-six percent of the 15
had previous experience.
Table 18
Honor Society
Involved

Amount

No
Yes
Previous

165
18
1

Percent
89.2
9.7
.5

Previous Experience with Honor Society
No Response
No
Yes

‘

167
10
8

90.3
5.4
4.3

Table 18 shows that almost 10 percent of the teachers responding were
responsible for honor society. Of the 18 teachers involved with this activity
44 percent had previous experience, while 55 percent of them did not have
previous experience.
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Table 19
Girls Athletics

Involved

Amount

No Response
No
Yes
Previous

1
142
41
1

Percent
.5
76.8
22.2
.5

Previous Experience with Girls Athletics

No Response
No
Yes

146
14
27

78.9
6.5
14.6

Table 19 depicts girls athletics is an extra-curricular responsibility for 22
percent of the teachers who responded to the survey. Sixty-six percent of
them have had previous experience with girls athletics. Thirty four percent
of them did not have previous experience. Therefore Class C schools try to
give people with experience the responsibility of girls athletics. But clearly
1/3 were asked to coach without previous experience.
Table 20
Bbys Athletics

Involved Amount Percent
No
Yes

136 73.5
49 26.5

Previous Experience with Boys Athletics

No Response 142 76.8
No
8 4.3
Yes
35 18.9
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Table 20 indicates that almost 50 of the 185 respondents or 27 percent
were involved with boys athletics. Seventy percent of the 49 had previous
experience. Thirty percent of those involved with boys athletics did not have
previous experience. This also indicates that Class C schools assign a majority
of teachers with experience to boys athletics.
However both Table 19 and 20 show that a teacher is likely to be
assigned an athletic responsibility without having any prior experience.
Table 21
Drill Team

Involved Amount Percent
No
178 96.2
Yes
7 3.8
Previous Experience with Drill Team

No Response 177 95.7
No
4 2.2
Yes
4 2.2
Table 21 shows that only 4 percent of the respondents were responsible
for the drill team in a Class C school. Sixty percent of these teachers had
previous experience with this activity.
Table 22
Newspaper

Involved

Amount Percent

No Response 1 .5
No
163 88.1
Yes
19 10.3
Previous 2 1.1

33
Previous Experience with Newspaper
89.2
5.9
4.9

165
11
9

No Response
No
Yes

Table 22 indicates that the school newspaper as an extra-curricular
activity was held by 10 percent of the respondents. Forty-seven percent of the
teachers involved with this activity had some previous experience. Fiftythree percent of the respondents did not have experience.
Table 23
Other Extra-Curricular Activities
Amount

Involved

1
113
70
1

No Response
No
Yes
Previous

Percent
.5
61.1
37.8
.5

Previous Experience with Other Activities
No Response
No
Yes

163
9
13

88.1
4.9
7.0

t

Table 23 illustrates that almost 38 percent of the Class C teachers
responding were involved in some other extra-curricular activity than was
listed on the survey. Only nineteen percent of these teachers had previous
experience with that activity.

34
Table 24
Previous Experience With Extra Curricular Assignments
Activity Percent of Teachers
With Previous Experience
Drama
Yearbook
Class Sponsor
Speech
Pep Club
Honor Society
Girls Athletics
Boys Athletics
Drill Team
Newspaper
Other

80
53
47
75
66

45
66

70
60
47
19

Table 24 shows there were 11 different extra curricular responsibilities
listed on the survey. Seven of the 11 extra curricular responsibilities had 50
percent of the respondents who had previous experience with that activity.
Previous experience for 2 of the other remaining extra curricular categories
had 45 and 47 percent of the teachers with experience. The "Other" extra
curricular category had only 19 percent of the responding teachers with
experience with their activity.
Table 25
Associated with Class C School
Associated with Class C School
No
Yes

Amount

Percent

66
119

35.7
64.3

35

Table 25 shows that 64 percent of the respondents had been associated
with a Class C school before teaching in one. Thirty six percent did not have
experience with a Class C School prior to teaching in one.
Table 26
Adequately Prepared to Teach in Class C School

Preparation
Very Adequately
Adequately
Not Very Adequately
Not Adequately
Adequately/Not Very Adequately

