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ABSTRACT 

The impact of culturally and linguistically responsive teaching was measured in a 
middle school science classroom.  Student surveys, instructional coach observations, 
student interviews, and a teacher journal were used to collect data.  The results indicate a 
positive increase in student engagement, and the teacher developed a deeper 
understanding of student cultures and behaviors.   
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CHAPTER ONE 

INTRODUCTION AND BACKGROUND 

Context of the Study 

I am a white female who grew up with and was educated by other white people.    

Many teachers, especially in Minnesota, have a very similar background to me. Aspects 

of traditional white culture, such as individualism, indirect communication, and 

objectiveness are the primary cultural norms in most American schools.  Yet, our 

classrooms are very different.  Every day, I teach 146 students and 46% of them speak a 

language other than English at home. Altogether, 15 different ethnic backgrounds are 

represented.  That amount does not include different subcultures or levels of language 

proficiency.  My most diverse class contains 10 students from nine linguistic 

backgrounds.   

Teachers are expected to meet the needs of every student and make content 

relevant to their lives, yet my students’ traditions, family customs, and ways of 

interacting with the world are very different than that of white culture.  To help address 

this challenge, my district mandated the incorporation of culturally and linguistically 

responsive teaching (CLRT). 

How we perceive and interact with the world is largely influenced by our culture.  

The word “culture” often elicits thoughts of nationality and race, but there are many 

forms of culture.  Dr. Sharroky Hollie, the director of the Center for Culturally 

Responsive Teaching and Learning, defines culture as “a behavior learned from the home 
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or the community that is passed down from generation to generation” (Hollie, 2012, p. 

33).  Every person has a variety of cultures that build their identity, such as nationality, 

gender, religion, socioeconomic status, and age.  With each culture comes a set of learned 

behaviors.  We all fall onto a continuum of those behaviors.  Table 1 provides a list of 

some cultural behavior categories (Hollie, 2012).  Mainstream academic cultural 

behaviors would be behaviors that are traditionally expected at school.  These 

expectations are largely based on traditional white culture, and can be traced back to the 

establishment of the American educational system.  Often, deviation from these 

behaviors is seen as misbehavior.  
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Table 1.  Examples of cultural behaviors. 
Behavior 
Category 

Mainstream Academic 
Cultural Behavior  

Underserved Cultural Behavior 

Eye Contact Direct eye contact Indirect or inconsistent eye contact 
Movement Lengthy periods of being 

stationary  
Frequent movement  

Work Preference Independent  Collaborative 
Spontaneity  Prompted routines  Impromptu actions  
Conversational 
Patterns 

Turn-taking Verbal Overlap 

Sociocentrism Autonomous learning Socializing to learn 
Concept of Time Precise Relative 
Relevance Decontextualized  Context is necessary  
 

 A specific example is the concept of time.  In some cultures, time is seen as 

precise, meaning that the beginning and end of an event is controlled by the clock.  In 

other cultures, time is seen as relative and the event is controlled by what is going on in 

the moment rather than the clock.  In the context of school life, precise time is the 

cultural norm.  Bells signify when everything begins and ends.  A student who has grown 

up in a home that follows relative time might struggle with the precise time expectation at 

school.  This cultural disconnect might manifest as having difficulties getting to class on 

time, or turning in an assignment past a due date because they manage their time and 

tasks differently. 

Cultural differences are not an excuse for misbehavior.  Misbehavior is intentional 

and considered wrong in any culture (Hollie, 2012).  If educators understand the 

difference, we can help bridge the expectation gap with students rather than labeling them 

as lazy or defiant.  Underserved cultural behaviors should not only be seen in relation to 

school culture, but should be understood and valued by educators (Hollie, 2012).  By 
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understanding our students more authentically, we can bridge expectation gap.  Then, we 

can also begin to bridge the achievement gap.   

A major goal of CLRT is to make students feel validated, affirmed, and to bridge 

the gap that many students experience in school because of cultural differences.  CLRT 

begins with a mindset shift for teachers because they need to understand and value how 

various cultural backgrounds impact learning.  It incorporates validation of culture 

through the way we teach, such as literacy, vocabulary, and management strategies.  A 

simple example would be to intentionally incorporate learning activities that help 

students practice working in a precise time mindset.  However, we should not just 

validate and affirm one culture over another.  To be culturally responsive means to 

validate and affirm all cultures while building and bridging for another.  This would 

mean that a culturally responsive teacher would also intentionally use learning activities 

that practice a relative time mindset.  That way, all students are exposed to situations that 

they feel comfortable with as well as challenged. 

