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demographic information and a knowledge of infant development section.
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degree of parental confidence had no significant relationship to parents' knowledge. Mothers in general
had more knowledge of infant development, revealed more" preparation in child development, and
utilized more resources than fathers.



STATEMENT OF PERMISSION TO COPY

In'presenting this thesis in partial fulfillment of the require-
ments for an advanced degree at Montana State University, I agree that
the Library shall make it freely available for inspection. I further
agree that pgrmission for extensive copying of-this thesis for
sqholarly purposes may be granted by my major professor, or, in his
absence, by the Director of Libraries. It is understood that any
copying or pﬁblication of this thesis for-financial'gain shall.nat be.

allowed. without my written permission.

.Signatureéég,é% : é3%7 52;) 6?7 ’

Date_ 27 )z, 75 /L7
S, -,




RESOURCES UTILIZED BY PARENT IN CHILD'REARING
AND KNOWLEDGE OF INFANT DEVELOPMEMT

by

BILLIE LYNN WARFORD

A thesis submitted in partial fulfillment
of the requirements for the degree

of "
MASTER OF SCIENCE
in

Home Economics

Approved:

2z . S R
42&&714%%;22/
Chairperson, Gra@ﬁ%@E‘Committee
' ‘

CE;£DdJQ4JCL;iL_ ’védeLA/)
-Headdyﬂajor Department

fi&é:;4+L 5?£%:5551;>474€>f'

Graduate Dean

t

MONTANA STATE UNIVERSITY
Bozeman, Montana -

June, 1977




iii
‘ ACKNOWLEDGEMENI

For her continual support and encouragement, I am indebted to
my Committee Chairman, Ms. B. Bethine Bigej. Special thanks are
extended to Dr.:Marjorie B. Keiser, Director of Home Economics, Dr.
Stephen Chapman, and Mrs. Vest Anderson for their helpful asgistance
on the Graduate Commiptee!.

Special thanks éo to Wayne for his continual patience, suppo?t,

and encouragement and for the skiing weekends to ease the strain.




TABLE OF CONTENTS.
| Page
LIST OF TABLES........ tectsarecssonann e esecssstcssesonasans vi
LIST OF FIGURES. .. ivivuvscccsonesnns creceesen e e aee ceeeen oo vii
ABSTRACT « « ¢ e v e eenunnsssnneneenneesonsosossnnosnncsannns P viii
CHAPTER
T INTRODUCTION.....¢'teteieeannacanens e cots e e s oacea ) 1
PTOD LM v e e v v eneeeesnnnseaneenesneeneoeosoeneens e 3
QUESEIONS . st esstoaaonosnsosssoesasassssasannsasssasasasn l 4
Definitions...;................1.............;;.,..... ‘ 5
Limitations...... ...........;..;.........,...........;' 5
I1T REVIEW OF LITERATURE. ... .cctevesvococsesocannacson e 7-
Importance of Infancy....ccvesvvrenverronsssconscasans 7
Parenthood...uveeseveeeoeeoeeseencaossssnoasssnsssasanns ‘ 9
Resources Used By ParentsS.....coesvvceveosossosaoonssss - 14 -
IIT METHODOLOGY .. ceescevacsesoscsssesssonasonses veeaen N 18
POpULation.ecesseevasososesssssssssnsesssseassnnssanss 18
Inst%ument.......................;.................... ' lé'
Method of Collecting Dat@...eeeeeeeosseasrasossesaanse v 22
Analysis of Dat@cieesecncocrnsecnonsarsasancncanns cees } I22
IV RESULTS AND DISCUSSION....ve0vesvs. .........;.....,;.. | 24
DeScription Of SampPle..eeeeeeseeoeseaeeconnososonaeaes 24
Exémination of Data...........................;.;..... 27

V SUMMARY, CONCLUSIONS, RECOMMENDATIONS........0iecvsene 44




v
TABLE OF CONTENTS (continued)
‘Page

SUMMATY . eveeeess et oesessencnens ........;..;;....;....1 44

Recommendations.....................;...;. ...... e oane 48
SELECTED BIBLIOGRAPHY « . s o v v e vevvnesevnnonsensnenenennass e 50

APPENDIX s + v e v eeseeennsesnsennsnnnnennnes e, Vieeiene. 55




Table

1.

vi

- LIST OF TABLES -

Description of Sample.c..cicieeereeerereeonconsans

Page

25




i

Figure
1.
2.

3.

4.

5.