Amount

Percent

47
87
37
8
4

25.4
47.0
20.0
4.3
2.2

Table 26 illustrates that 72.4 percent of the teachers who responded to
the survey were adequately or very adequately prepared to teach in a Class C
school. Teachers who responded to being not very adequately prepared were
represented by 20 percent of the responding teachers. Only 4
percent of the respondents were not adequately prepared, and 2.2 percent were
in between adequately and not very adequately prepared. Therefore a
majority of Class C teachers are adequately prepared for their jobs.
<
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Table 27
Helped Teachers Be Adequately Prepared

Reason
Grew up/attended Class C School
College/University training
Teaching experience
Familiar/Associated with small town living
Student Teaching in Class C
Attended small college
Previous experience with extra-curricular
Miscellaneous

Amount

Percent

43
39
15
10
8
8
7
13

33.0
30.0
11.5
7.6
6.1
6.1
5.3
10.0

Table 27 shows that of the 130 Class C teachers responding to this
question 33 percent of them gave growing up in a small community and
attending a Class C school as the reason they were adequately prepared to
teach in this size school system. College, university, and academic training
was given as the reason 30 percent of the respondents were adequately
prepared.
Table 28
How Teachers Not Adequately Prepared
Could Have Been Better Prepared

Reason
Time Management with numerous preps
Classroom Management with extra duties
More in classroom experience
Extra-curricular preparation
Instruction on multi-level classroom
Small town living; fish bowl existence
Experience with equipment and repairs
Miscellaneous

Amount

Percent

12
8
8
8
6
4
4
15

18.7
12.5
12.5
12.5
9.3
6.3
6.3
23.0
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Sixty-four of the 185 teachers responding answered this question. Table
28 illustrates that almost 19 percent of the respondents gave the time
management involved with a number of different preps as one way in which
they could have been better prepared. Classroom management involved
with planning for teaching and extra-duties (recess, lunch, bus, hall duties)
was given as the means in which they could have been better prepared by
12.5 percent of the respondents. Another 12.5 percent listed more in
classroom experience during college preparation courses as a way in which
they could have been better prepared. Extra-curricular experience or exposure
would have helped yet another 12.5 percent be better prepared to teach in the
Class C school.
Table 29
Adjustments to Small Town Living
Relative to Friends

Adjustment
Friends are limited; most on staff
Needed to make new friends
Lived far away-had fewer- need more
No Adjustment
Community members as friends/
stressed at times
Limited or no other single friends
Difficult to be accepted in community
Must be selective
Miscellaneous

Amount

Percent

28
24
17
16
11

24.3
20.8
14.7
13.9
9.5

10
9
3
4

8.6
7.8
2.6
3.4

Of the 185 teachers responding 115 answered this question. Table 29
shows friends limited primarily to other teachers and staff members as the
adjustment 24 percent of the teachers had to make while living in a small
community. Twenty percent of the respondents said that making new friends
was an adjustment. Friends lived far away and they had fewer was the
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response given by almost 15 percent of the teachers. While almost 14 percent
of the teachers had to make no adjustment.
Table 30
Adjustments to Small Town Living
Relative to Family
Adiustment
Live far away; must travel to see them
No adjustment want to raise kids here
Don't see family as often as would like
More family oriented now
No adjustment family live nearby
Being one of a few single, young people
Miscellaneous

Amount

Percent

30
16
15
12
6
5
13

28.5
15.2
14.2
11.4
5.7
4.7
12.3

One hundred and five of the teachers responding to the survey answered
this question. Table 30 illustrates that almost 29 percent of them gave living
far away from their family and having to travel a great distance to see them as
the most difficult adjustment to rural small town living.