Throughout our staff training on CLRT practices, I began to understand and 

appreciate how the pedagogy does not cater to a particular type of student.  If 

implemented with purpose, it provides challenging and engaging opportunities for all 

students from all cultural backgrounds.  It assists in learning content, making all students 

feel valued, and teaching students how to adjust to a variety of cultural situations, which 

is a real-world skill.  My critical moment came during a CLRT summer institute training 

program when I realized how much I could have benefited from my own teachers 

utilizing CLRT.  I believe it could have helped form skills such as managing stress in 
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new situations and understanding the perspectives of other people.  These realizations 

lead me to want to research the impact of CLRT in my classroom.   

Focus Statement 

This is a descriptive study in which I documented, analyzed, and reflected on my 

journey to becoming a culturally and linguistically responsive educator.  Since my entire 

district is implementing CLRT, this study aligns with the goals of my district, and my 

experience and findings could help other teachers as they implement CLRT into their 

classrooms. 

The focus question of my action research (AR) was, What are the effects of 

CLRT on the classroom environment?   

Sub-questions included the following: 

1. What are the effects of CLRT on student learning? 

2. What are student attitudes toward CLRT? 

3. How does implementing CLRT impact me as a teacher? 



6 
 

CHAPTER TWO 

CONCEPTUAL FRAMEWORK 

The Theory Behind CLRT 

The need for CLRT is evident from the disparity we see in the achievement and 

behavior data for underserved students.  

We see a disproportionate number of struggling, underserved students of 
color and poor students who can’t engage in higher-order thinking or read 
on grade level. That’s not because they are not capable. It’s the result of 
“inequity by design” — we aren’t giving them the same learning 
opportunities as their peers (Hammond, 2018, p. 42).   

Minority students enter classrooms where their language is devalued, cultural behaviors 

are thought of as misbehavior, and minority students – especially Black students – are 

failing American schools (Hollie, 2012). 

CLRT pedagogy aims to bridge the gap between what students experience at 

home and school by purposefully considering culture as teachers develop routines and 

structures for engaging students in conversation, feedback, affirmation, and validation 

(Hammond, 2018).  This pedagogy utilizes students’ cultural knowledge, behavior, and 

frames of references to make content relevant and accessible.  CLRT is not a remediation 

method, but rather a rigorous framework to help students with information processing 

and to become independent learners (Hammond, 2018). 

CLRT can be viewed from many lenses, including anthropological, neuroscience, 

and social justice viewpoints.  My district has primarily adopted the work of Dr. Sharroky 

Hollie (2012), who takes an anthropological view.  We are also looking at the work of 
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Zaretta Hammond (2018), whose research and methodology focus on the connections 

among culture, learning, and neuroscience.  

Hammond (2015) and Hollie (2012) offer different strategies for becoming a CLR 

educator, but the overall theme is the same.  Students need to be validated and affirmed, 

not forced to assimilate and be subjected to stereotypes.  Teachers need to understand and 

work with different cultural contexts, such as individualistic cultures versus cultures that 

thrive on collectivism.  In terms of management, we need to recognize and separate 

cultural behavior from misbehavior.   

Hammond (2018) argues that underserved students are often denied early robust 

instruction, due to cultural barriers and subconscious stereotypes, so as they progress to 

higher grades, they cannot carry the cognitive load that is required for success.  CLRT 

fuses validating a variety of cultural behaviors with high academic rigor.  Table 2 shows 

areas that Dr. Hollie suggests can be infused with CLRT strategies and activities, as well 

as some examples for each category (Hollie, 2012, p. 50).   

Table 2.  Pedagogical areas and examples of CLRT methods. 
Responsive 
Classroom 
Management 

Responsive 
Academic Literacy 

Responsive 
Academic 
Vocabulary 

Responsive 
Academic 
Language  

Ways for responding 
 

Methods for 
discussion 

 
Attention signals 

 
Incorporating 
purposeful movement 
opportunities 

Read-aloud 
 

Storytelling 
 

Text interaction 
 

Using a variety of 
cultural texts 

Common 
strategies 

 
Building a 
personal student 
thesaurus and 
dictionary 
 
Synonym 
development 

Role Playing 
 

Practicing 
situational 
appropriateness  
 
Translate home 
language to school 
language 
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CLRT benefits all students of all backgrounds and levels, because the strategies 

require a mindset shift for educators.  Teachers must be careful to not think of CLRT as a 

set of activities that they sometimes incorporate.  It is not a trend, a quick fix, or a set 

curriculum.  The most powerful part of CLRT is the mindset shift that takes place for the 

teacher, which in turn transforms the learning environment (Hammond, 2018). 