6.

vii

LIST OF FIGURES

Primary Resources of Parents Ceeeaestcaneacereeanannns

Secondary Resources Of PATENES eeeeeeseoeesocacenonaes

Books on Child Rearing Used by Parents scsescesscssscs

Level and Area of Education and Meén Scores on
Knowledge of Infant Development ..eeeeececesocececasns

Preparation in Child Development and Mean Scores on
Knowledge of Infant Development.cesesescccscecccccannss

Primary Resources Utilized by Parents and Mean.Scores
on Knowledge of Infant Development....ecesevvsessonans

Page

30

33

37.

39

40 -




viii
ABSTRACT

Parents knowledge of infant development and resources utilized
were investigated in a sampling of parénts of preschool children in
Bozeman, Montana. Respondents were 45 married couples age 20 through
45 with children enrolled in preschool programs in Bozeman, .The
survey instrument included demographic. information and a knowledge
of infant -deVelopment section.

Primary resources listed by mothers included instincts, followed
by extended family, spouse, books, and friends.  Instincts were also -
listed by fathers as the primary resource followed by spouse, famlly,
books, and friends. Age of parents, level and area of education,
preparation in child development, and degree of parental confidence
had no significant relationship to parents' knowledge. .Mothers in
general had more knowledge of infant development, revealed more’ pre-
paration in child development, and utilized more resources than
fathers.




. CHAPTER I

Introduction

New research points to the importance. of the firsr three years
of life for the development of the child. With more emphasis being
placed on the importance of these early years, the roie_of'the‘pareqts b
' takes-on-increased‘significance. The job that parents do in raising'
their children will have more .of an impaet on our society'than‘any:
other profession.’

This year six million Americans will take the step that will.

significantly change théir own lives.and profoundly change the

next generation: they will have children. How they raise

these children will have a greater impact on American society

than the way they vote, the technologies they produce, the wars"

they wage or the art they create. And yet, perhaps never before
in U. S. hlstory have parents faced more choices, felt more
pressures, or sought more professional help in the rearing. of

their children (Newsweek, September 1975, p. 48).

American society places the respOnsibility_of'raising children
on teachers and parents, with the home playlng a more respon51b1e role
(Hawklns, 1972) This occurs because most of the first f1ve years of
11fe is spent at home. As "Many of the ch11d ] behav1ors, 1nc1ud1ng
his perceptions, skills, Values, and even attltudes are formed before
the child ever enters sohool". In fact:

Most mental health efforts to change:the home "environment are

too little and too late. Child-guidance clinics, juvenile

courts, family service clinics, and other agencies spend vast
amounts of time, money, and energy correcting problems that

incompetent parents create (Hawkins, 1972, p. 30).

Since problems which occur at the.school level have‘theirifound- o

ations earlier in the child's developmént, the time between birth and




-2
and three years of age is crucial (White; 1975 Gordon, 1975)

In this brief span of time how the mother or primary caretaker .

interacts with the child can do more to influence the child's
competence in later life than at any other time before or after.
Yet nobody warns her of the dangers of thlS period ‘nor of its
promise. She makes her daily decisions purely on . instinct,
because until recently even the profes31ona1s were unaware -of
it (Pines, 1975, p. 88). :

Foundations for the 1dea that 1nfancy is cruc1a1 for development'

‘wWere 1a1d back in 1762 Awhen Jean Rousseau recommended that education

begin in the cradle. :New research suggests‘that 1n.the next ten years

we may see the elimination of terms such as 'ﬁreschooli and the recog-

nition that learning begins: at birth (Gordon, 1975, p. 6).

Importance of the Study

Marriage used‘to be relativeiy~simpie in our societyﬁ but the
changes which are‘now occurring are.deeply affectingvthe family system
(Swerdloff, 1975). Women are <seeking more autonomy in both family:
and non;family roles. There is decreased frequency of inter-gener~
ationai family relations as most newlyrued couples live apart from
'parentaluhomes.‘-This’tends to contribute either to isolation of the
new parents from their cuitural traditions of child training;'Or to
their .exposure to different ways of child rearlng which present a
challenge to them (Brim, 1959, p. 17).

Where then do new parents seek help with child rearing? Do new
parents still rely on the knowledge or'advice of their own parents, or

" do they take advantage of the wide variety of available community
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resouf;es, sucH as parenting classes sponéored by a public égency,
professionals in the field or.health agencies, or lectures? - Also

widely available are the enormous number of child rearing books..

Millions of copies of Spock's Baby and Child Care have been sold.
Other child development professionals have written best sellers (Ginott,-
Ilg & Ames, 1955).

Need of the- Study .

Even with so’ many available reséurces; authorities believe that’
pareﬁts today are nét p?epafed for parentiﬁg. American society‘places
more restrictibhszén driving a car than raising a chiid.' The‘vést '
‘: majority'qf educated women in this counpry'do ﬁof know thg.famifiéétions”'
of child rearing (Pines; i975, p. 88).. | k
- " Until we know the ways in which pérents prepare'themseIQes for
parenthood--where they turn to find help in raisiné their ehildren--
~ which resources are used, and how oftem, as well as the level .of

parenting knowledge, we cannot use our resources wisely.