Other teachers, in

regards to their own family, had to make no adjustment to living in the small
community and wouldn't want to raise their children anywhere else.
Fourteen percent of the respondents gave not seeing their family as often as
they would like as an adjustment' to small town living. Being more family
oriented was the adjustment made by 11 percent of the teachers.
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Table 31
Adjustments to Small Town Living
Relative to Hobbies

Adjustment

Amount

Percent

23
18
18
16
5
9

23
18
18
16
5
9

Start/Develop new ones
No time for hobbies; school becomes hobby
Limited
No adjustment
Need to plan ahead to buy supplies
Miscellaneous

Of the 185 responding teachers 100 answered this question. Table 31
indicates that start or develop new hobbies was the adjustment given by 23
percent of the respondents to this question. Eighteen percent said having no
time for hobbies as school and its activities became a hobby was an
adjustment to living in a small town. Another 18 percent said the limited
availability of hobbies was an adjustment.
Table 32
Adjustments to Personal Life
Relative to Social Activities

Adjustment

Amount

Percent

42
27
14
13
12
5
4

34.7
22.3
11.5
10.7
9.9
4.1
3.3

«
Opportunities are limited
Most are school oriented
Being under scrutiny
Must travel for social activities
No adjustment
Community oriented; must get involved
More at home/family oriented

One hundred twenty-one teachers responded to this question. Table 32
shows limited opportunities was the adjusment 35 percent of the responding
teachers had to make in their personal lives relative to social activities.
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Twenty-two percent indicated that it was an adjustment to find most of the
social activities are school related. Being under scrutiny was given as an
adjustment by almost!2 percent of the respondents. Another 11 percent gave
traveling for social activities as the adjustment they needed to make in their
personal life while living in a small community.

Table 33
Adjustments to Personal Life
Relative to Other
Adjustment
Driving for everything
Everyone knowing everyone’s business
Life is difficult for teachers
Miscellaneous

Amount

Percent

11
6
3
8

33.0
18.1
9.0
24.0

Of the 185 respondents to the survey 33 answered this question. Table
33 shows 33 percent of the replies given to this question stated driving for
everything was an adjustment. Another adjustment to small town living
that was given by 18 percent of the teachers was everyone knowing what
everyone else is doing.
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Table 34
Adjustments in Professional Life
Relative to Career Goals
Adjustment

Amount

Goals became/are limited
Developed new or changed goals
No adjustment
Put them on hold
If want advancement, must move
Stayed the same
Miscellaneous

23
22
13
7
7
7
2

Percent
27.7
26.5
15.6
8.4
8.4
7.2
2.4

Eighty-three of the 185 teachers who did the survey answered this
question. Table 34 indicates that almost 28 percent of those answering gave
career goals as being limited as a response to this question. Another 27
percent of the respondents gave developed new goals or changed their career
goals as their response. No adjustment was needed for 15 percent of the
respondents.
Table 35
Adjustments in Professional Life
Relative to Professional Development
Adjustment *

Amount

Percent

Difficulties Involved/travel & budget
Had to seek out possibilities
Continue to take classes when can
Need to be responsible for self development
Miscellaneous

42
21
12
7
6

42
21
12
7
6

Of 185 responses to this survey received by Class C teachers 100
answered this question. Table 35 indicates that the adjustment of 42 percent
of the responding teachers was that traveling great distances made it difficult

42
and expensive for them to pursue their professional development. Twentyone percent said they had to seek out professional development opportunities
on their own.
Table 36
Adjustment in Professional Life
Relative to Other
Adjustment
No feedback or exchange with other teachers
Funding and isolation limit inservice
Miscellaneous

Amount

Percent

4
3
3

17.3
13
13

This question was answered by 23 of the 185 respondents. Table 36
illustrates that difficulty getting feedback and exchanging ideas with other
teachers was a professional adjustment for 17 percent of the teachers
answering this question. Thirteen percent gave limited inservice
opportunities due to isolation and limited funding as an adjustment to their
professional life. Another 13 percent were miscellaneous responses.
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Table 37
Three Most Difficult Adjustments of Teaching Assignment
Adjustment
Amount
Percent
Number of preps and time involved
Limited resources to work with
Small class size
Dealing with extra-curricular duties
Dealing with administration
Community relations/expectations
Combined Classes/Large classes
Parental Interference
Lack of Teaching idea exchange
Wide range of abilities in classroom
Extra Duties (recess, hall, lunch)
Curriculum development
Lack of support staff
Limited staff
No training to teach some grades
Miscellaneous