Data from Studies 

I was interested in learning about other research that has been done about the 

impact of CLRT in real classrooms.  I found that the research behind CLRT is largely 

qualitative and based on case studies.  One case study focused on the implementation of 

CLRT, as well as student and teacher perceptions.  The researchers took a participatory 

observation approach by observing in classrooms at least one day per week for a school 

year.  The researchers also interacted with students and debriefed with the teacher 

(Zhang-Wu, 2017). 

 For data analysis, the research team coded the data in relation to the theoretical 

framework behind CLRT pedagogy.  For example, if one element they were looking for 

was language scaffolding, they documented occurrences of it in the recorded lessons and 

interview scripts. 

 The qualitative data that was generated serves as a guide for a classroom that 

shows strong CLRT and the positive effects on the teacher and students.  The researchers 

suggest that future research could include a multiple-case study which would allow for 

cross-case analysis of the ways teachers use CLRT pedagogy (Zhang-Wu, 2017).   
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Reading this study helped me develop my own action research methodology.  I 

looked at their methods for collecting qualitative data and adapted it to my own 

classroom.  This is also what helped me decide to do a descriptive study because I saw 

how to derive results from qualitative data. 

A nationwide study by Christy Byrd (2016) aimed to measure the impact of 

culturally relevant teaching on students’ academic success and racial attitudes using 

quantitative data.  Rather than observing classrooms to see teaching practices, the 

researcher gave students surveys that had questions about their teachers’ methods.  For 

example, one question related to the degree of which teachers use real-life examples 

(Byrd, 2016).  Students responded on a scale of never to always.  By analyzing that data, 

they were able to identify CLRT practices, or the lack of CLRT practices.  The surveys 

also included questions about racial attitudes and student academic success.  The data 

supported that academic outcomes and promotion of cultural competence have a positive 

correlation. 

Constructivism  

 The findings of Byrd’s study align with literature about authentic, student-

centered, constructivist methods.  CLRT draws on constructivist methods, but has an 

emphasis on culture.  Constructivism has largely influenced science education.  The 

constructivist model of learning assumes that learning is always influenced by prior 

knowledge (Cobern, 1993).  Prior knowledge is so powerful, that students often come 

away with very different interpretations of a concept, even when they had the same 

learning experience (Cobern, 1993).  Prior knowledge does not only come from previous 
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academic experience, but also students’ various levels of culture.  CLRT pedagogy links 

students’ cultural influence to the academic content.  Byrd’s study provided data that 

culturally relevant teaching and constructivist methods were related to greater interest in 

school and feelings of belonging (Byrd, 2018). 
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CHAPTER THREE 

METHODOLOGY 

Demographics 

John Adams Middle School is a public school in Rochester, Minnesota.  The 

school is sixth through eighth grade.  I teach five sections of seventh grade life science 

with a total of 146 students.  One of the sections is an honors level class.   

  The total student enrollment is approximately 1,150.  The school’s cultural 

demographics are 52% White, 18% Black, 13% Asian, 9% two or more races, and 8% 

Hispanic or Latino (K. McDonald, personal communication, September 24, 2018).  

According to the Minnesota Department of Health, 46% of the students at John Adams 

are eligible for free and reduced lunch (2020).  The school also has a reputation for 

having students with difficult behaviors, fighting, disrespect toward teachers and 

substitute teachers. 

Treatment 

My classroom AR was framed as a descriptive study because I incorporated 

aspects of CLRT into my everyday classroom routines and lessons.   The study was 

conducted November 2019 through February 2020.  All seventh grade students in five 

sections of life science received the treatment (N=147).  The research methodology for 

this project received an exemption by Montana State University’s Institutional Review 

Board and compliance for working with human subjects was maintained (Appendix A). 
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The four major domains of CLRT are management, literacy, vocabulary, and 

language.  I incorporated them as they aligned to my classroom needs, but my primary 

focus was on the management domain.  The management domain includes methods for 

student discussions, ways for responding, and attention signals.  My goal was to build my 

mastery of the skills and protocols gradually and reach a consistent use of three CLRT 

strategies per lesson.  Examples of CLRT strategies can be found in Appendix B.  I was 

intentional about which strategies I used.  For example, if we had recently used an 

activity that was cooperative like Campfire Discussion, I made sure we used an 

individualistic activity like $2 Summary to balance the cultural validation. 