Statement of the Problem
"It is important therefore to identify“resources'parents'dfilize’
wheﬁ.they:need help raisingftheir children as well as to:oﬁtain a -
measure of paréngs' knowledge of infan£15evelopment. |
: The follmwiné assumptions were ﬁade:
1. Parentslutiliéé resources when tﬁéy peéd he1p in faising

.
B

their children.
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2. Infant development follows a sequential developmental pattern

which can be utilized for measuring parents' knowledge.

Questions to bé Ansﬁéred'

This study Will attempt to answer the followiﬁg_qugstions:_
"1. What resources are parents utilizing to obﬁain information
on raising their children? |

a.‘ Is the exteﬁdgd family important?’

b. How widely used are community rgsburceg?

c. Are books on child rearing an important source of -

information?
d. Are mothers and fathers,gtilizing the same_resourcéé?-

e. Which resources are more primary or secondary?

2. What is the felafionship between parents knowledge of'infant‘

déveiopment and their
a. level of education
b. area of education
C. brevious preparation in Child Developﬁeﬁt':
d. age | |
e. number éf children ‘ .." . ﬁ::-”
f. degree of parentgl cqnfidencei"' o _f 3

g. age considered crucial fér'iﬁtellgctuql;dgyelobment_

3. How do mothers édmparehﬁith'fathefg:in,kPBWigdéefof infant

development?.
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Definition of Terms

Many of the Férms used throughout this paper hévera wide variety ‘
of interpretationég For purposes of this paper, tﬁe following teims
wefe ope?étionally.&efined: : | |
Infanéy-was‘limited to the-period of time - from birthlunéil_fwo yea;g of .
age. | |
Pareﬁts weré iimited to married couples; residing togethgr,_with af
least oneApreschool aged child enrolled in a day care center or pre-

school in Bozeman, Montana.

Preschool child is generally defined as é Child.between the ages 6f
two through five yeéfé of age. 1In Bozéman, Montana fiive year olds

‘are eligibie tQ'aftend'kiﬁdérgarden. fhe term preschool child in this ﬁ
paper_référs to child?en aged two thrbggh:fqur years-of agé._

Day Care Programg fall into two main types: the day care center or

" day care home. - Both these facilities are iicensed‘to‘caré foribhildren
while the mother or‘father:are unable to dé so-durihg:the‘day. 'The”:‘
term day-cére prégraﬁ réfefs to both types of day'éére situations.:
Preschdol was used to refer to any program which prdyideé a vériety

of experiences concerned with the development of fhe Childnaged‘tﬁree:
_to‘fivé.': |

“Limitations of the Study

The. parents . involved in this stu&y were married‘coqplés residing

't ogether with children enrolled in a preschool or day care program in
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Bozeman, Montana. These parents may not be representative of single -

parents or those parents who did not .volunteer to participate.

The sample was restricted to 45 couples because of time and

money limitations. The small sample size will limit any conclusions

which might be made.




CHAPTER II
REVIEW OF LITERATURE
The importance of parents and the role they play in raising
their children is crucial for the development of the child. This
review of literature covers research in child development related to
these areas:
1. Infancy, the period of time from bi?th to three years of age
2. Environmental influences on the develépment of a child
3. Parents, the primary teachers of their children, dont;ollinglthese
environmental factors |
4, Programs aimed at preparation for parenthood
5. Parents utilizing'resources to hélp them in raising their’

children

Importanée of Infancy.

Few would dissent from the proposition that infancy is the most

critical period of human development, the period in which the

basic framework for later development is established. Despite
this, it is only recently that we have been able to investigate

what goes on during infancy (Bower, 1977, p. viii).

The critical nature of development during infancy has been sup-
ported by the work of Burton White. As a result of extensive research
into the lives of preschool childrew,White came to the conclusion.
that by the age-of three most of a child's potential has been developed.
and that the period of eight to eighteen months seems to be the critical

learning time in a child's life. -

Bower's (1977) iﬁvestigations of the period of infancy were aided
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by the developﬁent of new techniqﬁés and showed that the newborn infant
was an extremely competent social, learning, and perceiving_ofganiéﬁ{
"The newborn’s ability to learn is so agponishing‘that it'would;pééd
only.the sliéhtest éxposure (to a stimuli):for any cbnﬁectibn t6 be
.1earned"; (p. 17). Newborn infants are Eapable of‘graspiﬁg an object,
imitating other people, -and recognizing thei? mothers, éécording to
Bower, and this ié coﬁtradittory to earlier researéh concerning £he
abilities of newborn infants. .