82
82
24
21
13
12
11
9
9
7
6
5
5
5
4
38

56.0
56.0
16.5
14.4
8.9
8.2
7.5
6.2
6.2
4.8
4.1
3.4
3.4
3.4
2.7
26.0

Of the 185 teachers responding to this survey 145 answered this
question. Three answers could be given to this question and almost all of the
145 responding gave 3 answers. Table 37 shows 56 percent of the 145 teachers
responding gave the number of preparations and time involved required for
them as the most difficult adjustment to their teaching assignment. Limited
resources to work with was given by 56 percent of the
respondents as their most difficult adjustment. Almost 17 percent of the
respondents gave small class size as an adjustment they found most difficult.
Extra-curricular responsibilities and teaching was the response given by 14
percent.
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Table 38
Top Three Areas In Which Class C Teachers
Might Have Been Better Prepared
Area
Extra-curricular
Small town living
Curriculum development
Discipline/Motivation
Classroom Planning/Time Management
School Budget
Parental-School relations
Dealing with administration
Resources
Community relations
Extra-duties of job 4
Miscellaneous

Amount
50
33
28
10
9
8
5
5
5
4
3.2
40

Percent
40.0
26.4
22.4
8.0
7.2
6.4
4.0
4.0
4.0
3.2
32.0

One hundred twenty-five of the 185 teachers who responded to the
survey answered this question. There were a total of 201 responses to this
question which indicates that an average of 1.6 answers were given by each
respondent to this question.
Table 38 indicates that 40 percent of the teachers responding gave
extracurricular activities as one of the top three areas in which they could
have been better prepared. Smalltown living preparation was given by
almost 27 percent of the teachers as an area in which they could have been
better prepared. Twenty-two percent gave curriculum development as
something they could have been better prepared for.

45
Table 39
Workshop on Class C School
When

Amount Percent

College
Very Beneficial
Beneficial
Not Very Beneficial
Not Beneficial

71
76
21
9

38.4
41.1
11.4
4.9

Very Beneficial
Beneficial
Not Very Beneficial
Not Beneficial

83
61
21
10

44.9
33.0
11.4
5.4

Very Beneficial
Beneficial
Not Very Beneficial
Not Beneficial

15
38
50
65

8.1
20.5
27.0
35.0

Arrival in Class C

Now

Table 39 shows that almost eighty percent of the respondents would
have found a workshop on Class C beneficial during college. Nearly 80
percent of them indicated that a workshop would have been beneficial upon
arrival to the Class C school. Sixty-two percent of the teachers would not find
a workshop of this type beneficial now.
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Table 40
Suggestions for Teacher Training Institutions
to Better Prepare Teachers
Suggestion
Interaction with Class C schools and teachers
Personal Adjustment Awareness
Involvement/Time Management
Extra-curricular
Be realistic/realistic approach
Student Teaching in small schools
How to deal with limited resources
Curriculum development
Multi-level classroom
Budget allotment issues
Classroom management
Prepare for all size of schools
Miscellaneous

Amount

Percent

33
27
21
18
15
13
11
7
4
4
4
4
18

23.4
19.1
14.8
12.7
10.6
9.2
7.8
4.9
2.8
2.8
2.8
2.8
12.7

Of the 185 teachers responding 141 answered this question. Table 40
illustrates that interaction with Class C school teachers during college
prepartory courses was given by 23 percent of the respondents as a suggestion
for teaching training institutions to better prepare teachers for their role in
the Class C schools. Nineteen percent of the respondents gave making
students aware of personal adjustments they will need to make while
working in small communities as a suggestion to better prepare the students.
Time management was given by almost 15 percent as a suggestion. Another
suggestion given by 13 percent of the teachers was extra-curricular exposure or
awareness.
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Table 41
Level of Job Satisfaction
Level

Amount

Very Satisfied
Satisfied
Not Very Satisfied
Not Satisfied

Percent

87
82
15
1

47.0
44.3
8.1
0.5

Table 41 shows that 47 percent of the Class C teachers responding to this
survey were very satisfied with their jobs. Another 44 percent were satisfied,
while 8.6 percent of them were not very satisfied. It is clear that a majority, 91
percent, of the teachers in Class C schools are satisfied or very satisfied with
their jobs.