As I implemented the changes in my classroom, I collected qualitative and 

quantitative data by using a personal journal, student surveys, student interviews, and 

instructional coach observations.  Table 3 shows a data triangulation matrix that aligns 

each data collection instrument to the research questions.  

Table 3.  Data triangulation matrix. 
Research Question Data Source 1 Data Source 2 Data Source 3 Data Source 4 
What are the effects 
of CLRT on the 
classroom 
environment? 

Student 
Surveys 

Student 
Interviews 

Instructional 
Coach 
Observations 

Personal 
Journal 

What are student 
attitudes toward 
CLRT? 

Student 
Surveys 

Student 
Interviews 

  

What are the effects 
of CLRT on student 
learning? 

Student 
Surveys 

Student 
Interviews 

Instructional 
Coach 
Observations 

Personal 
Journal 

How does 
implementing CLRT 
impact me as a 
teacher? 

Personal 
Journal 
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I knew that it would take time for CLRT to become routine to me and my 

students, so I collected data over a twelve week period.  I broke that up into four cycles 

consisting of three weeks.  All of the data collection methods were used once per cycle.   

My personal journal contained daily reflections, but I did a broad reflection at the end of 

each cycle.  Figure 1 is a visual representation of my methodology. 

 

Figure 1. Methodology representation. 

Data Collection and Analysis Strategies 

My first step in answering my AR question was to gather data about my students’ 

cultural behaviors.  The students took a self-assessment called the Cultural Behaviors 

Survey (Appendix C) to provide information about six predominant cultural behaviors.  

This data was used to assist in planning the types of CLRT learning activities to 

incorporate into our lessons.   

Student 
Likert 
Survey

Use at least 
three CLRT 

strategies per 
lesson for 

three weeks

Keep a 
personal 

journal of my 
observations 

and reflections

Observations 
by an 

instructional 
coach

Student 
interviews Repeat 

for four 
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After the implementation of several CLRT strategies, students were given 

Learning Activity Surveys that measured the impact of the strategies on their learning 

(Appendix D).  In these surveys, CLRT activities were compared to more traditional 

learning activities that had similar learning goals.  Students were instructed to choose 

which activities helped them learn the best.  I emphasized that they should consider what 

helps them learn rather than which activities they enjoy.  A free response section was also 

included so students could elaborate.   

The data from this survey served two purposes.  The first was to see the students’ 

perceptions about what helps them learn.  The second was to see if incorporating 

movement and discussion into activities assisted in student learning.  Data from the 

surveys was primarily quantitative, but the open-ended questions also provided 

qualitative data. 

Student surveys informed the questions I created for the student interviews 

(Appendix E).  Using the surveys to drive the interviews allowed me to explore certain 

topics and patterns more deeply, and they provided direct student quotes to support the 

quantitative data from the surveys. 

Observational data was collected by Melanie Kulmeshkenova, an instructional 

coach at my school.  We decided to use an observational tool that is part of our 

instructional coaches’ collection of CLRT resources (Appendix F).  It focuses on 

disruptions, on-task and off-task behaviors, and general observations.  Melanie observed 

the same class section four times throughout three months. 
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I used this tool to gain data about student learning and engagement.  It was not 

feasible to do multiple observations of the same lesson where one class received CLRT 

style lessons and another class received traditional lessons, so the data collected with this 

tool was not for comparative purposes.  Rather, it gave a snapshot of the effectiveness 

and efficiency of my classroom.  Data gathered from the instructional coach observations 

was both qualitative and quantitative. 

The Self-Assessment of Engagement Survey (Appendix G) was given to assess 

students’ perspectives of their own engagement during lessons.  When giving this survey, 

I set a timer for 10 minutes.  Whenever the timer rang, students stopped whatever they 

were doing and identified if they engaged, compliant, or off-task.  We had previously 

discussed what each of the terms meant, so students could accurately assess themselves.  

As a class, we previously defined off-task as not doing what is expected, compliant as 

doing it because you have to, and engaged as doing it because you find it enjoyable, 

meaningful, or helpful.   