~The critical naturé of . infancy is éynthesized by Gordon (1975)
as follows:
1. The infant is a far more capable being in terms of ability
té experience the outside world than‘was thquéﬁt a decade ago.
2. The infant influenceg his environment, and the development
of his capabilities is related to the'réspdnsés his environment
makeg to him: | |
é;l‘Infants surQiVé'in a variety of caretaking situafions--the
limits of good caretaking are not yet‘knoﬁn. '
4. Although early deprivation may be reversible,. the infant
period is a crucial one fo; setting the stage for adequate growth;
both physically and psychologically. ."Thereforé, wha£ we know
should be applied now, even while we continue to develop our

"knowledge'" (p.'3).-
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Parenthood
Parents are the primary teachers of their children and parents
largely control the environmental factors that influence the child's
development (Pickart & Fargo, 1971). While this reflects the current
view, there was a time when parents were told there was little con-
nection between development and learning:
If you were a parent you were supposed to buy (Gesell (1941),
which was the standard 'bible'. If you had a two-year old you
turned to the right page in Gesell and checked out -your child.
If he or she was behaving like a two-year old, you sighed with.
relief; if the child was behaving like a one-year old, you
.locked the child in the backroom. But you did not do anything
about it (Gordon, 1975, p. 173).

Importance of Environment .

Today tﬁe parents' raie as an eﬁyironmemtal influence on their
child's development is significant, since parents "are and create the
major portion of the growing child's.énvironment (?ichart & Fargé,
1971).

During the 1960's research conducted by Hunt (1961) and Bloom
(1964) supported the view that a child's development is profoundly
* influenced by his environment. Both theories strengthengd thé belief
that the period of early cﬁildhood is a time when the environment;can
have a large effect on thevdevelopment.of a person.

It is important, therefore, that parents have an'uﬁderstanding_of
the way‘children grow in order to be able to structure as stimulating

an environment as possible (Conney, 1974). 1Ilg & Ames (1962) urge
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parents to learn all they can abouf child behavior toleﬁablevthém to
use their knowledge to 'provide the bést possible énvironmént for the
child" (p. 12). This is further emphasizea by three récgn; éfudiés,f

Kilbride, Johnson, aﬁd Streissguthfs‘(1§7i)xstudy'of.thift§- |
two fuli;term two-week old- infants and Eheir_mothers showed tﬁaf
mothers' hiowledge of infaﬁt developmeﬁt in%lﬁéngéd their'ﬁerbéliinter-i.
action.wifh'theif infants. Significant §ocia1 class diffefénégs
gppgafed. SeQenty percent of the middle-class mothefs thought fheir
infapts ééﬁld sée andvleérn at birth, but only 24 percent Qf:the lower-
class mothers believed tﬁéir infant; could do so. The aimount of Qerbali
.interacfion between mchers‘énd their infants seemed to bé related to
maternal beliefs about the way infants see and learn.

In Seggmiller and Kiné's (1975) investigatién, infants sgoring .
higher én the Bayley Mental Scaig at 22 months of age‘héd mothers.ﬁﬁq'v
'wgre more highly invglved ﬁith their child'é aéhievement. Thése
Hmother; were more knowiedgeable about chi}d develépment and were geﬂ-
érally:more'abié to méetian& to undersfand thg neéds of the child
(Liley, 1969);

. Eiardo, Bradley, and Caldwell: (1975) observed a nﬁmber of
childfen six months o0ld and later when ;hey were th;ee tested them
‘using the Stanford Binet Intelligence Test. Tﬁey reported many ways
in which what they saw in tﬁe,home at six months”of age cbﬁld'be

related to the performance of. the children at three yearé of age.
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Need for Preparation

Given the importance of the parental role in early childhboﬁ,‘
it is iromic that so few parents are properly prepared for
. parenthood...Our society does not educate its citizens to.
assume the pgrentgl role (White, 1975, p. 5).
'LgMaéters'(l97dj:cites a variety‘of problems.facéd by'pérentsh
_ in,quern Aﬁericg and Stétés that poor:preparatipn for thé pafenthood
role magnifiesthé;moblem. He further‘charges that males in-partif
”cular,arévnot adequately prepared for their roles as fathexrs, "Girls
ﬂave &611; and buggies, 1a£er, home economics and childydevelopﬁent{
:womgn's magaziﬁes feature articles on éhild rearing, men's magazines
feature séorts and éirls in scanty outfits" (p. 145).° Beﬁson (1967)
érgpes that mothers may receive socializatiqn for thé mothéf:role bﬁE 
thié socialization is not éQuivalent to the tféining and'know1edgé I
they Will'need to perform their duties.