Reason

Table 42
Reasons for Level of Satisfaction
Amount

Students/Kids
Good Faculty and staff to work with
Community
School System
Administration
Classes
Freedom in class development
Family 1
Personal Satisfaction
Parents
Location
Pay
Personal and Professional Development
Like teaching/like classes
Extra-curricular
Discipline
Miscellaneous

61
35
28
28
27
24
21
18
17
15
9
7
7
7
5
4
11

Percent
37.8
21.7
17.3
17.3
16.7
14.9
13.0
11.1
10.5
9.3
5.5
4.3
4.3
4.3
3.1
2.4
6.8
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There were 161 responses to this question from of the 185 teachers who
responded to the survey. A total of 326 responses were given to this question
which indicates each respondent gave an average of 2 answers.
Table 42 illustrates that student/kids was the response given by 38
percent of the teachers as the reason they are satisfied with their job.
Working with a good faculty and staff was the reason given by 22 percent of
the respondents. Seventeen percent of the teachers gave community support
as their reason for their satisfaction. Another 17 percent gave quality school
system as their reason. Therefore, Class C school teachers like the schools
they work in, the people they work with and enjoy the students they teach.
For those who were not satisfied pay, personal and professional growth
and too many extra curricular responsibilities were given as reasons.
Table 43
Reasons Considered Leaving

Reason

Amount

Percent

Better Pay
Teach in Bigger School
Live in Larger Town.City
Small Town Living/Improve Social Life
Professional Development
Spouse Related
Personal Growth/Change
Further Education
Cultural Experience
Administration
Career Change
Burnout
School Board
Job Security
Tired of Extra-Curricular
Parental Pressures
Miscellaneous

29
21
16
13
10
9
7
7
7
6
6
5
5
4
4
4
17

25.0
18.2
13.9
11.3
8.6
7.8
6.0
6.0
6.0
5.2
5.2
4.3
4.3
3.4
3.4
3.4
14.7
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One hundred fifteen of the 185 respondents answered this question.
Table 43 shows that better pay was given by 25 percent of the responding
teachers as a reason they have considered leaving the Class C school.
Eighteen percent gave to teach in a bigger school as the reason they would
consider leaving. Living in a larger town or city was a reason given by almost
14 percent of the respondents. Eleven percent of the teachers said they would
consider leaving to improve their social life. In viewing the results of this
table it can be determined that teachers would leave their jobs as Class C
schools to improve their lives in regard to pay, more variety with larger
students and more social opportunities.
In summary, this chapter respresents the findings of the survey
conducted on teachers in Class C schools in Montana in regards to their
personal and professional needs. These findings will be applied to how
college and universities can better prepare these teachers for their role in the
Class C school in Chapter 5.
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Chapter V
Conclusions and Recommendations
The purpose of this study was to determine the personal and
professional needs of teachers in Class C schools in Montana and how
colleges and universities can better prepare graduates to teach and live in
small communities.
To achieve this purpose questionnaires were sent to 306 teachers in
Class C schools in Montana. One hundred and eighty-five useable returns
were received. Responses from these questionnaires were tabulated and
analyzed in Chapter 4. The findings were then applied to the review of the
literature and recommendations were made in Chapter 5.
Conclusions
The research findings have led to the following conclusions
concerning teachers in Class C schools in Montana
1. Overall, teachers in Class C schools are adequately prepared to teach in
Class C schools.
2. Overall, teachers in Class C Schools are satisfied with their jobs
because of the students, teachers and staff they work with.
3

Teaching loads in Class C schools are heavy requiring five to six
different classes to prepare for every day.

4. Eighty percent of the teachers in Class C schools are involved with some
type of extra curricular activity.
5. Teachers in Class C schools live in a "fish bowl", and everyone seems to
know everyone's business.
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6. The school and the activities involved take up a majority of the Class C
teachers time both on and off the job.
7. Teachers in Class C schools must travel for almost everything.
8. Because of isolation and lack of local supplies, careful planning for
activities is a must for teachers in Class C schools.
9. Teachers in Class C schools are very proud of their students, jobs and the
schools they teach in.
10. Community involvement is an important and assumed part of a
teacher's job in Class C schools job.
11. Teachers in these schools must learn to adapt to small town
living.
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Recommendations
Based on the findings of the study and the review of the literature, the
writer makes the following recommendations:
Recommendation 1
Colleges and universities need to give education majors realistic
exposure to a teacher's role in a Class C school to better prepare them to teach
in these schools.
A teacher's job involves much more than simply teaching the book
work required. It involves extra responsibilities, duties and assignments as
well. Because these extras take time and require different skills new teachers
need to be aware of these duties as well as how to handle them.