The main purpose of this tool was to note if there was a significant difference in 

engagement levels between traditional and CLRT activities.  The secondary purpose was 

to compare the observations from the instructional coach to student perspectives.  The 

self-assessment of engagement survey was given about a week after the instructional 

coach observations during a lesson that utilized similar learning activities.  This allowed 

comparisons to be made since the lessons were similar in structure.    

My personal journal contained daily reflections (Appendix H).  The purpose of 

the journal was to record observations, reflect on my teaching and student learning, and 
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determine effect of CLRT on myself.  I was also able to compare my observations to the 

behavior and engagement data from the coaching observations. 

To ensure validity and reliability in my instruments, I worked with the 

instructional coach, showed them to my advisor Professor Woolbaugh, and triangulated 

the instruments to the AR questions.   
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CHAPTER FOUR 

DATA ANALYSIS 

Results 

 Data from all of the tools was sorted into the focus areas of cultural behaviors, 

effects on student learning, student attitudes, and the impact on my teaching practice.  

Then, a mixed-methods analyzation approach was used to analyze the data to determine 

the impact of CLRT on my classroom environment. 

Cultural Behaviors Data 

The results from the cultural behavior survey (Figure 2) indicated that in five out 

of six categories, fifty-percent or more students identified with underserved cultural 

behaviors (N=116).  The largest difference was in the work preference behavior category, 

in which 74% (N = 116) of students said they prefer to work collaboratively compared to 

26% of students who prefer to work individually.  One student responded, “I think 

partner work is great because we can give each other new ideas to think about while we 

work together.” 

The conversational pattern category was the only area that showed a predominant 

preference for mainstream academic cultural behavior.  During interviews, students 

responded that it is more polite to let someone finish speaking.  A few students shared 

that they interrupt each other at home with their families, but not with anyone else. 
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Figure 2.  Student responses to cultural behaviors survey, (N=116). 

Effects of CLRT on Student Learning 

Over multiple observations, students were viewed as on-task or off-task by the 

instructional coach.  In later lessons with similar learning activities, students self-assessed 

whether they were off-task, compliant, or engaged.  Data from the coach observations 

(Table 4) was compiled and compared to student self-assessment data (Table 5). 

Table 4.  Instructional coach observation data 
Note.  (N = 32) 
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Cultural Behavior Categories

Underserved Cultural
Behavior

Mainstream Academic
Culture

Activity Title Type of Activity Percentage of On-Task 
Students 

Percentage of 
Off-Task Students 

Fill-In the Blank 
Reading 

CLRT  93% 7% 

$2 Summary CLRT  72% 28% 
Tea Party CLRT  78% 22% 
Average 81% 19% 
Direct Instruction Traditional  88% 12% 
Video Traditional  88% 12%  
Independent work  Traditional  63% 37% 
Average 80% 20% 
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Table 5.  Self-assessment of engagement data. 
Note.  (N = 32) 
Activity Title Type of 

Activity 
Percentage of 
Engaged 
Students 

Percentage of 
Compliant 

Percentage of 
Off-Task 
Students 

Fill-In the Blank 
Reading 

CLRT  78% 16% 6% 

$2 Summary CLRT  47% 25% 28% 
Tea Party CLRT  62% 19% 19% 
Average 62% 20% 18% 
Direct Instruction Traditional  31% 56% 13% 
Video Traditional  44% 34% 22% 
Independent work  Traditional  31% 44% 25% 
Average 35% 45% 20% 

 

CLRT and traditional strategies generated similar percentages of on-task students 

with averages of 81% and 80% (N=32) respectively.  However, data from the student 

self-assessment of engagement showed that there is a large difference in engagement 

levels for the learning strategies.  Students were more likely to consider themselves 

engaged in learning during CLRT activities.  Sixty-two percent of students were engaged 

in CLRT activities compared to 35% in traditional learning activities. 

In my personal journal, I noted that students who normally don’t talk during class 

were participating in CLRT discussion and reading activities.  During interviews, 

students commented that talking to their peers about content and moving during a lesson 

help them learn because they don’t get bored.  A student said that CLRT activities “make 

me actually think, which I guess is good, but they are also kind of fun, so then I 

remember it more.” 

While CLRT had higher engagement, traditional strategies show a higher 

compliance rating with 45% compared to 20% compliance in CLRT activities.  One 
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student said, “If a video is playing I will watch it, or if you are talking I’ll listen.  It might 

be good or not.  If we are moving around, I like that so then I like learning more.” 