Au#ﬁoriéies sﬁggest'the birth of the first baby is a_criéis for
1nény'd0u§1;s (LeMasters, 1957; D&er, 1965; Jaccoby, 1969);. Thié‘t;ans-
ition to parentﬁood is madé difficult for bbth motheré and.fatﬁe:s by'
”é lack of guidelines to succéssful parenthood (Rossi, 1968). ﬁdwever,
researchers suggest preparation for parenthood can be an efféétivé’
means for lessening the crisis which often accompanies parenthood and
Ashould be emphasized for all couples éontempléting having‘chiidren--
(Dyer, 1963; LeMasters, 1957).

Methods for Improvement

The accumulating evidence suggests'that'pérents have great -




- 12 -
influence upon the behavior of their children, particularly their .
intellectual and academic achievement, and that programs which
teach parents skills in educating their children are effective .
supplements or alternatives for preschool educatlon (Schafer,
1972, p. 227).

Comblnlng the new research which points to the 1mportance of the
. Tirst feWyears of life and the realization that'parents are the prime
educators 0fthe child during this time, new programs have emerged
-around the country in an effort to prepare parents for these respons-

ibilities.

Brookline Early Education Project. The Brookline Early Edueatioh

Project (BEEP) is a publically eperated program aimed at parents with
babies. All families 1ivihg~in the Bestdn suburb ot Brbeklineﬂwere
ihvited to jorn in the experiment which provides.an_intehsite”eerresidf'
ﬁedical and psychological examinatione devised to detect?any probiehs
in the child at key-periods of developmeht. A teacher v131ts the home
'on a regular basis and works with the parents to teach them how to |
respond to thelr ch;ldren s needstaccordlng.to thelr_QGvelopmental
stage.. | o “ e |

* BEEP has clearly built the foundations of a totally new type
of public school system for bables and young children-a system
in which parents do the actual teaching, but .receive extra-
ordinary techmical support: masses of information, home visits,
training, consultants, books, toys, highly specific tests of
the baby s physical, intellectual and emotional state, occasional
child care, referrals and strong advocacy whenever necessary.-
Nothing like 1t has ever been tr1ed before (Pines, 1975, p. 88).

-

. Other Programs. Toledo, Ohio has a parent-lnfant enrlchment

program for women between twelve and nineteen. Its goalﬁis to help
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- these yéhng women assume their role as'pafent and educator of the

- child, provide necessary parenting skills, and hélp to strengthen the

family (Wagner, 1976). )
‘ Another pilot program in Des Moines, Iowa focuses on the uée of

schools as a hub of coﬁmunity activities. "It offers pafent;trainiﬁg

programs, discussion groups; and other,programs as a part of_the~pu5-'

lic schools and community college system, encouraging comﬁunity‘

support for family life programs.

In addition to programs offered by schools and colleges, other

. community organizations offer classes for parents. These include the

American Natiqﬁal Red Cross, hospitals that offer instructions to

expectant mothers to help develop skills to care for the infant,

Public Health Departments, churches which offer classes in parenting‘

skills, and pediatricians who give advice concerning thé social and

emotional health of the child (Spock, 19?4).

Education of Parenthood Project (EPP). Supported by the Office

of Child Development in HEW and the-Nationai Institute of Mental .

'Health.. The purpoée of the project was to aSsiét in the design and

. \ : } :
implementation of parenthood education' curricula by local school

'systems. The approach of this brogram varies from the other programs

mentioned in that it is aimed at children and youth rather than parents.’

The Ekploring Childhood Program is an outgrowth of EPP. Nationally

operated, it focuses on helping high school students:view childhood -

]
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and a&oleécence as an important time fOr becgming a.pergon.‘.Its'aim:
is to prepare stu&énté to become aware of'tﬁé importance of the faﬁily
and the responsipilities of parents (Schaefér, 1972).

Resources Used by Parents

.Tradltlonal supports for parenting are changlng

Parents do not have the support that was once generally avallable._

The extended family is rare in contemporary society, and with its’

demise the new parent lost the wisdom and daily support of older

family members. The increased mobility and new, housing patterns
of American families have all too often deprived the: family of

a variety of community activities that supported parenting and

. family 1ife (Zigler, 1975, p. 41).

These changes which are occurring in American SOCiéty-are_éffectr
ing parents and the resources to which they can turn when they need
help or information in rearing their children.