Recommendation 2
Colleges and universities should address curriculum development in
middle and secondary education course to better prepare teachers for their
role as teachers in Class C schools.
In most cases a teacher in a Class C middle or high school is the only
teacher in their department. Therefore, developing the curriculum for their
major area becomes that teacher's responsibility. Teachers should be given
direction on how to do this and create the best curriculum to serve the needs
of their students and their school. What books are best? How do you choose
a good book for a course? What should students learn in the four years in a
teachers department? How can the department provide their students with
the most well rounded education? These are questions that, if answered for
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education majors, could help them be better prepared to teach in the Class C
school.

Recommendation 3
College and universities need to create an awareness of small town
living for students in education who plan to teach in states such as Montana.
Small town living can be a wonderful experience. However, it has its
drawbacks as well. Isolation and traveling for food, supplies, medical and
dental assistance, and entertainment are a way of life for people living in
these communities. Also everyone in these towns knows what everyone else
is, has or was doing, hence, the fish bowl existence. Teachers are especially
watched by all and this can be a difficult adjustment, especially for new
teachers in a community.
There is always something going on in a small school and teachers are
always involved. Therefore, a great deal of the teacher's time in the Class C
school is devoted to the school and its happenings. There are times it may
seem like the teacher lives at the school. An awareness of this type of
commitment should be created in prospective teachers.
t

Recommendation 4
Colleges and universities should address the management of multi¬
level classrooms in elementary and middle school curriculums to better
prepare teachers to teach in Class C schools.
Many times in these small schools there will be a small number of
students in a class (7 or 8 for example) and for financial efficiency these groups
will be combined with another class, and one teacher will be responsible for
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teaching two different grades. This can be difficult for experienced teachers
and very stressful for new teachers. College and universities should address
organization and classroom management for this type of class.

Recommendation 5
Colleges and universities should present education students with real
exposure to schools of all sizes.
Because there are 4 different size school systems within Montana,
preservice training for teachers should address the responsibilities involved
for teachers of each size school. Extra duties and responsibilities of teachers
should be specifically viewed here. This can be done by panels of teachers for
the different size schools in the area, daily journals of teachers from the
different schools and by allowing college students majoring in education the
opportunity to visit the different size schools and see what is involved for
teachers in the schools. Creating an awareness for prospective teachers will
help better prepare them for their jobs in the real world.

Recommendation 6
Colleges and universities should provide students with a means for
obtaining teaching resources.
Due to isolation and distance from colleges and universities teachers in
Class C schools are often faced with limited resources. Colleges and
universities can better help by becoming resource specialists.
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Appendices

College of Business

3 MONTANA
1
STATE
UNIVERSITY

408 Reid Hall
Montana State University
Bozeman, Montana 59717-0004
Telephone 406-994-4421

October 29, 1990
Dear Secretary:
Everyone knows how valuable the school secretary is.
Having
taught in a Class C school for 10 years, I know the secretary is
one to count on. This is a special request for your help.
I am a graduate student at Montana State University.
Presently I
am completing research on my professional project.
The focus of
my research is Personal and Professional Needs of Teachers in
Class C Schools. With your help I can obtain the information I
need.
Will you please take a few minutes to:
-Randomly select 3 teachers from your staff, preferably 1
each from elementary, middle school and high school.
-Give each teacher one of the enclosed packets.
I have asked the teachers to respond by November 20, so please
distribute the letters as soon as possible.
Thank you for helping me.
appreciated.
Sincerely,

Nancy K. Young
Graduate Teaching Assistant
College of Business

Your time and effort are greatly

MONTANA
STATE
UNIVERSITY

College of Business
408 Reid Hall
Montana State University
Bozeman. Montana 59717-0004
Telephone 406-994-4421