 My observations of students who were off-task revealed two major types of off-

task behavior.  The first type is students who get off-task when they are having a 

discussion or moving around because they finished the task quickly.  One student said, “It 

depends on what I’m learning.  Sometimes teachers think I’m off task but really I just 

think fast and talk fast, so then I might start talking about other things.  I’m doing my job, 

just fast.”  Other students in the interview group agreed with this description.  

 The second type of off-task behavior was to avoid learning.  I observed that in 

general, the same few students were consistently off-task regardless of the activity.  Five 

students, one from each class section, were asked to comment on that pattern.  Responses 

included being tired, not liking their classmates, and not liking school. 

Student Attitudes Toward CLRT 

 Students were surveyed for their opinions about which learning activities are most 

effective using the Learning Activities Survey.  Figure 3 shows a comparison between 

traditional and CLRT activities that have similar purposes.  In five out of the seven 

surveyed activities, students felt that they learned better through CLRT activities.  

Students commented that activities that involve movement, such as learning stations and 

Stop and Scribble, help them stay attentive and on-task.  Activities that involve partner 

work, such as Three Step Interview and Jigsaw, students felt that talking to someone else 

helped them make sense of the content and get more ideas.  
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Figure 3. Learning activities survey results, (N=30). 

 I noticed that most students were on task during movement and discussion 

activities as long as I had a timer or some sort of cue to keep moving forward.  Students 

became more off-task if they were given too much time.   The only CLRT movement 

activity that was rated lower than the traditional version was Musical Shares.  Sixty-five 

percent of students would rather stay at their table and do a turn and talk instead.  

Students commented that they like movement in lessons if there is a task to do, but 

moving just to talk was annoying. 

CLRT promotes the use of non-volunteerism through methods like Roll ‘em, 

Pick-a-Stick, and Numbered Heads in order to increase rigor and encourage all students 

to participate (Appendix I).  Sixty-nine percent of students prefer to use volunteerism, 

such as raising hands.  One student responded, “I don’t like not knowing if I’m going to 
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get called on.”  When I asked this student if the possibility of getting called on increased 

their attention, and therefore increased their learning, they responded, “Maybe, but I get 

more anxiety so probably not.”  Interviewees also thought that students who have good 

ideas to share might not get to be heard. “I know the answers a lot and like to talk in 

class.  With those [CLRT] things I don’t always get to do that.”   

 In my personal journal, I noted that as we did more non-volunteerism in class, 

students seemed to gain more confidence.  Also, I noticed that students seemed to be 

listening to each other more thoroughly.  When called on, student would often share what 

their table or partner talked about, rather than just what they thought.   

Impact on Myself 

The most important and noticeable impact on me was that I really considered 

balance and variety when I designed lessons.  Before implementing CLRT, I loved to try 

new things, but I did not plan with as much purpose as I do now.  Every week when I 

planned, I thought about which cultural behaviors my lessons were validating and 

affirming.  I purposefully balanced opposite cultural behaviors in the same lesson if 

possible, or in a subsequent lesson.  Table 6 shows an example of this from my personal 

journal.  When I planned this lesson, I noticed that a lot of the lesson validated and 

affirmed cooperative and sociocentric behavior, which puts focus on a group rather than 

individual.  To make sure I also validated and affirmed students who prefer 

individualism, I had students share their card sort answers by raising their hands.    
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Table 6.  Example of purposeful lesson planning from my personal journal  
Plans from January 15, 2020 
Fill-in the 
Blank Reading 

Card sort Use of a timer Gallery Walk Raise Hands 

-Verbal 
overlapping 
 
-Cooperative 
 
-Verbal 
expressiveness 
 
-Stationary 

-Subjectivity 
 
-Sociocentric 
 

-Precise time 
 
-Standardized 

-Spontaneous  
 
-Sociocentric 
 
-Kinesthetic  
 
-Nonverbal 

-Verbal 
expressiveness 
 
-Turn taking 
 
-Individual 

 

With purposeful planning also came purposeful explaining.  I was intentional 

about explaining the reason why we were doing an activity.  When introducing the fill-in 

the blank reading activity on January 15, I said, “The purpose of this activity is to read 

together as a class so that everyone can follow along, and so we can practice our new 

vocabulary together.”  Explaining the purpose of an activity really increased student buy-

in, and they were able to reiterate the purpose of different learning activities.  During a 

movement activity, I noticed one student remained seated at her desk.  I used validating, 

affirming, building, and bridging when I spoke to her.  “I know you like to sit while you 

learn.  We are moving right now because not everyone works that way.  Moving activates 

different parts of your brain so you might remember what we are learning.”  She signed 

and joined the activity.  After that, she always participated in movement activities and 

sometimes seemed to enjoy them. 