- Instincts

Whether or not there is an innate instinct for parenting is an
ongéing argument among researchers. Some research indicafes there
may well be an inherited potential for parenting (Barash, 1977). Dr.
Spock advises: ''Trust yourself...You know more than you think you

o' (1968, p. 3) and continually urges parents to trust their common

sense. He concludes "what good mothers and fathers instinctively

feel like doing for their baby is usually best after all" «(p. 5. .
Drs. Salk (1969) and Dodson (1971) also favor the use of instinct

over external resources for parents. The latter advises parents to

trust. their hearts above theory. In an unsure situatiop,,”sciencg may
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.tell.you'one thing, but your heart tells you another-~trust your own
heart" (p. 232). Love seems more important than scientific information.
Both Dodson and Salk agree that after all is said and. done instinctive
parental feeling is the most trustworthy guide.

On the other hand, Drs. Ginott (1971) and Gordon (1970) believe
that love is not enough and instinct is insufficient. Good parents .
need skills.. Love which is not communicated or which is commnnicatéd:4
in harmful ways, will not be effective and may be counterproddétive.
Therefore, parents need to learn skills in communication. Dr. Ginott
does not believe that common sense and instincts are to be trusted
over knowledge and skills. Skinner refleé¢ts an extreme position, pre-
ferring to turn the task of child raiéing over to specialists, and
believes that an ord1nary parent cannot do a good JOb (LeShan, 1970,

10)

Callahan (1973) does not think there is any innaté pérental
instinct, or any common sense or even any.heart which has not been
socially Iearned:

Also, unfortunately, parental instinct, common sense, .and heart

can all be wrong. Particularly when a culture such as ours is

underg01ng rapid change and is so unsatisfactory to many of 1ts
members. - We may need change in child rearing practices when

past instincts and common sense endorsed physical punishment,

racism, social injustice, aggression, and apathy. .Family break-
down, alcoholism, drug use, and child abuse increase may be _
telling us something about the state of our hearts. When things_
are falling apart or changing, and parents are reading how-to

books because they are- searching for a better way, relying on a

concept of common sense will not do...I would rather parents
trust their head and thereby be opa&n to new information and
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better wa&s of doing things (p. 73).

Extended Family

LéMasters'(1970)_sees the switch from a primarily rurél to a
érimarily urban ;ociety'as a source of many'pfoblems for Esday's
famil&. 1t reduces thé assistance from the extended family. :inA
, addition,_mobility has forced a deqliné.in'lérge family'unité_and'
industrializatioﬁ; in whaféver form it develops, is‘seen'bY-some as
ﬁndermiﬁing the.extended faﬁily system (Benson, 1968).-“Sin¢e.th¢
nﬁclearfamilyis much more iﬁdependent-from the #in éroup, thrgé
developments in parficular have been noted:- 1) the responsibilitieg
of the extended family ﬂave been altered; 2) other social agencies
have émerged to handle various matters formerly handled by the extended
family; and 3) the nuclear family has .become  the focal point_for both

xpressivéandinstruﬁental fémily interaction (Benson, 1963, pP. 85);_

. Reseafchers have called tﬁe assistance and commﬁnicatiop bétweeq,
parents aﬁd grandpa;enté the "lifeliﬁe of the mbdern.kiﬁ ﬁetwork”
(Sussman & Burchinal;‘1962? p. 24). Réséérch:shoﬁed thatlthe nﬁcleqt
family étill_plays an -important role, ;lthough iﬁ modified form; Ser-
vices~in61gde care of ghildren, advice giving, counseling, and cooper-
ating With'sﬁcial agencies. Social activities are principal functiogé :
of the kin faﬁily network (Sussman, 1953; Sussman & Burchinal, 1963;
Babchuk; 1965).

Quarantelli's 1960 study of disaster victims reported the
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extended family was.used most often as a sourte of help. He coneluded
that the extended family was protective and supportive and that the
kin group is the preferred, sought, and major source of short and long-
run help in time of crisis.

Books -
Millions of how-to parent books are sold each year in America.
_Parents are feeling over-whelmed and inadequate:

In their distrust of their own expériences, more and more

parents are turning to experts for advice. The market for

how-to parent books is booming with new ‘treaties on 'Father -

Power' and "The Myth of the Hyper-Active Child" joining the

more traditional works of Dr. Spock (Newsweek, Sept. 1975,

p. 48). .

Books are an effective way to reach parénts. Readers of how-to
patrent books may not be able to find their way through the works' of-
Frued, Montessori, Gesell, Piaget, or many other researchers. "Parent- ‘
ing manuals help to disseminate,important‘ideas” ‘(Callahan; 1973,

. p;'66).

The phenomenon of howFto-parent'bdoks refiects 6ne impbrtant.
aspect:of American society: a typ1ca11y Amerlcan desire to do better--'
the desire to do better than one has been dorng, better than the nelgh—

- bor and klnfolk or better than his owu parents.

It is no surprise that a guide'bqqk such’as Dr. Spock's.bopkf

on baby and child care continually nudges the Bible on the

best-seller lists, for more parents than ever have the faith.