November 1, 1990

Dear Fellow Educator:
As a teacher in a Class C school you are a valuable resource to
your students and community.
Extra-curricular activities and
community involvement further enhance your expertise.
Therefore,
you can be a valuable resource for me as well.
I am a graduate student at Montana State University and am
presently completing research on my professional project.
Having
taught in a Class C school for 10 years the focus of my research
is Personal and Professional Needs of Teachers in Class C
Schools.
Perhaps there are areas of your teaching assignment which you
could have been better prepared.
Extra curricular
responsibilities may also need to be addressed in teacher
training.
Living in a small community can be an adjustment for
some, and you may have ideas as to how it can be made easier.
Your input is needed and will be valuable to this research.
Please take a few minutes to:
-Fill out the enclosed short questionnaire by November 20.
-Return it in the self-addressed, stamped envelope.
Your answers will be confidential.
However, you may receive
results of the survey by sending in the enclosed form with your
name and address. <
Thank you for your assistance with this project.
effort are greatly appreciated.

Your time and

Sincerely,

Nancy K. Young
Graduate Teaching Assistant
College of Business
P. S.

As you recall college classes, you remember the importance
of meeting deadlines, therefore, please reply by November
20, 1990.

QUESTIONNAIRE
PERSONAL AND PROFESSIONAL NEEDS OF TEACHERS IN CLASS C SCHOOLS
IN MONTANA.
Please answer each of the following questions by checking the appropriate space.
1.

Male
Female

2.

Single
Married

3. Age
20-29
30-39
40-49
50-59
60+
4. College Degree
A. Highest Degree held
Bachelors
Masters
B. Certification held (check all that apply)
Secondary
Elementary
Administrative
5. Years of total teaching experience Years of Class C school teaching
0-5
6-10
11-15
16-20
20+

0-5
6-10
11-15
16-20
20+

6. Length of time employed at present school.
0-3 years
4-6
7-10
10 or more
7. Do you teach classes pertaining to your (Check all that apply)
Major
Minor
Other (Please explain)

8.

How many different extra-curricular activities are you responsib

1
2
3
4
5
6+
9.

In addition to those you are responsible for how many do yo

1
2
3
4
5

6+
10.

Which extra-curricular activities are you responsible for?

Activity Previous knowledge or experience
Yes No
Drama
Yearbook
Class Sponsor
Speech
Cheerleaders
Pep Club
Honor Society
Girls Athletics
Boys Athletics
Drill Team
School Newspaper
Other (Please explain)

11.
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What was the enrollment of the high school you graduated fro

12. Had you been associated with (lived in, taught or worked in, a
etc.) a small community or Class C school before you began working in one?
Yes
No
13.
school?

Do you think you were adequately prepared for your teaching
Very Adequately
Adequately
Not Very Adequately
Not Adequately

14.

If adequately, what helped you most in being prepared?

15.

If not adequately, how do you think you could have been bet

16. What adjustments as a teacher, if any, did you need to make in your
personal life while living in a small community?
Relative to:
a. Friends

b. Family

c. Hobbies

d. Social Activities

e. Other

17. What adjustments, if any, did you need to make in your professional life?
a. Career Goals

b. Professional Development

c. Other

18. What were the three most difficult adjustments of your teachin
small classes, limited resources, preps, etc.)
a.

b.

c.

19. List the three top areas in which you might have been better p
curricular, extra-curricular, small town living, etc.).
a.

b.

c.

20. Check how benefical a seminar or workshop dealing with teaching in a Class C
school would have been/would be to you.
During College/ Upon Arrival in
Teacher Ed Class C School
Very Beneficial
Beneficial
Not Very Beneficial
Not Beneficial

Now

Very Beneifical
Beneficial
Not Very Beneficial
Not Beneficial

Very Beneficial
Beneficial
Not Very Beneficial
Not Beneficial

21. What suggestions would you have for teacher training instutions to better prepare
teachers for their role in Class C schools.

22.

Job Satisifaction

(

a. Rate your level of satisfaction with your present position.
Very Satisfied
Satisfied
Not Very Satisfied
Not Satisfied
b. Please give 3 reasons for your level of satisfaction.

c. If you have considered leaving the Class C school, what are your reasons.
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