Through CLRT, I was able to get to know students in new ways.  In every lesson, 

I could see which students were being validated and affirmed because they got to shine in 

an activity.  For example, in the activity Tea Party, students discuss prompts but first they 
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have to greet the other person in a predetermined way, such as greeting like you haven’t 

seen the person in years, you are in a job interview, or you are meeting someone for the 

first time.  As an observer, it is easy to see which students thrive on spontaneity, social 

interaction, and verbal communication.   

While it was great to see those students shine, it was equally impressive to see the 

students who thrive on structure challenge themselves.  As they practiced more, those 

students appeared to become more comfortable and confident.  All of these observations 

helped me work with students on real-life skills instead of just science skills. 
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CHAPTER FIVE 

CONCLUSION 

Claims from the Study 

The goal of this AR was to analyze the effects of CLRT on the classroom 

environment.  This was done by collecting data about student learning, student attitudes, 

and the impact on me, the teacher.  The results of this AR show that CLRT has an overall 

positive impact on the classroom environment as long as it is implemented in a 

purposeful manner.   

In response to my question on how CLRT impacted student learning, it was found 

that there was a shift from compliance to engagement during lessons.  When compared to 

more traditional learning strategies, the percentage of on-task and off-task students did 

not greatly differ, however, more students considered themselves to be engaged in 

learning while doing CLRT activities.  This outcome aligns with the findings from Byrd’s 

(2018) study, which found that culturally relevant teaching and constructivist methods 

were related to greater interest in school and feelings of belonging (Byrd, 2018). 

In response to my question on students’ attitudes toward CLRT, it was found that 

student attitudes were positive as long as the purpose of the learning activities was clear.   

Students commented that movement during lessons helped them stay attentive and on-

task, and activities that involved partner work helped them make sense of the content.  

Students did not find value in CLRT methods if there didn’t seem to be a purpose.  For 

example, students didn’t find value in moving during a lesson unless there was a clear 
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reason for the movement.  This shows that simply including certain activities into a 

lesson doesn’t make the lesson or the teacher culturally responsive.  CLRT is not a set of 

activities, but a purposeful pedagogy designed to meet the needs of students from all 

cultural backgrounds.  This data indicates the need for intentional planning and for 

teachers to thoroughly understand cultural behaviors.    

Impact of Action Research on the Author 

In response to my question on how CLRT impacted me, the teacher, it was found 

that implementing CLRT made my lesson planning more purposeful and deepened my 

understanding of students’ cultures and behaviors.  Understanding different cultural 

aspects of my students helped me to be more strategic about how to help all of my 

students achieve the learning goals in each lesson.  I became more skilled at validating 

and affirming their strengths and building and bridging to their weaknesses.  This 

qualitative data supports the existing research that showed that CLRT has positive 

impacts on teachers and students (Zhang-Wu, 2017). 

CLRT has become an integral part of my teaching.  Understanding culture on a 

deeper level has given me new insight on how students learn.  It has also given me 

another avenue to make meaningful connections with students.   

Value of the Study and Consideration for Future Research 

As my district continues to implement CLRT, I know I can be a resource to other 

teachers.  I look forward to helping others understand that CLRT is not a set of activities, 

but a valuable mindset.  The data from the Cultural Behaviors Survey supported the need 
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for CLRT in my classroom because the majority of my students express underserved 

cultural behaviors.  CLRT utilizes students’ cultural knowledge, behavior, and frames of 

references to make content relevant and accessible.  When implemented purposefully, 

CLRT is a rigorous framework to help students with information processing and to 

become independent learners (Hammond, 2018). 

Future research could involve collecting content assessment data to quantitatively 

measure student learning.  This would be difficult to do in my own classroom, as having 

treatment and non-treatment groups is unrealistic in my situation.  Measurements could 

be done on a smaller scale with treatment and non-treatment lessons.  For example, one 

class period could learn about cell organelles using a CLRT designed lesson, and another 

class period could learn about cell organelles using traditional notetaking and videos.  

Formative assessments could be given directly after the lessons.  Implementing this 

strategy a few times would generate data that could assess and compare student learning.  
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