They believe that parénting can be’ 1mproved, should be improved,

and will be improved with informed parents (Callahan, 1973
p. 65). : :




CHAPTER TIII
PROCEDURES
The'pfoblem of this study. was to‘iaenfify fhdse.resources
‘ptilized by parents for rearing childrenjas:wéll‘as.understanding
_ extent of'pareﬁté' kdowleégg about Fheir‘development;

_ Population

\ . L .
Parents of preschool children living in Bozeman, Montana were .

selected .as the population for this study. Since parents with children

enrolled in preschool or day care programs in the city were: 1) Access-

iblé; 2) wouldfin general Be young and'might rely on some type of

resourcés} and.3) liveiwifhin'a Ewo mile radius of Boéemah, they were

selected aé the sample.: | |
!Information concerning'ﬁathers wéé.éarticularly impoffant because

there is little understanding of what fathers know‘aboﬁt child develop-

ment or the resources they employ. Both parents were asked to complete

the questionnaire so comparisons could be made between mothérs-and
fathérs. |

A list of local preschools and licensed day care programs
sécured from the Director of the Community Coordinated Child Care Ser-
vices'showed 10 programs in which a total of 329 childrén ﬁgfe enrolled.
Aithough,an attempt was made to contact. each program'directOr,Atwo were
unavailable. Of thésé‘that remained¢®neiefused'£o pafticipate, and
another was deemed inappropriate due to'limited enrollmeﬁt: Direqtoré

of six programs agreed to‘heip gather datg explaining the study and
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distributing Iefters to parents at their centers, inVitihg‘them to
participate in Fhe study. Parents were asked to eign their. name,
address, and phone and return the form to their center if tﬁey were
willing to parficipate in the study. They could then be:contécted to
pa;ticipate in the stody tAopendix A)., |

Enrolled in these six programs were 184.childrep, or 55% of
those known to be-registered'in'preschool or day care programs in
Bozemao, Montana. | -

Iﬁstrument
~ The questionnaire was.designed to:obtain a meeeure of.perent'S'
kﬁowledge of chilq development with particular emphaeis.on iofant‘
deveiopment. Although.sevefal scales were evailablé'(ﬁa&ley, 1969;’
U21girls & Hunt, 1975 Gesell & Ilg, 1949; Cratty, 1970 Caplan, 1970
Stone & Church 1973) each was geared for use by Ghlld development
:professionals rather than parents.

Behaviorallmilestones or’landmarks considered to be the most
sigﬁifidaht dufing the period of birth EO_FQO'yeare of aée‘and ohich
'couid be easily recognized by parents were seleoteo for:usel‘ These
ihcluded iteme of‘physicai, social language, 1nte1iectua1, and genefal
development. A total of 48. items composed the first listing. They‘ |
permitted a fill-in responee model so that parents would supply thev
" correct age at which this behavior normally. occurred. . |

The questionnaire was then presented to a panel of_child‘develop—
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ment ﬁrofessionals-fo determinevif-these items were: l):uimportaﬁéiin‘
‘developmental sequencé; 2) :important to parents;.3). aécurate; and'4)
expressea élearly.

:-Following this évaulation? minor éhaﬁges~were made conéerning'the
length of the instfument and the type Of~;esﬁonse. The numbér of iteins
wasvredﬁéed to 40 and thé fill-in respoﬁsé was changéa to tabulér.
columns, although age at which the behavior occurred was still required.

 Iﬁ'order to gather information with regard to the respbndent‘é
background, é géﬁeral information sectiqn'waé devised. It included
séxb age, level and area of educafion, number of children, resources
utilized, books used, ‘degree of parental confideﬂce, and age considered
warucial for intellectual dgveiopmeﬁf.

To further rgfiﬁe'the instrument, the,questionnaireIWas éompleted

by 10 mgrfied couéles whose children.were en;olled in the MSU Day

~Care Program, Boéeman,‘Montana. After parents compléted'the question-
" naire they wére asked:

1) Were tﬁe directions.clear?

2) ‘WaS'fhé form arranged so that it was easy to compiete?

3) Was the 1anguage easy t0'undérstand?

4) How did you feel aboﬁf'the information pequesfed?

All'respondeﬁts completed the general infofmatibnysection and
:felf tﬁe inforﬁa;ign was pertinent. _Six.féthers and three mothers

"refused to complete the knowledge section of the instrument because the
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1anguage'wasltoo spédialized and the nafure;of the.resbonse was threatf~;
aning. .

The.instruﬁent was again revised. To reduce thé:thréaténing
_fesppnse a Likeft—tyée scale of Agreg, Disagrée, or Undecided:was_éhb-
stifuted for the aée at which the behavior occurred. Thg gtétemengs
contained the age at which the behavior ehould occur aﬁd pa;énts were
ﬁo respond whether they agréed with tﬁe age supplied in the statement.

Instrument Validity. To determine. if the queétionnaire'was meas--

uring knowledge of infant development, the revised queétionnaire was
administéréd‘to éO students enrolled iﬁ’glbéginning level Ch&ld_DeVelop-
‘ment class which had jus£ completed a'unit.on'infanﬁ deveibpment;
- Student scores ranged from 22 to 35 out af'é possibletscare Qf‘40él
Reliability. To measure the religbiiity of‘ghe instrumént the
scores of the Child Development students were tested using Split-ﬁal?es
Reliability. Using-fhe Spearman-Brown formula (Tuckmaﬁ, 1972) a rel-

iability of .80 was found.

'vItem Analysis. An item analysis was calculatedlusing the scoreé
of the Child Developmeﬂt students. Items with a diffiéulty.iﬁdex- R
betWeeﬁ'.33 and'.67‘we;e retéined'as‘bqing adéquatély aifficulf. Five
~items with an index'belbw .33 were reworded. ';temg with-gn-iﬁdéx_of
discrimiﬁation‘aboVe‘.60 were retained .as Beiné adéquétely.diéqriﬁ;
inating.‘ Five'itemé wére eliminated.(qukman, 1972).

The final questionnaire had two sections, the general béckground'
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information section about the participanté'and a second'séctioh which
contained 35 items on infant development (Appendix B ).

Method of Tollecting Data

The most effective means for distributing the questionnéire was

détermined to be the U. S. mail. . Parents who had indicated d desire

to participate were contacted either in person or by phone. Married

couples residing together and living withina two mile radius of’ Bozeman,

Montana were mailed questionnaires. A total of 60 pairs of question-
naires was mailed.
To motivate participants to return questionnaire&iinthe initial

phone contact parents were told the purpose of'the stﬁdy and encouraged °

to complete and returﬁ'the‘questionnaire quickly. Included with each

pair of questionnaires was.a cover letter which explained the study,

stressed the imporfanqe-of completing them, and where to return them.

If a questionnaire was not returned, the parents weére reminded at their

center with a written note. Parents were also instructed how to obtain

. a second instrument if for .some reason the first one was lost.

Analysis of Data

o

Items on the knowledge of infant development sectiop-Were'scoréd

1so fhét higher scores reflected a higher. level of knowledge. 'ﬁacﬁ

correct response received one point making the highest‘pqssible score
35, 1f the response was marked Undecided, itAwaé mq;ké&VZefo'épd con-

Y
2 5

-sidered incorrect.
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Means and variances were estimated for each respondent.  Data
were st?atified according tolthe charécteristicélinclﬁded as part of
the background informétion: -8ex, age,.numbér of children, level a;d
.area of edﬁcation,'resources utilized,.degree of parental cbnfidence,
and“age'cénsidered.crucial for intellectual:de§¢lophen£. Meané and
varianées-weré estimatéd fpr e%ch stratum.

Mean cﬁmpariéons were made using a éfandérd #-tést. Stétisticél

significance was assumed at p.05 or less.




CHAPTER IV
RESULTS AND DISCUSSION
The pur?ose of this study was to determine resources pgyeﬁts
utilize when they need help in raising -their children and to obtain‘
a me;sure of parents' knowledge of infant development.

Description of Sample

A total of.l?l parents of preschool.child;en were iﬁvited to
participate in the'stﬁdy. Of the 55 couples who'cohf{rﬁéd their desire
to participate,'45 couples (88%) actuaily completed gnd.retu?ned-thé
survey. | | -

.The 45 couples who participated in the study were pr?dominant1Y‘
college educ;ted_(7OZ); The sample 1eanea toﬁard younger aaults,
with the median agé being1in the 30-35 age:grouﬁ. The'ages ranged
from 20 to 45 wifh fatherg béing slightly”older than mothers. Thefe
appéars to be a trend toward smaller families in the educated gégmgnts
of our society (Scanzoni- & Scanzoni, 1976). This study wpuld tend

to agree with this trend as neatrly three-fourths of the respondents

" have one or two children and only one-fourth have three or more chil-

dren (TaBle'lju..'

Over 93% of the- respondents had some education beyoﬁd,high"

school. Only.fouf mqthers,énd two fathers did not have some college,

" “More fathers had degrees above the Bachelor's than did mothers. :Of’

the mothers, 51% had a Bachelor's Degree, 11% had a MasterfE.Degree.‘.

For the fathers, 26% had a Bachelor's, 13% a Master's and 38% listed


































































































































